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Presentation Notes
[General introductions and housekeeping announcements]



Welcome to this presentation of the Arkansas English Language Proficiency Assessment (ELPA) Score Interpretation.  The purpose of this presentation is to help you understand and use the results of the ELPA.  

There are three key areas we want to cover today:  Test Contents, Types of Scores, and Types of Reports.





ELDA Test 
Contents

Presenter
Presentation Notes
We believe that the best way to understand the results of tests is to understand what is in the tests, how they were constructed, and how they relate to what you do in your classroom.  To this end, we would like to provide some background on ELPA contents.



Background
•

 
Response to NCLB

•
 

Consortium of 16 states
•

 
Pooled ELL content standards

•
 

Divided standards into grade clusters:
K, 1-2, 3-5, 6-8, and 9-12

•
 

Designed tests to measure these standards
•

 
Field tested and developed 3 forms for grades 
3-12

•
 

Field tested and developed 1 form for K-2

Presenter
Presentation Notes
ELPA is Arkansas’ adaptation of the English Language Development Assessment (ELDA), developed in response to the passage of No Child Left Behind (NCLB) legislation in 2001, by a consortium of 16 states with the help of the Council of Chief State School Officers (CCSSO), the American Institutes for Research (AIR), and Measurement Incorporated (MI).  These states pooled their content standards in English language acquisition and found that they had a great deal in common.  They decided to build the tests around the content standards that all or most states were using.

They divided these content standards into five grade-level clusters, corresponding to typical divisions within schools:  K, grades 1-2, grades 3-5, grades 6-8, and grades 9-12.  They then wrote test items and designed tests to assess these content standards at all these grade-level clusters.

In 2004 and 2005, the consortium field tested the items in grades 3-12 and had enough that worked well to form three parallel forms (A, B, and C).  In 2005 and 2006, the states field tested inventories in grades K-2 and developed a single inventory for Kindergarten and another for grades 1-2.



Test Contents
K-2:  Observation Scales
3-12: Combination of MC and OE

–

 

Listening and Reading:  All MC
–

 

Writing:  Mostly MC; 4-5 OE
–

 

Speaking:  16 Speaking Exchanges

Presenter
Presentation Notes
As I noted a moment ago, the assessments for grades K-2 are inventories or observation scales, while those for grades 3-12 are traditional pencil-and-paper tests with multiple-choice (MC) and open-ended (OE) items.  For the Listening and Reading tests at grades 3-12, all items are MC.  For the Writing test, most items are MC, but each test has 4 (grades 3-5 and 6-8) or 5 (grades 9-12) open-ended items.  These are the ones that require the student to write out a response that is then scored on a 3- or 4-point scale.  For the Speaking tests in grades 3-12, all items are questions based on a set of prompts that the student responds to.  In most instances, the test administrator (usually the teacher) scores the student’s responses as they go through the test, using a 0-2 scoring rubric provided in the administration manual.  



K-2:  Phases

Home
Language

Silent
Period

Telegraphic
Speech

Formulaic
Speech

Productive
Phase

Presenter
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Now, returning to K-2 for a moment, we noted that the inventories are considered more natural and appropriate for this age group.  The inventories are based on this framework of second-language acquisition in young children.  Dr. Dina Castro  of the Frank Porter Graham Child Development Center at the University of North Carolina at Chapel Hill worked with MI and the consortium to develop the inventories within this framework.

When exposed for the first time to an environment in which you do not understand the language spoken, a natural reaction is to try to communicate verbally using the only language you know.  This may have happened to you if you have ever traveled to a non-English speaking country, and did not know the language spoken there.  This is precisely what ELLs would generally do when they first attend school in the United States, using the home language in their first attempts to communicate with teachers and classmates.  At some point, they will realize that their home language does not help them communicate in that environment and will stop talking. This has been called a non-verbal or silent period.  

During the non-verbal period, ELLs are learning English by listening and observing everything happening around them.  It is very important to engage ELLs in all classroom activities, even if they are not speaking in English yet, because they will be using every opportunity to learn their second language.  After some time, ELLs will start speaking English, first using one or two-word phrases that will help them communicate basic needs (e.g., bathroom, lunch) and get into social interactions (e.g., want play, mine). They will be using what is often called telegraphic speech.  

