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Minutes 
State Board of Education Special Committee on Academic Distress Meeting 

Thursday, March 12, 2015 
 
 
The State Board of Education Special Committee on Academic Distress met 
Thursday, March 12, 2015, in the Auditorium of the Department of Education 
Building.  Chairman Vicki Saviers called the meeting to order at 3:32 p.m.  
 
Present: Vicki Saviers, Chair; Sam Ledbetter; Toyce Newton; and Diane Zook 
 
 

Reports 
 
Report-1 Chair's Report 
 
No report was provided. 
 
 

Consent Agenda 
 
Ms. Newton moved, seconded by Mr. Ledbetter, to approve the consent agenda.  
The motion carried unanimously.   
 
Items included in the Consent Agenda: 

• Minutes - January 8, 2015 
 
 

Action Agenda 
 
A-1 Consideration of Schools Classified in Academic Distress 
 
Chair Saviers said a list of schools in academic distress was provided on the 
agenda.  She said that Public School Accountability Coordinator Mr. Elbert 
Harvey shared a message from Pine Bluff School District Superintendent Dr. 
Linda Watson that Pine Bluff School District would be willing to come before this 
committee in May. 
 
Ms. Zook recommended contacting Forrest City School District about presenting 
on the same day. 
 
After discussion by the committee members, Ms. Saviers announced the 
committee would hear from the Pine Bluff School District and the Forrest City 
School District on a date to be announced in May. 
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Adjournment 
 
The meeting adjourned at 3:39 p.m. 
 
Minutes recorded by Deborah Coffman. 
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FORREST CITY SCHOOL DISTRICT:  Home of the Mustangs 
This document is designed to share accomplishments, challenges and next steps of 
the Forrest City School District (FCSD) while addressing the following items as 
requested: 
 

1. The  district’s  plan  for  assisting schools in academic distress. 
2. A list of actions the district is taking to assist the school(s) in meeting the 

ADE’s  recommendations. 
3. The district’s  next  steps  for  supporting  schools  in  meeting  ADE’s  

recommendations. 
4. Any external providers supporting school improvement and the evaluation of 

the effectiveness of these services within your school district. 
5. Any new programs, initiatives, or recommendations required by the district in 

Academic  Distress  Schools,  in  addition  to  ADE’s  recommendations. 
 
To effectively answer the aforementioned items, it is necessary to share the approach 
taken to gather data and design a plan of action to support academic distress 
schools.  
 
The Forrest City Board of Directors contracted Superintendent Hardrick in June 2014, 
as opposed to July 2014, to allow for additional transition time to ensure a smooth 
and effective transition. The Transition Plan: First 100 Days, which is attached, 
identified the tools, techniques, and methodologies that were needed to perform an 
efficient and effective transition. The plan also provided an opportunity to layout the 
tasks and activities that needed to take place to ensure the district team identified a 
specific and measurable body of work that would directly and significantly contribute 
to the achievement of the vision and mission of the FCSD. 
 

Mission Statement: To provide educational services 
that  meet  and  exceed  our  customer’s  needs  and  
expectations, allowing us to prosper as a district and 

community. 
 
Vision Statement: By 2017, The Forrest City School District will be locally and 
nationally recognized for its innovative and aggressive approach to improving 
education in Eastern Arkansas. 

 
Additional data was collected from the Arkansas Department of Education (ADE) 
academic distress team during an early fall visit. The data collected validated many of 
the early transition findings and provided additional insights on a plan of action. The 
overarching findings of the ADE academic distress visit recommended a more 
deliberate focus on job-embedded professional development, interim and common 
teacher assessments, and a data driven instructional focus with attention to bell-to-
bell instruction, collaborative planning and units of instruction. As a result of the data 
collected and validation from the academic distress recommendations the FCSD 
followed the PELP (Public Education Leadership Project at Harvard University) 
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framework (see below) and identified a strategy that included a coherent set of 
scalable and sustainable actions to deliberately undertake to strengthen the 
instructional core (teachers, students, content) with the objective of raising student 
performance district-wide. In addition, we also chose to focus on central office 
restructuring because coherence among actions at the district, school, and classroom 
levels would make the district's chosen strategy more sustainable over time. We 
believe that true turnaround begins at the district level. 
 
As a matter of format, this report introduces the goals of the district divided into two 
focus areas: instructional core and customer service. The instructional core is then 
addressed in three ways: by teacher (educator), by student and by content. The 
specific tasks associated with addressing the teacher and content aspect of the 
instructional core included an in-depth look at curriculum, assessments, and 
professional development. The tasks associated with addressing the student aspect 
of the instructional core included a focus on the social-emotional needs of students 
with an emphasis on building level climate and culture. 
 
