0 ARKANSAS
§ DEPARTMENT
¥ OF EDUCATION

AGENDA
STATE BOARD OF EDUCATION
May 15, 2015
Arkansas Department of Education
PCSSD Board Room - Special Committee on Academic Distress - meeting
will begin immediately following adjournment of the State Board Meeting
10:00 AM

[ Back [_] Print
Reports
Report-1 Chair's Report

Presenter: Vicki Saviers
Consent Agenda

CA1 Minutes - March 12, 2015

Presenter: Deborah Coffman
Action Agenda

A-1 Consideration of Progress - Lincoln Academy of Excellence, Forrest City
Junior High and Forrest City High School

Presenter: Elbert Harvey and Dr. Richard Wilde



Minutes
State Board of Education Special Committee on Academic Distress Meeting
Thursday, March 12, 2015

The State Board of Education Special Committee on Academic Distress met
Thursday, March 12, 2015, in the Auditorium of the Department of Education
Building. Chairman Vicki Saviers called the meeting to order at 3:32 p.m.

Present: Vicki Saviers, Chair; Sam Ledbetter; Toyce Newton; and Diane Zook

Reports
Report-1 Chair's Report

No report was provided.

Consent Agenda

Ms. Newton moved, seconded by Mr. Ledbetter, to approve the consent agenda.
The motion carried unanimously.

Items included in the Consent Agenda:
* Minutes - January 8, 2015

Action Agenda
A-1 Consideration of Schools Classified in Academic Distress

Chair Saviers said a list of schools in academic distress was provided on the
agenda. She said that Public School Accountability Coordinator Mr. Elbert
Harvey shared a message from Pine Bluff School District Superintendent Dr.
Linda Watson that Pine Bluff School District would be willing to come before this
committee in May.

Ms. Zook recommended contacting Forrest City School District about presenting
on the same day.

After discussion by the committee members, Ms. Saviers announced the
committee would hear from the Pine Bluff School District and the Forrest City
School District on a date to be announced in May.



Adjournment
The meeting adjourned at 3:39 p.m.

Minutes recorded by Deborah Coffman.



FORREST CITY SCHOOL DISTRICT: Home of the Mustangs

This document is designed to share accomplishments, challenges and next steps of
the Forrest City School District (FCSD) while addressing the following items as
requested:

1. The district’s plan for assisting schools in academic distress.

2. Alist of actions the district is taking to assist the school(s) in meeting the
ADE’s recommendations.

3. The district’s next steps for supporting schools in meeting ADE’s
recommendations.

4. Any external providers supporting school improvement and the evaluation of
the effectiveness of these services within your school district.

5. Any new programs, initiatives, or recommendations required by the district in
Academic Distress Schools, in addition to ADE’s recommendations.

To effectively answer the aforementioned items, it is necessary to share the approach
taken to gather data and design a plan of action to support academic distress
schools.

The Forrest City Board of Directors contracted Superintendent Hardrick in June 2014,
as opposed to July 2014, to allow for additional transition time to ensure a smooth
and effective transition. The Transition Plan: First 100 Days, which is attached,
identified the tools, techniques, and methodologies that were needed to perform an
efficient and effective transition. The plan also provided an opportunity to layout the
tasks and activities that needed to take place to ensure the district team identified a
specific and measurable body of work that would directly and significantly contribute
to the achievement of the vision and mission of the FCSD.

Mission Statement: To provide educational services
/ that meet and exceed our customer’s needs and
expectations, allowing us to prosper as a district and

community.

Vision Statement: By 2017, The Forrest City School District will be locally and
nationally recognized for its innovative and aggressive approach to improving
education in Eastern Arkansas.

Additional data was collected from the Arkansas Department of Education (ADE)
academic distress team during an early fall visit. The data collected validated many of
the early transition findings and provided additional insights on a plan of action. The
overarching findings of the ADE academic distress visit recommended a more
deliberate focus on job-embedded professional development, interim and common
teacher assessments, and a data driven instructional focus with attention to bell-to-
bell instruction, collaborative planning and units of instruction. As a result of the data
collected and validation from the academic distress recommendations the FCSD
followed the PELP (Public Education Leadership Project at Harvard University)



framework (see below) and identified a strategy that included a coherent set of
scalable and sustainable actions to deliberately undertake to strengthen the
instructional core (teachers, students, content) with the objective of raising student
performance district-wide. In addition, we also chose to focus on central office
restructuring because coherence among actions at the district, school, and classroom
levels would make the district's chosen strategy more sustainable over time. We
believe that true turnaround begins at the district level.

As a matter of format, this report introduces the goals of the district divided into two
focus areas: instructional core and customer service. The instructional core is then
addressed in three ways: by teacher (educator), by student and by content. The
specific tasks associated with addressing the teacher and content aspect of the
instructional core included an in-depth look at curriculum, assessments, and
professional development. The tasks associated with addressing the student aspect
of the instructional core included a focus on the social-emotional needs of students
with an emphasis on building level climate and culture.

Each district action is divided into a focus area, which is aligned to a research based

turnaround cluster and the Arkansas Department of Education academic distress
recommendations.

GOALS: Strategic, Scalable and Sustainable Plan of Action

Focus on the Instructional Core: PELP Coherence Framework
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DISTRICT ACTIONS: Supporting School Turnaround

According to the Massachusetts Department of Education and Institute for Strategic
Leadership and Learning study, Emerging and Sustaining Practices for School
Turnaround: An Analysis of School and District Practices, Systems, Policies, and
Use of Resources contributing to the successful Turnaround Efforts in Level 4
Schools, there are “five specific clusters of district actions that appear to have the
ability to positively influence school-level turnaround efforts. They are: (1) intentional
district focus and/or reorganization to support turnaround; (2) district extension of
school autonomy and flexibility; (3) district investment in a coherent curriculum that
aligns with state standards; (4) district support for meaningful assessments and data
analysis to inform decisions; and (5) district support for effective integration of
external partners/providers. The FCSD focused on clusters one, three, four and five.
Cluster two will be addressed in the 2015-2016 school year.

The areas of greatest investment are in content, teachers, and students. We believe

that a strong focus with district level and school level support in these areas will lead
to increased student achievement.

Instructional Core: TEACHER FOCUS

District Focus Area: Launch of district led professional development institutes
differentiated for administrators and teachers.

Turnaround Cluster 4: Support for meaningful assessments and data analysis

ADE Recommendation(s) aligned to district focus area: (1) District should provide
training and follow-up support to school leadership team members to build
instructional leadership capacity; (2) District should develop and implement a plan for
retaining high-quality instructional leaders and teachers; (3) District should ensure
internal SIS is trained in Arkansas initiatives such as Literacy Design Collaborative
and Professional Learning Communities and (4) District should provide job-
embedded professional development.

A key component to helping schools in academic distress meet ADE
recommendations is through extensive training and support. In the FCSD, our
approach to professional development is to make certain that all educators have the
best possible skills, content knowledge, and social emotional knowledge in
preparation for teaching and learning.

The district has chosen to invest both time and resources to the development of
strong teachers and leaders. The district has established professional learning
communities, referred to as Professional Learning Institutes (PLIs) and Teacher
Leadership Institutes (TLIs), specific to the needs of administrators and teachers.
More details can be found in Chart 1 (page 5).



Staff development began with the focus of quality teaching to improve the learning of
all students (TESS Domain 1). With regard to setting instructional outcomes, a
major priority of our district was to key on the shifts of Common Core State Standards
(CCSS).

Instructional Facilitators meet weekly with external provider with a focus on
instructional practices. Some of the sessions have included CCSS instructional shifts,
writing with text-based evidence, lesson planning using the GANAG format,
unpacking standards, and teaching with rigor. One major focus was creating effective
instruction on focus standards with assessments. Instructional Facilitators then in
turn, conduct weekly building level PLCs reflecting information gained during the
Facilitator PLI.

In addition to the content support that teachers have been given throughout the year,
they have also received support in other areas. Our November TLI provided sessions
for teachers on such topics as Vocabulary and the Common Core, Instructional
Strategies, and Growth versus Fixed Mindset. As a district, we believe in
empowering teachers. Our theory is that leadership is an activity, not a position.
Effective leadership sets the tone and conditions for schools to serve children well
and facilitate their efforts to do so. FCSD requires dynamic, well -trained, talented
leaders willing to lead in a period of change, committed to ongoing learning and
capable of inspiring and influencing a building of adults who are willing to work hard
for students and to believe all kids can learn. It requires leaders who are committed to
seeking aggressive and innovative solutions and willing to take risk to implement
them.

In support of this theory, the district has initiated the Frontline Leadership program
(see attachment), a survey course to introduce future school leaders to a variety of
concepts and best practices they need to effectively lead their schools and
classrooms to high student achievement. Fifteen teacher leaders were identified
through a rigorous selection process. In-class exercises, pertinent readings, coupled
with updates on current leadership research allow participants to practice what they
are learning, in order to ensure immediate application in their personal and
professional lives. In these highly interactive sessions, participants gain insight into
their leadership roles and practice new skills for their jobs.

To remain consistent with the PELP Coherence framework, we knew we needed to
build the capacity of staff at every level, specifically given our drive to create a culture
of accountability for results. Therefore, we adopted some of the Leaning Forward,
professional learning association (formerly National Staff Development Council)
standards for professional learning that lead to effective teaching practices,
supportive leadership, and improved student results. Chart 2 demonstrates the
alignment of the standards for professional learning to the FCSD actions to support
professional learning.



Chart 1: Standards of Professional Learning vs. District Action

Leaning Forward standards of
Professional Learning

Forrest City School District Actions 2014-2015

Learning Communities:

Staff development that improves the
learning of all students organizes
adults into learning communities whose
goals are aligned with those of the
school and district.

Quality Teaching

Staff development that improves the
learning of all students deepens
educators’ content knowledge,
provides them with research-based
instructional strategies to assist
students in meeting rigorous academic
standards, and prepares them to use
various types of classroom
assessments appropriately.

Leadership: Staff development that
improves the learning of all students
requires skillful school and district
leaders who guide continuous
instructional improvement. Committed
and capable leadership for public
education always has been critical.
Effective leadership sets the tone and
conditions for schools to serve children

well and facilitates their efforts to do so.

Data-Driven: Staff development that
improves the learning of all students
uses disaggregated student data to
determine adult learning priorities,
monitor progress, and help sustain
continuous improvement.

We established professional learning communities, referred
to as Professional Learning Institutes (PLIs) and Teacher
Leadership Institutes (TLIs), specific to the needs of
administrators and staff.

See PLI and TLI artifacts and school level PLC agendas.

Teacher Leadership Institutes were designed to specifically
improve teacher content knowledge, support teachers in
implementation of new curriculum, increase teacher
knowledge and understanding of more rigorous common
core curriculum standards.

See TLI August and November agendas and session
descriptions.

FCSD requires dynamic, well-trained, talented leaders
willing to lead in a period of change, committed to ongoing
learning and capable of inspiring and influencing a building
of adults to believe all kids can learn and work hard for
students.

o To support current leaders we launched monthly
district led professional learning communities
specific to leadership with a focus on instructional
leadership.

o To support the next generation of leaders, we
launched the Emerging Leaders program led by
national experts.

See PLI and Emerging Leaders artifacts.

The district launched Data Nights supported by external
providers: Achievement Network (ANET) and The Learning
Institute (TLI) . We introduced teachers and administrators
to data cycle structures and routines. Following quarterly
interim assessment, the entire district met for a four-hour
data analysis evening session. Educators were taught to
access reports that show strengths and weaknesses for
each student, class and standard and created reteach
plans.

See Data Driven artifacts such as data night agendas,
assessment calendar and reteach plans.




Evaluation: Staff development that
improves the learning of all students
uses multiple sources of information
to guide improvement and
demonstrate its impact.

Researched-Based: Staff
development that improves the
learning of all students prepares
educators to apply research to
decision making.

The leadership team adopted the Guskey model-

Five Levels of Professional Development Evaluation to
determine effectiveness of professional development
plan and implementation.

Participant’'s Reactions-We gathered surveys at the end
of each session.

Participant’s Learning-We observed classrooms for
implementation, required simulations during sessions
and required teacher reflections.

Participant’s Use of New Knowledge and Skills-We use
direct observations.

Student Learning Outcomes-In progress.

The FCSD staff development was based on the
following research:

¢ Emerging and Sustaining Practices for School
Turnaround: An Analysis of School and District
Practices, Systems, Policies, and Use of
Resources contributing to the successful
Turnaround Efforts in Level 4 Schools April 2013

e Public Education Leadership Project at Harvard
University

e Childress, Elmore, Grossman, Aknola November

2004

Research for Better Teaching: Skillful Teacher

Driven by Data: Paul Bambrick

Growth Mindset: Carol Dweck

WiseWays

The professional learning actions overview in Chart 1 is explained in more detail in
the attached professional development plan and through the professional
development artifacts. We designed a professional development plan to provide a
series of deliberate adult learning experiences that increase student learning. While
working to achieve our core goal of student achievement through quality professional
development, we knew an effective comprehensive development plan would bring
additional benefits. Some additional benefits included, but are not limited to:

e Improving job satisfaction

¢ Improving our ability to recruit, train and retain high impact teachers

e Increasing our knowledge of innovative and aggressive educational

practices

e Meeting the ADE requirements for professional development planning
e Promoting district wide collaboration and planning



As next steps, the professional development team will

+ Determine what learning experiences are needed for the summer PD
retreats and upcoming school year based on year 1 implementation and
year 2 goals

e Analyze progress data gathered during plan implementation

o Examine information that is collected to modify implementation and analyze
summative data to evaluate the effectiveness of the plan

o Create plan to extend assessment work from interims to a focus o common

Instructional Core: STUDENT FOCUS

Focus Area: Create a culture where (1) adults have high expectations for all
students (2) the social emotional needs of all students are met, (3) and students take
ownership for their learning.

ADE Recommendation(s) to support focus area: None identified

During the Superintendent’s first 100 days, there was an evaluation of district/campus
student discipline plans, policies and procedures to determine level of effectiveness
and modify/create programs if necessary. Examining student attendance, tardiness,
and truancy data for the previous three years by school, examining teacher/employee
attendance and tardiness data for the previous three years by school, and examining
student discipline data (in-school suspension, out-of-school suspension, expulsion)
for the previous three years by school revealed a need to intentionally focus on
culture and climate to allow the areas of the instructional core focused on teaching
and learning to be addressed. Through extensive conversations with administrators,
teachers, students, parents and stakeholders it became evident that we also suffered
from complacency and lacked a true sense of urgency.

The strategy was to focus on raising adult expectations through professional
development grounded in Carol Dweck’s Growth Mindset model and John Kotter’s
Sense of Urgency.

In addition, we worked to establish School Support Teams (SST) to provide solutions
that assisted schools with building their capacity for supporting students socially.

Lastly, we worked to increase communication with families and community members.
District and school leaders are monitoring and communicating comprehensive
information about student learning, school performance, and the achievement system
and school improvement goals to stakeholders. To ensure that the district has its
fingers on the pulse of the community, a survey was developed and administered to
determine the best ways to communicate with stakeholders. Then, focus groups were
formed to gain the necessary feedback needed to develop the most effective
communication mechanisms. From this research, the district created its
communication plan and events such as the Parent Summit.



COMPLACENCY VS. URGENCY

At the first district wide professional
development, the Superintendent set the
stage for the year by introducing the concept
of true urgency by adopting John Kotter's
definition as the district’s definition. The
purpose was to establish a district-level
culture and common language that would
ultimately lead to a school-level culture. The
e_ntire district staff, especially academic running one thousand miles in
distress schools, needed to be challenged the last week of the race.”
around being comfortable with the status quo _John Kotter
and ignoring new and innovative
opportunities as well as the dangers of paying insufficient attention to a need to
change. It was important for the academic distress staff to realize that complacency
impacts innovation and therefore the FCSD vision was in danger. One of the key
causes of complacency was a fixed mindset and therefore PD was designed.

“True urgency is driven by a
deep determination to win, not
anxiety about losing. With an
attitude of true urgency, you try
to accomplish something
important each day, never
leaving yourself with a heart-
attack-producing task of

GROWTH MINDSET

Throughout the year (as evidenced in PD agendas), staff explored the relationship
between shared beliefs and common practices that exist in their schools and
classrooms. We have challenged adults and will continue to challenge adults around
the following questions:

* What are the consequences of believing that your intelligence or personality is
something you can develop as opposed to a fixed, innate trait?

* What impact can adult mindset have on the development and achievement of
children? What impact does mindset have on the development and
maintenance of positive school culture?

* How does a fixed mindset contribute to complacency?

Using the Growth Mindset structures, we supported all schools (with additional

job embedded support for academic
School Culture Priorities distress schools) in developing
school culture plans while creating

e new structures to increase teacher
nenaeitnee  and student investment in learning.
Building We explored best practices for
building positive school culture
specific to each grade level configuration. We shared those practices in district
level professional development in August and November. We also provided

Town Hall or Learning
Morning Meeting Expectations



additional days of PD in Lincoln Academy. The end game is to create
transformational school cultures, where there is a marriage of practice and
belief. Lincoln Academy received additional support and job embedded PD
beyond that of the other district schools. The district leadership team gave
additional observations and feedback. A Lincoln specific action plan and next
steps were created to include specific attention to transitions, bell-to-bell
instruction, and repurposing of school mastery time.

STUDENT SUPPORT TEAMS (SSTs)

The district, with the support of CES, helped each school in establishing SST teams.
The SST is a school-based problem- solving team whose primary role is structured
problem solving. The team is designed to reduce the underachievement of students
in a proactive way. Teams review student problems and design interventions to
impact change. Schools were provided extensive professional development (as
outlined in PD artifacts) on how to build their capacity for supporting students both
academically and socially.

The SST is viewed within the context of a continuum of intervention services. School
based SST teams are expected to meet weekly with concentrations of student culture
to include:

o START Program (Attendance and Truancy)

o Accountable Discipline

. Parent Involvement

The first phase of the work with academic distress schools was with organizational
development and alignment by assessing existing systems and structures (needs
assessment) in schools and developing their capacity to effectively promote
academic achievement for all students. Organizational development consisted of
providing all staff members, teachers, and administrators with training and
professional development to ensure collegiality, teamwork, cohesiveness, and
sustainability.

As next steps:

« Continue to keep URGENCY as the basis of every conversation across the district,
specifically at academic distress schools

« Continue consistent conversations and professional development regarding
mindset. Consider expanding Growth Mindset 2.0 to include Jeff Howard’s work at
the Efficacy Institute

» Increase amount of technical assistance, coaching and job embedded professional
development offered to schools

» Collect attendance, behavior, and sample academic data to determine
effectiveness and evaluate results

 If necessary, research alternative student support models and implementation
strategies



Instructional Core: CONTENT FOCUS

District Focus Area: Adoption of common core aligned curriculum and
assessments

Turnaround Cluster 3: Investment in coherent curriculum that aligns with state
standards. Turnaround Cluster 4: Support for meaningful assessments and data
analysis

ADE Recommendation(s) to support focus area: (1) Interim assessments should be
administered on a scheduled basis; (2) Develop units of instruction that include pre-
and post-unit assessments and (3) Analysis of assessments occur as a team to
determine course of action.

As the district leadership team observed classrooms, we discovered that the
academic distress schools were not prepared for the common core shifts. It was
evident that while teachers were working hard, their efforts negated by the lack of
curriculum and absence of rigorous units of instruction. There was also a void of data
to inform quality instruction, acceleration and remediation plans for individualized
instruction. Therefore, we researched nationally recognized curriculum and
assessment options that were aligned to common core standards and expectations.
Curriculum adoption and data driven decision-making became the priority. This shift
in teaching and the ability to assess results would require a need for intense
professional development district wide, which made a professional development plan
a priority. (See Professional Development plan in attachments and Instructional Core:
TEACHER FOCUS).

These newly adopted curriculums for English Language Arts are Core Knowledge for
PreK-2, Expeditionary Learning for 3-8, and Engage New York (EngageNY) for 9-12.
The math curriculums are GoMath for K8 and EngageNY for 9-12. ANET is the
platform chosen to boost student learning through assessment of students in grades
2-8, while The Learning Institute is used in 9-12. We began laying the groundwork for
this in the summer when principals and instructional facilitators were introduced to the
curriculums. Curriculum consultants for each chosen curriculum were brought in for
our August professional development to provide intensive support in their respective
curriculums.

The district continued providing support for content through professional development
in November by once again having consultants from each of the respective
companies in to work with teachers. Support was also provided with the incorporation
of common core in science and social studies. Throughout the year, consultants have
conducted school level support in the form of classroom observation, feedback, and
model lessons, and next step recommendations.
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CURRICULUM

Expeditionary Learning (3"-8t)

Expeditionary Learning provides the district/schools with a curriculum plan,
standards aligned curriculum maps, daily lesson plans, formative and
summative assessments, end of unit performance tasks, and student
consumables. The curriculum is supported by central texts from various
publishers, recommendations for optional texts at multi levels of complexity,
and embedded, authentic informational texts. Online support is also available
in the form of classroom videos of CCSS-aligned instructional practices, an
archive of exemplary student work from all grade levels, and teacher tool kits
that provide instructional strategies.

Each module comes with books — not textbooks or CCSS as the best books
for teaching grade level content. These central texts are supported by a list of
recommended texts—books, articles, and primary source documents—that
balance literary and informational texts at appropriate levels of

complexity. Each student in grades 3 to 8™ receive a copy of the book from
each unit that they focus on in their language classes. This allows students to
have a library of books at their home.

The curriculum combines rigorous content with effective practice, bringing
together the “what” and “how” of Common Core success. Expeditionary
Learning engages students and supports teachers in building students’
capacity to read, think, talk, and write about complex texts.

GoMath! (3r4-8t)

GO Math! is a CCSS. The focus of the curriculum is to ensure students are
spending the right amount of time on the right content at appropriate levels of
depth and rigor. Specifically written to address the CCSS, the Write-in Student
Edition supports standards mastery through interactive conceptual
development as well as procedural development. The interactive Write-in
Edition includes everything needed to address the rigors of new standards and
assessments.

GO Math! helps students interact with lessons in new ways as they record
their strategies, explanations, solutions, practice, and test prep right in their
books, and at every grade level. Practical, point-of-use support is built into
each lesson so all learners, including early finishers, gifted and talented
students, and those needing extra support or intervention, can achieve
success.