Little by little children will start using more complex language structures. First they will use memorized phrases (e.g., “I want to play”, “I don’t like it” “I don’t know”). This is the formulaic speech phase of second language acquisition.  During this phase, it is tempting to assume that an ELL is already fully proficient in English, since the child may be using grammatically correct expressions in English. However, what it may be that the child is using memorized expressions instead of creating original sentences.  Eventually, ELLs will start constructing their own sentences getting into a productive phase in their second language acquisition process.  Children will gradually improve in their use of English grammatical structures (syntax), increase the number of words they know in English (vocabulary), learn how to pronounce them correctly (phonology) and learn the appropriate use of English expressions in different situations (pragmatics).



K-2 (continued)
Rationale for inventories:  More 
natural for this age group than 
MC or OE test items
Application:  The teacher should 
observe students over a period 
of time (2 weeks or longer) under 
varying conditions.

Presenter
Presentation Notes
The reason the K-2 tests take on the form of inventories is that they are better suited than traditional pencil-and-paper for this population, particularly in a second-language setting.  The inventory approach is more natural.  

As with any inventory, these should be administered over a period of time, preferably at least two weeks, to give you the opportunity to observe the most stable and/or highest-level performance of each student for each entry in the inventory.  During this time, the observer should vary not only the setting but also the audience; for example, noting students’ interactions with one another and with other adults.



K-2 (continued)
0-3 scoring rubric for each 
behavior

–

 

Higher scores are based on less 
teacher support or more 
generalization of behavior.

–

 

Score represents best effort over 
time.

Presenter
Presentation Notes
Each inventory entry is scored on a 0-3 basis, with a specific rubric in the administration manual.  The rubric is linked directly to one of the content standards:  0 represents no connection to or understanding of the standard; 1 represents very limited response with considerable teacher prompting and support; 2 represents developing understanding with some teacher prompting or support or with minimal support but in a very limited number of settings; 3 represents a high level of understanding and application in a variety of settings or with little or no teacher support.

Keep in mind that if a student progresses during the period of observation, the score that represents his or her highest observed level of performance should be entered; i.e., the student’s best effort during the observation period.



K-2 (continued)
Teacher Support Materials

–

 

They are designed to give teachers a 
starting point for observations.

–

 

The are useful in standardizing 
administration, but not mandatory.

–

 

Feel free to use additional materials 
and to share.

Presenter
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The K-2 assessments also include Teacher Support Materials.  These are designed to help teachers get the observations started and engage students.  In one sense, they also help to standardize the assessments – if everyone uses them.  However, it is not mandatory for everyone to use the Teacher Support Materials that come with the inventories.  You are encouraged to use these and other materials that you find helpful in engaging the students in the observations and to share your ideas and materials with others.



Reading:  K-12
1.  Demonstrate pre-early reading skills
2.  Comprehend key vocabulary/phrases
3.  Comprehend written instructions
4.  Determine main idea/purpose
5.  Identify important supporting ideas
6.  Draw inferences, predictions, conclusions
7.  Determine writer’s attitude/ perspective
8.  Analyze style/form

Presenter
Presentation Notes
Now, let’s return to the contents by subject or subtest.  We will start with Reading.

Here, we see that there are 8 Reading content standards (read the list).

As in just about any language arts curriculum, these content standards range from fairly low-level (see #1 and #2) and move up to fairly high-order thinking skills (see #6-8).  It is important to note that the ELPA Reading test is not just a vocabulary or surface comprehension test; it targets the full range of reading behaviors.



Writing:  K-12
1.  Planning and organizing
2.  Writing a draft

–
 

Narrative
–

 
Descriptive

–
 

Expository
–

 
Persuasive

3.  Revising
4.  Editing
5.  Writing Conventions

Presenter
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In Writing, there are 5 content standards (read list).

Note that #2 (Writing a draft) is where the students get a chance to write sustained discourse (at least in grades 3-12); i.e., a brief essay.  At the lower grade levels, we ask students to write a narrative or descriptive piece.  At the higher grades, we ask students to write in the expository or persuasive modes.  