Each district action is divided into a focus area, which is aligned to a research based 
turnaround cluster and the Arkansas Department of Education academic distress 
recommendations. 
 
GOALS: Strategic, Scalable and Sustainable Plan of Action 

Focus on the Instructional Core:  
 teachers’ knowledge and skills 
 students’ engagement in their own learning 
 academically challenging content 
 

Focus on Customer Service: 
Redesign central office team into three 
distinct teams (Academics, Operations, and 
Finance) to enhance customer relationships, 
efficiency, and better support turnaround 
efforts. 
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DISTRICT ACTIONS: Supporting School Turnaround 

According to the Massachusetts Department of Education and Institute for Strategic 
Leadership and Learning study, Emerging and Sustaining Practices for School 
Turnaround:  An Analysis of School and District Practices, Systems, Policies, and 
Use of Resources contributing to the successful Turnaround Efforts in Level 4 
Schools, there  are  “five  specific  clusters  of  district  actions  that  appear  to  have  the  
ability to positively influence school-level turnaround efforts. They are: (1) intentional 
district focus and/or reorganization to support turnaround; (2) district extension of 
school autonomy and flexibility; (3) district investment in a coherent curriculum that 
aligns with state standards; (4) district support for meaningful assessments and data 
analysis to inform decisions; and (5) district support for effective integration of 
external partners/providers.  The FCSD focused on clusters one, three, four and five. 
Cluster two will be addressed in the 2015-2016 school year.  
 
The areas of greatest investment are in content, teachers, and students. We believe 
that a strong focus with district level and school level support in these areas will lead 
to increased student achievement. 

Instructional Core:  TEACHER FOCUS 
District Focus Area:  Launch of district led professional development institutes 
differentiated for administrators and teachers. 
 
Turnaround Cluster 4:  Support for meaningful assessments and data analysis  
 
ADE Recommendation(s) aligned to district focus area: (1) District should provide 
training and follow-up support to school leadership team members to build 
instructional leadership capacity; (2) District should develop and implement a plan for 
retaining high-quality instructional leaders and teachers; (3) District should ensure 
internal SIS is trained in Arkansas initiatives such as Literacy Design Collaborative 
and Professional Learning Communities and (4) District should provide job-
embedded professional development. 
 
A key component to helping schools in academic distress meet ADE 
recommendations is through extensive training and support. In the FCSD, our 
approach to professional development is to make certain that all educators have the 
best possible skills, content knowledge, and social emotional knowledge in 
preparation for teaching and learning.  
 
The district has chosen to invest both time and resources to the development of 
strong teachers and leaders. The district has established professional learning 
communities, referred to as Professional Learning Institutes (PLIs) and Teacher 
Leadership Institutes (TLIs), specific to the needs of administrators and teachers. 
More details can be found in Chart 1 (page 5).  
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Staff development began with the focus of quality teaching to improve the learning of 
all students (TESS Domain 1).   With regard to setting instructional outcomes, a 
major priority of our district was to key on the shifts of Common Core State Standards 
(CCSS).   
 
Instructional Facilitators meet weekly with external provider with a focus on 
instructional practices. Some of the sessions have included CCSS instructional shifts, 
writing with text-based evidence, lesson planning using the GANAG format, 
unpacking standards, and teaching with rigor. One major focus was creating effective 
instruction on focus standards with assessments. Instructional Facilitators then in 
turn, conduct weekly building level PLCs reflecting information gained during the 
Facilitator PLI. 
 
In addition to the content support that teachers have been given throughout the year, 
they have also received support in other areas. Our November TLI provided sessions 
for teachers on such topics as Vocabulary and the Common Core, Instructional 
Strategies, and Growth versus Fixed Mindset.  As a district, we believe in 
empowering teachers. Our theory is that leadership is an activity, not a position. 
Effective leadership sets the tone and conditions for schools to serve children well 
and facilitate their efforts to do so. FCSD requires dynamic, well -trained, talented 
leaders willing to lead in a period of change, committed to ongoing learning and 
capable of inspiring and influencing a building of adults who are willing to work hard 
for students and to believe all kids can learn. It requires leaders who are committed to 
seeking aggressive and innovative solutions and willing to take risk to implement 
them.  
 
