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Why We Are Here

 The Arkansas State Board of Education officially adopted the

English Language Proficiency (ELP) standards on March 20,
2014.

e The ELP standards are alighed with Arkansas’s academic

standards in English language arts, mathematics, science, and
literacy.




Why We Are Here

 Arkansas’s new annual English proficiency assessment,
required for all identified English learners (ELs) in grades K-12,

is the English Language Proficiency Assessment for the
215t Century (ELPA21).

 ELPA21 is specifically aligned with Arkansas’s ELP standards.




Why We Are Here

* One major change found in the Every Student Succeeds Act
(ESSA) to Title | is the required inclusion of an English
proficiency indicator in the State’s accountability system.

e This indicator will be related to English learner students’
performance on the ELPA21.

e |tis vital that all districts serving ELs effectively implement the
ELP standards.




http://www.elpa21l.org/standards-initiatives/elp-standards

ENGLISH LANGUAGE PROFICIENCY (ELP)
STANDARDS



http://www.elpa21.org/standards-initiatives/elp-standards

How do new standards work to better define what
students need to know and be able to do?

— ELPA21 standards and assessments take a bold new approach, where learning language also helps ELs
become college and career ready

— English language proficiency corresponds to rigorous college- and career-ready standards. Once proficient,
ELs should leave high school as prepared for college and career as their non-EL peers

— English language proficiency cannot be learned independently of specific language processes that are
embedded within each discipline

— Progress towards English language proficiency is progress towards meeting the communication demands
required by rigorous content standards and college and career readiness

— Practical challenges, tradeoffs, and issues in measuring the new standards:

More complex
standards lead to

Educator benefit:

Implications for Better

information for
educators of ELLs

different
instructional
strategies

current and past
practice
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Presenter
Presentation Notes
b) This is the second set of questions the consortium was asked to address today.
Implications for current and past practice
The bar has been raised for all, not just ELL
Kids will be exited based on outdated measures. Delay in implementation of standards/assessments
Will students who exited last year be readmitted to ELL programs to demonstrate proficiency on the new standards? (Some states have policies in place that prohibit this.)


Educator burden: Another new assessment
Time of great change in education – new standards, new assessments, new curriculum, new expectations
New ELP assessments are FT during first operational year of CCSS assessments (double testing, no flexibility applications for Title III)

More complex standards can be difficult to assess (e.g., collaboration, research)
New items are necessary to assess interactive domains
Standards requiring collaboration and research must be assessed in the classroom, as they are not assessable on current large-scale assessments 


Old Paradigm

N 7~
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Presenter
Presentation Notes
The new paradigm raises the level of vocabulary but also adds high complex functions of language.  The overlap is greatly increased.



New Paradigm

Sentence structures
Discourse
More complex text
Explanation
Argumentation
Problem solving
Vocabulary practices

Content Language
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Presenter
Presentation Notes
The new paradigm raises the level of vocabulary but also adds high complex functions of language.  The overlap is greatly increased.



quantitatively

structure

regularity in repeated
reasoning

MP |. Make sense of proble
and persevere in solving them

MP2. Reason abstractly and

MP&. Attend to precision
MP7. Look for and make use of

MPB. Look for and express

EP4. Build and present knowledge through research by integrating,
comparing, and synthesizing ideas from text

EPS5. Build upon the ideas of others and articulate their own

SPI. Ask questions and define
problems

SP3. Plan and carry out
investigations

S5P4. Analyze and interpret data

SPé6. Construct explanations
and design solutions

computational thinking

task, purpose, and audience

clearly when working collaboratively

EP&6. Use English structures to communicate
context specific messages

ELA

MP = Math Practices
SP = Science Practices

EP=ELA Practices
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Presenter
Presentation Notes
The Venn Diagram illustrates the preponderance of relationships between the math, science and English language arts content area. The center of the diagram shows that the notion of producing evidence is commonly shared by all three content areas. Science and English language arts commonly share practices around communicating. English language arts and math commonly share the use of tools for expression. Finally, Math and Science most commonly share the idea of modeling.