EngageNY (9th-12t)

Forrest City High School (FCHS) has selected EngageNY as the base
curriculum for grades 9-12. EngageNY.org is developed and maintained by
the New York State Education Department (NYSED) to support the
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implementation of key aspects of the P-12 Common Core Learning Standards
(CCLS), Teacher and Leader Effectiveness (TLE), and Data-Driven Instruction
(DDI). EngageNY.org is dedicated to providing educators with real-time,
professional learning tools and resources to support educators in reaching the
vision for a college and career ready education for all students.

EngageNY.org provides curriculum and instructional resources, bilingual
resources, performance tasks and assessment guidelines and materials
developed by NYSED and their partners. EngageNY.org includes DDI and
Inquiry resources including calendars, case studies, planning templates,
implementation materials and sample assessments to improve student
learning throughout the year.

An extensive video library featuring Common Core teaching information on the
instructional shifts and highlights from NYSED's Network Team Institutes are
available on the web. In addition, professional development materials
designed to support everything from school leaders and teachers to district-
wide training can be accessed through EngageNY.org. Resources for parents
and families designed to build understanding of education reform initiatives
and how the changes help children are available for distribution during parent
meetings.

To help high school teachers understand the common core and all of the
EngageNY.org resources, the district contracted Kate Gearson, Regents
Research Senior Fellow for Common Core, who is responsible for designing
and leading professional development for New York state.

ASSESSMENTS

Achievement Network (ANET) (2" -8th)

ANET is an education nonprofit that helps schools boost student learning
through assessment, scoring and reporting, platform and technology,
coaching, group learning, and district level assistance. ANET is supporting
grades 3-8 through practices that are grounded in standards, informed by
data, and built on the successful practices of educators around the country.
The assessments provided by ANET are quality literacy and math quarterly
assessments closely aligned with the CCSS. The standards tested are
arranged on the Schedule of Assessed Standards (SAS), which is available to
all educators in the district electronically. ANET scans and scores multiple-
choice portions of assessments and returns results in 48 to 72 hours.

FCSD school teachers and administers along with district staff have access to
myANET- an online platform that hosts assessment data reports and
instructional resources such as question stems, planning guides, and a quiz
maker. Educators access myANET to pull electronic reports that show
strengths and weaknesses for each student, class, and standard. ANET
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provides coaching support, with a focus on establishing data cycle structures
and routines, facilitating data meetings independently, and providing targeted
follow-up support to teachers.

Finally, district level support is offered via monthly check-ins with the
Superintendent followed with district level reports. Meetings are held to
discuss school progress in practice and performance and identify areas of
focus. Recommendations are also given for prioritizing district support and
resources, based on assessment data and school observations. Monthly
check-ins with the Superintendent involves progress updates, planning
support, and mid-course adjustments. District level reports after each
assessment administration include performance benchmarking roll-up by
school, standards report, performance benchmarking roll-up by grade, and
average percentage correct by school, compared to district/network.

e The Learning Institute (TLI) (9t"-12th)
Forrest City High School has contracted with The Learning Institute to design a
continuous improvement model as a part of the FCSD’s plan for increasing
student achievement. This process includes an examination and alignment of
curriculum, reassessment of teaching methodology and curriculum
assessment, reviewing assessment data, and developing an action plan based
on findings. TLI incorporates a three-pronged approach in this model which
includes providing meaningful assessments, reporting services, and staff
development for administrators and teachers to facilitate decision making
about curriculum and instruction.

TLI provides interim assessments for FCHS in mathematics, literacy, and
science in grades 9-12. These assessments help to determine strengths and
weaknesses in student achievement and curriculum. Feedback is immediately
available through a variety of reporting services on a web portal so teachers
and administrators can determine status of their classrooms and school on a
daily basis. TLI provides exceptional curriculum support, professional
development opportunities, and intervention strategies to encourage best
practices in all classrooms to benefit all students.

Teachers and administrators can access historical data for state and TLI
specialized reporting. FCHS used the on-line testing service for the first time,
which facilitated the administration of PARCC testing by providing practice for
both teachers and students. CCSS performance tasks are available for math,
literacy, and science.
Note: See Professional development artifacts and Instructional Core: TEACHER
FOCUS for explanation of implementation process.
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As next steps:

Meet with ANET and TLI partners to assess first year implementation and
make any necessary curriculum alignment adjustments for year 2 of
implementation and plan professional development accordingly

Plan phase 2 professional development for Expeditionary Learning, GoMath!
and Core Knowledge

Introduce supplemental remediation and acceleration curriculum for high
school for Algebra | and Il, Biology and Geometry. The district leadership
teams with the support of high school teachers are currently reviewing
Collections and Agile Minds

Introduce PreK math curriculum, Number Worlds

Partner with nationally recognized Research for Better Teaching to support
professional development for TESS Domain 1: Planning and Preparation and

Domain 3: Instruction

Customer Service: CENTRAL OFFICE RESTRUCTURE

District Focus Area: Redesign central office team into three distinct teams
(Academics, Operations, and Finance) to enhance customer relationships, efficiency,
and better support turnaround efforts.

Turnaround Cluster 1: Intentional focus and/or reorganization support

ADE Recommendation(s) to support focus area based on Indistar (IDO2) All teams
have written statement of purpose and bylaws and (ID10) The leadership team
regularly looks at school performance data and uses the data to make decisions
about school improvement and professional development needs.

“To support a key action step of
creating a culture of accountability
for results and the systems to build
the capacity for operating within the
culture, a district should clearly
define the responsibilities of each
individual role in the district, make
explicit where the authority for
certain decisions reside and the logic
for assigning such authority, and
clarify who is accountable to whom
for performance measures. Formal
organizational structures should
then reflect these expectations.”
PELP Framework

The 100-Day plan includes fiscal and
organizational effectiveness as an objective. The
Superintendent conducted an in-depth finance
audit and reviewed all district and campus
budgets to determine if district could better
allocate funds to directly impact academic
achievement while operating in an effective and
efficient manner. We wanted to ensure an
effective, efficient, and focused district leadership
team.

After undertaking the following activities, it was
determined we would restructure central office
into three distinct, cross-functioning
teams...Academic, Finance, and Operations.
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Activities:
1. Document Reviews:

¢ District and Campus Strategic Action Plans / Improvement Plans

o Employee / student handbooks

e Achievement data for all student populations (AYP, literacy data,
overage students, graduation/dropout data, attendance data, college
readiness data, etc.) by individual campus as well as district as a whole

e Safety and emergency plans

e Student discipline plans by individual campus as well as district as a
whole

e District and campus budgets (SIG/Title/General), staffing reports,
contracts, financial projections

e Legal documents

o District accountability standards

2. Conduct a central office position and department review
(interviews/resumes/functions) to ensure optimal support for schools and
students.

STATEMENTS OF PURPOSE

Academic Team: The Forrest City School District Academic Department will directly
support the district’s goals by creating a professional learning program focused on all
aspects of the instructional core:

-teachers’ knowledge and skills
-students’ engagement in their own learning
-academically challenging content

Finance Team: The Forrest City School District Finance Department will provide first
class customer service to all its customers by maintaining a friendly and ethical
environment.

We will work as a team to ensure that all data, payments and budgets are processed
accurately and completely in accordance with statues while maintaining a budget that
supports the academic program.

Operations Team: The Forrest City School District Operations Department will

provide a secure and safe environment for learning. We will ensure safe passage to
schools, a comfortable environment at school, and a nutritious meal.

15



ADE/Academic Distress External Provider

Turnaround Cluster 5: Support for effective integration of external partners

The FCSD worked with three partners for the 2014-2015 school year to support
academic distress schools: Arkansas Public School Resource Center, Concentric
Educational Solutions, and consultant Larry Buck. Partners worked to implement
various strategies on different campuses based on individual school needs. Some
external providers worked on different campuses and supported at the district level to
varying degrees. An internal school improvement specialist, Michael Hawkins, was
hired and the number of hours of support from external providers was minimized from
the 2013-2014 school year.

External Partner Lincoln Forrest City Forrest City District
Academy Junior High High School

Arkansas Public X X

School Resource

Center

Concentric X X X X

Educational Solutions

Larry Buck X

SCOPE OF SUPPORT:
See attachments for each provider.
EVALUATION OF EFFECTIVENESS:

The FCSD created a plan at the beginning of the year to move the academic program
district wide and then determined which partner would support which school and/or
the district by reviewing each schools needs and matching with each provider’'s
strength. In some instances, a provider concentrated in a school while other providers
supported multiple schools and/or the district.

We adopted Thomas Guskey’s approach to evaluating professional development as
a roadmap to evaluating external provider effectiveness given the connection
between the scope of services and professional development expectations.

Evaluation Level How will information be How will information be
gathered? used?

Level 1: Participant’s Questionnaires at end of To improve design and

reactions sessions delivery

-Will information be Focus groups

useful? Interviews

-Did they like it?
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Level 2: Participant’s
learning

-Did participants acquire
the intended knowledge
and skills?

Classroom observations
Participants Reflections
Case Studies

To improve format, content
and organization

Level 3: Organization
support and change
-What was the impact on
the organization?

-Was the learning
implemented?

Structured interviews with
principals and school based
staff.

District and school records
review

To inform future change
efforts

To improve organizational
support

Level 4: Participants use of
new knowledge and skills
-Was the new knowledge
effectively applied?

Direct observations

To improve all aspects of
design, implementation and
follow up.

Level 5: Student learning
outcomes

-Did it impact student
performance or
achievement?

-Did it impact student
culture?

Student records
School records
Student focus groups

To improve all aspects of
design, implementation and
follow up

We are constantly operating in Levels 1,2, and 3. We will complete Levels 4 and 5 by

year-end.

NEXT STEPS: Moving Forward

While each section provides specific practical next steps at the school level, it is
important to mention the next steps at the district level to support academic distress
schools given true turnaround happens at the district level under a cohesive and
integrated action plan. The Forrest City team and community have worked tirelessly
to create conditions year 1 that will position academic distress schools to strategically
navigate the path forward and ensure alignment of the districts theory of action and
actual implementation of districts turnaround plan.

o~

program

Re-visiting year 1 strategies and goals (scalable)

Re-imagining and expanding early childhood programs (PreK)
Re-envisioning alternative education as a school of innovation

Re-designing Stewart elementary school as a 3-5" grade program
Re-launching Lincoln Academy’s vision of excellence as a 6" grade academy

17




ATTACHMENTS

Attachment A:
Professional Development Plan
Teacher Leadership Institute Agendas
Professional Learning Institute Agendas

Emerging Leaders Artifacts

Attachment B:
Achievement Network

The Learning Institute Artifacts

Attachment C:

Transition Plan: First 100 Days

Attachment D:

External Providers Overview

Attachment E:

Board Agendas and Minutes



Attachment A: Professional Development Plan
Teacher Leadership Institute Agendas
Professional Learning Institute Agendas

Emerging Leaders Artifacts



Forrest City School District

Professional Development Handbook

2014-2015




FORREST CITY SCHOOL DISTRICT
Professional Development Guidelines Team

2014-2015

Dr. Tiffany Hardrick, Superintendent
Aqua Stovall, Deputy Superintendent
Susan Berry
Sandra Mills
Lisa Birmingham
Hope Graham
Susan Hughes
Doreen Johnson
Chris Oswalt
Marlena Smith
Katie Jones

Candace Taylor



MISSION STATEMENT

To provide educational services that meet and exceed our customer’s needs and expectations,
allowing us to prosper as a district and community.

VISION STATEMENT

The Forrest City School District will be locally and nationally recognized for its innovative and
aggressive approach to improving education in Eastern Arkansas
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Introduction/Philosophy
The purpose of the Forrest City School District professional development plan is to provide a
series of deliberate professional learning experiences that increase student learning. While
achieving our core goal of student achievement, we are able to gain additional benefits of this
comprehensive professional development plan:

e improving job satisfaction
improving our ability to recruit, train and retain high impact teachers
increasing our knowledge of innovative and aggressive educational practices
meecting the ADE requirements for professional development planning
promoting district wide collaboration and planning

Typical responsibilities of the professional development team include:
s determining what learning experiences are needed to achieve the plan
goals
s monitoring progress data that is gathered during plan implementation
s examining information that is collected to modify implementation and
analyzing summative data to evaluate the effectiveness of the plan

In the Forrest City School District, our approach to professional development is to make
certain that all educators have the best possible skills, content knowledge, and social emotional
knowledge in preparation for teaching and learning. We adopted some of the standards for
professional learning that leads to effective teaching practices, supportive leadership, and
improved student results as outlined by LeaningForward, professional learning association
(formerly National Staff Development Council).

Learning Communities: Staff development that improves the learning of all students organizes
adults into learning communities whose goals are aligned with those of the school and district.

We established three professional learning communities, referred to as Professional Learning
Institutes (PLIs) and Teacher Leadership Institutes (TLIs), specific to the needs of principals,
~ vice principals and other instructional leaders such as literacy coaches and instructional
facilitators.

Quality Teaching: Staff development that improves the learning of all students deepens
educators’ content knowledge, provides them with research-based instructional strategies to
assist students in meeting rigorous academic standards, and prepares them to use various types of
classroom assessments appropriately.

Leadership: Staff development that improves the learning of all students requires skillful school
and district leaders who guide continuous instructional improvement. Committed and capable
leadership for public education always has been critical. Effective leadership sets the tone and
conditions for schools to serve children well and facilitates their efforts to do so.

Forrest City School District requires dynamic, well-trained, talented leaders willing to lead in a
period of change, committed to ongoing learning and capable of inspiring and influencing a
building of adults to believe all kids can learn and work hard for students. It requires leaders who
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understand the social, economic and political forces that influence education; who are committed
to seeking aggressive and innovative solutions and willing to take risks to implement them.

Data-Driven: Staff development that improves the learning of all students uses disaggregated
student data to determine adult learning priorities, monitor progress, and help sustain continuous
improvement.

Evaluation: Staff development that improves the learning of all students uses multiple sources
of information to guide improvement and demonstrate its impact.

Researched-Based: Staff development that improves the learning of all students prepares
educators to apply research to decision making.

Needs Assessment

As part of the ongoing professional development planning cycle, the Forrest City School District
reviews multiple data sources. The following items are analyzed annually and on an on-going
basis to determine the focus and content of the professional development plan:

Student Achievement Data

e School/District Report Card
ADE and District Assessments
Disaggregated Student Achievement Data
Interim Assessments
Report Cards
Student Attendance and Discipline reports
Graduation and Drop-out Rates
Special Education Identifications and Annual Reviews
College Placement Rates
Academic Intervention Services and RTI Records
Elementary Benchmark Reading Assessments
College Boards (AP, ACT)

Surveys
e Professional Development Needs Assessment Survey via Survey Monkey
e Professional Development Evaluation/Feedback Surveys

Additional Data Sources

Teacher Retention and Turnover Rates
Observations/Evaluations

ACSIP Plans

Feedback from Building Level Leadership

* o o



Focus/Implementation Plans

The following professional development focus has been identified for the 2014-2015 school
year. The data collected, generated and analyzed by the professional development team will

support the goals, activities, and evaluations of this professional development plan and it will be

modified accordingly.

The district goals were identified through completion of needs assessments as described
previously. Additionally, recurring and ongoing annual commitments to professional
development are noted with emphasis in curriculum and instruction, assessments, and school

culture.

I.  Curriculum and Instruction
+  (GoMath
+ Expeditionary Learning
s Core Knowledge

s Common Core Shifts and Implementation

o Instructional Strategies
o Curriculum Mapping

II.  Assessments

e Interim Assessment -Achievement Network
e Interim Assessment-The Learning Instituie
¢ Data Driven Instruction-Paul Bambrick-Santoyo’s Driven by Data

1.  Culture
e Social Emotional Learning
s Response to Intervention
e  Growth Mindset
e Student Support Teams (SST)

Timeline

Leadership Retreat

July 17,18,21,22

Teacher Learning Institute (TLI)-District
Wide

August 11-12, 2014
November 6-7,2014
June 1, 2014

PLI (Vice Principals, Principals, Instructional
Facilitators)

Monthly (Excluding August and November)

Data Analysis Days-PD K8

QOctober 8, December 10, February 18 , May
20

Data Analysis Days-PD High School

October, December, February, April, May
(Date varies by content area)

Building Level PD

Ongoing

Curriculum Walkthrough Window (Building
Level)

December 14, 2014-January 15, 2014




Out-Of-State Workshops & Conferences

Philosophy

Our goal for attending conferences and meetings outside of the Forrest City School District is to
strengthen content and pedagogical knowledge by participating in professional learning
opportunities outside of the district and then sharing that knowledge in schools during
professional learning community meetings. Therefore, it is our responsibility to select
conferences aligned to the district mission and vision that will support student achievement.
Research by Schools that Work suggest that merging two approaches: internal and external
professional development can alter professional development and increase teacher learning in
profound and sustainable ways.

Act 1185 of 2005 requires that districts provide ongoing, sustained professional development.
The Forrest City School District will use the following criteria to decide which conferences will
best meet the needs of our district.

All conferences must have prior approval.

Criteria for selection

Build capacity

Align to district wide professional development strategy

Support district mission and vision

Follow-up/ special projects (must be willing to provide training/presentations to other
staff members)

Professional Development Documentation

All professional development not offered directly by the Forrest City School District must be
recorded electronically in Shoebox under the category HOURS. All other training should be
documented in a separate category (CEU, Graduate or Other). Anything funded by Federal

funds cannot be used as professional development and cannot be documented under “hours™.

s Professional development activities must have prior approval from building/department
administration.
s Any workshop attended must have prior approval for reimbursement.



Teachers are to print a copy of their shoebox account hours. This certifies the required 60 hours
and must be signed by both the teacher and the administrator during the summative evaluation
conference,

Every certified employee must complete the required ADE hours of approved professional
development. Failure to do so may result in loss of pay and may cause a teacher to be
ineligible to renew their Arkansas teacher license.

Professional Development Pre-Approved List

e Great Rivers Workshops (cost incurred by participant)

Any PD sponsored by Arkansas Association of Educational administrators or its affiliate
organizations (cost incurred by participant)

National or State recognized educational organizations

Any Arkansas Educational Service Cooperative (cost incurred by participant)

Arkansas IDEAS (PBS)

AAFA Workshops and Conferences (Fall Conference - principal must know in advance)

Summer Professional Development within the District

Each building/department is encouraged to have professional development during the summer
that reflects the academic needs of the building/department. Principals/Supervisors will let you
know what workshops are being offered.

Scheduled Professional Development (Act 969 of 2013)

e Child Maltreatment Mandated Reporter — two hours in 2013-2014 and every fourth year
thereafter
e Parent Involvement — two hours in 2014-2015 and every fourth year thereafter

o Teen Suicide Awareness and Prevention — two hours in 2015-2016 and every fourth year
thereafter

o Arkansas History * - two hours in 2016-2017 and every fourth year thereafter for those who
provide* instruction in Arkansas History

SEE: ADE Rules Governing Professional Development Section 6.04.4 Scheduled Professional
Development.



Principal Leadership Institute (PLI)

July 17,18,21,22
8:00am — 3:00 pm
FCSD

Agenda

effective schoot culture.

wao ~ N“_hovs,_

School Culture

Learn, facilitate, and share critical
thinking about the development of
one’s own school wide culture plan

Vaughn Thompson

_._,_: c_‘ma.mS E__<. Hu E
8:00-8:15 am Breakfast/Reading
8:15 - 8:55am Opening Setting the Stage: Pressure Cooking: Dr. Tiffany Hardrick | Whole Group
Real Leaders Thrive When the Chips
Are Down
9:00 —11:00am Culture of Data: Understand a strong teaching and Dr. Kia Tate Whole group
Achievement learning cycle.
Network
Identify resources offered to support a
strong teaching and learning cycle.
11:10-12:00pm School Culture Facilitate shared understanding of Vaughn Thompson Whole group &

Small Grade Level
Groups

Whole group &
Small Grade lLevel
Groups




Principal Leadership Institute (PLI)

July 17,18,21,22
8:00am — 3:00 pm
FCSD

Agenda

Friday, July 18

Coaching of
Instructional Staff

8:00-8:15am Breakfast/Reading
8:15 - 8:55am Opening Setting the Stage: Leading In Change | Dr. Tiffany Hardrick | Whole Group
9:00 — 12:00am Management and | TESS Norming Aqua Stovall Whole

group/Indiviual

12:30-2:30

Management and

Coaching of

Instructional Staff

Coaching Feedback Cycle

Agua Stovall

Whole group &
Small Groups




Principal Leadership Institute (PLI)

July 17,18,21,22
8:00am - 3:00 pm
FCSD

Agenda

_.__<_o=amF July NH

8:00-8:15 am Breakfast/Reading

8:15 - 8:55am Opening Setting the Stage: Dr. Tiffany Hardrick | Whole Group

9:00 ~12:00am Social Emotional | Student and Family Support David Heiber Whole group/Small
Learning Group

12:30-2:30

Social Emotional
Learning

Student Support Teams {SST)

David Heiber

Whole group &
Small Groups




Principal Leadership Institute (PLI)
July 17,18,21,22
8:00am — 3:00 pm
FCSD

Tuesday, July 22

8:00-8:15 am Breakfast/Reading

8:15- 8:55am Opening Setting the Stage: Dr. Tiffany Hardrick | Whole Group

9:00-11:30 am LEADS Leadership Competencies Dr. Tiffany Hardrick | Whole group/Small
Group

12:00-2:30

Leadership Laws

21 Irrefutable Laws of Leadership

Keith Sanders

Whole group &

Small Groups




Forrest City School District: Teacher Leadership Institute
Monday, August 11, 2014

Grade PreK-1 _ 5-8 e 9-12
Level _ Lo _
Time* W
B s
. i
7:45-8:10 | Breakfast: Cafeteria
8:15-9:00 : Superintendent’s Address: Auditorium

i Achievement | = -~ Room222 . - -} Student Auditorium Student’ |
Core W ‘Network: © | . (ELA/Social Studies Culture Culture
Shifts | ‘Data Driven- | . . Teachers/PE) SRR
Instruction- - | ".. . Room122 . . "
M -1 (Math/Science /Music/Art) w
11:30- - Lunch
12:30 *Courtesy of AEA and FCEA

*New Staff Oinﬁﬂma n: Cafeteria

School | Auditorium | Student Achievement Room 222 The - .i Room 223
3:00 Culture ‘Culture Network: (ELA/Social Studies | Learning
SRR Data Driven Teachers/PE) W Institute-
Instruction Room 122 {(TLI) : - k
| L | (Math/Science/Music/Art) w L ,
3:00-3:45 : Closing Activity: Auditorium




Forrest City School District: Teacher Leadership Institute
Tuesday, August 12, 2014

Time ™

PreK-2

912

7:45-8:10

'8:15-9:00

9:10:11:30 | Core Room 221 | Social =~ . . Auditorium’ Expeditionary Room 224 High Room 225
Knowledge PreK Emotional - .- . . o Learning (ELA/Social School .
Learning . - (5-8) Studies,/PE) Meeting -
Room223 | = o
K-2 GoMath (7-8) Library
(Math/Science/
Music/Art)
Social *5-6
Emotional {Math/Science/Mus
Learning ic/Art teachers join
(5-6) SEL in Auditorium)

11:30-
12:30

Lunch on your own

12:30- Core Room 221 | Expeditionary- ;. -~  Room224 - . | GoMath Library Social .- | Auditorium
- 3:00 Knowledge PreK Learning - | (ELA/Social Studies/PE) . | (5-6) (Math/Science/ Emotional |
T B P B T T R R Music/Art) Learning" |
Room 223 i GoMath -~ - (. . Library : - -~ S
K-2 lesee ol (Math/Science/Music/Art) | Social *5.6 (ELA/Social
T oo w7 Emotional Studies/PE teachers |
Learning | join SEL in Auditorium) |
| y (7-8) |
3:00-3:45 | Closing Activity: Auditorium




Teacher Leadership Institute

PK/K2

_ Math

Science

Social Studies

11/6/14
8:00:8:15

Go Emﬂw w/K-1

3-4

ABC #229
K2 Go Math
K-1 #229

20d  £#208

Go Math

Expeditionary

#222 Learning #221
Go Math Expeditionary
#222 Learning #225

Science and the CC-
Nancy #215

$S and the CC-
Keith #223

Vocabulary Vocabulary and the | Science and the CC- | SS and the CC- Vocabulary and
and the CC- CC-Marsha Nancy #215 Keith #223 the CC-Marsha
| Marsha (Library) | (Library}

will meet

HS ALE

with David
for a session
on SST and
Culture Plan
feedback
#220

Go Math w/K-1
#208

Go Math
K-1 #2038
2nd #2209
3-4
5-8
9-12/SRO
School Psy

£3:15:3:45

Lunch -

Principals
— will
Go Math Expeditionary participate in
#222 Learning #221 PLI with
Superintende
Go Math Expeditionary Instructional Instructional nt Hardrick
#222 Learning #225 Strategies- Strategies- #220
Claire/Susan #223 | Claire/Susan #223
SST-David SST-David SST-David SST-David SST-David
Band Room Band Room Band Room Band Room Band Room
e ER— . e —




11/7/14

English

Science

Social Studies

CTE

ABC

K2
3-6

7-8
SRO/
Securi
9-12

nEmnc.EB.
Mapping-Hawkins
Conference Rm.