In support of this theory, the district has initiated the Frontline Leadership program 
(see attachment), a survey course to introduce future school leaders to a variety of 
concepts and best practices they need to effectively lead their schools and 
classrooms to high student achievement. Fifteen teacher leaders were identified 
through a rigorous selection process.  In-class exercises, pertinent readings, coupled 
with updates on current leadership research allow participants to practice what they 
are learning, in order to ensure immediate application in their personal and 
professional lives.  In these highly interactive sessions, participants gain insight into 
their leadership roles and practice new skills for their jobs. 
 
To remain consistent with the PELP Coherence framework, we knew we needed to 
build the capacity of staff at every level, specifically given our drive to create a culture 
of accountability for results. Therefore, we adopted some of the Leaning Forward, 
professional learning association (formerly National Staff Development Council) 
standards for professional learning that lead to effective teaching practices, 
supportive leadership, and improved student results. Chart 2 demonstrates the 
alignment of the standards for professional learning to the FCSD actions to support 
professional learning.  
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Chart 1: Standards of Professional Learning vs. District Action 
Leaning Forward standards of 

Professional Learning 
Forrest City School District Actions 2014-2015 

Learning Communities:  
Staff development that improves the 
learning of all students organizes 
adults into learning communities whose 
goals are aligned with those of the 
school and district. 
 

We established professional learning communities, referred 
to as Professional Learning Institutes (PLIs) and Teacher 
Leadership Institutes (TLIs), specific to the needs of 
administrators and staff.  
 
See PLI and TLI artifacts and school level PLC agendas. 
 

Quality Teaching 
Staff development that improves the 
learning of all students deepens 
educators’  content  knowledge,  
provides them with research-based 
instructional strategies to assist 
students in meeting rigorous academic 
standards, and prepares them to use 
various types of classroom 
assessments appropriately. 
 

Teacher Leadership Institutes were designed to specifically 
improve teacher content knowledge, support teachers in 
implementation of new curriculum, increase teacher 
knowledge and understanding of more rigorous common 
core curriculum standards.  
 
See TLI August and November agendas and session 
descriptions.  

Leadership: Staff development that 
improves the learning of all students 
requires skillful school and district 
leaders who guide continuous 
instructional improvement. Committed 
and capable leadership for public 
education always has been critical. 
Effective leadership sets the tone and 
conditions for schools to serve children 
well and facilitates their efforts to do so.  
 

FCSD requires dynamic, well-trained, talented leaders 
willing to lead in a period of change, committed to ongoing 
learning and capable of inspiring and influencing a building 
of adults to believe all kids can learn and work hard for 
students.  

x To support current leaders we launched monthly 
district led professional learning communities 
specific to leadership with a focus on instructional 
leadership.  

x To support the next generation of leaders, we 
launched the Emerging Leaders program led by 
national experts.  
 

See PLI and Emerging Leaders artifacts.  
 

Data-Driven: Staff development that 
improves the learning of all students 
uses disaggregated student data to 
determine adult learning priorities, 
monitor progress, and help sustain 
continuous improvement. 
 

The district launched Data Nights supported by external 
providers: Achievement Network (ANET) and The Learning 
Institute (TLI) . We introduced teachers and administrators 
to data cycle structures and routines. Following quarterly 
interim assessment, the entire district met for a four-hour 
data analysis evening session. Educators were taught to 
access reports that show strengths and weaknesses for 
each student, class and standard and created reteach 
plans.   
 
See Data Driven artifacts such as data night agendas, 
assessment calendar and reteach plans. 
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The professional learning actions overview in Chart 1 is explained in more detail in 
the attached professional development plan and through the professional 
development artifacts. We designed a professional development plan to provide a 
series of deliberate adult learning experiences that increase student learning. While 
working to achieve our core goal of student achievement through quality professional 
development, we knew an effective comprehensive development plan would bring 
additional benefits. Some additional benefits included, but are not limited to: 

x Improving job satisfaction 
x Improving our ability to recruit, train and retain high impact teachers 
x Increasing our knowledge of innovative and aggressive educational 

practices 
x Meeting the ADE requirements for professional development planning 
x Promoting district wide collaboration and planning 

 

Evaluation: Staff development that 
improves the learning of all students 
uses multiple sources of information 
to guide improvement and 
demonstrate its impact. 
 

The leadership team adopted the Guskey model- 
Five Levels of Professional Development Evaluation to 
determine effectiveness of professional development 
plan and implementation.  
 
Participant’s  Reactions-We gathered surveys at the end 
of each session.  
Participant’s  Learning-We observed classrooms for 
implementation, required simulations during sessions 
and required teacher reflections. 
Participant’s  Use  of  New  Knowledge  and  Skills-We use 
direct observations.  
Student Learning Outcomes-In progress. 
 