Content standards #1, 3, and 4 are addressed by MC items only, while #2 and #5 are addressed by the essays that the students write.  Note that the essays are scored for content (#2) as well as for mechanics or writing conventions (#5).  Thus, we ask students to demonstrate a full range of writing behaviors, and we score on all these dimensions.



Listening:  K-12
1.  Comprehend spoken instructions
2.  Determine main idea/purpose
3.  Identify important supporting ideas
4.  Determine speaker’s attitude/ perspective
5.  Comprehend key vocabulary/phrases
6.  Draw inferences, predictions, conclusions

Presenter
Presentation Notes
In Listening, there are 6 content standards (read list).

You will notice that these content standards are similar to those in the Reading list.  Specifically, we treat listening and reading as different modes of receiving information requiring similar types of processing once the information gets inside the student’s head.  Thus, as with Reading, this list extends from quite simple tasks (#1) to higher-order thinking sills (#6).



Speaking:  K-12
1.  Connect
2.  Tell
3.  Expand
4.  Reason 

Presenter
Presentation Notes
Last, we see the content standards for Speaking.  There are four (read list).

You will recall that the Speaking tests present stimuli to students and then require a spoken response from them.  Each question is part of a scenario that begins with an opportunity to Connect to that scenario.  For example, if the scenario – typically one or two pictures – deals with a mealtime activity, the first question might be something like “What do you like to eat for breakfast?”  As there are no right or wrong answers to such a question, it is intended only to engage the student in a larger conversation yet to come.  

At the next level, students are asked to Tell what is happening in the picture or pictures.  At this point, there are right and wrong answers, but the purpose of the question is to elicit a response from the student that uses English to tell a relatively complete story.

At the next level, students are asked to Expand on their responses or to respond to another aspect of the stimulus that requires more elaboration or integration with other stimuli or personal knowledge.

Finally, there are questions that require the student to draw inferences, make predictions, or otherwise use higher-order thinking skills to process information about not only what is going on in the picture or pictures but to make sense of it or tell how or why something is happening, to use Reason.



Other Contents
•

 
Comprehension:  Combination of 
Listening and Reading

•
 

Composite:  Combination of all 
four tests

Presenter
Presentation Notes
Students’ responses to the Reading, Writing, Listening, and Speaking test items produce scores for each of those four subjects.  They are also combined to yield a Comprehension score and a Composite score.  

Comprehension is a direct combination of the Listening and Reading scores.  As I noted earlier, we view Listening and Reading as parallel ways of receiving information.  Together, they make up Comprehension.  The inclusion of this derived score is a direct response to NCLB requirements that students be assessed in comprehension.

The Composite score is a direct combination of all four scores:  Reading, Writing, Listening, and Speaking.  It is used as the overall measure of the student’s English language acquisition and, as with Comprehension, is provided to satisfy federal reporting requirements.

These two scores have some special properties that we will come back to when we discuss Types of Scores.



Test Contents
Grade 

Cluster
Reading Writing Listening Speaking

MC OE MC OE MC OE MC OE
K 0 14 0 9 0 7 0 8

1-2 0 14 0 9 0 7 0 8
3-5 50 0 15 4 50 0 0 16
6-8 50 0 18 4 50 0 0 16

9-12 60 0 18 5 60 0 0 16

Presenter
Presentation Notes
Before we move on to types of scores, let’s just review the contents of the tests.  Here we see the numbers of items in each of the four tests at each of the five grade-clusters.  Keep in mind that the K and 1-2 assessments are actually inventories, so the numbers of items – all of which are listed as open-ended (OE) are actually the individual behaviors of the inventories.  We have listed them under OE because they are, in effect, open-ended and scored with a 0-3 rubric.  

You will also notice that the tests get a little longer as we go from grades 3-5 to 6-8 and from grades 6-8 to 9-12.  We set the tests up this way because we found that older students could respond to more items in a given amount of time, and we wanted all the tests to be as reliable as we could make them within reasonable time limits.  Thus, for example, you will see that the Writing test for grades 6-8 is a little longer than the one for grades 3-5 and that the Writing test for grades 9-12 adds one more OE item or writing prompt.  In Reading and Listening, the tests for grades 9-12 have 60 items, while those for grades 3-5 and 6-8 have only 50.  The 16 prompts and responses for Speaking worked out well for all grade levels (3-12).