12:40-3:10

Culture/Growth

Principals

Core Knowledge | Core Knowledge .S.a: R
K-1 Library K-1 Library participate in
ond #3220 2nd  #229 Assessment
Common Core- | Common Core- Common Core- Common Core- Session
Kate Kate Kate Kate 9:30-10:30
(Auditorium) {Auditorium) (Auditorium) (Auditorium) And
Culture/Growt | Culture/Growth Culture/Growth Culture/Growth Culture/Growt Student
h Mindset- Mindset-Vaughn | Mindset-Vaughn Mindset-Vaughn h Mindset- Support
Vaughn (Band) | (Band) (Band) (Band) Vaughn(Band) Session
Shifts-Jeanie Assessments & Shifts-Jeanie Assessments & CC- | Assessments & 10:40-11:40

#215 CC-Keith #225 #215 Keith CC-Keith #220

#225 #225

ABC Mindset-
Vaughn (Band)
Core Knowledge
K-1 Library
K2 2nd #229
3-6 Culture/Growt | Culture/Growth Culture/Growth Culture/Growth
h Mindset- Mindset-Vaughn Mindset-Vaughn Mindset-Vaughn
Vaughn(Band) | (Band) {Band) (Band)
7-8 Common Core- | Common Core- Common Core-Kate | Common Core-Kate
Kate(Auditorium} | Kate (Auditorium) {Auditorium) (Auditorium)
9-12 Shifts-Jeanie Assessments & Shifts-Jeanie Assessments & CC-
CC-Keith #225 #215 Keith #225

Common Core-
Kate(Auditorinm)




FORREST CITY SCHOOL DISTRICT

Teacher Leadership Institute
Session Descriptions
November 6-7, 2014

ASSESSMENTS & THE COMMON CORE with Keith Sanders

Teachers will learn the steps to creating and evaluating a quality assessment as well as create a 2-question
assessment (1 multiple choice and 1 constructed response). Teachers will also learn how to utilize the TLI
website to access rigorous aligned assessment questions that impact teacher thinking in the lesson design
process.

COMMON CORE with Kate Gerson

Participants will be working in groups to go deeper on the Common Core, why it's here, what it demands
of us, and how our instruction can best meet the needs of our students on their journey to college and
career. Other components of the session will be to discuss text complexity, content knowledge, academic
vocabulary, and evidence based work. Teachers will build on what they already know and the experiences
they have with students to identify the places in their practice where the Common Core "shifts" can push
their thinking,. :

CORE KNOWLEDGE with Faye Nelson

Successful implementation begins with schools understanding and embracing the ideas and insights
behind the Core Knowledge Sequence. For the sake of excellence, greater equity, and higher literacy,
schools need to teach a coherent, cumulative, and content-specific core curriculum. This curriculum,
informed by the firmly established connection between language, background knowledge, and reading
comprehension, makes productive use of the language arts block to immerse students in each subject
matter context long enough for them to become familiar with its concepts and vocabulary.

CULTURE & GROWTH MINDSET with Faughn Thompson

Participants will explore the relationship between shared beliefs and common practices that exist in their
schools and classrooms. Using the Growth Mindset structures, we will revisit and evaluate existing school
culture plans while creating new structures that will increase teacher and student investment in learning.
We will also explore best practices for building positive school culture specific to each grade level
configuration,

CURRICULUM MAPPING with Michael Hawkins

Participants will take an in-depth look at the PreK English and Math curriculum. Curriculum maps are
never considered "done," nor is having maps the ultimate goal of mapping. Mapping constitutes active
engagement and collegial participation in on-going curriculum work. Curriculum mapping does not
perceive education as a static environment since learning, and learning about learning, is in continual
motion.

EXPEDITIONARY LEARNING

Participants will come to understand the importance and impact of addressing the staircase of text
complexity as a component of a Common Core-aligned curriculum. They will experience and analyze
close reading lessons, including the impact of high-quality text- dependent questions. Participants learn
to appropriately scaffold close reading lessons, and analyze close reading scenarios and lessons for their
design and impact on students.




GO MATH! IMPLEMENTATION TRAINING

Grades K-2, Marla Banks, Houghton Mifflin Harcourt

Teachers will become more familiar with the resources with Go Math! Grades K-2 to enrich and support
instruction in their classrooms. Teachers will explore print and digital resources available for their use
and for the use of the students. Discussion of resources available for PARCC and Common Core State
Standards will also be included. Teachers will have hands-on training for the online resources.
Differentiation of instruction to help meet the needs of all students will be discussed.

Grades 3-0, Roxanne Kline, Houghton Mifflin Harcourt

Teachers will become more familiar with the resources for Go Math! for grades 3-6 that will support and
enrich instruction in their classroom, Teachers will explore print and digital resocurces available for their
use and also for the use of the students. Discussion of resources available for PARCC and Common Core
State Standards will also be included. Teachers will have hands-on training for the online resources.
Differentiation of instruction to help meet the needs of all students will be discussed.

Grades 7-8, Linda Wakefield, Houghton Mifflin HHarcourt

Teachers will become more familiar with the resources for Go Math! for grades 7-8 and how to use these
resources to enrich and support instruction in their classrooms. Teachers will explore print and digital
resources for their use and the use of their students. Teachers will have hands-on training for the online
resources. Differentiation of instruction to help meet the needs of all students will also be discussed.

Support for high stakes testing and Common Core State Standards will also be included.

INSTRUCTIONAL STRATEGIES with Susan Lindsey & Claire Dearing

Great teaching is an art, Great art relies on the mastery and application of foundational skills learned
through diligent study. This session is about the tools of the teaching craft. More specifically, it’s about
the tools necessary for becoming a champion teacher. In this session, you will be introduced to techniques
from Doug Lemov’s book, Teach Like a Champion. Even if you are already using these techniques you
can maximize and leverage your strengths to become even better. It’s plausible that developing what
you’re already good at could improve your teaching even more,

MATH AND THE COMMON CORE SHIFTS with Jeanniec Rutland

We will begin our day exploring the Common Core State Standards for Mathematics (CCSSM) document
to help build a deeper understanding of what the expectations are for students and teachers K-12. This
will lead into the “Big Shifts” of Common Core Math, which include Focus, Coherence, and Rigor.
Teachers will gain a deeper knowledge of these shifts and their implications in a high school math
classroom. Throughout the day we will discuss the 8 Standards for Mathematical Practice and how these
should intersect with the Content Standards. Finally, we will discuss how to apply this knowledge through
planning using CCSSM and EngageNY.

PARCC OVERVIEW for School Principals with Lisa Birmingham, Karri Gregory & Sandra Mills

During this session participants will receive an update on the ADE’s PARCC assessment plan for the
2014-2015 school year.




POLICIES, PRACTICES, AND PROFESSIONAL GROWTH for PRINCIPALS with Dr. Tiffany
Hardrick

Principals will analyze current district-wide policies and practices and its impact on student achievement.
Principals will work as a team to identify high impact behaviors that support a district-wide improvement
strategy and to bring these elements into a coherent and integrated relationship. Principals will develop
strategies that work towards improving student performance throughout the district.

Principals will also revisit professional growth plans and professional development options for
LEADERS that meet their individual needs while advancing collective and district-wide goals and
priorities.

SCIENCE AND THE COMMON CORE with Nancy Hornor

This workshop will present several strategies for incorporating CCSS and NGSS (Next Generation
Science Standards) into their science lessons. Participants will receive information on science notebooks,
formative assessment techniques as well as enjoying several hands-on (and inexpensive) activities to
increase student engagement and knowledge.

SOCIAL STUDIES AND THE COMMON CORE with Keith Sanders

Teachers will be introduced to the common core shift for text based evidence and how this shift can
support rigorous social studies lesson design. Using the shift, teachers will interact with complex social
studies text such as the United States Constitution, the Arkansas Constitution and Martin Luther King’s I
Have a Dream” speech to support a strong literacy foundation will teaching the Arkansas social studies
standards

STUDENT SUPPORT TEAMS (SST) with David Heiber

Participants will learn to create and implement a school based student support team that uses academic,
behavior, and attendance indicators to create a Response to Intervention framework. Using the Concentric
model, school based staff will clearly identify the various tiers of students and identify internal
interventions and external partnership that will improve student specific support.

VYOCABULARY AND THE COMMON CORE with Marsha Cain & Larry Buck

Teachers will address the “tiers” of vocabulary and the choices teachers need to make regarding the
explicit teaching of “academic™ vocabulary. Common Core expect students to constantly build the
transferable vocabulary they need to access grade level complex texts. This can be done effectively by
spiraling like content in increasingly complex texts.




Forrest City School District
Professional Learning Institute (PL})

September 9, 2014

8:30A - 3:00P

8:30A — 10:00A LEAD Process...rnssmismainin. Dr. Tiffany Hardrick
Superintendent, FCSD

10:15A ~ 11:30A The Brutal FActse.mmemeeesnseerens ooenMichael Hawkins

School improvement Specialist

T1:30A = L2:30P . ciiiniiensrsenemmemssisrmvenrsssarssmsansnssssssosissenssssscaresessrsonses LUNCH
12:30P — 3:00P District SUPPOIrt ... Keith Sanders
Concentric

“A Sense of Urgency”



Forrest City School District

Professional Learning Institute {PLI)

Principals
October 6, 2014

8:30 AM -12:00 PM

Time Topi;: Presentar
8:30-8:40 Overview of the Day Michael Hawkins, School
improvement Specialist
8:40-10:85 Teacher Observation and Aqua Stovall, Deputy
Feedback Cycle Superintendent
s Video Norming
e Tess Domain Instructions
283
s LEADS Standards 2
Teaching and Learning
s Observation and
Feedhack
11:00-11:30 Teacher Beliefs Dr. Tiffany Hardrick,
Superintendent
11:50-12:00 Facllity Expectations and Willie Rhades, Assistant

Operational issues

Superintendent of Operations

Standards Monitoring.

Sandra Mills, Supervisor of
Federal Programs




Farrest City School District
Professional Learning Institute (PLI)
Principals
December 10, 2014
8:00 AM -12:00 PM

Time Toplc Presenter

8:00-9:00 PARCC Shifts Keith Sanders

9:00-10:00 Unpacking Standards Keith Sanders

10:00-10:10 Break

10:10-10:50 Delivery of Instruction Keith Sanders

10:50-11:00 ACSIP/PLC Visits Sandra Mills

Upcoming PD Michael Hawkins

§

11:00-1.2:00 Closing Dr. Hardrick




Forrest City School District
- Professional Learning Institute (PLI)
Principals
January 28, 2015
8:30 AM -12:30 PM

Time Topic Presenter

8:30-10:00 LEADS Process Continuation Dr. Hardrick, Superintendent

10:00-10:15 Break

i0:15—11:15 Standards Task Focus Keith Sanders, Cancentric
Educational Solutions

11:15-11:30 PARCC Test Prep Michael Hawkins, School
Improvement Specialist

11:30-12:15 ANET/TLI instructional Facilitators

12:15-12:30

Revisit Job Descriptions District Staff




FORREST CITY SCHOOL DISTRICT
Frontline Leadership Program

OVERVIEW

Frontline Leadership is a survey course to introduce future school leaders (teacher leaders,
team leaders, department chairs, vice principals)to a variety of concepts and best practices
they need to effectively lead their schools and classrooms to high student achievement. In-

class exercises, pertinent readings, coupled with updates on current leadership research
will allow participants to practice what they are learning, in order to ensure immediate
application in their personal and professional lives. In these highly interactive sessions,
participants will gain insight into their leadership roles and practice new skills for their
jobs. This course has been structured as a learning experience that is comprised of the
following sessions.

The courses are offered seven Saturdays between February and June with a required
culminating project. Each participant is expected to attend all sessions and complete all
pre- and post- work. One hundred percent participation and committment required!

Facilitated by Dr. Jann Coles

ADMISSIONS
The Forrest City School District admissions process is designed to identify candidates for
our Frontline Leadership Program. We are seeking candidates that exemplify the strong
adult leadership skills it takes to drive student success and close the achievement gap.

STEPS:

Send interest email to
tffany.hardrick@fusd.erscikl2.arus 1/20/15
by 4:00 pm.

Interest Meeting-1/21/15 at 4:00 p.m.
Complete Leadership Application 1/25/15
Participate in Classroom Observation-Week of
1/26/150r 2/6/15

Complete Phone Interview-Week of 1/26/15
or2/6/15

Participate in In-Person Interview-Week Of
1/26/150r2/6/15

Announcement of Participants-2/10/15
Program Launch-2/21 /15

CONTACT US:

If you have any questions about your application or the
application process, contact
tiffanv.hardrick@fcsd.grsc.kl2.arus

We seek FCSD educators who demonstrate:

A commitment to the Forrest City School District
A genuine belief that all kids can learn at high
levels

Instructional expertise

A willingness to lead in the presence of change




Frontline Leadership for Forrest City Public Schools

Session 1

Date ~ February 21, 2015
Presenter - Dr. Jann Coles

Session Title

Program Overview and Teambuilding

Session Description

In this session you will be introduced to the Frontline Leadership
program elements and explore and practice team building skills

Obijectives

At the end of today’s session you will know or be able to:

L]

Understand the program goals, curriculum, schedule and
participant expectations

Work more effectively with your colleagues through an
understanding of your own style and behaviors as well as the
styles and behaviors of your colleagues

Understand how to value rather than condemn the differences in
approaches to problem-solving

Coach one another by delivering information in ways that match
the learning style of the listener

See the value of new ideas and adoptbest practices from
colleagues

Learn a language that allows you to address differences
respectfully and productively

Understand what makes an effective team

Facilitate team building activities

Lead a team to achieve a goal

Essential
Question(s)

How can [ lead a team of people to perform beyond their
individual knowledge and skills?

How can I encourage team spirit and reinforce commitment to
shared goals and objectives?

Reading(s)

N/A

Pre-Session
Preparation

Complete Myer’s-Briggs Inventory and bring results to class. .

Agenda

L]

Program Overview
Myer’s-Briggs
o What Is the Myers-Briggs?
¢ Thel6 Types
o The 8 Function Pairs
¢ The 4 Temperaments
o Working with the 4 Temperaments

e The Importance of Team ‘
o What Makes an Effective Team
e Practicing Synergistic Decision Making
o Team Problem-Solving

LEAD Standard(s} | 5B, 5C

1




Frontline Leadership for Forrest City Public Schools
Session 2

March 7, 2015

Presenter — Dr. Jann Coles

Session Title = | Leadership 101
Session During the morning session, you will explore exemplary
Description leadership practices through the lens of James Kouzes and

Barry Posner’s The Leadership Challenge: How to Make
Extraordinary Things Happen in Organizations. This approach
focuses on leadership as a set of observable skills and abilities
that can be learned. Kouzes and Posner refer to these skills as
the “Five Practices of Exemplary Leadership”.

During the afternoon session you will examine the concept of
Emotional Intelligence - the ability toidentify and manage your
own emotions and the emotions of others.

Objectives After today’s session, you will know or be able to:

e Understand the basic concepts of the Five Practices of
Exemnplary Leadership and what they look like in action

o Apply the Practices to your work as a school leader

o Identify your own strengths and areas of growth and
develop a plan of improvement inorder to meet the
challenges of leading a great school

e Mobilize your staff to want to get extraordinary things done
in your school

e Recognize and understand emotions in yourself and others,
and your ability to use this awareness to manage your
behavior and relationships

» Increase your Emotional Intelligence 1Q

Essential e How do we build our personal leadership capacity to meet

Question the challenges of creating a great school?

e How do we identify and manage our emotions and the
emotions of others in our attempts to lead effectively?

Reading(s) 1. James Kouzes and Barry Posner, The Leadership Challenge:
How To Make Extraordinary Things Happen in Organizations,
5th Edition

2. Emotional Intelligence 2.0

Pre-Session ® ,Complete the Leadership I Practices Inventory, score it and
Preparation ~ bring the completed lnventory and the Results w1th you to
class .- . S Sk

Read The Leadersth Challenge
L3 “Complete the attached handout and brmg to ciass
s Be prepared to 1dent1fy the Flve Practlces and Ten

Commitments inacton e
e Read Emotional Intelhgence 2.0




- "Take the onling EI test and bring the results to c]ass (yeu' o

password isiin the back of the_book)
. Bringyour laptop to the session

Agenda

Mormng
¢ Introduction to the Five Practices of Exemplary Leadership
e Examining the Five Practices in Action
e Making Connections Between the Five Practices and School
Leadership
e Personal Development Planning
o Acknowledging Your Strengths
o Developing Your Areas for Growth
o Making a Commitment
e Reflections

Afternoon -

e Recognizing the Four EI Competencies

e [Examining Your Strengths and Areas for Growth
e Navigating the EI Online Site

Developing a Plan for Improvement
Role-playing the Competencies

Reflections

& & @

LEAD Standard(s)

1A, 1C, 1D, 3D, 5B, 5C, 5D, 64, 6B, 6C




Frontline Leadership for Forrest City Public Schools
Session #3

Date — March 14, 2015

Presenter - Keith Sanders

Session Title The 21 Irrefutable Laws of Leadership
Session The 21 Irrefutable Laws of Leadership will provide you with the
Description tools and strategies to improve overall organizational health

through sound and proven leadership laws. You will be
exposed to laws of leadership that range from focusing on
leadership capacity to creating really strong inner circles of
leaders to ensure sustainability. You will be exposed to both
the technical and adaptive aspects of leadership in this training.

Objectives At the end of the session, you will know or be able to:
e Understand John Maxwell’s 21 Irrefutable Laws of
Leadership

o Use sound and proven leadership laws to improve
organizational health

e Understand the difference between the technical and
adaptive aspects of leadership

Essential How can I become a more powerful and effective leader by
Question(s) applying the 21 Laws?

Reading(s) TBD

Pre-Session

Preparation

Agenda

LEAD Standard(s) | 14, 5B, 5C




Frontline Leadership for Forrest City Public Schools

Session 4

Date — April 4, 2015
Presenter — Dr. Jann Coles

Session Title

Change Leadership |

Session
Description

The beginning of the 21%t century has been characterized by
rapid, complex, and discontinuous change. Our world has
changed at a speed that is unprecedented in history: How we
conduct our daily lives. How we nourish our bodies, minds and
souls. The way we govern, wage war and make peace. The way
we define the global economy, environmental protection, and
sustainability. The way we describe privacy, progress, health,
and recreation. New technologies, globalization, alternative
family structures, and the shift from an industrial- to an
information-based society, Educators have come to realize that
in our ever-changing world, schools and what happens in them
must change as well. However, leading change in schools can
be a daunting task, even for the most seasoned veteran.

During the morning session, you will examine personal and
organizational change and the application to school leadership.

During the afternoon session, you will explore change that leads
to a culture of learning and high expectations.

Objectives

After today’s session, you will know or be able to:

s Understand the variables and complexities that affect
significant change

¢ Identify your reactions to change and the reactions of others

e Lead change in both minds and hearts

o Move your staff through a process that will resultin a
shared effort to produce high levels of student learning

o [Examine your own belief systems toward children and

learning and expect that all students will learn and achieve

at high levels

Lead a culture of academic rigor and relevance

Essential
Question(s)

How do I experience change?

How do other people experience change?

How can I lead change that results in high student
achievement?

Reading(s)

1. Who Moved My Cheese?
2. Assigned Change Readings

Pre-Session
Preparation

'Read Who Moved My Cheese?. T T
.Read other asmgned artlcles o




Agenda

Morning
e Understanding the Change Process
e Examining Change in Action
¢ Change in Minds
o Thinking-out-of-the-box
o Mental Models
Change in Hearts
o Human Dynamics of Change
o Who Moved My Cheese
Case Study

&

2

Afternoon

e What Is Academic Rigor?

s Belief Systems About Student Learning

e What Do Our Students Need to Know and Be Able To Do?