Researched-Based: Staff 
development that improves the 
learning of all students prepares 
educators to apply research to 
decision making. 
 

The FCSD staff development was based on the 
following research:  

x Emerging and Sustaining Practices for School 
Turnaround:  An Analysis of School and District 
Practices, Systems, Policies, and Use of 
Resources contributing to the successful 
Turnaround Efforts in Level 4 Schools April 2013  

x Public Education Leadership Project at Harvard 
University 

x Childress, Elmore, Grossman, Aknola November 
2004 

x Research for Better Teaching: Skillful Teacher 
x Driven by Data: Paul Bambrick  
x Growth Mindset: Carol Dweck 
x WiseWays 
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As next steps, the professional development team will  
• Determine what learning experiences are needed for the summer PD 

retreats and upcoming school year based on year 1 implementation and 
year 2 goals 

• Analyze progress data gathered during plan implementation 
• Examine information that is collected to modify implementation and analyze 

summative data to evaluate the effectiveness of the plan 
• Create plan to extend assessment work from interims to a focus o common  

 
 

Instructional Core:  STUDENT FOCUS 
Focus Area:  Create a culture where (1) adults have high expectations for all 
students (2) the social emotional needs of all students are met, (3) and students take 
ownership for their learning.  
 
ADE Recommendation(s) to support focus area: None identified 
 
 
During the  Superintendent’s  first  100  days,  there  was  an  evaluation  of  district/campus  
student discipline plans, policies and procedures to determine level of effectiveness 
and modify/create programs if necessary.  Examining student attendance, tardiness, 
and truancy data for the previous three years by school, examining teacher/employee 
attendance and tardiness data for the previous three years by school, and examining 
student discipline data (in-school suspension, out-of-school suspension, expulsion) 
for the previous three years by school revealed a need to intentionally focus on 
culture and climate to allow the areas of the instructional core focused on teaching 
and learning to be addressed. Through extensive conversations with administrators, 
teachers, students, parents and stakeholders it became evident that we also suffered 
from complacency and lacked a true sense of urgency.  
 
The strategy was to focus on raising adult expectations through professional 
development grounded in Carol  Dweck’s  Growth Mindset model  and  John  Kotter’s  
Sense of Urgency.  
 
In addition, we worked to establish School Support Teams (SST) to provide solutions 
that assisted schools with building their capacity for supporting students socially.  
 
Lastly, we worked to increase communication with families and community members. 
District and school leaders are monitoring and communicating comprehensive 
information about student learning, school performance, and the achievement system 
and school improvement goals to stakeholders. To ensure that the district has its 
fingers on the pulse of the community, a survey was developed and administered to 
determine the best ways to communicate with stakeholders. Then, focus groups were 
formed to gain the necessary feedback needed to develop the most effective 
communication mechanisms. From this research, the district created its 
communication plan and events such as the Parent Summit. 
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COMPLACENCY VS. URGENCY 
 
At the first district wide professional 
development, the Superintendent set the 
stage for the year by introducing the concept 
of  true  urgency  by  adopting  John  Kotter’s  
definition  as  the  district’s  definition. The 
purpose was to establish a district-level 
culture and common language that would 
ultimately lead to a school-level culture. The 
entire district staff, especially academic 
distress schools, needed to be challenged 
around being comfortable with the status quo 
and ignoring new and innovative 
opportunities as well as the dangers of paying insufficient attention to a need to 
change. It was important for the academic distress staff to realize that complacency 
impacts innovation and therefore the FCSD vision was in danger. One of the key 
causes of complacency was a fixed mindset and therefore PD was designed. 
 
 
GROWTH MINDSET 
 
Throughout the year (as evidenced in PD agendas), staff explored the relationship 
between shared beliefs and common practices that exist in their schools and 
classrooms. We have challenged adults and will continue to challenge adults around 
the following questions: 

• What are the consequences of believing that your intelligence or personality is 
something you can develop as opposed to a fixed, innate trait?  

• What impact can adult mindset have on the development and achievement of 
children? What impact does mindset have on the development and 
maintenance of positive school culture? 

• How does a fixed mindset contribute to complacency?  

Using the Growth Mindset structures, we supported all schools (with additional 
job embedded support for academic 
distress schools) in developing 
school culture plans while creating 
new structures to increase teacher 
and student investment in learning. 
We explored best practices for 
building positive school culture 

specific to each grade level configuration. We shared those practices in district 
level professional development in August and November. We also provided 

“True urgency is driven by a 
deep determination to win, not 
anxiety about losing. With an 
attitude of true urgency, you try 
to accomplish something 
important each day, never 
leaving yourself with a heart-
attack-producing task of 
running one thousand miles in 
the  last  week  of  the  race.”   