ELP Standards

Developed by states
New
— They are neither “revised” nor “revamped”

Incorporate what ELL experts now know is the important,
symbiotic relationship between language and content
development

Correspond to Arkansas’ college- and career-ready standards




Goals for the New ELP Standards

Create fewer, clearer standards with strategic
correspondences to

AR CCRS for ELA AR CCRS for
& Literacy Mathematics

Addressing the unique language acquisition needs of
English Language Learners (ELLS)



Presenter
Presentation Notes
With the content-area shifts in mind, we had two goals when we began to develop these new ELP Standards: [read slide].


Language as Action: Aida Walqui

http://www.youtube.com/watch?v=T3YJx8ujot
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http://www.youtube.com/watch?v=T3YJx8ujoto
http://www.youtube.com/watch?v=T3YJx8ujoto

Understanding Language Video:
Language and the Common Core State Standards

Turn and talk to a neighbor.
 What “sticks” with you from Aida’s description?

 How does Aida Walqui characterize the shift inherent
in college and career ready standards?

o What might this mean for instruction in your
classroom?

 What might this mean for learning in your classroom?

..........
SERVICE



Make A Prediction

Language Form and Language Function:

Turn and talk with your tablemates:

e How would you define Language
Function?

e How would you define Language Form?

* Be prepared to share out your group’s
definitions.



Presenter
Presentation Notes
After pairs or teams are given a few moments to talk, have a whole group share out.

Presenter: Emphasize that Aida is saying that when forms and functions of language are focused on separately-the exposure to and usage of language is limited. Rather, language is action. 

Also, teachers need to become aware of how language is embedded in the context. However, this goes beyond a 1 day workshop. Teacher expertise needs to be evolved. We need short term, mid term, and long term goals as this understanding is developed.


A

Function

ELP Standards: When ELLs use language effectively as they
progress toward independent participation in grade-appropriate
activities to attain college and career readiness, they can....

construct meaning from oral presentations and literary and informational text through grade-appropriate listening,
reading, and viewing

participate in grade-appropriate oral and written exchanges of information, ideas, and analyses, responding to peer,
audience, or reader comments and questions

speak and write about grade-appropriate complex literary and informational texts and topics
construct grade-appropriate oral and written claims and support them with reasoning and evidence
conduct research and evaluate and communicate findings to answer questions or solve problems
analyze and critique the arguments of others orally and in writing

adapt language choices to purpose, task, and audience when speaking and writing

Form
A

determine the meaning of words and phrases in oral presentations and literary and informational text
create clear and coherent grade-appropriate speech and text

make accurate use of standard English to communicate in grade-appropriate speech and writing




Alternate Organization of ELP Standards

2008, p. 96)

Modalities Domains Corresponding ELP Standards
Receptive® modalities: This mode refersto the learneras a ) ) )
reader or listener/viewer working with “text” whose author or construct meaning from oral presentations and literary and
delivereris not present or accessible. It presumes that the interaction Listening I'rTfDr'r‘_nEl‘tl'_m‘lEll textthrough grade-appropriate listening, reading,
is with authentic written or oral documents where language input is and and viewing
meaningful and content laden. The learner brings backeround Reading
knowledge, experience, and appropriate interpretive strategies to the . i i
task to promote understanding of language and content in order to determine the meaning of words and phrasesin oral
develop a personal reaction. (Phillips, 2008, p. 96) presentations and literary and informational text
Productive modalities: The mode places the learner as speaker speak and write about grade-appropriate complex literary and
and writer for a “distant’ audience, one with whom interaction is not informational texts and topics
possible or limited. The communication is set for a specified audience, Speaking construct grade-appropriate oral and written claims and support
has purpose, and generally abides by rules of genre ar style. Itis a E”_"“?l them with reasoning and evidence
planned or formalized speech act or written document, and the Writing
learner has an opportunity to draft, get feedback, and revise, before adapt language choices to purpose, task, and audience when
publication or broadcast. (Phillips, 2008, p. 96) speakingand writing
Interactive modalities: Collaborative use of receptive and participate in grade-appropriate oral and written exchanges of
productive modalities. This mode refersto the learneras a Listening, information, ideas, and analyses, responding to peer, audience,
speaker/listener [and] reader/writer. It requires two-way interactive Speaking, or reader comments and questions
communication where negotiation of meaning may be observed. The Reading, conduct research and evaluate and communicate findings to
exchange will provide evidence of awareness of the socio-cultural and answer guestions or salve problems
aspects of communication as language proficiency develops. (Phillips, Writing