LEAD Standard(s)

1A, 1B, 54, 6B




Frontline Leadership for Forrest City Public Schools

Session #5

Date — April 18

Presenters — Mary Ann Haley-Speca and Deb Reed

Session Title Skillful Teaching and Learning

Session In this session you will explore the knowledge base for skillful
Description teaching and an effective supervision and observation process.
Objectives By the end of the session, you will know or be able to:

# Understand the areas of teaching performance

s Lxpand your repertoire of teaching strategies

e Match strategies to the instructional situation

e Use your know of performance, repertoire and match to
improve the teaching in your building

e Effectively observe and supervise classroom instruction

Essential What does skillful teaching look like?

Question(s) How can | improve teaching in my building to ensure high
student achievement?

Reading(s) TBD

Pre-Session

Preparation

Agenda

LEAD Standard(s) | 2C, 2D, 2F




Frontline Leadership for Forrest City Public Schools
Session 6

Date — May 2, 2015

Presenter — Dr. Jann Coles

Session Title Change Leadership II: Navigating the Four Frames
Session In this session, you will explore Bolman and Deal’s Four Frame
Description model, which provides a framework for analyzing

organizations. The model is a useful tool for school leaders to
identify and view the challenges that need to be navigated in
order to bring about change, leading to high student
achievement in their buildings.

Through a series of activities, this workshop will help you
internalize the basic concepts of the Four Frames (political,
human resource, structural, and symbolic}, understand your
school as a complex organization, and formulate powerful and
provocative questions, enabling you to develop strategies for
school improvement.

Objectives By the end of this session, you should know or be able to:

o Understand Bolman and Deal’s Four Frame model

o Use the model to analyze the opportunities and challenges,
which impact student achievement

» Examine how school leaders have navigated the Four
Frames

o Use the frames to bring clarity, help anticipate problems,
navigate technical and adaptive challenges, and better
understand the situation you have inherited or wish to
create ‘

o Understand that some challenges have simple answers and
others require more complex solutions.

o Understand that some challenges (student achievement)
require the use of multiple frames in order to reframe or
size up the situation from multiple perspectives and then
find a new way to handle them

Essential ¢ How can school leaders navigate the Four Frames in service

Question(s) of high student achievement?

e How can the Four Frame model provide multiple lenses for
analyzing the opportunities and pitfalls in a school?

» How can school leaders develop strategies to problem-solve
issues of conflict and compromise, individual needs and
motives, clear organizational standards and goals, and
shared values and meanings?

Reading(s) Bolman & Deal’s Reframing Orgamzatrons (Sth Edmon}
Pre-Session 1’*Read Refmmmg Orgamzatwns o : :
Preparation - 2: :Read the'materials in the course binder, including all of the -~




Agenda

e Introduction to the Four Frames

o Adapting the Frames to School Leadership

s Understanding the Relationship of Student Learning to the
Four Frames

e Video Case Study: Examining the Challenges of the Four
Frames

e Small Group Discussions - Case Studies of New Principals

s Analyzing Your Project through the Four Frames: What
Obstacles Did you Face?

e Principal Pancl: Real Stories from Principals About the
Challenges of the Four Frames

LEAD Standard(s)

All




Frontline Leadership for Forrest City Public Schools

Session 7

May 16, 2015

Presenter - Dr. Jann Coles

Session Title Putting It All Together

Session This final session will give you the opportunity to present the
Description results of your project to your colleagues and the coaches.

What did you learn about leading a team? What did you learn
about yourself? What were your triumphs and challenges? Did
you accomplish your goals? What obstacles did you encounter?

You will also bring closure to your relationship with your coach
and decide on next steps. It will be a time of final reflections
and other closing activities. '

Last, but very important, this session will be a celebration of
your development and growth throughout the program

Objectives At the end of the session, you will know or be able to:

e Analyze the process and results of your project

o Reflect on accomplishments, difficulties and the overall
experience

e Bring closure or renegotiate your relationship with your
leadership coach

s Feel proud of and celebrate your growth in this program

Essential N/A
Question(s)
Reading(s) N/A
Pre-Session Prepare a 15-minute presentation on the process and results of
Preparation your final project. '
Agenda e Presentation of Projects
» Fina! Conversations with Leadership Coaches
e Reflections on the Program
e Closing Activities
e FEvaluation of the Program

LEAD Standard(s) | N/A
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Forrest City School District and The Achievement Network
Proposed Scope of Work for 2014-15

i. Goals

During the 2014-15 school year, Forrest City School District {FCSD) and The Achievement Network
{ANet} will engage in a partnership in order to:
e Provide participating schools in FCSD with common quarterly assessments to support educators
in tailoring instruction for students
« Build the capacity of school leadership teams to manage effective planning, observation and
feedback, data analysis, and collaboration structures, leading to breakthrough results with

students

s Establish effective lines of communication between the FCSD central office and ANet team to
enable strong collaboration in support of schools
» Learn from our partnership together and determine opportunities for growth

Il. Products and Services Provided by ANet

School Level Support -

Assessment

Quarterly assessments in math and ELA for grades 2-8, administered on
paper
A Schedule of Assessed Standards {SAS) listing the standards to he assessed
on each interim '
Assessment items aligned to the Common Core State Standards
Assessments will be administered during the following windows:

o September 15 — October 3, 2014

o November 17 — December 5, 2014

o January 26 — February 12, 2015

o March 16 — April 10, 2015

Scoring and
Reporting

FCSD will send ANet student level roster information for all schools. ANet
will vet the accuracy of the rosters directly with schools, and work with
schools to make ongoing changes throughout the year.

ANet will send schools electronic versions of test materials. Schools will print
assessments prior to administration and send answer sheets back to ANet.
ANet will scan and score multiple choice portions of assessments. Teachers
will score open response and writing prompt items.

Platform and

Teachers and school leaders at participating schools, as well as designated

Technology district staff, will have access to myANet - an online platform that hosts
assessment data reports and instructional resources.
No integration with other technology platforms is required.

Coaching The FCSD schools will receive ANet’s coaching support, with a focus on

establishing data cycle structures and routines, facilitating data meetings
independently, and providing targeted follow-up support to teachers.
Coaching interactions are expected per school (individual and group
learnings) this year as determined by FCSD Superintendent and ANet
Executive Director. '

Group Learning

ANet will facilitate orientation sessions for teachers and school leaders, as




Forrest City School District and The Achievement Network
Proposed Scope of Work for 2014-15

well as a Fall and Spring Network Meeting, providing group learning

experiences for data leadership teams, targeted to schools’ needs.

District Level Suppor

District Level » - The ANet team and FCSD principal managers will have guarterly stepbacks
Technical to:

Assistance o Discuss schools’ progress in practice and performance and identify

o}

s The ANet ED will have monthly check-ins with the Superintendent (or
designee) to provide ongoing management of the partnership including:

O

o 0 O

e In addition to school level results, ANet will provide district level reports
after each assessment administraticn including:

o]

O
O
O

areas of focus for support

Share best practices informed by ANet’s partnerships with schools
and school systems the country

Share recommendations for prioritizing district support and
resources, based on assessment data and school observations

Updates on progress of recommendations made during stepback
Planning for additional support for schools during the data cycle
{dentification of mid-course adjustments, based on school needs
Co-observations instruction and/or data cycle meetings to align on
expectations and needs

Performance Benchmarking Roll-Up by School
Standards Report

Performance Benchmarking Roll-Up by Grade
Average Percentage Correct by School, Compared to
District/Network

II1. Roles and Responsibilities

Main Point of Contact

Dr. Kia Tate Ms. Tiffany
Hardrick

Coaching

Mrs. Gretchen Osodipe/Mr.
Anthony Branch/Patti Pond

IV. Communication and Collaboration Structures

The following structures will support strong communication and collaboration throughout the year,

Time/Frequency

Check-in | Provide ongoing management of - Tiffany or designee Monthly, upto 1

partnership Kia hr
Stepback | Review trends in student data and Tiffany, Kia 2 hrs, quarterly

school observations; Identify priorities | Gretchen/Anthony/Patti, FCSD




Forrest City Schoof District and The Achievement Network

Proposed Scope of Work for 2014-15

for next quarter and any related
adjustments to partnership

Principal Managers




Tennessee
Regular

The Achievement Netw

Seheduia of A

ork 2044-2915
ds, 6th Grade Math

ihe ac%aevemen
nerws

rk

Assessment 1

Understand Ratfes and Describe

Assassment 2

Use Variahles to Represent Mumbars

Assessment 3

Write and Evaluate Numerical

G.EE.}
Ratio Relationships and WiTte Expressions Expressions involving Exponents
Represent and Analyze
&.RP.2 Understand Uit Ratos 3 B.EEB Relationships Between Variables in 6.EE.2a \Write Algobraic Expressions
Graphs, and Tables
Usa Tables and Graphs to Make
terpret, te, and Sokve Word .
6,AP.3a Equivalent Ratios and Compere 3 B.NS.1 Interpret, Campute, and Soke _O( 6.EE.2b Name Pasts of Expressions
Ratios Problems with Divislon of Fractions
Understand, Usa, and Explain
&6.RP.3b Solve Bnit Rate Problems 3 B.NS.5 Contextiral Positive and Negative B.EE.2c £yaluate Algebralc Expressions
Rational Numbers
B.RP.3c Solve Percent Problems 3 E.NS.6a Opposites 6.EE.3 Generate Equivalent Expressions
. Use Rati [ i
Msjor Clusters CLTEVIN e i 3 | emsep | Lrdemtndlomtans ofordared BEE4 | ldontify Equivalent Expressions
s

Rational Numbers nn Number Lines

Solve Equations and ineduailties

6, N5.6 .EE.!

Ns.6e and Conrdinate Planaes B.EES Using Substitution
Interpret Inaqualities and Relstive .

6,N5.7a | Positions of Rational Numbers on a 6.EE.7 Write and Salfve One-Step Reat

Number Line

World and Mathematical Equations

B.NS.7b

Drder of Rational Numbers in Real-
World Contexts

G.EER

Write and Represent Real-World
and Mathematical Inequalities

Understand and Intarpret Absollte
Yalue of Rational Numbers

Graph and Flnd Distance Between
Toordinate Polsts

Supporting Ciusters

£.N5.2

Dlvide Multi-Digit Whole Numbers

£NS.3

Compute with Decimals

S ESR SRRV

6.N5.7d

Distinguish Absolute Value from
Qeder of Rationa] Numbers

£.NSA

Greatest Cemmon Factor, Least
Common Multiple, and the

Dbistributive Pronerty

Additlonal Clusters

8606.1.2

Estimation: Reasonableness of
Answers

0606.1.3

integers; Reprasentations

Assessiment 4

Area of Polygons by Composition

6.5.3 Polygons In the Coordinate Plane 6.G.1 and Dreompasition
6.G.2 Woluma of Rectangidar Prisms with 2
o Fractional Edge Lengths
664 Nets ang Surface Arca 2

]
E] a605.2.5

Equivalancy

2 E o0606.1.4

fraperties

State

Review Standards

eas

Use Variables to Represent Numbers

6.5P.1 Recngnize Statlstical Questions i
6SP2 Dastribo the Distrdbution of Data 3
Sels
Gsp.a Recognize Center and Variation of 2 N
Data Set
6.5P.4 Dot Plots, Histograms, and Bax Plots| 3
Summarize Data; Mumber of
WSP.5 : 1
G * Ohsenstions
Summatize Data: Measured
5P 1
6:3P.5h Attributes
Symmarize Dala: Find Quantitative
3
8.5P.5c Measures and Describe Patterns
E5P.Sd Summarize Data: Choose Measures 1

of Center and Varlzblliy

ORB6,1.1 Data: Predictions 2
0606.4.4 Area and Circumference: Circles 2
06G6.5.2 | Data Sampling: Misleading Features] 2
D686.5.3 Data Sampling: Bias 2

B.NS.2 Divide Multl-Digit Whole Numbers. 6.EE.6 N &£.EE.2a Write Algebralc Expressions 2
and Write Expressians
Represant and Analyze
BNS3 Comgute with Decimals &.EE9 Relationships Between Variables in 6.EE3 Generate Equivaient Expressions 2
Equations, Graphs, and Tables
. Interpret, Computa, and Solve Ward Write and Sofve One-Step Real-
% ! B,EE.7 Z
6-RP.3b Selve Unit Rate Problems 5L Problems with Division of Fraclions World and Mathamatical Equatlons
6.RP.3c Solve Percent Prablems Soive Linit Rate Problems 2

e ————

Machine Scared 32 H 37
Open 3 2 H 2 Z 2
Total Questions ¢ 34 |1 39 33 39

Notes.

The total number of machine-scored items will be distributed across the item counts by standard shuwn above, end will include a combination of selected response and muitiple select.
Approximately 10% of items across 2l 4 interims will be multiple-select items, The number of multiple-select itenss will vary by Interim based an the standards.

Cafculator Allowed

Caleulator Allowed

Calculator Caicufator Allowed g Calcufator Altowed
Reference Sheet | YES ] VES il VYES YES
Ruler Fi N H Ne i Ho MO
Prateactor 4] NG 3] [ i NO NOD




CC Cross-Network 7th ELA 2014-2015 SAS

Machine-5cored (MS$) items will include a combination of
selacted respanse (previously "multiple choice®) and two-part

evidence-based sefected response {a new innovative item type).

Approximately 10% of [tems across ail four interims will be twe-
part evidence-based selected-rasponse items.

Short-Answer (SA), Brief Constructed-Response (BCR), and Frose
Constructed-Respanse items are teacher-scored.

Exact numbers of each item type will be spe
ANet standards tab 4-5 weeks before admi

6-9 M5 Informational 6-9 MS Informational 6-9 M3
informational 69 Ms Linked Passage Set Lierature-Trar 6-9 M5
nformational Literature

Literature-Story 3-4 MS Informational 3-4MS Informational 6-9 M5
Literature-Story 3-4 MS Informational 3-4 MS
Linked LIT ltem Set 2-3 M5 Informationat 3-4 MS
Linked INF Item Set 2-3 M5

13 M5, 154,
1BCR, L PCR

15 MS, 1 5A,
1 BCR, 1 PCR

4 passages

18 M5, 154,
1BCR, 1 PCR
§

7 %

RL.7.1/RL.7.1
Key ldeas & Deta RI.7.2 /RL.7.2
Rl.7.3 / RE.7.3
- RI.7.4 / RL.7.4
Read|
Sacing Craft & Structure RL7.S / RL7.5
RL7.6{ RLT.6
Ir ian of RI.7.8
Knowledge & Ideas RI.7.9/RL.7.9
Vocabulary Acguisition L7.4
Language B Use 75
Total Standard Sets Assessed
P
W.7.1
Writing Text Types & Purpases W.7.2
W.7.2 1
- e o - = R ; s = T T ¥
; mm m fia & e mwmmmmmm WM il
Short Answer Rubric for teacher 1 1 1 0
Brief Canstructed Response Rubric for teacher 1 1 1 0
Prose Constructed Response Scoring Notes for teacher 1 1 1 1

@ The Achievement Network, LTD,

e




The Learning Institute Service Agreement pg. 6

EXHIBIT A: STATEMENT OF WORK
PREAMBLE

This Statement of Work accompanies an Agreement that has been executed by the
parties. All statements of fact contained in this Statement of Work are subject to the terms
and conditions set forth in such Agreement. The terms and conditions set forth in the
Agreement control in the event of any inconsistency between such terms and conditions
and the matters set forth in this Statement of Work.

1.0 Scope
A. Assessment Development

The Learning Institute will create up to 8 assessments for the 2014-2015 regular school
year for mathematics in the grades or courses listed below:

Algebral

Geometry

Bridge to Algebra 11
Algebra 1l

Each mathematics assessment will consist of up to twenty (20) multiple choice items and
one (1) constructed response item. Items on the assessment will be precisely aligned to
the curriculum maps specified by the district staff. Assessments will be delivered a
minimum of two (2) weeks, or ten (10) working days prior to the scheduled assessment
date as stated in the district curricutum alignment documents in the TLI Web Portal.
Mathematics Performance Tasks will also be available.

The Learning Institute will create up to 5 reading and 4 language assessments for the
2014-2015 regular school year for literacy in the grades or courses listed below:

(rade 9
Grade 10
Grade 11

The 5 reading assessments will mirror the PARCC performance-based and summative
assessments. The four performance based reading assessments will consist of one or
more reading passages, a range of 3-5 paired multiple-choice comprehension questions
per passage, and one prose constructed response. The summative reading assessment will
consist of 1 literary and 1 informational reading passages and 4 paired multiple-choice
comprehension questions per passage.

Each optional language assessment will consist of up to twelve (12) multiple-choice

items. Items on the assessment will be precisely aligned to the curriculum maps
specified by the district staff. Assessments will be delivered a minimum of two (2)

Forrest City School District 2014-2015



The Learning Institute Service Agreement pg. 7

weeks, or ten (10) working days prior to the scheduled assessment date as stated in the
district curriculum alignment documents in the TLI Web Portal. Writing Performance
Tasks will also be available.

The Learning Institute will create up to four (4) assessments for Grades 3 and 4 and up to
six (6) assessments in Grades 5, 6, 7, 8, and Biology for the 2014-2015 regular school
year for science in the grades or courses listed below:

Biology only

Each science assessment will consist of up to twenty (20} multiple choice items and one
(1) constructed response item. Items on the assessment will be aligned to the curriculum
maps provided by the TLI staff. Assessments will be delivered a minimum of two (2)
weeks, or ten (10) working days prior to the scheduled assessment date. Science
Performance Tasks will also be available,

B. Test Administration Capabilities

Provider will execute daily updates of student registration and schedule information via
provided student information system password and user rights to insure student location
and demographic information remains current.

Client will also be provided with the following applications and reports to enable
efficient assessment administration via the TLI Web Portal:

Student Information System Issues Report
Mathematics Curriculum Maps

Literacy Curriculum Maps

Science Curriculum Maps

Module Assessment Viewer

Student Roster Report

Scanning Application

Manual Test Entry Application

Upload Tests Application

Open Response Entry Application
Answer Document Generation Application
Module Assessment Reporting Suite

C. Reporting Functionality

Provider will warehouse and maintain 3 years of statewide assessment data for Client,
assuming ADE makes this data available to districts. This will include all district
administrations of ITBS, Benchmark, and EOC data, and make available a series of
historical data reports which includes summary and detailed student information. Client
will have the ability to filter and sort all reports by school, grade, a number of different
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student demographic variables, as well as student scores on the total assessment and
relevant sub-scale scores.

These reports will include at a minimum:

Benchmark District Summary
Benchmark District Details
Benchmark Class Details

EOC District Summary

EOC District Details

FOC Class Details

Norm Referenced District Summary
Norm Referenced District Details
Norm Referenced Class Details
Student Accountability

Student Accountability Class List
Student Achievement Snapshot

D. Curriculum and Technical Support

Provider will provide curriculum and technical support to client during the summer and
school year. Client will receive technical support via telephone, email, remote desktop
application as necessary to successfully implement the interim assessment system.
Curriculum support will include access to all professional development provided by
Provider at minimal cost to cover meals, materials and supplies. Provider will offer at a
minimum the following training for member districts:

Mathematics Curriculum Alignment
Literacy Curriculum Alignment
Science Curriculum Alignment
Administrator/Principal Training
Managing TLI Training

Curriculum support will be provided to Client via telephone and email access to
Provider’s curriculum specialists and other staff members. Provider will provide Client
access to curriculom and other resources which can be accessed through the TLI Web
Portal.

With the exception of the initial teacher portal training on the first year of membership,
on-site training at client site is not included in this contract. Occasionally, Provider may
offer to attend necessary meetings at district site at Provider’s expense. Additional
training may be requested on-site, but will be subject to additional fees including
Provider’s staff daily fee rates, travel expenses, and supplies and materials costs.
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E. CORE GUIDES

Client will have access to Provider’s CORE GUIDES model literacy units via the
coreguides.com website for the 2014-2015 school year.

F. Quiz Builder

Client will have access to Provider’s Quiz Builder application for the 2014-2015 school
year.

G. Academic Improvement Plan Application

Client will have access to Provider’s Academic Improvement Planning application for the
2014-2015 school year.

2.0  Price and Payment

Provider is being hired on a fixed-price basis to perform the services and provide the
applications described above. Any material change in the services or deliverables
described above requires a written change order signed by the parties to the Agreement
Such change order may include an adjustment to the price or project timeframe. The
fixed price for this Statement of Work is: $17,611.

21 Invoices
Services will be invoiced in the following manner:

e 50% ($8,805.50) on July 1, 2014
o 50% ($8,805.50) on January 1, 2015

2.2 Payment

Payment is due thirty (30) days after date of invoice. Client may not withhold any
amounts due hereunder and Provider reserves the right to cease work without prejudice if
amounts are not paid when due. Any late payment will be subject to any costs of
collection (including reasonable legal fees) and will bear interest at the rate of one (1)
percent per month or fraction thereof until paid.

Forrest City School District 2014-2015
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LiAiNG  COMMON CORE LITERACY CURRICULUM MAP
FORREST CITY SCHOOL DISTRICYT - GRADE 9 LITERACY 2014 - 2015
Moduie 8 - Reading Test: 4/7/2015
Reading Passage. End of Year
Reading for Literature
Key tdeas and Details
RL.9.1 Cite strong and thorough textual evidence to support analysis of what the text says expiicitly as well as inferences drawn from the text.

Ri.9.2 Determine a theme or central dea of a text and analyze in detal! its development over the course of the text, including how it emerges and is shaped and

retfined by specific details; provide an objective summary of the text.

aL.9.3 Analyze how complex characters e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and
advance the plot or develop the theme.

Craft and Structure

RL.9.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulagive impact of
specific word choices on meaning and tone {e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).

RLO.5 Analyze how an author's choices concerning how to structure a text, order events within it {e.g., paralle! plots), and manipulate time (e.g., pacing, ftiashbacks)
create such effects as mystery, tension, or surprise.

RLS.6 Analyze a particular point of view or cultiral experience reflected in a work of literature from outside the United States, drawing on a wide reading of world
literature.

integraticn of Knowledge and ideas

RL9.7 Anaiyze the representation of a subject or a key scene In two different artistic mediums, including what is emphasized or absent in each treatment {e.g.,
Auden's “Musée des Beaux Arts” and Breughel's Landscape with the Fall of Icarus).

RL.8.S Analyze how an author draws on and transforms source material in a specific work (e.g., how Shakespeare treats a theme or topic from Ovid or the Bibie or
how a later author draws on a play by Shakespeare).

Range of Reading and Level of Text Complexity

RL.9.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, in the grades 9-10 text complexity band proficiently, with
scaffolding as needed at the high end of the range. By the end of grade 10, read and comprehend literature, including stories, dramas, and poems, at the high
end of the grades 9-10 text complexity band independentiy and proficiently.

Reading for Informational Text

Key ideas and Details

RiO.Z Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text,

Ri,9.2 Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific
details; provide an chjective summary of the text.