-John Kotter 

School Culture Priorities 
 

Town Hall or 
Morning Meeting 

Learning 
Expectations 

Adult Advocacy 
and Relationship 

Building   
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additional days of PD in Lincoln Academy. The end game is to create 
transformational school cultures, where there is a marriage of practice and 
belief. Lincoln Academy received additional support and job embedded PD 
beyond that of the other district schools. The district leadership team gave 
additional observations and feedback. A Lincoln specific action plan and next 
steps were created to include specific attention to transitions, bell-to-bell 
instruction, and repurposing of school mastery time.   

 
STUDENT SUPPORT TEAMS (SSTs) 

The district, with the support of CES, helped each school in establishing SST teams. 
The SST is a school-based problem- solving team whose primary role is structured 
problem solving. The team is designed to reduce the underachievement of students 
in a proactive way. Teams review student problems and design interventions to 
impact change. Schools were provided extensive professional development (as 
outlined in PD artifacts) on how to build their capacity for supporting students both 
academically and socially. 

The SST is viewed within the context of a continuum of intervention services. School 
based SST teams are expected to meet weekly with concentrations of student culture 
to include: 

x START Program (Attendance and Truancy) 
x Accountable Discipline  
x Parent Involvement  

 
The first phase of the work with academic distress schools was with organizational 
development and alignment by assessing existing systems and structures (needs 
assessment) in schools and developing their capacity to effectively promote 
academic achievement for all students. Organizational development consisted of 
providing all staff members, teachers, and administrators with training and 
professional development to ensure collegiality, teamwork, cohesiveness, and 
sustainability.  
 
As next steps: 
• Continue to keep URGENCY as the basis of every conversation across the district, 

specifically at academic distress schools 
• Continue consistent conversations and professional development regarding 

mindset.  Consider  expanding  Growth  Mindset  2.0  to  include  Jeff  Howard’s  work at 
the Efficacy Institute 

• Increase amount of technical assistance, coaching and job embedded professional 
development offered to schools 

• Collect attendance, behavior, and sample academic data to determine 
effectiveness and evaluate results 

• If necessary, research alternative student support models and implementation 
strategies 
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Instructional Core:  CONTENT FOCUS 
District Focus Area:  Adoption of common core aligned curriculum and 
assessments 
 
Turnaround Cluster 3: Investment in coherent curriculum that aligns with state 
standards.  Turnaround Cluster 4:  Support for meaningful assessments and data 
analysis  
 
ADE Recommendation(s) to support focus area:  (1) Interim assessments should be 
administered on a scheduled basis; (2) Develop units of instruction that include pre- 
and post-unit assessments and (3) Analysis of assessments occur as a team to 
determine course of action. 

As the district leadership team observed classrooms, we discovered that the 
academic distress schools were not prepared for the common core shifts. It was 
evident that while teachers were working hard, their efforts negated by the lack of 
curriculum and absence of rigorous units of instruction. There was also a void of data 
to inform quality instruction, acceleration and remediation plans for individualized 
instruction. Therefore, we researched nationally recognized curriculum and 
assessment options that were aligned to common core standards and expectations. 
Curriculum adoption and data driven decision-making became the priority. This shift 
in teaching and the ability to assess results would require a need for intense 
professional development district wide, which made a professional development plan 
a priority. (See Professional Development plan in attachments and Instructional Core: 
TEACHER FOCUS).  

These newly adopted curriculums for English Language Arts are Core Knowledge for 
PreK-2, Expeditionary Learning for 3-8, and Engage New York (EngageNY) for 9-12. 
The math curriculums are GoMath for K8 and EngageNY for 9-12.  ANET is the 
platform chosen to boost student learning through assessment of students in grades 
2-8, while The Learning Institute is used in 9-12. We began laying the groundwork for 
this in the summer when principals and instructional facilitators were introduced to the 
curriculums. Curriculum consultants for each chosen curriculum were brought in for 
our August professional development to provide intensive support in their respective 
curriculums. 
 