analyze and critique the arguments of others orally and in writing
— DERSHIP
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Presenter
Presentation Notes
Since the ELPA21 assessment system is under development, the ‘operationalizing’ can best be addressed by looking first at the standards the assessment will measure.  
This is what proficiency looks like at the end of each grade (span) for ELPA21. 
The 8-10 standards support standards 1-7 
1-7 are new, but 8-10 may look familiar to practitioners. 1 – 7 were built to reflect the correspondence to the CCSS and NGSS language practices, language functions.  Standards 8 – 10 reference the forms of language, familiar as the structural aspect of language learning.  Altogether, all 10 standards reference the increased language demands in school in this era of new content standards. With this deliberate foundation of correspondence between and among content and ELP standards, the resulting assessment system will be a more accurate measure of what it takes to participate in standards-driven instruction in the classroom and to be college and career ready.

WA training: Page 7. Here are the 10 ELP Standards. Point out – for people who are familiar with CCSS they will recognize the concept of “anchor standards” – that there are 10 ELPS common to all grade levels (on page 7).
The ELP Standards address areas that are central to more rigorous college-and-career-ready standards: 
Standards 1 through 7 involve the language necessary for ELLs to engage in the content-specific practices associated with ELA & Literacy, mathematics, and science. In other words, FUNCTION. They begin with a focus on extraction of meaning and then progress (CLICK HERE TO REVEAL ARROW) to engagement in these standards. In other words, they build on each other so the depth at which a student can “do” these standards increases.
Standards 8 through 10 home in on some of the more micro-level linguistic features that are undoubtedly important to focus on but especially in the service of the other seven standards. In other words, FORM. Note: 8-10 are more reminiscent of the previous WA ELD Standards. 



Will be updated to new

Proficiency Levels & CCSS Correspondence —
Arkansas ELA and Math

Standards by Summer

Grades 4-5 ELP Standards with Correspondences

Standard 1.
By the end of each English lamnguage proficiency level, an ELL can . . .
Standard 1. 1 2 3 a 5
An ELL can . . . use a very limited set of use an emerging set of use a developing set of use an increasing ranges of use a wide range of

construct meaning
from oral

strategies to identify a few
key words and phrases in
read-alouds, simple written
texts, and oral

strategies to identify the
main topic and retell a few
key details of read-alouds,
simple written texts, and

strategies to determine the
main idea or theme, and
retell a few key details of
read-alouds, simple written

strategies to determine the
main idea or theme, and
explain how some key
details support the main

strategies to determine
two or more main ideas or
themes, and explain how
key details support them

2017

idea or theme in read-
alouds, written texts, and
oral presentations; and
summarize part of a text.

in read-alouds, written
texts, and oral
presentations; and
summarize a text.

texts, and oral
presentations; and retell
familiar stories.

presentations and presentations. oral presentations.
literary and
informational text
through grade-
appropriate listening,
reading, and

viewing . . .

when engaging in one or more of the following content-specific practices:
=S =

SP1. Ask guestions and
define problems.

MP1. Make sense of problems
and persevere in solving
them.

EFP1l. Support analyses of a range of grade-level complex texts with evidence.

EP3. Construct valid arguments from evidence and critique the reasoning of others.