Types of 
Scores

Presenter
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Now let’s turn our attention to the types of scores reported for ELPA.



Types of Scores
•

 
Raw Scores

Number right for MC items
Sum of scores on OE items

•
 

Scale Scores
Derived from raw score
Equivalent across test forms

•
 

Levels
Based on scale score
1-5 – depicting achievement level

Presenter
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There are three kinds of scores:  Raw Score, Scale Scores, and Levels.

Raw scores are simply the number right (for multiple-choice items) or the sum of points for the open-ended items.  We do not report the raw scores, but they are important because they serve as the basis for the other types of scores.

Scale scores are derived from raw scores and are used primarily for two reasons.  First, because there are three forms of the tests for grades 3-12 (A, B, and C), we want to make sure that when we report a score for Form A or Form B, that score has the same meaning as scores for Form C.  Because the individual items may vary slightly in difficulty across forms, the scale score allows us to adjust for these minor differences and report scores that have identical meaning from one form to the next.  Second, we use scale scores to track student progress from grade to grade.  From fifth grade to sixth grade, however, students change tests.  The same thing happens when students go from grade 8 to grade 9.  The scale scores not only have common meaning across test forms within a grade cluster; they also have common meaning across grade levels.  Using these scores allows us to show how much progress a student makes over short or long periods of time.

Levels are the performance levels of the students.  These are based on the scale scores and range from 1 (pre-functional) to 5 (fully English Proficient).



Raw Scores
Reading Writing Listening Speaking

K-2 0-42 0-27 0-21 0-24

3-5 0-50 0-28 0-50 0-32

6-8 0-50 0-31 0-50 0-32

9-12 0-60 0-34 0-60 0-32
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Presentation Notes
Here are the raw score ranges for all the tests.  Since the Kindergarten and Grade 1-2 inventories have the same numbers of entries, these two assessments are combined in this table.  



Scale Scores
•

 
100-999 for all tests

•
 

Equivalent across test forms
•

 
Comprehension and Composite 
scale scores are not reported for 
individual students.

Presenter
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Scale scores for all tests range from about 100 to 999.  This wide range gives us enough room for the lowest raw score at grades 3-5 and the highest score for grades 9-12.  Remember that a given scale score for any test (e.g., Reading) means the same whether that scale score comes from Form A, Form B, or Form C.  Also, when students move from grade to grade, the scale scores keep their meaning.  A student who earns a scale score of 500 in grade 5 and a scale score of 700 in grade 6 has 200 points of progress.  It does not matter that that student took the 3-5 test one year and the 6-8 test the next year.  A scale score of 500 means the same thing regardless of which test  the student took, and a score of 700 means the same thing regardless of which test the student took.

We do not report Comprehension and Composite scale scores for individual students but do report them for groups or as averages.  I will explain the reason for this in a moment when we take a look at the Level scores.



Levels
5 – Fully English Proficient
4 – Advanced
3 – Intermediate
2 – Beginning 
1 – Pre-functional

Presenter
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Levels are the indicators of the level of performance, either in the four domains (Reading, Writing, Listening, and Speaking) or the two derived scores (Comprehension and Composite).  These are the five levels (read list).

Each of these five levels has a complete definition that you will find at the end of the Guide to Understanding Scores on the ELPA.  They are also included in somewhat abbreviated form at the bottom of the individual student score report.  Let’s take a look at each of these definitions one at a time, and then we will take a look at how they were established.



Level 5
Entry into Level 5 (FEP)
Students at this level understand a significant amount of 
grade-level appropriate content-area and school-social 
speech. They understand the main ideas as well as 
relevant details and often subtle nuances of meaning of 
extended discussions or presentations on a range of 
familiar and unfamiliar topics comparable to a minimally 
proficient native English speaker at the same grade level.  
They are capable of making interpretations of what they 
listen to on the basis of understanding the speaker’s 
purpose.  They understand most of the complex structures 
of spoken English relative to their grade level. They have a 
broad range of vocabulary, including idiomatic language, 
relating to both content areas and school-social 
environments.