The district continued providing support for content through professional development 
in November by once again having consultants from each of the respective 
companies in to work with teachers. Support was also provided with the incorporation 
of common core in science and social studies. Throughout the year, consultants have 
conducted school level support in the form of classroom observation, feedback, and 
model lessons, and next step recommendations. 
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CURRICULUM 

x Expeditionary Learning (3rd-8th)  
Expeditionary Learning provides the district/schools with a curriculum plan, 
standards aligned curriculum maps, daily lesson plans, formative and 
summative assessments, end of unit performance tasks, and student 
consumables. The curriculum is supported by central texts from various 
publishers, recommendations for optional texts at multi levels of complexity, 
and embedded, authentic informational texts. Online support is also available 
in the form of classroom videos of CCSS-aligned instructional practices, an 
archive of exemplary student work from all grade levels, and teacher tool kits 
that provide instructional strategies. 
 
Each module comes with books – not textbooks or CCSS as the best books 
for teaching grade level content. These central texts are supported by a list of 
recommended texts—books, articles, and primary source documents—that 
balance literary and informational texts at appropriate levels of 
complexity.  Each student in grades 3rd to 8th receive a copy of the book from 
each unit that they focus on in their language classes. This allows students to 
have a library of books at their home. 
 
The curriculum combines rigorous content with effective practice, bringing 
together  the  “what”  and  “how”  of  Common  Core  success. Expeditionary 
Learning  engages  students  and  supports  teachers  in  building  students’  
capacity to read, think, talk, and write about complex texts. 
 

x GoMath! (3rd-8th)  
GO Math! is a CCSS.  The focus of the curriculum is to ensure students are 
spending the right amount of time on the right content at appropriate levels of 
depth and rigor. Specifically written to address the CCSS, the Write-in Student 
Edition supports standards mastery through interactive conceptual 
development as well as procedural development. The interactive Write-in 
Edition includes everything needed to address the rigors of new standards and 
assessments.  
 
GO Math! helps students interact with lessons in new ways as they record 
their strategies, explanations, solutions, practice, and test prep right in their 
books, and at every grade level. Practical, point-of-use support is built into 
each lesson so all learners, including early finishers, gifted and talented 
students, and those needing extra support or intervention, can achieve 
success.  
 

x EngageNY (9th-12th)  
Forrest City High School (FCHS) has selected EngageNY as the base 
curriculum for grades 9-12.  EngageNY.org is developed and maintained by 
the New York State Education Department (NYSED) to support the 



 12 

implementation of key aspects of the P-12 Common Core Learning Standards 
(CCLS), Teacher and Leader Effectiveness (TLE), and Data-Driven Instruction 
(DDI). EngageNY.org is dedicated to providing educators with real-time, 
professional learning tools and resources to support educators in reaching the 
vision for a college and career ready education for all students. 
 
EngageNY.org provides curriculum and instructional resources, bilingual 
resources, performance tasks and assessment guidelines and materials 
developed by NYSED and their partners.  EngageNY.org includes DDI and 
Inquiry resources including calendars, case studies, planning templates, 
implementation materials and sample assessments to improve student 
learning throughout the year. 
 
An extensive video library featuring Common Core teaching information on the 
instructional shifts and highlights from NYSED's Network Team Institutes are 
available on the web.  In addition, professional development materials 
designed to support everything from school leaders and teachers to district-
wide training can be accessed through EngageNY.org.  Resources for parents 
and families designed to build understanding of education reform initiatives 
and how the changes help children are available for distribution during parent 
meetings. 
 
To help high school teachers understand the common core and all of the 
EngageNY.org resources, the district contracted Kate Gearson, Regents 
Research Senior Fellow for Common Core, who is responsible for designing 
and leading professional development for New York state. 

 

ASSESSMENTS 

x Achievement Network (ANET) (2nd -8th)  
ANET is an education nonprofit that helps schools boost student learning 
through assessment, scoring and reporting, platform and technology, 
coaching, group learning, and district level assistance.  ANET is supporting 
grades 3-8 through practices that are grounded in standards, informed by 
data, and built on the successful practices of educators around the country. 
The assessments provided by ANET are quality literacy and math quarterly 
assessments closely aligned with the CCSS.  The standards tested are 
arranged on the Schedule of Assessed Standards (SAS), which is available to 
all educators in the district electronically. ANET scans and scores multiple-
choice portions of assessments and returns results in 48 to 72 hours. 
 
FCSD school teachers and administers along with district staff have access to 
myANET- an online platform that hosts assessment data reports and 
instructional resources such as question stems, planning guides, and a quiz 
maker.  Educators access myANET to pull electronic reports that show 
strengths and weaknesses for each student, class, and standard.  ANET 
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provides coaching support, with a focus on establishing data cycle structures 
and routines, facilitating data meetings independently, and providing targeted 
follow-up support to teachers.  
 