EP4. Build and present knowledge from research by integrating, comparing, and synthesizing ideas from texts._
EP5. Build upon the ideas of others and articulate his or her own ideas when working collaborativeby_

when engaging in tasks aligned with the following Grade 4 ELA Standards:

Literature Informational Text

RL.2. Determine a theme of a story, drama, or poem from details in the text; RI.2. Determine the main idea of a text and explain how it is supported by key
summarize the text. details; summarize the text.

RL.3. Describe in depth a character, setting, or event in a story or drama, drawing on RI.3. Explain events, procedures, ideas, or concepts in a historical, scientific, or

specific details in the text (e.g., a character's thoughts, words, or actions). technical text, including what happened and why, based on specific
RL.7. Make connections between the text of a story or drama and a visual or oral information in the text.
presentation of the text, identifying where each version reflects specific Rl.7. Interpret information presented visually, orally, or quantitatively (2.2, in
descriptions and directions in the text. charts, graphs, diagrams, time lines, animations, or interactive elements on
Web pages) and explain how the information contributes to an understanding
of the text in which it appears.

RL.1., Rl.1. Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

sL.2. Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, guantitatively, and orally.
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Presenter
Presentation Notes
This is another way of looking at the ELP Standards in the context of Receptive, Productive and Interactive Modalities. In other words, this can be a helpful tool in relating the ELP Standards to the domains of Listening, Reading, Speaking, and Writing, as they were organized in the previous WA ELD Standards.


Grade 6: Standard 3 (w/ELA Correspondences)

gy the end of each English language proficiency level, an ELL can . . .

Correspondences to

Practices

EXPETIENCES, OF SVEnts.

and sxpeniences.

topics, and experience.

ELP.6-8.3. Level 1 Level 2 Level 3 Lewel 4 Level 5
Am ELL can . ..

* COMmMuniCate simple » deliser short oral » deliver short oral » deliver oral presentations | = deliver oral prasentations
speak and write about information HEEHE'I:IEI'.E prﬁmtahnn.rs * compose written * compase written

de-aporopriate # COMPOSE Written * COMPOSE WTithen narrativas or narratives ar
Era pF_' P narratives or narratives ar informational texts informational texts
complex literary and informational texts informational taxts * develop texts with some | » develop texts with
informational texts # develop texts with some specific details relevant details, ideas, ar
and topics. .. details information
familiar texts, topécs, | about familiar texts, topics, | about familiar texts, topics, | about a variety of texts, about a variety of texts,

topics, and experiences.

when engaging in one or more of the following content-specfic practices:

°f grade-leval complex

development, organization, and style are
appropriate to the task, purpose, and audience.

MPL, Make sense of problems and persevers im solving

them.
MPE, Attend to precision.

SP6. Construct explanations and design solutions.
SPE. Obtain, evaluate, and communicate information.

when engaging in tasks aligned with the following Grade & ELA Standards:

Literature

SEqUENCES.

Bvents.

Wi.3. \Write narratives to develop real or imagined expeniences of events using
effective technique, relevant descriptive details, and well-structured event

Informaticnal Text

a. Engage and orient the reader by establishing a context and introducing
a narrator and/or characters; organize an event sequence that unfolds
naturally and logically.

b. Use narrative techniques, such as dialogue, pacing, and description, to
develop experiences, events, and/or characters.

. Use avariety of transition words, phrases, and clauses to convey
sequence and signal shifts from one time frame or setting to another.

d. Use precise words and phrasas, relevant descriptive details, and
sensory language to convey experiences and events.

2. Provide a conclusion that follows from the narrated experiences or

W2, Wirte informative/explanatory texts to E:amj

information through the selection, organizati

a. Introduce a topic; onzanize ideas, concepts, and
definition, classification, cormparison,/'contrast, a

Correspondences to
ELA Standards |, and

AN, Using strategies such as
ssafeffect; include formatting

[eg., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding

cormprehension.

b. Develop the topic with relevant facts, definitions, concrete details, quotations, or
other information and examples.

. Use appropriate transitions ta carify the relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to inform about or explain the

topic.

2. Establish and maintain a formal style.
f. Provide a concluding statement or section that follows from the information or

explanation presented.