Presenter
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Level 5 (read entire slide).

Students at this level basically function at the level of native English speakers in most social and academic settings.  They function at a high level in all four domains on a consistent basis.



Level 4
Entry into Level 4 (Advanced)
Students at this level understand speech in most school-social 
settings and understand main ideas and some key supporting 
ideas in content-area settings.  They understand multi-step 
directions.  They understand main ideas and significant relevant

 
details of extended discussions or presentations on familiar and

 
relevant academic topics.  They can interpret text on the basis of 
understanding the purpose of text when it is on a familiar topic.  
They understand and are able to make subtle extrapolations from 
sophisticated speaker perspectives. They understand most of 
the basic language forms of spoken English and are 
beginning to develop understanding of more complex 
structures.  They understand a wide range of vocabulary and  
idioms, especially of school-social environments, and are 
beginning to develop a wide range of technical vocabulary related 
to content areas.

Presenter
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Level 4 (read entire slide).

These students perform like Level 5 students in a number of ways but lack the consistency and confidence that Level 5 students demonstrate.  Note that they are still performing on familiar topics rather than with novel topics.  This is a key distinction between these students and Level 5 students.



Level 3
Entry into Level 3 (Intermediate)
Students at this level understand main ideas in short 
conversations on general school-social topics and 
frequently demonstrate general understanding of short 
messages or texts as well as longer conversations in 
familiar communicative situations and in academic content 
areas.  They frequently demonstrate detailed understanding 
of short discrete expressions but not of longer 
conversations and messages.  They understand single-step 
and some multi-step directions.  They can begin to interpret 
text on the basis of understanding its  purpose.  They 
understand some explicitly expressed points of view and 
can draw simple conclusions. They understand frequently 
used verb tenses and word-order patterns in simple 
sentences.  They understand a range of vocabulary and 
some idioms, mostly related to school-social environments, 
and have some key vocabulary from content areas.

Presenter
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Level 3 (read entire slide).

These students differ from Level 4 students primarily in that they deal primarily with shorter passages and utterances and with fairly simple concepts.



Level 2
Entry into Level 2 (Beginning)

•
 

Students at this level understand simple and short 
statements, questions, and messages on familiar topics in 
school-social settings, and usually understand the main 
idea of simple messages and conversations.  They can 
understand most common or critical information in the 
classroom but may identify and understand only key words, 
phrases, and cognates in content-area settings.  They 
begin to understand straightforward, single-step directions 
and speaker’s purpose. They have limited understanding of 
details and only of those that are explicitly stated and that 
support simple, straightforward messages or presentations.  
They are unable to extrapolate from text unless related to 
very basic ideas.  They understand simple, basic 
grammatical structures and simple, basic, everyday 
vocabulary of spoken English in the school environment 
and common everyday activities. 

Presenter
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Level 2 (read entire slide).

These students work with very short, simple passages and utterances.  There are clear gaps in their vocabularies and in their ability to apply what they do know.  In essence, they have begun to understand and use English but still have a long way to go.



Level 1
Level 1 (Pre-functional)

•
 

Students at this level may understand some common 
words or key phrases, especially when highly 
contextualized or when cognates.  They may understand 
some high-frequency single-word or single-phrase 
directions, again, when highly contextualized.  They 
generally are unable to use their limited knowledge of 
simple structural patterns to identify the communicative 
intent of the speaker.

Presenter
Presentation Notes
Level 1 (read entire slide).

Students at Level 1 are pre-functional; that is, they have not yet begun to acquire English language skills, even though they may be able to use a few words or phrases correctly, typically “survival” vocabulary.