R19.3 Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the goints are made, how they are introduced and
developed, and the connections that are drawn between them.

Craft and Structure

f1.9.4 Determine the meaning of words and phrases as they are used in a text, including figurative, cennotative, and technical meanings; analyze the cumulative
impact of specific word choices or meaning and tone {e.g., how the language of a court opinion differs from that of a newspaper}.

RLY.5 Analyze in detail how an author's ideas or claims are developed and refined by particuiar sentences, paragraphs, or larger portions of a text [e.g., a section or
chapter).

RL9.6 Determine an author's point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

Integration of Krowledge and ideas

RLS.7 Analyze various accounts of a subject told in different mediums {e.g., a person’s life story in both print and multimedia), determining which details are
emphasized In each account.

RL.9.8 Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning Is valid and the evidence is relevant and sufficient; identify
false statements and fallacious reasoning.

RILS.9 Analyze seminal L.S, documents of historicai and literary significance {e.g., Washington's Farewelt Address, the Gettysburg Address, Roosevelt’s Four
Freedoms speech, King's “Letter from Birmingham Jail"), including how they address refated themes and concepts.

Range of Reading and Level of Text Complexity

Ri.9.10 By the end of grade 9, read and comprehend literary nanfiction In the grades 9-10 text complexity band proficiently, with scaffoiding as needed at the high
end of the range. By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 9-1¢ text complexity band independently and
proficiently.

Reading for Hislory/Sodial Stuglies

Key ldeas and Details

RH.9.1 Cite specdific textual evidence to suppeort analysis of primary and secondary sources, attending to such features as the date and origin of the information.

RH.9.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the
course of the text.

RH.9.3 Analyze in detail a series of events described in a text; determine whether earlier events caused later anes or simply preceded them.

Craft and Structure
RH.9.4
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Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economit aspects of history/social

science.
RH.9.5 Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
RH.9.5 Compare the point of view of two or more authers for how they treat the same or similar topics, including which details they include and emphasize in their

respective accounts.

Integration of Knowledge and |deas

RH.9.7 Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
RH.9.8 Assess the extent to which the reasening and evidence in a text support the author’s claims,
RH.9.9 Compare and contrast treatments of the same topic in severat primary and secondary sources.

Range of Reading and Level of Text Complexity

RH.9.10 By the end of grade 10, read and comprehend history/social studies texts in the grades 9-10 text complexity band independently and proficiently.

Reading for Science & Technical Subjects

Key Ideas and Details

R67.9.3 Cite specific textual avidencea 1o support anabysis of science and technical texts, attending to the precise detalls of explanations or descriptions.

RSY.9.2 Determine the central ideas or conclusions of a text; trace the text's explanation or depiction of a complex process, phenomenan, or concept; provide an
accurate summary of the text.

RST.8.3 Follow precisely a complex muitistep procedure when carrying out experiments, taking measurements, or performing technical tasks, attending to special
cases or exceptions defined in the text.

Craft and Structure

RST.9.4 Determine the meaning of symbols, key terms, and other domain-specific words and phrases as they are used in a specific scientific or technical context
refevant to grades 5-10 texts and topics,

RST.9.5 Analyze the structure of the relationships among concepts in a text, including relationships among key terms (e.g., force, friction, reaction force, energy).

RST.9.6 Analyze the author's pirpose in providing an expfanation, describing a procedure, of discussing an experiment in a text, defining the question the author
seeks to address.

Integration of Knowledge and Ideas

RST.9.7 Translate guantitative or technical information expressed in words in a text into visual form (e.g., 2 table or ¢chart} and iranslate Information expressed visually
or mathematically (e.g., in an equation) into words.

R5T.9.8 Assess the extent to which the reasoning and evidence in a text support the author's claim or a recommendation for solving a scientific or technical problem.

RST.9.9 Comypare and contrast findings presented in a text to those from other sources (including their own experiments), noting when the findings support or

contradict previous explanations or accounts.

Range of Reading and Level of Text Complexity

RST.9.10 By the end of grade 10, read and comprehend science/technical texts in the grades 9-10 text complexity band independently and proficiently.
33 testable standards End of Maduie 8 - Reading
Pageiofi [C__]="restabie in current module =Testabile in other modules = Non-testable marsha.cain@fosd grsc.k12.ar.us
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Transition Plan: First 100 Days

Objective: Collaborative and Positive Superintendent-Board
Relationship

Establish the Board and the Superintendent as a cohesive leadership team

Develop and implement effective communication protocols between the Board and the
Superintendent.

Activities:
1. Share full Superintendent’s Transition Plan with the Board President and
members for feedback and suggestions (By June 1).

2. Establish regular one-on-one meetings with board president.

3. Ensure the Board and the Superintendent have various predetermined means of
communication.

4. Schedule Board retreats and workshops to discuss expectations, goal/agenda
setting, core beliefs and values, governance issues, district matters, and regular
professional development training for the Board and the Superintendent.

5. Collaborate with the Board to establish the Superintendent evaluation process,
procedures, timelines, and goals. (By August 1)

6. Review Board Policies and State/Federal Regulations.

Objective: Collaborative Relationships with Stakeholders

Establish a positive, professional, and collaborative relationship with families

Establish a relationship with students to learn their perspectives on how we can Obetter
serve their needs.

Activities
1. Host community meetings to “Listen and Learn” and to infroduce new

administration to the community.

2. Conduct Learning Walks at campuses throughout the district and meet with
students, teachers, principals, and employee groups.

Objective: Academic Achievement

Ensure instructional improvements and increased student achievement for every
child



Activities:
1. Conduct an in-depth data analysis on student performance results to identify patterns
and gaps in achicvement between student subgroups

2. Review School Improvement Plans

3. Conduct Learning Walks at all campuses to observe and analyze the instructional
program, practices, curriculum, and intervention programs and determine level of
effectiveness in improving student achievement.

Objective: Fiscal and Organizational Effectiveness

Conduct an in-depth finance audit and revisit all district and campus budgets to
determine if district can better allocate funds appropriately given economic recessions.

Ensure an effective, efficient, and focused District leadership team.

Activities:

1. Document Reviews:

e District and Campus Strategic Action Plans / Tmprovement Plans

s Employee / student handbooks

e Achievement data for all student populations (AYP, literacy data, overage
students, graduation/dropout data, attendance data, [college readiness data,
etc.) by individual campus as well as district as a whole

o Safety and emergency plans

o Student discipline plans by individual campus as well as district as a whole

e District and campus budgets (SIG/Title/General), staffing reports, contracts,
financial projections

e Legal documents

¢ District accountability standards

2. Conduct a central office position and department review
(interviews/resumes/functions) to ensure optimal support for schools and students.

Objective: Climate and Culture

Evaluate district/campus student discipline plans, policies, and procedures to determine
level of effectiveness and modify/create programs if necessary.

Activities
1. Examine student attendance, tardiness, and truancy data for the previous three
years by school
2. Examine teacher/employee attendance and tardiness data for the previous three
years by school

3. Examine student discipline data (in-school suspension, out-of-school suspension,
expulsion) for the previous three years by school



Qutcome: District Wide Plan of Action

Identify a specific and measurable body of work that directly and significantly
contributes to the achievement of the district vision and mission.

Mission Statement: To provide educational services that meet and exceed our
customer’s needs and expectations, allowing us to prosper as a district and
community.

Vision Statement: the Forrest City School District will be locally and nationally
recognized for its innovative and aggressive approach to improving education in
FEastern Arkansas

As a result of the data collected, the district identified a coherent set of scalable and
sustainable actions to deliberately undertake to strengthen the instructional core with the
objective of raising student performance district-wide.

As a result, we focused on students, teachers (educators), and content.

1. Focus on social emotional learning
a. Establish Student Support Teams at each school
b. Revisit and establish clear RTI process
¢. Conduct home visits for students of high need
2. Adoption of common core aligned curriculum and assessments PK-12
a. Literacy-Expeditionary Learning and Core Knowledge and Math-Go
Math, EngageNY,
b. Introduced interim assessments 2-12. Achievement Network in lower
grades and TL1I in high school
¢. Established data days: 4 nights where the entire district analyzes student
achievement data and create reteach plans for small group, whole group
and individual students
3. Launch of district led professional development institutes and PLCs differentiated
for teachers, principals, instructional facilitators, and vice principals
a. Meet once per month-full day for principals and Y% day for vice
principals/instructional facilitators
b. Designed 6 day teacher institute focusing on district initiatives: Teacher
institute-two days in july, two days in November and 2 days in June
¢. Extended mstructional facilitator coaching to one on one sessions
d. Contracted with national experts with proven records of success
4. Redesign of central office team to efficiently provide excellent customer service
a. Created three district teams: operations, finance, and academics
i. Deputy Superintendent-Aqua Stovall (academic program)
ii. Assistant Superintendent of Operations-Willie Rhodes (operations)
iii. District Treasurer-Brandy Williams (finance)
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concentric

EQUCATIGNAL SOLUTIONS

Concentric Educational Solutions
Scope of Work: Forrest City School District

The Forrest City School District partnered with Concentric Educational Solutions
(CES) in August of 2014 to provide support in the areas of Leadership, Teacher
Effectiveness and Culture and Climate. In alignment with the Superintendent’s
turnaround plan, Concentric Educational Solutions provided a continuum of
services (professional development, training, one-to-one coaching, etc.) to build
capacity and assist in implementing the district’s plan efficiently and effectively at
the school and district level. The report identifies the three areas named above
and the work to-date in each of the critical areas. The implementation of each
strand varied among schools based on the individual needs of schools and
administrators at the direction of the superintendent. CES also helped design the
districts new leadership development program-Emerging Leader.

Leadership

CES views school leadership through three separate strands (Self Leadership,
Instructional Leadership and Organizational Leadership) to support the belief that
leadership is an activity and not a position. The first priority was assisting leaders
in the development of a sustainable personal growth plan that allowed leaders to
experience growth at a pace that was reasonable, but yet challenged them daily
to commit to continuous development.

To support the self-leadership strand CES began with Dr. John C. Maxwell’'s 21
irrefutable Laws of Leadership as the primary learning system. Keith Sanders, a
certified member of the John Maxwell Team, delivered the training. The focus in
year one of self-leadership support was the development of daily processes,
identification of priorities (both personal and professional), building trust and
gaining influence. The secondary learning system used was Dr. Maxwell’s 15
Invaluable Laws of Growth. in the delivery of this learning system CES focused
on personal awareness and intenticnality in the three critical areas.

Midway through the first semester the focus shifted to the instructional leadership
strand. To build capacity in the area of instructional leadership CES subscribed
to Paul Bambrick-Santoyo’s Driven by Data and Leverage Leadership as primary
guides to observing, coaching and evaluating instruction. Administrators have
received support geared toward improving their knowledge of effective instruction
and increasing their capacity to coach teachers and improve instructional
practices. This work has resulted in the development of a prescribed planning
template for teachers, tools for administrators to capture pertinent data during
observations and established protocols for feedback sessions.
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The final strand, organizational leadership, was designed fo in year one to help
administrators mobilize and organize the adults in the building to better serve and
meet the needs of struggling students. This goal was achieved through the
establishment of student support teams at every school in the district. The
student support team is a proactive multidisciplinary team that works to improve
school safety, build a strong culture, and ensure the delivery of integrated
student support services. Dr. David Hieber facilitated this portion of the work and
helped each school develop a core team. The core team at each school includes
the following individuals:

Principal- Lead Team Facilitator/Resource Allocation
SST Coordinator- Ensures Folliow Through
Parent- Partner; Knowledgeable of Student Strengths and History

Student- Describes Context of Difficulty

Subject Matter Experts and Primary Parent Qutreach:
s Teacher

Guidance Counselor

Social Worker

Nurse

School Resource Officer

CST Members

Parent Liaison

Community Based Organization Representative

The goals of the student support teams were to:

Increase collaboration within the school community

improve service delivery in organizational development.

increase student achievement and student learning for all students
Increase student time on task by reducing suspensions and
tardiness

To reach these goals CES completed the following tasks:

» Supported iImplementation through weekly technical assistance, coaching
and professional development

- Collected attendance, behavior, and sample academic data. -

» Evaluated results on a monthly basis utilizing quantitative attendance,
behavior and academic data along with gualitative data obtained through
staff surveys, discussions and observations.

» Provided update to school based staff on a bi-weekly basis utilizing
observations and student support data.

» Conducted classroom observations 2 days per week.

+ Administrative support for discipline and attendance

+ Lead Student Support Team meetings
e - 2|Page



+ Dashboard development and implementation

+ Conducted Classroom observations to provide feedback on instructionai
strategies

» Lead lesson design

Teacher Effectiveness

To increase teacher capacity and effectiveness in the Forrest City School District
CES implemented a continuum of supports designed help teachers implement
the Teacher Excellence and Support System (TESS) with success. CES focused
on domain one (Instructional Planning) of the TESS framework. CES in
collaboration with the FCSD identified three indicators (Setfing Instructional
Outcomes, Designing Coherent Insfruction and Designing Student Assessments)
within domain one as the primary areas of focus for the 2014-15 school year.
This began with the setting of instructional outcomes. Establishing instructional
outcomes entails identifying exactly what students will be expected to learn; the
outcomes describe not what students will do, but what they will learn. The
instructional outcomes should reflect important learning and must lend
themselves to various forms of assessment through which all students can
demonstrate their understanding of content. CES supported instructional
facilitators across the district to create task generators for grades 3-12 in English
and math that focused on the power standards at each grade level.

Differentiated levels of rigor for each standard were created using the CES
unpacking standards tool. Teachers used the unpacking tool to ensure the
design of coherent instruction that challenges all students regardiess of their
current skill set and allows each student to progress through standards at their
own pace. Proficient practice in this component recognizes that a well-designed
instruction plan addresses the learning needs of various groups of students; one
size does not fit all. CES provided professional development in the area of
teacher made assessments to help teachers truly plan with the end in mind. The
FCSD has partnered with both Achievement Network (3rd — 8" grade) and The
Learning Institute (9th-12t" grade) to provide interim assessments and standards
support. CES provided training Using both ANET and TLI websites as resources
for instructional facilitators o examine how standards were being assessed and
the level of rigor at each grade level. Assessments were created on the front-end
and planning is now beginning to reflect the level of rigor expected on the
assessment.

To further impact teacher development CES provided professional development
to assist in the district's implementation of the common core shifts text based
evidence and writing from sources to support English/language arts and the
common core shift coherence to support math instruction.
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Text based evidence

Instructional Facilitators across the district were trained in designing multiple-
choice items that required students to refer back fo the text as opposed to
multiple-choice items that simply require students to recall from memory. This
shift in thinking required instructional facilitators and teachers to examine not only
the types of questions they exposed students to, but the types of text from which
theses questions were generated. Instructional facilitators were introduced to the
balance of both literary and informational text for planning purposes and worked
with feachers to ensure this balance across content areas.

Writing from Sources

CES provide training and support to help teachers both understand and
implement the common core shifts with fidelity. To reach that goal CES focused
on the following:

Increased emphasis on
» Analysis of individual texts
Argument and evidence
Informative/explanatory writing
Frequent short, focused research projects
Comparison and synthesis of multiple sources
Decreased emphasis on
Narrative, especially personal narrative
= Writing in response to decontextualized prompts

Coherence

CES worked to help teachers carefully connect the learning within and across
grades so that students can build new understanding onto foundations built in
previous years. A teacher's strong understanding of learning progressions helps
them monitor a student’s progress and intervene in a timely basis. A student's
understanding of learning progressions can help them recognize if they are on
track and can enable them to productively take more responsibility for improving
their skills, Instructional facilitators were trained to help teachers deliver
standards from grade to grade by identifying the progressive knowledge and skill
objectives that increase rigor and student expectation from grade to grade.

Culture and Climate (Emphasis on Lincoln)

The FCSD and CES both agree that school culture/climate is a direct result of the
adult behaviors and mindsets present within the school. Based on this theory
CES approached the task of improving school culture through teaching
administrators and teachers to embrace a growth mindset versus a fixed
mindset. Vaughn Thompson trained teachers and teacher leaders at Lincoln
Middle School on the topic of Transformational School Culture: The Marriage of
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Belief and Practice. Some of the major highlights and essential learning from the
support thus far are listed below.

What is Mindset?
» Established set of attitudes and assumptions
+  What you believe about yourself and your most basic qualities
»  What impact does mindset have on performance?

Why is it importani?
* How you view yourself and how adults reinforce those views can have
positive or negative consequences on children.
«  What you believe will determine what you do, how you respond, and why
you react.

Our approach to developing a growth mindset is rooted in the following beliefs:

Fixed Mindset
* Human traits are innate
» Certain amount of brain and talent can't be changed
*  Worried about their traits and how adequate they are
* Internalize failure

Growth Mindset
+ Belief that human traits can be developed through effort and dedication
«  Amount of brain and talent is just a “starting point”
» Practice and learning directly contribute to future success
+ Failure as growth opportunity

Administrators and teachers at Lincoln Middle School continue to receive support
and training in the form of ongoing job embedded professional development.

Conclusions

CES believes the FCSD has developed an aggressive and sustainable approach
to school improvement that is rooted in best practices and proven theory. We at
CES also believe our work in the areas of leadership, teacher effectiveness and
culture/climate will continue to result in increased adult capacity and more
importantly increased student achievement and performance over time.
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Memo to: Dr. Hardrick

From: Barbara Hunter Cox, Director Teaching and Learning
Re: Scope of Work and Assessment of Progress to Date
Date: April 23, 2015

Arkansas Public School Resource Center has served in the external provider role for
Forrest City Junior High (FCJH) for the 2014-15 school year. FCJH had been involved
with the Achieving By Changing Common Core initiative since the 2013-14 school year
and APSRC assisted in the development of the School Improvement Grant 1003 (a)
application and service delivery during that school year. APSRC staff facilitated the
development of components of the SIG 1003(g) grant proposal for FCJH and the plan of
action that was developed led to the scope of work for this school year.

Scope of Work

The Forrest City Public Schools has initiated a comprehensive approach to school
improvement with a set of differentiated strategies on each campus based on the
analysis of specific longitudinal academic achievement performance. The District and
its new Superintendent established an agenda on each campus specifically designed to
meet the needs of the students and to improve instruction. The work by APSRC was
designed to support the new administration’s school improvement agenda at FCJH.

Principle One: Strengthening Leader Practice

In conversation with Dr. Hardrick, APSRC was notified that the District was developing
an internal leadership program and would not need our services to address this specific
area as the external provider.

Principle Two: Cultivating Effective Teachers

Forrest City Junior High School (FCJH) defined its two turnaround strategies: Effective
Teachers and Rigorous and aligned instructional program (strengthening instruction)
based on the data analysis which was enhanced with teacher input. Forrest City Junior
High administration and teaching staff have committed to establishing a systematic set
of professional development activities to develop the staff's abilities in these two areas.

Forrest City Junior High continued its contract with the Arkansas Public School
Resource Center (APSRC), an Arkansas Department of Education approved external
provider, who brokered the services of Dr. Jane Pollock, Learning Horizons to provide a
sequenced set of professional development sessions designed to create classrooms
designed by master teachers of master learners for the 21%t century. The sequence of
teacher learning was based on this five part design:

1 - Overview of The Big Four, Research on Feedback, and GANAG (GANAG is
the acronym for designing a lesson plan created by Jane E. Pollock) Research-
based Lesson Design using High Yield Strategies — The Big 9;



2 - The Gs of GANAG - Lesson planning and planning for student seli-
assessment - introduce OSS (score sheets);

3 - The ANA of GANAG - Declarative/Procedural Knowledge and Interactive
Notebooks (IN9);

4 - Application - Teaching critical and creative thinking skills using technology;
and

5 - Assessment - Formative and Summative Assessment and Scoring to the
Standards.

The focus this year was on alignment of teaching, professional learning and
performance management. The plan provided effective professional learning
opportunities based on the identified needs of the school. APSRC coaches assisted
the school leaders in promoting a culture of change by structuring the school’s planning
by developing rigorous common core based lessons and units. The professional
learning culture supported small-group meetings, lesson-demonstrations, professional
readings based on recommendations from Dr. Pollock, our national consultant,
coaching and networking opportunities. Pollock, coaches and staff built on the learning
from last year regarding the GANAG models and tie the new implementation of GANAG
utilizing technology:

Dr. Jane E. Pollock presented what really works in schools to improve student learning
—the teacher. She shared direct instructional strategies utilizing her conceptual models
for “The Big Four” and GANAG (acronym for designing a lesson plan created by Jane E.
Pollock) to impact learning. She shared her newest work: i5: teaching thinking,
teaching innovation. The school purchased and shared it with each staff person.

These research based strategies have evidence of making a difference in instruction
and directly contributes to student learning gains. The change that occurs as a result of
this systematic training is the creation of teachers who:

> Use learning targets, ones that are robust, not just daily classroom activities;

» Use instructional strategies that help learners remember and apply information
and skills, not just do schoolwork;

» Use varied assessment strategies as formative feedback; and

» Track classroom data through grading, record keeping, and reporting for
improvement.

The skill set developed by Dr. Pollock and detailed in her book - Improving Student
Learning One Teacher at a Time published by ASCD. Dr. Pollock was on-site and
provided the direct professional development activities which were supported by a
Coach provided by APSRC who did classroom visitations and small group updates to



assure fidelity of implementation across the entire school. The objectives for this set of
professional development by Dr. Pollock emphasized adding the critical components
that improve learning for all students which includes:

» Establishment of a well-articulated curriculum. Know and use clearly
articulated learning targets—ones that are robust concepts, generalizations, or
procedures rather than only statements of daily classroom objectives;

> Developing a plan for delivery. Plan and use instructional strategies that will
help the learner remember content and apply information and skills rather than
just do schoolwork;

> Implement assessment. Use a range of assessment methods to clarify the
learner’s status relative to learning targets, and generate the information
necessary to help the learner achieve these targets; and

> Provide criterion-based feedback. Give methodical feedback to the iearner
based on the targets, and refine record keeping and reporting accordingly.

Another enhancement to this systematic plan was the utilization of technology as an
instructional support tool. The technology professional development plan was designed
to build a rigorous and aligned instructional program that utilizes direct technology
training so that the teachers can effectively use these tools to enhance instruction. |t
was based on the national ISTE standards for teachers.

Technology tools are only as effective as the teacher's ability to use them to the benefit
of all students. The ISTE Standards are the standards for learning, teaching and leading
in the digital age and are widely recognized and adopted worldwide. It is important to
provide professional learning experiences that support these standards.