SL.A. Present claims and findings, sequendng ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate eye contact,
adequate wolurme, and clear pronunciation.
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Presenter
Presentation Notes
What is the purpose of the two correspondence matrices shown on pp. 16-17?
The purpose of the K-12 Practices Matrix and the Grade 4 ELA Standards Matrix is to help teachers design lesson plans which leverage the strongest correspondences between the ELP Standards and the CCSS and NGSS. However, depending on the instructional activity, and as educators’ familiarity with the standards is built, educators may identify other correspondences that also make sense. The matrices are intended to help educators start with correspondence analyses—they are not an endpoint. The matrices do not contain a fixed set of correspondences.
 



Grade 6: Standard 3 (w/Literacy Correspondences)

oy the end of each English language proficiency level, an ELL can . ..

Correspondences 1 {0 ] knd experiances

EMPETIENCES, OF SVENLS.

and experiences.

topics, and experience.

ELP.6-8.3. Level 1 Lewel 2 Level 3 Lewel 4 Level 5
An ELL can . ..

* communicate simple » daliver short oral « defiver short oral # deliver oral presentations | » deliver ora presentations
speak and writs about information prﬁ,‘anmtim..s prmﬁaﬁur&s * Compose written * compase written

de-aporonriate  COMPOose wWrithen * DOMpose Written narratives or narratives or
Era PF' P narratives or narratives or informational taxts informational taxts
complex literary and informational texts informational texts » develop texts with some | » develop texts with
informational texts s develop texts with some specific details releyant details, ideas, or
and topics. .. details imforrmation
bout familiar taxts, topics, | about familiar texts, topics, | about familiar texts, topics, | about a variety of teuts, about a variety of texts,

topics, and experiences.

Practices

when engaging in one or more of the following content-specific practices:

pport analyses of a range of grade-level complex

texts with evidence.

EPZ. Produce clear and coherent writing in which the
development, organization, and style are
approprizte to the task, purpose, and audience.

MFL. Miake sense of problems and persevere in sohing

them.
MIPE. Attend to precision.

5P6. Construct explanations and design solutions.
SPE. Obtain, evaluate, and cormmunicate information.

when engaging in tasks aligned with the following Grade & Literacy Standards:

R

* strongly applies to literacy in history/social studies and science/technical subjects

WHST.2  Write informative/explanatory tesxts, including the narration of historical events, scientific procedures) expariments, or technical proc
a. Introduce atopic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories a5 approp

include formatting (2.2, headings), graphics |eg., charts, tablas), and multimedia when useful to aiding comprehension.

Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.

Use appropriate and varied transitions to create cohesion and darify the relationships among ideas and concepts.

Use precise language and domain-specific vocabulary to inform about or explain the topic.

Establish and maintain a formal style and objective tone.

f. Provide a concluding statement or section that follows from and supports the information or explanation presented.

SL4*  Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate eye
contact, adequate volume, and clear pronunciation.

Correspondences to
Literacy Standards

"
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Presenter
Presentation Notes
Here is an example of a grade level that has both an ELA correspondence section and a Literacy correspondences section .
This is a 6th grade ELA Correspondence page.


»

K-12 Practices Matrix

Use the K-12 Practices Matrix to identify a practice and its corresponding ELP Standard.