How Levels Were Set
•

 
Set by committees of ELL teachers

•
 

Compared scores on tests with teacher 
judgments

•
 

Reviewed all items on all tests
•

 
Discussed and revised over 3 rounds

•
 

Adjusted cut scores to work across grade 
levels

•
 

Writing grades 3-5 cut scores reset in 2009

Presenter
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These levels were established through a very elaborate process.  The states participating in the development of the tests sent representative teachers and administrators to a standard-setting meeting in Durham, North Carolina (the home of Measurement Incorporated) to establish cut scores on all the tests.  Prior to standard setting, the states in the consortium worked with AIR and MI (the two contractors) to develop the performance level descriptors we just saw.  These descriptors were subjected to lengthy discussion and debate among the consortium states and emerged in the form in which you just saw them.

Using these descriptors, staff at MI asked teachers who administered the tests for grades 3-12 in 2005 to rate their own students from 1 to 5.  The scores those students earned on the tests were then compared to the levels their teachers had assigned to them.  MI then worked with committees of educators from the consortium states to review all the items and determine how many of each kind students functioning at the five different levels would be likely to answer correctly.  They also shared the teacher rating information with these standard setters. 

In the end, the committees of educators set cut scores for each test at each grade cluster (3-5, 6-8, 9-12) to mark the minimum score for levels 2, 3, 4, and 5.  Afterwards, a portion of this group met to review the cut scores across all levels and made small adjustments to make sure that the cut scores made sense across grades and to prevent students from slipping back and forth from higher levels to lower levels when they changed grades.

In 2006, MI repeated the process with committees of educators to set cut scores for the tests in Kindergarten and grades 1-2, using very similar processes.

This past year, at the request of teachers in Arkansas and other states, we reviewed the cut scores for Writing, grades 3-5.  We all agreed that the cut score for Level 5 should be reduced so that it would not be necessary to get a perfect score in order to be classified at this level.  Because of the way Writing scores impact Composite scores, you may see a rise in the number of students scoring Composite Level 5.  We will address that issue a little later.



Comprehension
•

 
Combination of Listening and 
Reading Levels

•
 

Reading gets extra weight
If Listening Level is 3 and Reading Level is 4, 
Comprehension Level is 4.
If Listening Level is 4 and Reading Level is 3, 
Comprehension Level is 3.
If both Levels are 3, Comprehension Level is 
3.

Presenter
Presentation Notes
In addition to setting cut scores to identify the levels for Reading, Writing, Listening, and Speaking, the standard-setting committees also established rules for levels for Comprehension and Composite.  To prevent premature exit from a program that simple averaging might lead to, these committees decided that Level 5, for instance, in Comprehension would require a Level 5 in Reading and either a Level 4 or 5 in Listening.  For a 4 in Comprehension, the student would need to obtain a Level 4 in Reading and at least a 3 in Listening.  



Composite
•

 
Combination of Listening, Reading, 
Writing, and Speaking Levels

•
 

Reading and Writing get extra 
weight

No Level 5 Composite unless both 
Reading and Writing are Level 5
Designed to avoid premature 
departure of students from program

Presenter
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The Composite scale score is a direct combination of the scale scores in Reading, Writing, Listening, and Speaking.  The Composite level, like the Comprehension level, is based on a rule, rather than a cut point on the scale scores.  For example, a student cannot earn a Composite level 5 unless he or she has earned level 5 scores in both Reading and Writing.   Reading and Writing act as the brakes on the exit process.  No one leaves without mastering Reading and Writing.  



Comprehension, 
Composite, 

and Scale Scores
•

 
Possible for student at Level 4 
to have higher average scale 
score than student at Level 5

•
 

That would be confusing; thus, 
no scale scores for these two

Presenter
Presentation Notes
Because Comprehension and Composite levels are based on these very conservative rules, it is possible for some students with higher Comprehension or Composite levels to have lower scale scores than some students who have lower level scores.  For example, a student at Composite level 4 might have a Composite scale score that is higher than a student who has a level 5 for Composite.

For this reason, we do not report Comprehension or Composite scale scores for individual students.  We use them in calculating average scale scores for schools or districts, but not for individual students.  Here’s an example of what I mean, using Comprehension to illustrate…



Example
•

 
Student A (Grade 5):  Listening Scale 
Score = 700 (Level = 4); Reading Scale 
Score = 600 (Level = 3).  
Comprehension Scale = 650 (Level = 3).