The ISTE Standards for Teachers delineate the following categories for teachers:

Facilitate and Inspire Student Learning and Creativity;

Design and Develop Digital Age Learning Experiences and Assessments;
Model Digital Age Work and Learning;

Promote and Model Digital Citizenship and Responsibility; and

Engage in Professional Growth and Leadership.

o @& o o o

The pairing of the ISTE Standards to Pollock’s instructional design allowed for the
development comprehensive and rigorous lesson plans that embed technology use by
the students into the curriculum and assessment. APSRC coaches supported the
school leadership in developing a shared vision for educational technology among all
educational stakeholders, including teachers and support staff, school and district
administrators, teacher educators, and students. Our outcome was the establishment
of the essential skills necessary to effectively leverage technology for learning.



Stakeholders at every level were informed, involved and trained. Schoo!l administration
and coaches modeled the effective use of technology in order for teachers to
incorporate technology on a broad scale. Therefore, training was provided not only to
teachers, but also to administrators.

Teacher training focused on the ISTE Standards for teachers and each of these
categories. Training was be delivered in the following ways:

o Face-to-face
o Digitally through webinars and recorded PD
» Through the development of Professional Learning Networks

The technology professional development plan utilized the following outline of trainings
that were provided to the Forrest City Junior High staff including:

o Introduction and Overview of Training/Program
. Assessment of Technology Skills
. Introduction of ISTE Standards
J Establish Edmodo Group
= Training for teachers
» Training for administrators
» Discussion of ISTE Standards in Edmodo Groups
. Basic technology training on devices

» Engage in Professional Growth and Leadership
. Developing a PLN — teachers and administrators
. Continue Edmodao Group
» Join Edmodo Community
= Evaluate current research on tech tool, post reflection in local
Edmodo group. Dialog with others about their refiections.

» Twitter for Administrators
o Twitter for Teachers
. Blogging in the Classroom

o Facilitate and Inspire Student Learning and Creativity

. Project-based learning

= ePals, Skype for Education, Discovery Education
. Create class blog or Edmodo group
. Google Docs

« Design and Develop Digital Age Learning Experiences and Assessments

° Incorporating technology into lesson plans
° Web Tools
° Students as active participants in learning

Flipped L.essons



. Personalizing Learning with Technology

. Assessing with Technology
. ISTE Standards for Students
* Model Digital Age Work and Learning
. Transference of current knowledge to new tools
. Communication and coliaboration with digital tools
° Research, analyze and evaluation tools

¢ Promote and Model Digital Citizenship and Responsibility
. Digital Citizenship
= Incorporate into classroom environment

o | earner-centered strategies/equitable access
. Digital etiquette
. Connecting with other culture

The specific outcomes for the technology professional development plan include:

» Develop an awareness of the technology resources available to them and their
students;

Exhibit the ability how o use the tools;

Incorporate the ISTE Standards for Teachers and Students into their GANAG
lesson planning and classroom practice;

Utilize technology to increase communication with students and parents;
Integrate technology into their instruction;

Evaluate effective technology integration; and

Provide students the opportunity to use technology and digital media strategically
and capably.

A major component of the technology training is scheduled during the FCJH
DOT.Comference to be provided to the staff this summer.

All of the technology frainings supported the development and implementation of
Dr Pollock’s five —stage GANAG lesson planning and delivery schema that train
teachers to plan to deliberately teach students using the 9 high yield strategies
every day to learn better. '

GANAG is the acronym for designing a lesson plan created by Jane E. Pollock

who updated Madeline Hunter's schema for 21st century learners. Using research
introduced by Jane E. Pollock and her colleagues in Classroom Instruction that Works,
(1st edition, Marzano, Pickering and Pollock, 2001} Jane updated Madeline Hunter's
schema in GANAG which includes:

> G GOAL/standard or objective stage
Set objectives and provide feedback.



Recognize effort and provide recognition.

» A ACCESS PRIOR KNOWLEDGE stage
Identify similarities and differences.
Use nonlinguistic representations.
Use cooperative learning.
Use questions, cues, and advance organizers.

> N NEW INFORMATION stage
Summarize and take notes.
Provide practice.
Use cooperative learning.
Use questions, cues, and advance organizers.

> A APPLY stage
Identify similarities and differences.
Provide practice.
Generate and test hypotheses.
Use questions, cues, and advance organizers.

> G GOAL REVIEW or summarize stage
Set objectives and provide feedback. Recognize effort and provide recognition.

As students use the high-vield strategies daily to engage with the lesson content, they
have continual opportunities to seek and receive feedback about the progress they are
making toward lesson goals—the standards and daily objectives.

The power of the combination of these two professional development strategies is that
they are both nationally validated, research-based, systemic and occurred on-site with
specific coaching support to assure their full implementation.

Principle Three: Redesignh Schedules for Additional Time

Since this falls under Leadership, APSRC did not have responsibility in this area based
on District directive.

Principle Four: Constructa Rigorous and Aligned Instructional Program

APSRC provided direct services listed in our scope of work focusing on this principle
and included the following specific implementations.

Curriculum Huddle with FCJH Faculty
What makes an instructional/assessment task Common Core-ish?
¢ Inthe summer of 2014, twenty-three Forrest City Junior High facuity members
attended an intensive (22 hour) professional development where the goal was to
learn more about the shifts and requirements of the Common Core



Standards. Throughout this school year teachers have used information they
learned about the importance of using a variety of (and multiple) text types, the
expected length of passages, analytical reading and writing expectations, and the
use of evidence-based assessment/questioning. We see evidence in daily
instruction that teachers are now aware of the Key Elements of task design for
their grade level and are using those elements o create Common Core-
ish/PARCC-ish tasks. Students are interacting with a variety of text/media types.
They are also required to answer text-dependent questions on a regular basis.

How can technology be used effectively to improve student achievement?

s+ Another goai from the Huddle was to identify ways (and resources) to seamlessly
incorporate technology into daily instruction. Why would and how does a
teacher use a short video clip in their GANAG lesson plan? What free tech tools
are readily available for students and teachers?

o APSRC Coaches are seeing:
= Tipping point on the FCJH campus as teachers become more
familiar with technology that is available to them.
= Increase student engagement as instruction moves to a more
personalized platform.

s The addition of Chromebooks to the campus this year has been a major step
forward. Each time coaches visit they see more and more regular use! The plan
includes time set aside to continue this conversation about technology tools and
begin the conversation about SAMR with faculty members at the upcoming
DOT.COMference in June.

Identify and Use a Variety of High-Yield Strategies in Daily Instruction

» Teachers received training in identifying and selecting high yield strategies to
use in their classroom/content area. At the end of the Huddle each participant
presented their lesson(s) to the whole group using the Presentation Guidelines
provided by APSRC. You can see the results of their work by reviewing the
electronic file FCJH Presentations. One feacher wrote a lesson asking students
to contrast the Preamble with the Declaration of Independence. Check out the art
teacher’'s Powtoon or the PE Coach'’s Lesson Plan on Dribbling! The “high-yield
“strategies are an important part of the GANAG lesson planning process and
more teachers are routinely and consciously using them to make their lessons
more effective. It is not about assigning and assessing, it is about student
learning. Success breeds willingness to continue!

See the original Coaching Report from Huddle to access the outcomes.

Dot.Comference — planning and feedback staff
e Building upon the progress that has been made with technology this year, the
agenda will be tailored to the needs and interests of the FCJH faculty. A
technology survey was completed by FCJH faculty members in Fall 2014 to help
identify the needs/skili levels of individual faculty members. This was used to



create the differentiated professional development groups for technology PD this
year.

s The major questions that will be addressed during the DOT.COMference
include:

o Should we reconstruct what we do from the ground up when
selecting/designing technology-enhanced instruction and assessment, or
try to duplicate what we currently do in the classroom?

o How can we organize digital resources for teachers?

o How can we make the technology feel invisible rather than a distraction or
barrier to learning?

o How does technology allow us to do things that aren't otherwise possibie?

Conversation with Marlena (with Principal Murphy) & Ashiey April 16, 2015
s Rooming List (Marlena)
s Preview Page (Coaches to Marlena)
o Make Google Form for Registration (TC)
o Registration Link for Forrest City Junior High DOTCOMference

The registration flyer has been distributed
and a Google Form has been established
for teachers fo register.

Forrest City Junior High 2015
DOT.COMference Registration

June 22-25, 2015

{Arrive 6:00 PM the evening of June 22 and leave by noon on June 25)
Who should attend? Any Forrest City Junior High Faculty Member
tocation: Lake Point Conference Center in Russelivilie, Arkansas

This is a fun-filled, mentally exhausting, professional development with an emphasis on using
technology to build upon good lesson design! Paricipants will tearn to use technology in
meaningful ways to strengthen student tearning and create next-generation assessment items
that can be used in daily instruction, Participants must bring their owt laptop! iPads are not the
best tool for the work we will be doing.

Using the SAMR Model (substitute, augment, modify, redefine) you will explore free tech tools
(APPs and Web 2.0 tocls) that can be used to create rich tasks/scenarios for student research,
analysis, and creation. As a bonus, you may create thelr own interactive note-book duriag our time
together!




Lesson planning, Unit development and Curricular alignment (Pollock and

Coaches )
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Dr. Pollock and the APSRC coaches along with the
FCJH staff have now significantly addressed every
subject area by working with teachers to divide and
pace curriculum standards by grading quarters in
preparation for future work on standards-based
assessments and scoring to standards. Visit the
website
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for growth and improvement, it is a great start to standards-based instruction and
assessment! Finally stakeholders can ali see the targeted standards each grading

period.

Lesson Planning is another significant improvement that we should celebrate. Forrest
City Junior High has adopted the GANAG lesson planning schema (Dr. Jane Poliock).

Every teacher has been trained and is using this daily planning schema. Not only has
this provided a common language for teachers, it has had a significant impact on the
use of High-Yield Instructional Strategies because of the way the GANAG plan has

them “embedded” within the daily planning schema.

Every PLC has now been introduced to Standards-based scoring and this will be the
basis for future PD, conversation, and implementation support.

We feel that teachers are now poised and ready to write stronger instructional plans,
develop more rigorous learning tasks for students, and use the technology tools that are

now available to them.




Reteaching Strategies (APSRC Coaches)

Reteaching strategies occurred throughout the year. Formally, the Instructional
Facilitators dedicated school-wide class time to review assessment data and
discuss common confusion and errors with students. Teachers remediated the
skills and then retested students following the remediation.

Informally, throughout our classroom observations, feedback is given to teachers.
During a 3 day scheduled visit, we see an average of 20 classrooms and provide
immediate feedback to teachers. Feedback includes a wide variety of strategies
such tools for notetaking, feedback on lesson planning, classroom management
ideas, implementing video into a lesson, technology tools such as Google
Classroom, etc.

Continuous conversations occur regarding lesson effectiveness and next steps.
These conversations lead to reteaching ideas/lessons/assessments.

Chromebook implementation (APSRC Coaches)

FCJHS now has 10 carts that contain 35 Chromebooks each, 2 carts that contain
30 Chromebooks each, and 1 iPad cart that contains 20 iPads. The APSRC
coaches have met with the Technology Committee monthly. The committee, in
preparation for the Chromebooks being made available to students, began
planning professional development to support the technology implementation.
This included differentiated PD for teachers based on their personal identified
skills. The sessions included Powerpoint, Google Documents, and Google
Classroom. In addition, the librarian conducted meetings with the faculty to
review operation of the Chromebooks and cart management procedures such as
charging devices and check out procedures. During the April 7 PLC, a staff
member trained teachers on Google Classroom and worked with them to upload
a test to Google Docs and have the test scored by an app called Flubaroo. This
supported, teacher, led, point in time, job-embedded PD is powerful. This week's
PLC followed up by asking teacher’s what was working well with the Google
Docs assessments and tips for implementation. Good discussion occurred during
the PLC’s.

Feedback: Coaches are seeing teacher leaders rising to the occasion to lead school
change. With our guidance during team meetings, they are beginning to take ownership
and create a true learning environment for teachers. It's collaborative and is using the
expertise of the staff to lead discussions and it really is remarkable.

All three members FCJH staff faculty members of the Technology Sub-committee
have provided technology PD/support for the staff. Now teachers are observing
the wide-spread use of instructional technology in classrooms. Five teachers
volunteered to be observed by the faculty and within 2 weeks, an additional five
teachers will be observed. Debriefs occur by Sub-Committee members
regarding the how the technology was used/effectiveness/how to’s.



Differentiation of instruction (APSRC Coaches)

s A sample lesson by a FCJH teacher shows a differentiated 8% Grade Lesson that
was created at the Curriculum Huddle.

» Using scaffolding techniques to meet students where they are and bring them
forward continues to be a struggle, but one that APSRC coaches and FCJH staff
are working on together. There seems to be a willingness to consider that “the
same” is not what every student needs.

s Movement toward differentiating content, process, or product for students is slow,
but as teachers learn new tools and explore new possibilities they are
incorporating their ideas into daily instruction.

Job embedded PD (APSRC Coaches)
Following the Classroom Walk Through (CWT), teachers meet with IF’s and Mr. Murphy
for feedback and suggestions for improvement. Please note: the Data is accumulated
and reported in the 3™ Quarterly ESEA Reporting Form.
o Classroom observations during with personalized feedback is provided. This
differentiated approach to our support is allowing every teacher to begin the
growing process without leaving some teachers behind and frustrated.

Collaborative planning with teams (APSRC Coaches)

Documentation is on the campus and includes minutes, agenda, and interviews with
staff. PLC meetings occur each week on Tuesday. During a teacher’s planning period,
teams meet to discuss curriculum and instruction. The principal’'s expectation is for
teachers to attend the meeting and he monitors their attendance. In the beginning of the
year, a notebook was established for each team with a sign in sheet for each meeting
and a copy of the agenda. Throughout the year, APSRC Coaches have attended the
meetings and provided feedback to the Instructional Facilitators regarding topics for the
PLC as well as talking points and connections to curriculum.

The meetings have evolved throughout the year and the agenda is both richer in
content and more focused. Teachers have taken ownership and created their own
notebooks for PLC's, adding the agenda and personal notes each week. For example,
in the April 21, 2015 PLC, the agenda focused on student engagement, implementation
of Google Classroom, and teachers read a research article about giving feedback to
students. All of these items built upon previous weeks’ topics to create a cohesive
professional learning opportunity for teachers.

Principle Five: Using Data To Progress Student Achievement

Forrest City Public Schools contracted with an outside assessment group, ANET Interim
Assessment, to provide interim assessments and the professional development aligned
with the implementation of classroom interventions based on this data set. Our APSRC
Coaches have supported the FCJH implementation with this assessment model.



APSRC has provided training on PARCC assessment and have supported the staff in
developing rigorous lessons aligned to the Common Core as noted above in our scope
of work.

Principle Six: Maintaining Safety and Discipline of Students

APSRC has supported the staff's development of specific skills in the area of classroom
management and have provided feedback and training on high yield strategies to
increase engagement and decrease disciplinary issues.

Principle Seven: Supporting Family and Community Engagement

APSRC supported the staff in the development of the program for the Junior High
Awards Assembly which included over 200 parents. Students were recognized for
attendance and academic achievement.

Significant progress is being made at the Forrest City Junior High and the APSRC
Coaches are viewed in a positive manner by the staff. The workplan for this year is still
under implementation through the summer. Dr. Pollock's time on the campus has been
invaluable to the development of the systematic plan of action and we believe that
academic achievement will increase based on the research-based strategies that are
being implemented.



Larry Buck
Scope of Work and Assessment of Progress to Date

As President of Larry Buck Consulting, | have served as an External Provider for Forrest
City High School for the 2014-15 school year beginning November 2014. My charge was
to support the instructional program there by providing job embedded literacy
professional development.

The school year work was dedicated to:
instructional Modeling, Observations with Follow-up, Coaching and Mentoring

Originally my work through the effective coaching cycle of observe — reflect with
teacher, co-plan, model effective instruction, and observe the teacher teaching followed
by reflection was limited to literacy teachers. As the staff and | grew accustomed to one
another | was able to effectively reach out to Algebra I, Geometry, Physical Science, and
Biology teachers.

Analyze, and Support the Use of Date to Individually Track Students and Inform
Instruction, Interventions and Remediation.

Upon arrival both literacy and math had completed several TLI modules. Working
shoulder-to-shoulder with teachers, we were able to ensure assessments were
completed by students and staff. With final module data entered, we reviewed the
Annual Measurable Objective (AMO) to determine the number of students needed to
reach our AMO or our Interim Measurable Objective (IMO). Using Class Summary
Reports, students were color-coded for academic performance: Advanced, Proficient,
Basic, Below Basic. This information provided information for grouping for instruction as
well as determining if IMO/AMO was reached. Next, an item-by-item analysis of each
standard assessed was conducted. From this we were able to identify standards that
were strengths and those that were challenges. Those that were identified as challenges
were remediated through “Do Now” activities and assessed for mastery with a TLI Quiz
Builder Assessment. Finally, using the Module Data, teachers calculated the number of
students scoring Advanced and Proficient on the assessment. The result was a
personalized picture of who needed scaffolded instruction necessary to move the
Advanced — Proficient category.

Support use of Formative/Summative Data Analysis with Follow-up After
Assessments.



| attended and participated in Data Days with English, Math, and Science teachers after
their respective Module Assessments. Routinely, at these sessions | worked with
teachers of a common subject area (English 9) to determine how best we could address
the identified chailenges from the assessed module while planning instruction for the
subsequent upcoming Module of instruction.

Support Literacy Interventions

See above. The data work from the TLI modules provided opportunity to create
interventions and to critically reflect on success of previous interventions.

Promote, Build Capacity, and Guide a Culture of Continual Professional Development.

After modeling the data disaggregation process for two modules, staff took ownership
for their own data work. The process described earlier in detail is now a matter of what
is done with Module Assessment data. Staff completing this prior to Data Days, provides
opportunities to dig deeper into the data when curricular-like groups break out.



Attachment E: Board Agendas and Minutes



Forrest City School District
PUBLIC REPORT
NOVEMBER 13, 2014

5:00 pm
Forrest City Junior High School

On behaif of the Forrest City School District and the Board of Directors, welcome to the sharing
of the District report. We are always excited to share with our stakeholders the current state,
progress and chalienges. | am certain that fogether we can continue to move our district
forward and meet and exceed the expectations of this great community.

Our MISSION is to provide educational services that meet and exceed our customer’s needs and
expectations, allowing us to prosper as a district and community.

We enVISION that by the year 2016, the Forrest City School District will be locally and nationally
recognized for its innovative and aggressive approach to improving education in Eastern Arkansas.

GENERAL INFORMATION

STUDENT ENROLLMENT: At the present time the Forrest City School District has approximately 2,700

students in grades K-12. We are the largest school district in the county and the second largest in our
co-op.

ACT 1775

Act 1775 of 2005 established annual professional development requirements for Arkansas school board
members:

o Al school board members must acquire at least six hours of training every calendar year.

» Newly elected board members must achieve nine hours of training within 15 months of their
initial election.

o  School districts must publish in their annual reports the number of training hours each board
member has earned.

¢ ifa board member fails to meet the annual training requirement, the school district will be
placed on probationary status for violating the Standards of Accreditation.

e  ADE rules allow carryover of excess board training hours for up to three calendar years.

At the present time, all members of the Forrest City School Board have the required number of training
hours.

STANDARDS FOR ACCREDITATION

All schools in the Forrest City School District are accredited by the Arkansas Department of Education.
No citations were noted for 2013 - 2014,



SCHOOL IMPROVEMENT STATUS PER SCHOOL

CENTRAL ELEMENTARY- Needs Improvement-Focus Status. Achieving in percent tested. Needs
improvement in Literacy and Mathematics

STEWART ELEMENTARY- Needs Improvement-Focus Status. Achieving in percent tested. Needs
Improvement in Literacy and Mathematics

LINCOLN ACADEMY—Neegis_ Improvement-Focus Status. Achieving in percent tested. Needs
Improvement in Literacy and Mathematics

FORREST CITY JUNIOR HIGH-Needs Improvement-Priority Status. Achieving in percent tested.
Needs Improvement in Literacy and Mathematics

FORREST CITY HIGH SCHOOL-Needs Improvement-Priority Status. Achieving in percent tested.
Needs Improvement in Literacy and Mathematics

The Forrest City School District is implementing strategies to address areas of improvement.

In order to provide coherency in the pursuit to meet the goal of increasing overall
student performance, we have a district-wide improvement strategy. Educators in the district
have been made aware of this new strategy and are working to implement it in the classrooms
each day. It is equally important to the district that all stakeholders, including community
members, understand the steps being taken as well.

At the center of this new framework is the district’s instructional core. This core can be
defined as the relationship between teachers and students in the presence of content. In order
to provide support for this core and ultimately raise student performance, the administration
team has created a strategy with three major components—curriculum, professional
development, and culture.

Curricutum: Recently, Arkansas adopted Common Core State Standards for all schools across the
state. In order to meet the demands of the Common Core bar, the district has adopted new curriculum
aligned to the Common Core. In addition, this curriculum is aligned across the district. The Forrest City
School District will utilize the EngageNY tools as well as other curricular models that will guide teachers
in delivering high quality and rigorous lessons. Within the new curricular framework, the district will be
utilizing Expeditionary Learning and Go Math! as the instructional literacy and math programs for grades
K-8 respectively. Core Knowledge will be used in grades PreK-2 to make the transition for elementary
students seamless. The high school will focus heavily on EngageNY tools. As a result of this curriculum
decision, parents and families may support students attending different schools with one curriculum. In
addition, each curriculum provides online resources for families to access when providing homewark
support at home.

Professional Development:FCSD faculty has been offered many opportunities for professional
development throughout the course of this semester to make these necessary transitions as smooth as
possible, The district introduced Professional Learning Institutes’ specific to the needs of administrators
and staff. Teachers attended two days of intense training in August with two follow up days in
November with scheduled imbedded professional development on-going.



Culture: The third and final component of the strategy, Culture, focuses on understanding and
supporting students and families of the Forrest City School District. All faculty members have been
required to attend training sessions on topics such as “Student Support Teams” and “Culture & Growth
Mindset” in an effort to close any gaps that may exist between the district and its students. Each school
has developed a culture plan grounded in the belief that all kids that enter the doors of our district are
important and shouid experience success. The plans create new structures for increasing teacher and
student investments in learning. Sessions were also held to guide teachers and administrators in
building pasitive school culture specific to grade level configurations. Cultural activities to be
implemented include, but are not limited to, home visits and morning meetings.

ACADEMIC PROGRAM

1) Common Core

The Common Core State Standards for English Language Arts & Literacy in History/Social
Studies, Science, and Technical Subjects and the Common Core State Standards for Mathematics
are learning expectations for students; they define the knowledge and skills students should
have to ensure readiness for college and careers.