Practices ELP Standards
ELA “Practices”’ (EP) 1 2 3 a 5 & 7 8 a |10
EF1l. Support analyses of a range of grade-level complex texts with evidence. EF1 EF1 EP1 EF1 EF1
EFZ. PFroduce clear and coherent writing in which the developrent,
organization, and style are appropriate to task, purpose, and audience. EP2 EF2 EPZ EF2 EF2 EP2
EF3. Construct walid arguments from evidence and crithque the reasonbng of
athers. EP3 EP3 EPF3
EPd. Bulld and present knowledge through research by integrating,
comparing, and synthesizing ideas from texts. EP4 Er4 EPr4
EPS. Bulld upon the ideas of others and articulate his or her own when
wiorking collaboratively. EPS EPS EPS EPs EPS
EPE. Use English structures to cemmunicate context-specific messages, EPE EPG EP& EP& EPG
Mathematical Practices (MP) 1 2 3 4 5 6 7 B8 9 10
MIFL. Make sense of problems and persevere in solving them. P11 hiF1 P11 MFP1 MP1 MIF1 MIF1
MIFZ. Reason abstractly and guantitatihvely.
MIF3E. Construct viable arguments and critigue the reasoning of others. MFP3 MP3 MPI
MPA. Model with mathematics.
MIPFS. Use appropriate tools strategically.
MPE. Attend to precisiomn. PG PG kPG MPE PG
MP7. Look for and make use of structure.
MIFE. Look for and express regularity in repeated reasoning.
Science Practices (SP) 1 2z 3 4 5 & 7 B 9 |10
5P1. Ask guestions and define problems. 5Pl 5Pl SF1 SP1
S5PZ. Develop and use models.
5P3. Plan and carry out investigations. 2p3
5P4. Analyze and interpret data. 5P4 spd
5P5. Use mathematics and computational thinking.
5P6. Construct explanations and design solutions. SP6 SPG SPE SPE SPE
S5PY. Engage in argument from evidencoe. Sp7 sp7 SP7
5P8. Obtain, evaluate, and communicate inforrmation. 5P8 5PH SPBE SPE SPR SPE SPa =P8

AN
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Presenter
Presentation Notes
This is the same standard as the previous slide – 6th grade Standard 3 – but with Literacy Correspondences identified. 


Proficiency Level Descriptors

e Content needs to be accessible for every level of language

* Proficiency levels for each grade level help content level
teachers develop & teach students as they are progressing in
proficiency




Arkansas ELP Standards Workshop/Support

e http://www.arkansaselp.org/

— Northwest Education Service Cooperative; June 27-29

— Wilbur Mills (Pulaski County) Education Service Cooperative; July 6-8
— Guy Fenter Education Service Cooperative; July 12-14

— De-Queen/Mena Education Service Cooperative; July 18-20

— Southeast Education Service Cooperative; July 26-28

e Register on escworks.com

e Arkansas ELP Standards



http://www.arkansaselp.org/
http://www.arkansased.gov/divisions/learning-services/curriculum-and-instruction/curriculum-framework-documents/english-language-proficiency

, ARKANSAS
8 DEPARTMENT
OF EDUCATION

Arkansas ELP

Modulel Module2 Module3 Resources Ask the Coaches

Building capacity statewide to lead the shift to deeper, richer
language, literacy, & content standards for Arkansas® English

learner students.

Module 1
In this first module, workshop participants will be
introduced to 10 shifts in instructional practice, how
they impact their educational environment, and how
they give English learner students access to the
language, analytical practices, and content they
need for school success. This session will build the

Module 2
In Module 2, participants will be introduced to the
ELP Standards to develop a deeper understanding
of the standards and how they inform instruction
and create greater access fto language and content
far English learners. Participants will collaboratively
apply their knowledge of the shifts and standards to

‘ | ]
Module 3

Module 3 presents a deep dive into high leverage
standards that reflect the shifts discussed in Module
1. Participants will build a rich understanding of the
interplay between ELP Standard 4 {argumentation)
and ELP Standard 2 (student discourse). As a
culmination of leaming, each team of participants
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Effective Instruction/Interventions for ELs

e Teaching Academic Content and Literacy to English Learners in
Elementary and Middle School

— |ES Practice Guide, What Works Clearinghouse

e Professional Learning Communities Facilitator’s Guide to
Implementing the IES Practice Guide



http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=19
http://ies.ed.gov/ncee/edlabs/regions/southwest/plc.asp

EDUCATOR'S PRACTICE GUIDE WHAT WORKS CLEARINGHOUSE™

Teaching Academic Content and
Literacy to English Learners in
Elementary and Middle School

| €S s
NCEE 2014-4012 D REGIONAL kSSISI‘ANCE

U.5. DEPARTMENT OF EDUCATION A
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Research Recommendations

Updated IES Report in 2014:

e Recommendation 1: Teach a set of academic vocabulary words
intensively across several days using a variety of instructional
activities.

e Recommendation 2: Integrate oral and written English
language instruction into content-area teaching.