Finally, district level support is offered via monthly check-ins with the 
Superintendent followed with district level reports.   Meetings are held to 
discuss school progress in practice and performance and identify areas of 
focus.  Recommendations are also given for prioritizing district support and 
resources, based on assessment data and school observations.  Monthly 
check-ins with the Superintendent involves progress updates, planning 
support, and mid-course adjustments.  District level reports after each 
assessment administration include performance benchmarking roll-up by 
school, standards report, performance benchmarking roll-up by grade, and 
average percentage correct by school, compared to district/network.  
 
 

x The Learning Institute (TLI) (9th-12th)  
Forrest City High School has contracted with The Learning Institute to design a 
continuous improvement model as a part of the FCSD’s plan for increasing 
student achievement.  This process includes an examination and alignment of 
curriculum, reassessment of teaching methodology and curriculum 
assessment, reviewing assessment data, and developing an action plan based 
on findings.  TLI incorporates a three-pronged approach in this model which 
includes providing meaningful assessments, reporting services, and staff 
development for administrators and teachers to facilitate decision making 
about curriculum and instruction. 
 
TLI provides interim assessments for FCHS in mathematics, literacy, and 
science in grades 9-12.  These assessments help to determine strengths and 
weaknesses in student achievement and curriculum. Feedback is immediately 
available through a variety of reporting services on a web portal so teachers 
and administrators can determine status of their classrooms and school on a 
daily basis.  TLI provides exceptional curriculum support, professional 
development opportunities, and intervention strategies to encourage best 
practices in all classrooms to benefit all students. 
 
Teachers and administrators can access historical data for state and TLI 
specialized reporting. FCHS used the on-line testing service for the first time, 
which facilitated the administration of PARCC testing by providing practice for 
both teachers and students. CCSS performance tasks are available for math, 
literacy, and science. 

Note: See Professional development artifacts and Instructional Core: TEACHER 
FOCUS for explanation of implementation process.  
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As next steps: 

x Meet with ANET and TLI partners to assess first year implementation and 
make any necessary curriculum alignment adjustments for year 2 of 
implementation and plan professional development accordingly 

x Plan phase 2 professional development for Expeditionary Learning, GoMath! 
and Core Knowledge 

x Introduce supplemental remediation and acceleration curriculum for high 
school for Algebra I and II, Biology and Geometry. The district leadership 
teams with the support of high school teachers are currently reviewing 
Collections and Agile Minds 

x Introduce PreK math curriculum, Number Worlds 
x Partner with nationally recognized Research  for Better Teaching to support 

professional development for TESS Domain 1: Planning and Preparation and 
Domain 3: Instruction 

 

Customer Service: CENTRAL OFFICE RESTRUCTURE 
District Focus Area:  Redesign central office team into three distinct teams 
(Academics, Operations, and Finance) to enhance customer relationships, efficiency, 
and better support turnaround efforts. 
 
Turnaround Cluster 1: Intentional focus and/or reorganization support 
 
ADE Recommendation(s) to support focus area based on Indistar (IDO2) All teams 
have written statement of purpose and bylaws and (ID10) The leadership team 
regularly looks at school performance data and uses the data to make decisions 
about school improvement and professional development needs.  

 
The 100-Day plan includes fiscal and 
organizational effectiveness as an objective. The 
Superintendent conducted an in-depth finance 
audit and reviewed all district and campus 
budgets to determine if district could better 
allocate funds to directly impact academic 
achievement while operating in an effective and 
efficient manner.   We wanted to ensure an 
effective, efficient, and focused district leadership 
team.  
 
After undertaking the following activities, it was 
determined we would restructure central office 
into three distinct, cross-functioning 
teams…Academic,  Finance,  and  Operations.   
 

“To support a key action step of 
creating a culture of accountability 
for results and the systems to build 
the capacity for operating within the 
culture, a district should clearly 
define the responsibilities of each 
individual role in the district, make 
explicit where the authority for 
certain decisions reside and the logic 
for assigning such authority, and 
clarify who is accountable to whom 
for performance measures. Formal 
organizational structures should 
then reflect these expectations.” 
PELP Framework 
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Activities: 
. 1.  Document Reviews: 

x District and Campus Strategic Action Plans / Improvement Plans   
x   Employee / student handbooks 
x Achievement data for all student populations (AYP, literacy data, 

overage   students, graduation/dropout data, attendance data,   college 
readiness data, etc.) by individual campus as well as district as a whole  

x Safety and emergency plans  
x Student discipline plans by individual campus as well as district as a 

whole   
x District and campus budgets (SIG/Title/General), staffing reports, 

contracts, financial projections   
x Legal documents   
x District accountability standards  

. 2.  Conduct a central office position and department review 
(interviews/resumes/functions) to ensure optimal support for schools and 
students.   