The Common Core State Standards help ensure that all students, ho matter where they live, are
prepared for success in postsecondary education or the workforce. Arkansas graduates
compete for jobs with students from other states and countries with more rigorous standards.
Common standards help ensure that students are receiving a high quality education school to
school and state to state; moreover, they provide greater opportunities to share experiences
and best practices within and across states that improve our ability to serve the needs of
students

2) Smart Core/Core Curriculum

Smart Core and Core are the two State Board of Education approved graduation expectations
for students in Arkansas’s public schools as found in the Arkansas Department of Education
Rules Governing Standards for Accreditation.

Smart Core is the college- and career-ready set of courses that is the default curriculum for all
Arkansas public high school students. It is designed to help our students be prepared for life
beyond graduation. The Core pathway is a minimum set of course credits that are required for
graduation from an Arkansas public high school. All FCSD students participate in the Smart Core
curriculum unless the parent or guardian waives the students’ right to participate. if the
guardian opts for the waiver, the student will be required to participate in the core curriculum.
You may find the required courses for the Smart Core and Core Curriculums in the FCSD student
handbook or you may contact your school counselor.

FINANCE



1) Overview: The Forrest City School District is estimating revenues for 2014-2015 to be $28.9
million. The District is estimating operating expenditures to be approximately $25.6 million
which includes salaries, and maintenance of buildings.

t

2} School Improvement Grants

School Improvement Grants 1003g are school improvement funds under Title I that are
awarded to schools for the purpose of enabling the district to provide assistance for school

improvement. The Forrest City High School and Forrest City Jr. High School both have 1003g
grants.

The Forrest City High School is in the final vear of a 3 year grant which totals $4,916,575.00.

The total left to spend for this year is $2,234,351.00. The major focus of the grant continues to
be:

® The AVID program, 9th Grade Academy, extended learning time for students,
professional development for teachers, parentai involvement, technology, and
incentives for both teachers and students.

The Forrest City Jr. High School is in the first year of implementation of a two year grant which
totals $2,400,000.00. The total budget for year one of the grant is $1,402,334.00. The major
focus of the Jr. High'’s grant is:

® Increased learning time for students, student intervention room, and professional

development for teachers, parental involvement, technology, and incentives for both
teachers and students.

3} Student Special Needs Funding

Student Special Needs funding includes Alternative Learning Environment (ALE), English
language Learners (ELL), National Schoo! Lunch Act {NSLA), and Professional Development (PD}.

#+ ALE: ALE is a student intervention program consisting of an alternate class or school that
affords all students an environment that seeks to eliminate traditional barriers to learning
for students whose academic and social progress are negatively affected by the student's
persona_i characteristics or situation. ALE is not a punitive environment, but is one that is
conducive to learning.

The Total ALE allocation for this school year is $195,760.00 which is a decrease of
$36,193.00 from last year’s allocation.

ALE funds are used to provide staff, professional development, and materials and supplies
for the grades 5-8 and 9-12 ALE programs that are located in Madison.
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ELL: “English Language Learners (ELL)” are students identified as not proficient in the
English language based upon approved English proficiency assessment instruments, which
measure proficiency in and comprehension of English in reading, writing, speaking, and
listening. ELL funding is based on the number of ELL students identified as not proficient in
the English language.

The ELL allocation has not been released for the 2014 -15 school year.

NSLA: “National School Lunch Act funds” are allocated to districts based on students from
low socioeconomic backgrounds as indicated by eligibility for free or reduced-price meals
under the United States Department of Agriculture's National School Lunch. Each school
district receiving national school lunch state categorical funds shall provide research-based
programs or purposes for students scoring below proficiency in order to improve instruction
and increase academic achievement of those students.

The Total NSLA allocation for this school year is $2,494,695.00 which is a decrease of
$35,122.00 from last year’s allocation.

NSLA funds will be used to purchase materials and supplies to support classroom teachers
and the teacher/parent center, hire staff to support curriculum and instruction and to
manage data; hire paraprofessionals, nurses, counselors, instructional facilitators, class size
reduction teachers, interventionist; provide interim assessments, professional development
activities for teachers, technology for students and teachers such as licenses, software and
computers/iPads; provide extended day programs such as after school and Saturday Schooi;

provide resource officers and meals at no cost to all students attending the Forrest City
School District.

PD: “Professional Development” is a coordinated set of planned learning activities that:
e Improve the knowledge, skills, and effectiveness of teachers

* Address the knowledge and skills of administrators and paraprofessionals

The Total PD allocation for this school year is $77,185.00 which is a decrease of $54,112.00
from last year’s allocation.

PD funds will be used for on-going principals, assistant principals, instructional facilitators,

and teachers’ institutes, data analysis days, consultants, and professional development for
board members.

FACILITIES



The Forrest City School District has completed several facility projects with more planned
projects, to include capital projects.

1} Completed Projects:

® New fire alarm system-Lincoln Academy and Forrest City High School
e New monitoring system-Lincoln Academy
® Bathroom Renovation Project-Forrest City High School
® Remediation/Demolition Pigeon Renovation-Forrest City High School {in progress)
®  Old Stewart Interior Renovation
* A-Phone Security System Installation-Central Elementary
®  Security System-Old Stewart
2} Planned Projects;
* Central ES Roof Renovation
* Stewart ES Site Playground and ADA tmprovements
® Forrest City High School Arena HVAC Upgrade
e Forrest City High School HVAC System
s Linceln Academy Band renovation
e ABC School A-Phone Security System

At this time, we open the floor for questions and conversations regarding our 2014-2015 annual report.



2013-2014 REPORT TO THE PUBLIC
NOVEMBER 5, 2013

1 would like to take a moment to welcome and thank each of you
for attending tonight report to the public. It is very important to us
that you continue to support the district. The district is moving
forward but with out the support of the stakeholders this could not
take place so once again thank you for taking time out of your busy
schedule to attend tonight’s meeting.

ACT 1775

All members of a local school district board of directors who have
served on the board for twelve (12) or more consecutive months
elected at each annual school election shall receive a minimum of
shall obtain no less than six (6) hours of traihing and instruction by
December 31 of each calendar year. All members of a school
district board of directors elected for an initial or non-continuous
term shall obtain no less than nine (9) hours of training and |
instruction by December 31 of the calendar year following the year
in which they were elected. The training and instruction required
under this section shall include 1 topics relevant to school laws,
school operations, and the powers, duties, and responsibilities of
the members of the board of directors, including, but not limited to,
legal requirements, role differentiation, financial management, and
improving student achievement. Hours of training and instruction
obtained in excess of the minimum requirements each year may
accumulate and be carried forward from year to year. This
instruction may be received from an institution of higher learning
in this state, from instruction sponsored or approved by the
Department of Education, or by an in-service training program
conducted by or through the Arkansas School Boards Association.
A school district shall maintain a record of hours of training and
instruction for board members, which may be in the form of an
attested, cumulative annual report from the training providers and



which shall be subject to verification and inspection durlng the
school district’s annual audit.

At the present time all board members are current on their hours.

At the present time the Forrest City School District is reviewing
and modifying the vision and mission statements. Each school has
reviewed and made modifications to their individual vision and
missions and a committee is now working on the districts’. At the
present time

The Forrest City School Districts Mission is:
To provide educational services that meets and
exceeds our customer’s needs and expectations,
allowing us to prosper as a district and
community. |

STUDENT ENROLLMENT — At the present time the Forrest
City School District has approximately 3,000 students in grades K-
12. We are the largest school district in the county and the second
largest school district in our co-op area.

STANDARDS OF ACCREDIATION — All schools in the
Forrest City School District are accredited by the Arkansas
Department of Education. Stewart and Forrest City High School
each have a cite for a teacher working on an ALP, this means that a
teacher is working while adding a certification to work in that area.




SCHOOL IMPROVEMENT:

CENTRAL ELEMENTARY —Central is classified as a Focus
School, achieving in percent tested and needs improvement in
Literacy and Mathematics. Elbow-2-Elbow works with Central as
their External Provider.

STEWART ELEMENTARY - Stewart is classified as a Focus
School, achieving in percent tested and needs improvement in
Literacy and Mathematics. Pearson works with Stewart as their
External Provider.

LINCOLN ACADEMY OF EXCELLENCE- Is classified as a
Focus School, achieving in percent tested and needs improvement
in Literacy and Mathematics. Elbow-2-Elbow works with Lincoln
as their External Provider.

FORREST CITY JR. HIGH- Forrest City Jr. High is classified as
a Priority School, achieving in percent tested, Literacy and
Mathematics. Pearson works with the jr. high as its External
Provider.

FORREST CITY HIGH SCHOOL- Forrest City High School is
classified as a Priority School, achieving in percent tested, needs
improvement in Literacy, Mathematics and Graduation Rate.
Elbow-2-Elbow works with the high school as its External
Provider.

FORREST CITY SCHOOL DISTRICT — Is classificd as Needs
Improvement, achieving in percent tested, needs improvement in
Literacy, Mathematics and Graduation Rate.




The Forrest City School District is implementing several strategies
to address the needs of the students and teachers in the district. A
few of these strategies are: After school programs at all locations.
The Forrest City School District is part of Arkansas Public School
Resource Center. APSRC provides professional development for
all teachers and administrators with a focus on the implementation
of Common Core State Standards, high yield strategies and best
practices. . APSRC also provides the means for our schools to do
interim assessments for the students. The interim assessments
provide information for teachers on how well students understand
the standards that have been presented to them during a set time
period. The results from the interim assessments are then used by
teachers to see what areas need additional instruction. The interim
assessments are correlated with the Arkansas Frameworks and are
an excellent indicator of student performance on the state criterion
reference test.

Central, Lincoln and Forrest City High School contracts with
Elbow 2 Elbow or E2E, a consultant group that works side by side
with teachers and administrators to deliver innovative and
research-based practices that deliver improved teacher
effectiveness and student achievement. Some services provided by
E2E are classroom walkthrough training, classroom observation
and model teaches, and professional development on any area
teachers and administrators request.

Stewart and Forrest City Jr. High contract with Pearson using
America’s Choice. Pearson is also a consultant group that works
with teachers and administrators to deliver research-based best
practices that improve teacher effectiveness and student
achievement.

SMART CORE/CORE CURRICULUM




Common Core will also help colleges and professional
development programs better prepare teachers. The new learning
standards will guide educators toward core curriculum that will
give students a deep understanding of the subject and the skills

~ they need to apply their knowledge.

NSLA - The district received $2,529,817.00 in NSLA funding,
these funds are used for the purchase of materials and supplies to
support the classroom teachers and the teacher/parent center, hire
additional staff such as pre-k teachers, paraprofessionals, nurses,
counselors, instructional facilitators, class size reduction teachers,
coordinators and interventionist, provide meals at no cost to all of
the students attending the Forrest City School District rather they
qualify for free meals or not, professional dévelopment activities,
technology for students and teachers such as licenses, software and
computers/iPads, copiers, provide transportation for students
attending after school programs, resource officers, Saturday
School, and Credit Recovery

PROFESSIONAL DEVELOPMENT FUNDS — the district
received $131,297.00 in professional development funding, these
funds are used for teachers, board members and administrators to
receive professional development training, and contracting with
Atkansas Public School Resource Center.

ALTERNATIVE EDUCATION FUNDS - the district received
$231,953.00 in ALE funding, these funds are used to contract with
Ombudsman for the high school ALE, to provide staff and
materials and supplies for the K-8 ALE program that is located in
Madison, as well as professional development for the staff,

GRANTS

School Improvement Grant 1003G — The Forrest City High School
has a SIG grant with the major focus being the implementation of



The Smart Core and Core Curriculum provide students access to a
rigorous curriculum. The Smart Core curriculum is contained
within the 38 units required to be taught each year in high school.
All students participate in the Smart Core curriculum unless the
parent or guardian waives the student’s right to participate. If there
is a waiver, the student will be required to participate in the core
curriculum. The FCSD student handbook lists the required courses
for the Smart Core and Core Curriculums. If parents have any
additional questions they should contact the counselor at the school
their child attends.

COMMON CORE STATE STANDARDS

The Common Core State Standards Initiative ensures all students,
no matter where they live, can graduate from high school prepared
for post secondary education and careers in the global economy.

Common Core standards don’t tell teachers how to teach, they help
teachers discover the knowledge and skills their students should
have in order to build the best lessons and learning environments
for their classrooms. They will help teachers develop and
implement effective strategies and provide important goals for
teachers to ensure they are preparing students for success in
college and the workforce.

The new standards focus on core conceptual understandings and
processes at each grade level, providing teachers with the
necessary time to teach these concepts and processes well.
Common Core will make it easier for states to pool information
and resources to develop a shared set of high quality assessments
to better evaluate student progress. The goal in Arkansas is not to
have more tests, but to have a better assessment system that helps
students, parents and teachers.



the AVID program, technology for students, professional
development for teachers and incentives for both teachers and
students.

21* CCLC/Save the Children Grant — Stewart Elementary is host
to this grant. The major focus of this grant is to provide after
school enrichment for 3" & 4™ grade students.

FACILITIES

Projects that héve been completed are the replacement of the roof
at the Lincoln South building and HVAC systems at Stewart
Elementary and Lincoln.

Future Projects on the Forrest City School Districts 10 year plan
include:

Replacement of the outside doors at the high school, replacement
of some of the windows at the high school and renovation of the
bathrooms.

Physical Education buildings at Central and Stewart Elementary
Roofing of Central Elementary : :
Renovations at the Industrial Arts building located on the high
school campus



FORREST CITY SCHOOL DISTRICT
BOARD OF DIRHECTORS’ MEETING
FORREST CITY JR. HIGH LIBRARY
THURSDAY, APRIL 16, 2015
5:30 P.M.

ROLL CALL

The following board members were present: Mr. Joey Astin,
President; Mr. Plerre Evans, Secretary; Mr. Will Harris; Mr.
Larry Jayroe (arrived at 5:40 p.m.); Mr. Marvin Metcalf and Dr.
Tiffany Hardrick, Superintendent. Mrs. Sandra Taylor and Mr. Dion
Wilson were absent.

Mr. Joey Astin stated Personnel would be pulled from Consent
Agenda and placed as Item 2 under New Business and Academic
Distress is Item 3 under the same heading.

APPROVAL OF MINUTES
President Joey Astin stated the March 192, 2015 and March 33, 2015
meeting minutes would stand approved as read.

APPROVAL OF EXPENDITURES

President Joey Astin moved the expenditure report for the time
beginning March 1, 2015 - March 31, 2015 be approved as
submitted. WNo objections were noted.

CONSENT AGENDA

Dr. Tiffany Hardrick recommended the Consent Agenda (ASU College
of Nursing and Health Professions Clinical Affiliation Agreement)
be approved as amended. Mr. Pierre Evans moved to approve and was
seconded by Mr. Marvin Metcalf. The motion carried unanimously.

NEW BUSINESS :

Licensed Personnel Policy Committee

Ticensed Personnel Policy Chairperson, Chris Oswalt, presented
board members and Dr. Hardrick with Perscnnel Policy 3.16 -
LICENSED PERSONNEL REIMBURSEMENT FOR PURCHASE OF SUPPLIES, which
was previously proposed at the March 19, 2015 board meeting, for
approval. {Larry Jayroe recused himself from the vote and left the meeting)
Dr. Hardrick recommended the beard deny the proposal. Mr. Marvin
Metcalf moved to approve the recommendation and Mr. Will Harris

seconded. The motion carried unanimously. (Mr. Jayroe re-joined the
meeting)

Policy 3.6 - LICENSED PERSONNEL EMPLOYEE TRAINING pclicy proposal
was submitted to beard members and Dr. Hardrick for their
consideration of approval. Dr. Hardrick recommended the board
approve the policy as submitted. Mr. Will Harris made the motion
to approve and Mr. Marvin Metcalf seconded. The motion carried
unanimously with a volce vote of 5-0,



Policy 3.30 - PARENT-TEACHER COMMUNICATION pclicy proposal was
submitted by Chris Oswall, Perscnnel Pelicy Committee
Chairperson, to the board for approval. Dr. Tiffany Hardrick
recommended the board approve the policy. Mr. Pierre Bvans moved
to approve the recommendation and was seconded by Mr. Larry
Jayroce. The motion carried unanimously.

PERSONNEL
The following personnel were recommended for approval by Dr.
Tiffany Hardrick:

RESIGNATION

Name Location
Busby, Carla (Teacher) Lincoln
Cathey, Valerie (Teacher) - Central
Jumper, Sarah (Teacher) Stewart
Vaughn, Melissa (Teacher) Central
Walker, Teresa (Teacher) Central
RETIREMENT

Blake, Mitzi (Teacher) FCIH
Callahan, Debbie (Child Nutrition) District
Chapple, Alice (Teacher) Stewart
Haven, Barbra {(Teacher) Stewart
Rayford, Evelyn {Child Nutrition) District
Roland, Virginia (Child Nutrition)

Willis, Deborah (Special Services) District

NEW EMPLOYMENT

Gammon, Cynthia {Child Nutrition Director - effective June 1, 2015)
Sherland, Twyla (Physical Science)

Boyd, Chad (Servant Leader Intern)
Jayroe, Ryan (Servant Leader Intern)
Patel, Priva (Servant Leader Intern)
Phillips, Ariel (Servant Leader Intern)
Roper. Lakeyda (Servant Leader Intern)
Smith, Terion (Servant Leader Intern)
Wade, Brittany (Servant Leader Intern)
Walker, Khadijah (Servant Leader Intern)
Whitby, Tajuan {Servant Leader Intern)
Willis, Draylon (Servant Leader Intern)
Young, Monica {(Servant Leader Intern)

Mr. Larry Jayore moved to approve the personnel reccmmendations.
Mr. Marvin Metcalf seconded the recommendation and the motion
carried unanimously.



ACADEMIC DISTRESS

Dr. Hardrick distributed detailed reports on each school campus
to board members. The reports show how the schools are performing
in math and literacy at the time the test is being taken., Board
members and Dr. Hardrick concluded a board retreat needed to be
held in order to study the report in further detail. The retreat
will be held May 4 at 5:30 p.m. at the central office training
room.

BOARD RETREAT

A board retreat for the purpose of discussing academic distress
has been scheduled for May 4, 2015 beginning at 5:30 p.m. The
retreat will be held at the central office in the training room.

ADJOURNMENT
There being no further business to discuss, the board adjourned
at 6:06 p.m.

Mr, Pierre Evans, Secretary
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Forrest City Public Schools Academic Distress Follow-up Review

In preparation for the meeting between the Arkansas State Board of Education and the
Forrest City Public Schools ieadership, the ADE School Improvement Unit conducted an
onsite review. Members of the on-site review team were: Mr. Rick Green, School
Improvement Grants Coordinator; Dr. Richard Wilde, School Improvement Program
Manager: Dr. Robert Toney, School Improvement Specialist; Ms. Pam Clark, School
Improvement Specialist; Ms. Wendy Allen, School Improvement Specialist; and, Ms.
Janie Hickman, School Improvement Specialist assigned to Forrest City Schools.

The Team conducted interviews and reviewed documentation related to progress made
on the recommendations provided by ADE in the fall of 2014. Interviews were
conducted with the Board Chair and Superintendent, the District Leadership Team as
well as teams from the High School and Junior High School.

Conclusions from the Site Visit

The ADE Review Team noted the following:

1. The Superintendent and School Board conversations reflected a sincere sense of
urgency to address the challenges as a team.

2. The District hired a School Improvement Specialist at the start of the school year
and that individual is comparable in skills and knowledge with the most
experienced ADE personnel in school improvement.

3. The District hired an experienced turnaround High School Principal at the start of
the school year and that person is highly qualified.

4. At the beginning of the 2014-2015 school year, the new district leadership
completed an evaluation of district/campus discipline plans, policies, and
procedures to determine the level of effectiveness for each building and a
hundred day plan was created for making improvements in the district. Their
needs assessment and the ADE recommendations were aligned. Therefore, all
buildings were able to create action plans to fully implement all recommendations
based on what they were already doing in the district.

5. The district is restructuring the Lincoln Academy of Excellence by shifting the 5
grade to the elementary and creating a 6™ grade academy to address the decline
in scores from 4" to 7" grade. The school leadership is being reconstituted.

6. Two of the schools had supplemental funding for improvement from the Federal
School Improvement Grant Program (SIG). Under the direction of the
superintendent, the expenditures have become more focused and the changes in
planned expenditures were supported by the ADE SIG Unit.

7. The new organizational chart and structure has targeted increased productivity
and personal accountability. Expectations of district support personnel appear to
be considerably enhanced and monitored for outcomes.



8. As can be expected when expectations are raised, there is some push-back and
there is some level of discontent with the new management. There are some
resignations by staff not accepting of the new direction. However, there does not
appear to be an inability by the district leadership to recruit key teachers and
many of the positions for next year are already under contract.

9. The superintendent has implemented a Frontline Leadership Program which
identifies potential leaders, which are either teachers or facilitators, to participate
in an intensive program that helps equip them to become better leaders at the
classroom, building, and district level. The intent of this program is to build
sustainability in the leadership in the Forrest City School District by requiring a
commitment to the district for an additional two years.

10. Professional Learning Institutes and Teaching Leadership Institutes have been
established to provide support to administrators and teachers to strengthen their
leadership skills. Professional development is provided on a regular basis to
enhance the capacity for all stakeholders involved in school turnaround.

Areas of Technical Assistance

The following areas were noted and identified by the ADE assigned School
improvement Specialist as areas in need of technical assistance:

1. The instructional team concept is not fully implemented at all campuses. The
leadership team is the recipient of data from instructional teams and provides
guidance and support for improved student outcomes. Instructional teams are
the primary source for planning, implementing, and assessing teaching and
learning. Currently, data is being analyzed from interim assessments and not
from unit pre/post-tests. This data is needed to help identify areas for
professional development and instruction.

2. Evidence of alignment at the interim assessment level has been identified but not
at the unit assessment/classroom level. To insure that all standards being
assessed by the state are being taught the district needs to establish a
verification process for curriculum alignment.

3. The district is supporting the implementation of several efforts and/or
interventions to improve student outcomes. The next step in this process is to
more clearly define how these efforts will be evaluated. A planned refinement to
the current school leadership team structure will support a process to evaluate
the effectiveness of the interventions.



Next Steps

The ADE review team asked what would be most helpful in supporting the districts effort
towards school turnaround. During the review, it was noted by the district leadership
team that the ACSIP, the Priority Improvement Plan, the ESEA IMO Report, and the 45
Day Plans be condensed into one document. Due to considerable repetition in
reporting documents, and given the multiple documents to monitor, the district
suggested that ADE streamline the process into one cohesive process.