Research Recommendations

e Recommendation 3: Provide regular, structured opportunities
to develop written language skills.

e Recommendation 4: Provide small-group instructional
intervention to students struggling in areas of literacy and
English language development.
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Purpose Benefits for Educators Success SOUTHWEST
The Professional Learning Communities (PLC) Facilitator’s Guide » Evidence-based strategies to help K-8 English learners acquire Testimonials from PLC facilitators:
assists PLCs in applying evidence-based strategies to support academic language and literacy skills
i i * “Resources are invaluable . ..
struggling readers who are English learners. » Collaborative professional learning experience for reading, discussing, videos are super”
sharing, and applying the practice guide’s key ideas and strategies
Research Base » Activities and content for eight 75-minute PLC sessions * “The recommendations,
il i i i i i the videos, and the graphic
The PLC Facrfrrfnm.rﬁ Guide allugns with thle Teachmgﬂmdemnf: b Systematic five-step cyda that encourages PLCs to debrief, define, 05, 9 ;I;h
Content and Literacy to English Learners in Elementary and Middle explore, experiment, and reflect and plan KN ONEZESS .o refocused my
School educator’s practice guide, produced by the What Works thinking and clarified the best
Clearinghouse, Institute of Education Sciences. ; methods for helping ELLs"
The practice gyide1presents four evidence-based %‘Eﬁ“ﬁ%ﬁ%ﬁ%ﬁﬂﬂﬂ * "Excellent resources for
recommendations: creative, effective PLCs"
1. Academic vocabulary: Teach a set of academic vocabulary Define Session Goaks
words intensively across several days using a variety of ey e oo andhe b oo of P * “The resources and research

instructional activities base was most effective”

Exphare Mew Practices and Compane Them to (urrent Practices

2. Content-area instruction: Integrate oral and written et b e i e e e e g ol P i Ut

English language instruction into content-area teaching i o o e ol il o BN - .n_"e presentatioln Ll
evidence, including the degree
3. Structured writing instruction: Provide regular, structured e of evidence for each of the
opportunities to develop written language skills i T TS focus recommendations”
4. Small-group intervention: Provide small-group instructional [about what was mast helpful)
intervention to students struggling in areas of literacy and mﬂ?ﬁm;. bansgtdr a3 ——

o prcioe. Ther, 222 . Fan hare Hhe artties. and siegies shuced il be i mpierserned in
bl e 1 e iat P s, Femind the o iemiber o b repared d1 e
L ¢ L _ T e ) L L

English language development

Conclusion/Scholarly Significance

The PLC Facilitator’s Guide, along with the companion educator's
practice guide, is intended to foster a deeper understanding of how
scientifically based research on educating English learners may be
applied to classroom practice. The research on effective instruction
for English learners provides the basis for the guide's content,

while the PLC format provides teachers with a structure for shared
learning and improvement as they apply evidence-based concepts to

Video Series
» 4 introductory videos cover the practice guide recommendations

¥ 19 classroom videos show actual instruction at three grade levels:

b Activities and 93 (combination), 4, and 6-8 (newcomers)

content for

#»  Pre-Teaching Viocabula # Using Videos to J
8 PLC sessions »  Activities mngrnote i ﬁngl?ar Instruction classroom practice.
PROFESSIONAL lE“H!HE » 31 handouts Word Learning #» Completing a Graphic Organizer This PLC model is a key component of coherent and high-quality
COMMUNITIES FACILITATOR'S GUIDE » Providing Review » Using Graphic Organizers professional development (Desimone, Porter, Garet, Yoon, & Birman,
b 23 videos » Word Parts and Cognates in Writing* 2002). Through this evidence-based and collaborative approach, the
* most popular topics PLC Facilitator’s Guide helps educators align the needs and learning
Success goals of English learners with school curriculum and school- and
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Response to Intervention in Reading for English Language