 
STATEMENTS OF PURPOSE 
 
Academic Team: The Forrest City School District Academic Department will directly 
support  the  district’s  goals by creating a professional learning program focused on all 
aspects of the instructional core: 
 
 -teachers’ knowledge and skills 
 -students’ engagement in their own learning 
 -academically challenging content 
 
Finance Team: The Forrest City School District Finance Department will provide first 
class customer service to all its customers by maintaining a friendly and ethical 
environment.  
 
We will work as a team to ensure that all data, payments and budgets are processed 
accurately and completely in accordance with statues while maintaining a budget that 
supports the academic program. 
 
Operations Team: The Forrest City School District Operations Department will 
provide a secure and safe environment for learning. We will ensure safe passage to 
schools, a comfortable environment at school, and a nutritious meal. 
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ADE/Academic Distress External Provider 
Turnaround Cluster 5:  Support for effective integration of external partners 
 
 
The FCSD worked with three partners for the 2014-2015 school year to support 
academic distress schools: Arkansas Public School Resource Center, Concentric 
Educational Solutions, and consultant Larry Buck. Partners worked to implement 
various strategies on different campuses based on individual school needs. Some 
external providers worked on different campuses and supported at the district level to 
varying degrees. An internal school improvement specialist, Michael Hawkins, was 
hired and the number of hours of support from external providers was minimized from 
the 2013-2014 school year.  
 
External Partner Lincoln 

Academy 
Forrest City 
Junior High 

Forrest City 
High School 

District 

Arkansas Public 
School Resource 
Center 

 X  X 

Concentric 
Educational Solutions 

X X X X 

Larry Buck   X  
 
 
SCOPE OF SUPPORT:  

 
See attachments for each provider. 
 
EVALUATION OF EFFECTIVENESS: 
 
The FCSD created a plan at the beginning of the year to move the academic program 
district wide and then determined which partner would support which school and/or 
the district by reviewing each schools needs and matching with each provider’s 
strength. In some instances, a provider concentrated in a school while other providers 
supported multiple schools and/or the district.  
 
We  adopted  Thomas  Guskey’s  approach  to  evaluating  professional  development  as  
a roadmap to evaluating external provider effectiveness given the connection 
between the scope of services and professional development expectations. 
 
 
Evaluation Level How will information be 

gathered? 
How will information be 
used? 

Level  1:  Participant’s 
reactions 
-Will information be 
useful? 
-Did they like it? 

Questionnaires at end of 
sessions 
Focus groups  
Interviews 

To improve design and 
delivery 
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Level  2:  Participant’s  
learning 
-Did participants acquire 
the intended knowledge 
and skills? 

Classroom observations 
Participants Reflections 
Case Studies  

To improve format, content 
and organization 

Level 3: Organization 
support and change 
-What was the impact on 
the organization? 
-Was the learning 
implemented? 

Structured interviews with 
principals and school based 
staff. 
District and school records 
review 

To inform future change 
efforts 
To improve organizational 
support 

Level 4: Participants use of 
new knowledge and skills 
-Was the new knowledge 
effectively applied? 

Direct observations To improve all aspects of 
design, implementation and 
follow up. 

Level 5: Student learning 
outcomes 
-Did it impact student 
performance or 
achievement? 
-Did it impact student 
culture? 

Student records 
School records 
Student focus groups 

To improve all aspects of 
design, implementation and 
follow up 
 
 
 
 

 
We are constantly operating in Levels 1,2, and 3. We will complete Levels 4 and 5 by 
year-end. 
 
 
NEXT STEPS: Moving Forward 
 
While each section provides specific practical next steps at the school level, it is 
important to mention the next steps at the district level to support academic distress 
schools given true turnaround happens at the district level under a cohesive and 
integrated action plan. The Forrest City team and community have worked tirelessly 
to create conditions year 1 that will position academic distress schools to strategically 
navigate the path forward and ensure alignment of the districts  theory of action and 
actual implementation of districts turnaround plan. 
 

1. Re-visiting year 1 strategies and goals (scalable) 
2. Re-imagining and expanding early childhood programs (PreK) 
3. Re-envisioning alternative education as a school of innovation 
4. Re-designing Stewart elementary school as a 3rd-5th grade program  
5. Re-launching Lincoln  Academy’s  vision  of  excellence  as  a  6th grade academy 

program 
 
 
 
































































































































































































































































































