45-Day Action Plan for Schools in Academic Distress

District:
Forrest City

School:
High School

Principal:
Osceola Hicks

District SIS or
Internal Provider:
Michael Hawkins

ADE Assigned SIS: Janie Hickman

Recommendation 1:

Interim assessments should be administered on a scheduled basis.

Description of full implementation of the recommendation:
The comprehensive assessment program at Forrest City High School includes: (1) diagnostic-prescriptive assessments, such as unit
pre-tests and post-tests, designed and used by teachers to determine mastery of objectives; 2) embedded assessments that are part of
learning; (3) scheduled interim assessments, such as those provided by testing firms or developed by the district or school to gauge
student mastery of standards based objectives. Furthermore, such assessments are adapted to the particular needs of individual
students such as SPED, 504, and ESL. These formative assessment strategies are ongoing and may be used by both teachers and
students to monitor progress toward understanding the learning outcomes.” (Wise Ways #100)

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 required Date Completed for assigned to [For ADE Personnel]
Action/ task
Tasks
Obj. 1 Obj. 1
The school assesses 10/12/14 Teachers will meet in 10/19/14- | Department | _ No evidence of progress
algebra, literacy, biology departmental PLCs to | 03/31/15 | Chairperson | _x Documentation of
and geometry students at create assessments . progress .
least 6 times each year ?mﬂ are congruent with I ; m % ﬁmm.xm implemented
utilizing The Learning instructional o:ﬁoBmm ____Obj. fully implemented
- and match learning
Institute (TLI) assessment expectations.
program to determine
progress toward Criteria and standards | 10/19/14- Department
03/31/15
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standards-based
objectives. (Indistar
indicator 11D02)

expectations must be
clearly defined.

Design of formative
assessments for
learning must be
planned as part of the
instructional process.

Lesson plans indicate
correspondence
between assessments
and instructional
outcomes.

Assessment types will
be suitable to the
individual outcomes
that have been
established for each
class.

Assessments provide a
variety of performance
opportunities for
students.

Modified assessments
will be available for
individual students as
needed.

10/19/14-
03/31/15

10/19/14-
03/31/15

10/19/14-
03/31/15

10/19/14-
03/31/115

10/19/14-
08/21115

Chairperson

Department
Chairperson

Instructional
Facilitator

Classrcom
Instructor

Classroom
Instructor

Classroom
Instructor
and SPED
Co-teacher

Subject
Area PLCs

Classroom

Page 2
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Expectations will be 10/19/14- | Instructor
clearly written with 03/31/15
descriptors for each
level of performance

Formative 10/19/14-
assessments will be 03/31/15
designed to inform
minute-to-minute
decision making by the
teacher during
instruction

Narrative/Description of Progress on Recommendation fFor ADE SIS to complete]:

This is an ongoing process that is extends throughout the year and the leadership team does not consider it io be complete until the
end of the year.
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Recommendation 2:

Analysis of student achievement data should include interim assessments. This will enable instructional staff to identify struggling
learners and plan instruction for remediation and/or interventions, as well as classroom instruction, throughout the year.

Description of full implementation of the recommendation:
In planning instruction, departmental Professional Learning Communities (PLCs) review student learning data including close-at-hand
classroom assessments, to identify students in need of instructional support or enhancement. Data that includes classroom and
outsourced interim assessments are analyzed to determine supports and enhancements that will provide preparation for summative

assessments.
Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 required Date Completed for Action/ | assigned to [For ADE Personnel}
Tasks task
Obj. 1 Obj. 1
Instructional teams use 11/3/15 Teachers develop 11/3/15- Department | No evidence of progress
student learning data to unit plans in their 03/31/15 Chairperson | _x_ Documentation of
identify students in need of Instructional Teams. nﬂomnﬂwwm\ . _
: : Department o tasks implemented
t — s
TetRigonal mcnuo.n of Teachers create 11/3/15- Chairperson | ___Obj. fully implemented
enhancement. (Indistar : :
) ) ongoing, formative 03/31/15
Indicator 11D10, Wise D rt t
Wavs #108 assessments. epanmen
ays ) Chairperson
Teachers use data 11/3/15-
from assessments to | 03/31/15
adjust curricut d
adjust curricutum an Eenariment
instructional plans. .
e Chairperson
Teachers use the 03/31/15

assessment data to
identify students who

Department
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need extra help. Chairperson

Students identified as | 11/3/15-

in need of 03/31/15

intervention work in

small groups, receive Department
one on one Chairperson

instruction, and may
attend Saturday or
after school tutoring.

Teachers use data to | 11/3/15-
identify students who | 03/31/15
are surging ahead
and need enhanced
assignments.

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:

This is an ongoing process that is extends throughout the year and the leadership team does not consider it to be complete until the
end of the year.
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Recommendation 3:

District leadership should conduct a comprehensive needs assessment to determine the need for on-site instructional facilitators.

Description of full implementation of the recommendation:
A needs assessment conducted by district leadership determined there is a need for on-site instructional facilitators.

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date | Completed for assigned [For ADE Personnel]
Action/ fo task
Tasks
Obj. 1 0Obj. 1
The internal SIS will 01/6/15 | 03/19/15 The internal SIS will 01/5/15 — | Michael ___No evidence of progress
conduct a needs create a needs 03/31/15 | Hawkins _X_ Documentation of
assessment at the high assessment o present to progress
school to determine the the leadership team to _3 or100% tasks
need for on-site determine the need for implemented
instructional facilitators. on-site instructional _X_ Obj. fully implemented
facilitators.
04/2/15 The needs assessment 01/5/16 - | Michael
will be conducted to 03/31/15 | Hawkins
determine the need for
on-site instructional
facilitators.
04/2/15 The findings of the needs | 01/5/15 — | Michael
assessment will be 03/31/15 | Hawkins

shared with the
superintendent and the
leadership team.
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Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:

The district conducted a needs survey of the high school staff on April 2, 2015 to determine the need for an on-site instructional
facilitator. The results were twenty-three teachers expressed a need for an instructional facilitator and 16 said there was not a need for
a facilitator. The district determined that there is a need and will hire an on-site facilitator for the 2015-16 school year.
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Recommendation 4:

School leadership should provide common planning time for instructional teams to plan instructional units that include pre- and post-unit
assessments, analyze these and other student achievement data sets, and share successful implementation of best practices.

Description of full implementation of the recommendation:

The master schedule is structured to provide common planning time for instructional teams to plan instructional units that include pre-
and post-unit assessments, analyze these and other student achievement data sets, and share successful implementation of best

practices.
Objective(s) Start Date Obj. Actions / Tasks Timeline for Person Evaluation of Objective
Only 1 Required Date | Completed Action/ assigned [For ADE Personnel]
Tasks to task
Obj. 1 Obij. 1
The SIG Grant will be 01/9/15 A specialist will be 01/9/15 - District ____No evidence of progress
used to hire a specialist to hired to train 03/31M15 Leadership | _x Documentation of
train counselors on ways counselors on more progress
to arrange schedules to effective scheduling. __ # & % tasks implemented
provide for common __ Obj. fully implemented
planning time. Counselors will be 01/9/15 - Gary
trained on ways to 33115 Beidleman
arrange schedules to
provide for common
planning time.
Each instructional 01/9/15 — Counselors
team will have a H3TH 5

specific purpose and
scheduled time to
meet.

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:
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Recommendation 5:

District/school leadership should provide training and follow-up support for assistant principals, department chairs, and other school
leadership team members to build instructional leadership capacity.

Description of full implementation of the recommendation:
District and school leadership provides training and follow-up support for assistant principals, department chairs, and other school
leadership team members to build instructional leadership capacity through monthiy Professional Learning Institute (PLI) meetings for
principals and assistant principals, weekly PD sessions for instructional facilitators, and a Frontline Leadership program for emerging
teacher leaders within the district.

Objective(s) Start Date Ob. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Completed for Action/ | assigned [For ADE Personnel]
Tasks to task
Obj. 1 Obj. 1
District/school leadership | 08/11/14 District leadership 08/11/14 — | Michael ___No evidence of progress
will provide training and facilitates monthly 03/31/15 Hawkins _x Documentation of
support for building level Professional Learning progress
leaders. Institutes (PLI) for __ # & % tasks implemented
principals and _ QOhbj. fully impiemented
assistant principals.
The district leadership | 08/11/14 — | Keith
facilitates weekly PD 03/31/15 Sanders
sessions for
instructional
facilitators.
The district leadership | 01/9/15 - | Tiffany
implemented a 9 week | 03/31/15 Hardrick

Fronfline Leadership
program for emerging
teacher leaders.

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:
This is an ongoing process that is extends throughout the year and the leadership team does not consider it to be complete until the

end of the year.
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Recommendation 6:

District leadership should develop and implement a plan for retaining high-quality instructional leaders and teachers.

Description of full implementation of the recommendation:
District leadership is implementing a plan to provide incentives to retain high-quality instructional leaders and teachers.

Objective(s) Start Date Ob. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Completed for assigned [For ADE Personnel]
Action/ to task
Tasks
Obj. 1 Obj. 1
District leadership will 11/3114 The district 01/9/15 — | Tiffany __No evidence of progress
create a plan of action that implemented the 03/31/15 | Hardrick _x_Documentation of
wili train high-quality Frontline Leadership progress
teachers to be leaders program to train _1 # or 50% tasks
within their buildings and emerging teacher implemented
includes a requirement to leaders who had to ___ Ohbi. fully implemented
stay in the district for a set commit to stay in the
number of years. Incentives district
will be provided to teachers
exhibiting the sense of 11/25/14 The superintendent 11/3/14 — | Tiffany
urgency and vision recognized teachers 03/31/15 | Hardrick

expressed by the district.

during November PD
who demonstrated
behaviors that mirrored
the sense of urgency
expressed as a need
during the August PD.

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:
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Recommendation 7:

District leaders should ensure the internal School Improvement Specialist (SIS) is trained and supported in Arkansas initiatives such as
Professional Learning Communities (PLC), Literacy Design Collaborative (LDC), Math Design Collaborative (MDC), Understanding by
Design (UbD), and Arkansas’ school improvement model.

Description of full implementation of the recommendation:
The internal SIS is trained in and provides PD for staff on Arkansas Mathematics Frameworks and Arkansas English Language Arts

alignment, Professional Learning Communities (PLCs), and Understanding by Design (UbD). The internal SIS is knowledgeable of and
supports Arkansas initiatives such as LDC/MDC and the school improvement model.

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Completed for assigned [For ADE Personnel]
Action/ to task
Tasks
Obj. 1 Obj. 1
The internal SIS will provide | 08/11/14 Provide PD on 08/11/14- | Michael __ No evidence of progress
documentations of training Arkansas Mathematics | 03/31/15 | Hawkins _X_Documentation of
acquired and given that Frameworks and progress
support Arkansas initiatives Arkansas English IMI or 60% tasks
for school improvement Language Axls IiplEmETicd
P : alignment. ___ Obj. fully implemented
08/11/14 Provide PD to faculty 08/11/14- | Michael
at each school on "Are | 03/31/15 | Hawkins
You Working in a PLC”
to clarify the key
components of how
PLCs support
academic
achievement.
09/12/14 | 09/12/14 Attend ACSIP Pilot 09/12/14- | Michael
Indistar Summit for 03/31/15 | Hawkins

Zone 2 in Jonesboro,
Arkansas.
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01/9/15

03/11/15 Attend webinar on 01/9/15- | Michael

LDC/MDC and acquire | 03/31/15 | Hawkins
further clarification of
the components of the
program.

01/9/15 | 03/11/15
Check with the Great 01/9/15- | Michael
Rivers Educational 03/31/15 | Hawkins

Cooperative to see if
teachers trained in
LDC/MDC are still in
the district and using
modules.

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:

PD is an ongoing process that is extends throughout the year and the leadership team does not consider it to be complete until the end
of the year.
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45-Day Action Plan for Schools in Academic Distress

District: . School: Principal: District SIS or

Forrest City Junior High Reginald Murphy Internal
Provider:
Michael
Hawkins

ADE Assigned SIS: Janie Hickman

Recommendation 1:

School leadership, with guidance from the internal school improvement specialist, should facilitate a comprehensive needs assessment
that includes reflective conversations among representative stakeholder groups including teachers, parents, students, and community
members, to identify school improvement interventions, personnel, and student demographics in 2013 and 2014. This needs

assessment should provide insight into root causes of successes and failures.

Description of full implementation of the recommendation:

The school provides all staff high quality, ongoing, job-embedded, and differentiated professional development to address student and
parent concerns of lack respect as recommended in the AdvancED needs assessment given in the Spring of 2014. (Indistar Indicator

IF11)
Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 required Date Completed for Action/ | assigned [For ADE Personnel]
Tasks fo task
Obj. 1 Obj. 1
Teachers will receive high | 08/11/14 | 08/15/14 Principal will conduct | 08/12/14- | Reginald ___No evidence of progress
quality job embedded a “Customer Service” | 03/31/15 Murphy _ X Documentation of
professional development Workshop on how our progress
to address student and “clients” should be _3 or 75% tasks
parent concerns regarding treated with respect. implemented
lack of respect. ____ Obj. fully implemented
08/15/14 School staff will 08/13/14- | Reginald
receive a Personnel 03/31/15 Murphy
handbook with
procedures regarding
how students should
be treated with
respect.
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08/15/14 CONCENTRIC was
contracted for Cultural
Training

End of year survey
will be conducted in
the Spring of 2015 to
check for progress
using the same
survey

08/13/15 -
03/31/1%

01/9/15 —
03/31/15

Keith
Sanders

Reginald
Murphy

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:
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Recommendation 2;

Once successful indicators and current needs are identified, district leadership should allocate resources necessary to duplicate
successes and address areas of need.

Description of full implementation of the recommendation:
District PD funds are allocated to provide training of teachers, staff and students as required to meet the identified needs from the
AdvancEd needs assessment. Local funds are allocated to provide the position of an Assistant Principal to work with disciplinary

issues. Resources are provided to enact a Student Support Team to identify students in need of assistance in areas of discipline,

attendance, and academics.

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 required Date Completed for assigned [For ADE Personnel]

Action/ to task

Tasks
Obi. 1 Obj. 1
District leadership will 08/11/114 | 8/1114 District leadership will 08/11/14- ____No evidence of progress
allocate resources to allocate resources to 03/31/15 _X_Documentation of
support successes and retain an Assistant progress
address areas of need Principal who works to ~ 1 or50% tasks
according to the AdvancEd reduce the number of implemented
needs assessment disciplinary infractions. __ Obj. fully implemented
conducted in the Spring of
2014. District leadership will 11/11/14-

allocate resources to 03/31/15

enact the Student
Support Team in order
to identify students in
need of assistance in
areas of discipline,
attendance, and
academics.
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Narrative/Description of Progress on Recommendation [For ADE SIS to complete].
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Recommendation 3:

District leadership shouid ensure the internal SIS is trained and supported in Arkansas initiatives such as Professional Learning
Communities (PLC), Literacy Design Collaborative (LDC), Math Design Collaborative (MDC), Understanding by Design (UbD), and
Arkansas' school improvement model.

Description of full implementation of the recommendation:
The internal SIS is trained in and provides PD for staff an Common Core Math and Literacy alignment, Professional Learning

Communities (PLCs), and Understanding by Design (UbD). The internal SIS is knowledgeable of and supports Arkansas initiatives
such as L DC/MDC and the school improvement model.

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Completed for assigned [For ADE Personnel]
Action/ to task
Tasks

Obj. 1 Obj. 1
The internal SIS will 08/11/14 | 11/6-7/14 | Provide PD on 08/11/14- | Michael __ No evidence of progress
provide documentations of Common Core Math 03/31/15 | Hawkins _X_Documentation of
training acquired and given and Literacy alignment. progress
that support Arkansas 4 or 80 % tasks
initiatives for school 08/11/14 | 09/12/14 Provide PD to faculty at | 08/11/14- | Michael implemented
improvement. each school on “Are 03/31/15 | Hawkins __ Obj. fully implemented

You Working in a PLC”

to clarify the key

components of how

PLCs support academic

achievement.

09/12/14 | 03/11/15 Attend ACSIP Pilot 09/12/14- | Michael

Indistar Summit for 03/31/15 | Hawkins

Zone 2 in Jonesboro,

Arkansas.

01/9/15 | 03/11/15 Attend webinar on 01/9/15- | Michael
LDC/MDC and acquire | 03/31/15 | Hawkins

further clarification of
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the components of the

program.
01/9/15 Check with the Great 01/9/15- Michael
Rivers Educational 03/31/15 | Hawkins

Cooperative o see if
teachers trained in
LDC/MDC are still in
the district and using
modules.
Narrative/Description of Progress on Recommendation [For ADE SIS to complete].:

PD is an ongoing process that extends throughout the year and the leadership team does not consider it to be complete until the end of
the year.
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Recommendation 4:

Analyses of student achievement data should include interim assessments. This will enable instructional staff to identify struggling
learners and plan instruction for remediation and/or interventions, as well as classroom instruction, throughout the year.

Description of full implementation of the recommendation:
All departments regularly use interim assessment data to identify students in need of instructional support or enhancement. {Indistar
indicator [ID10) Once students are identified, reteach plans are formed for students in need of remediation. Focus students are targeted

in afterschool programs.

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Completed for assigned [For ADE Personnel]
Action/ to task
Tasks
Obj. 1 Obj. 1
School and classroom 10/5/14 School level plans to 10/5/14- | Reginald ____No evidence of progress
plans will be developed to reteach will be formed 03/31/15 | Murphy _ X _Documentation of
target and reteach for students in need of progress
students who did not remediation. _ # & % tasks
perform proficient on 10/5/14 010/5/14- | Mitzi Blake | implemented
interim assessments. Teacher level plans to 03/31/15 ____ Obj. fully implemented
reteach will be formed
for students in need of
remediation.
10/5/14 10/5/14- | Marlena
Focus students are 03/31/15 | Smith

identified and targeted in
afterschool programs.

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:
This is an ongoing process that extends throughout the year and the leadership team does not consider it to be complete until the end

of the year.
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Recommendation 5:

Instructiona! teams, consisting of grade-level or content-area teachers, should develop units of instruction that include criteria for
mastery of standards addressed in the unit. These units should include rigorous pre- and post-unit assessments that are aligned with

Arkansas Frameworks.

Description of full implementation of the recommendation:
All subjects have a document that aligns curriculum, instruction, and assessment. This document is used to form all lessons in our

school. (Indistar indicator HIAO1) Units of instruction are developed that include criteria for mastery of standards aligned with Arkansas
Frameworks and pre/post unit assessments.

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Completed for assigned [For ADE Personnel]
Action/ to task
Tasks
Obj. 1 0Obj. 1
Teachers in all subjects 09/15/M14 | 03/18/15 Teachers will meet in 09/15/14- | Marlena ____No evidence of progress
will develop curriculum PLCs to form curriculum | 03/31/15 | Smith _ X _Documentation of
units using Arkansas maps. progress
Curriculum Frameworks 09/15/14 _1 or 33.3% tasks
and resources. Dr. Pollock will train 09/15/14- | Reginald implemented
teachers in how to 03/31/15 | Murphy ____ Obj. fully implemented
create uniform, yearly,
unit, and weekly
01/5/15 curriculum maps.
Curriculum from all 01/6/15- | Mitzi Blake
subjects areas will be 03/31/15

posted to the Forrest
City Junior High School
Website-
http:/ffcjhs.fcmustangs.n
et/

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:
This is an ongoing process that is extends throughout the year and the leadership team does not consider it to be complete until the

end of the year.
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Recommendation 6:

Results from unit assessments should be analyzed by feam members to identify students who are not performing at proficient ievels
and determine a course of action to increase mastery.

Description of full implementation of the recommendation:
Forrest City Junior High Instructional Teams review the results of unit pre-/post-tests to make decisions about the curriculum and
instructional plans and to "red flag" students in need of intervention (both students in need of tutoring or extra help and students
needing enhanced learning opportunities because of their early mastery of objectives). (Indistar indicator 11D11)

Objective(s) Start Date Obj. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Complete for assigned [For ADE Personnel]
d Action/ to task
Tasks
Obj. 1 Obj. 1
The principal will conduct | 09/23/14 Instructional Facilitators 9/23/14- | Mitzi Blake | No evidence of progress
weekly leadership print reports on student 03/31/15 _X_Documentation of
committee meetings achievement data. progress
using student and school- _ # & % tasks implemented
wide data as a focus. Specific students will be 10/19/14- | Marlena ___ Oby. fully implemented
10/19/14 “red flagged" that are in 03/31/15 | Smith
need of intervention.
10/19/14 Instructional plans will be | 10/19/14- | Reginald
guided by the student 03/31/15 | Murphy

achievement data

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:
This is an ongoing process that extends throughout the year and the leadership team does not consider it to be complete until the end

of the year.
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Recommendation 7:
District/school leadership should develop a job description for instructional facilitators to clearly define duties and expectations, and
review performance of instructional facilitators and provide specific, meaningful feedback to improve professional practice.

Description of full implementation of the recommendation:
District/school leadership teams developed goals for work product that clearly defines duties and expectations and keeps

documentation at the beginning of next year. (indistar indicator ID03} Facilitator performance will be reviewed and specific feedback will
be given to improve professional practice.

Objective(s) Start Date Ob;j. Actions / Tasks Timeline Person Evaluation of Objective
Only 1 Required Date Completed for assigned [For ADE Personnel]
Action/ fo task
Tasks
Obj. 1 8] |
Facilitators will be guided 12/1/14 | 01/12/15 Principal will meet with 01/5/15- | Reginald ____No evidence of progress
by job description details to Instructional Facilitators | 03/31/15 | Murphy _X_Documentation of
construct goals and to assign goals of daily, progress
document progress. period long observations _2_or 100% tasks
with feedback to core implemented
subject teachers. _X_Obj. fully implemented
12/1/14 | 02/9/15 Principal will conduct 12/1/14- | Reginald
individual meetings with | 03/31/15 | Murphy
Instructional Facilitators
on job descriptions and
provide feedback.

Narrative/Description of Progress on Recommendation [For ADE SIS to complete]:

The Forrest City School District created a job description for facilitators. The principal met with both instructional facilitators and
assigned goals of daily, period long observations that would include feedback to core subject teachers. In February, the principal met
individually with the facilitators and discussed their job descriptions and provided feedback on their observed performance during the

past month. The meeting covered instructional support strategies and behaviors, planning and preparing, reflecting on teaching,
collegiality and professionalism.
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