Learners

by Sharon Vaughn, Ph.D., H. E. Hartfelder/Southland Corp. Regents Chair, University of Texas and Alba Ortiz, Ph.D., University of Texas

& PRINT EMAIL

A considerable amount of evidence suggests that approaches involving
early intervention, ongoing progress monitoring, and effective classroom
instruction consistent with Response to Intervention (RTI) are associated
with improved outcomes for the majority of students in early reading and
math (e.g., Burns, Griffiths, Parson, Tilly, & VanDerHayden, 2007; Fletcher,
Lyon, Fuchs, & Barnes, 2007; Haager, Klingner, & Vaughn, 2007; McCardle
& Chhabra, 2004). Considerably less information exists, however, about the
effectiveness of these approaches with a growing population of students,
English language learners (ELLs) at risk for reading problems. We also have
considerably less information about the types of interventions that are
effective for students who do not adequately respond to the interventions
that typically are effective (Vaughn et al., in press; Wanzek & Vaughn, 2007).
Such students are likely to be identified as having learning disabilities.
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http://www.rtinetwork.org/learn/diversity/englishlanguagelearners

Colorin Colorado! Website
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iColorin colorado!

A bilingual site for educators and families of English language learners

Resource

ELL Basics School Support Teaching ELLs For Families Books & Authors Videos Audience Likrary

Home > School Support > ELL Program Planning
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ELL Program Planning

Choosing the right program for your English language
learners (ELLs) will depend on a number of factors that vary

by school, district, and state, such as the number of ELLs you Major support provided by our
h d thei d ti | back d. H founding partner, the American
ave an eir educational background. Here are some Federation of Teachers, AFL-CIO.

raecniirces to heln vaii net started and we encotirane voll to

http://www.colorincolorado.org/
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ESOL Coordinator 101

Based upon recent feedback and requests from the field, Tricia KEerr will be offering ES0L Coordinator
101 tramnings at most E3Cs throughout the summer pending available space. Time of each training will
be £:30 am-3:320 pm

Session Description:

This training will equip new ES0L Coordinators, or those needing a refresher, with the basic steps
necessany to run an ESOL program in a school district. Participants should bring a laptop with them, any
ESOL plan they are aware of at their district, and watch the ES0L Program Guidance Webinar Series
available on ADE's English Learner's Webpage (http://www arkansased.gov/divisions/learning-
services/english-learners) prior to the training. Ms. Kerr will work with ESOL Coordinators on
creating/revising their district ESOL plans on this day by working with each one to answer the guiding

questions found in the ES0L Program Guidance document also found on the ADE English Learner's page.
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Date

Educational Cooperative

ESCWorks Number

Thursday, June 30 QOUR gloeral
Friday, July 1 Morth Central LYY
Wednesday, July & Guy Fenter #286072
Monday, July 11 Morthwest #286871
Wednesday, July 13 DeQueen/Mena #2287 000
Thursday, July 14 Pulaski County Schools’ flaeda;

Administration Office, Conference

B

925 East Dixon Road

Little Rock, AR 72206
Thursday, July 21 Southeast #286775
Thursday, July 28 Southwest #286031
Friday, July 25 Arch Ford #287014
Friday, August 5 Crowley’s Ridge glaror4
Tuesday, August 23 Mortheast #286431
Thursday, August 25 Arkansas River Number pending
Monday, August 29 Wilbur D Mills #286724

Wednesday, Ausust 31

South Central

Zalblle




ADE ESOL Team

* Tricia Kerr, ESOL Program Director
e Tricia.Kerr@arkansas.gov
e 479-267-7450

KEEP

 Miguel Hernandez, Title Ill Specialist
e Miguel.Hernandez@arkansas.gov Cﬁslﬂ'EM

e 501-682-6620 HERE TO

e Dr. Alan Lytle, ELL Assessment Specialist
e Alan.Lytle@arkansas.gov
e 501-682-4468
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