•
 

Student B (Grade 5):  Listening Scale 
Score = 600 (Level = 3); Reading Scale 
Score = 650 (Level = 4).  
Comprehension Scale = 625 (Level = 4).

Presenter
Presentation Notes
We have two fifth grade students:  A and B.  Student A earned a Listening scale score of 700, which is at level 4.  Student A also earned a Reading scale score of 600, which is at level 3.  If we combine the two scale scores and get the average (which is what the Comprehension scale score is), we get 650.  Because the rule says that you have to have a level 4 in Reading in order to get a level 4 in Comprehension, Student A does not meet the standard and gets a level 3 in Comprehension.

Student B, on the other hand, got a 600 in Listening (level 3) and a 650 in Reading (level 4).  The average is 625, which is Student B’s scale score for Comprehension.  Because Student B got a level 4 in Reading and a level 3 in Listening, the rule says Student B is at level 4 in Comprehension.  But now notice that Student B’s Comprehension scale is 625 or 25 points lower than Student A’s scale score, and Student A is said to be only at level 3.

We have followed the rule, but we end up with a situation that is very difficult to explain, so we just don’t report the scale score for Comprehension or Composite at the student level.  If this seems odd, consider something that you may have done at some point in your teaching career…



By Comparison
•

 
“A”

 
in language arts requires an “A”

 
in 

Spelling and an “A”
 

in Reading.
•

 
90-100 = A; 80-89 = B

•
 

Student A:  89 Spelling; 99 Reading
Average = 94; Grade = B

•
 

Student B:  91 Spelling; 95 Reading
Average  93; Grade = A

Presenter
Presentation Notes
Let’s say that you have set a rule that to get an A in a language arts class, you have to have an A average in Spelling and an A average on the Reading quizzes.  Normally, if you set 90 to 100 as an A, you allow students to get there any way they can; for example, letting a high Reading score pull up a low Spelling score, or vice versa.  In most high school graduation tests, however, students have to pass each test, and a high score on one test cannot compensate for a low score on another.  For example, students have to pass both the language arts test and the math test to graduate.  A student who misses the passing score on math by one point but gets a perfect score on the language arts test still doesn’t graduate, even though a student who just barely makes the cut in language arts and math does graduate.  The rules for Comprehension and Composite are a lot like that.

In this example, Student A has an 89 in Spelling and a 99 in Reading for an average of 94.  The 89 in Spelling means the student misses an A in language arts and has to settle for a B.

Student B, on the other hand has barely made the A in Spelling and a solid A in Reading for an average of 93.  Even though Student B’s average is one point below Student A’s average, we award an A because Student B has met the criteria we set.  This is how the rules for Comprehension and Composite work.  Again, the logic behind this rule is that we want to keep students from exiting the program prematurely.  Experience has shown us that we have to get the Reading and Writing skills up to a Proficient level before we can safely exit students.



Summary:  Levels
Reading Writing Listening Speaking Composite

5 5 5 5 5

5 5 4 4 5

4 4 5 5 4

5 4 5 4 4

Presenter
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Here are some examples of how the rule works for Composite levels.  The Guide provides a complete breakdown.

If a student has 5s across the board, that is an easy one:  Composite level 5.

If the student has 5s in Reading and Writing but 4s in Listening and Speaking, the rule says that is Composite level 5 as well.

If the student has 4s in Reading and Writing but 5s in Listening and Speaking, the rule says that is Composite level 4 

Now, if the student has a level 5 in Reading but a level 4 in Writing, that student will have a level 5 in Comprehension but a level 4 Composite because the Writing level has kept him or her out of Composite level 5.



Types of 
Score Reports
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Presentation Notes
Now that we know what goes into the tests and what kinds of scores come out of the tests, let’s look at the actual score reports.



Score Reports
•

 
Individual Student Report 

•
 

Student Roster Report
•

 
District Demographic Report

•
 

District Summary Report

Presenter
Presentation Notes
There are four different kinds of score reports:  Individual student, Student roster, District Demographic, and District summary.  We will look closely at each kind.



Individual Student Report
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This is what an individual student report looks like.  You will see all the background information at the top of the sheet.

Below that information, you see all the score information.  From left to right, we report Listening, Speaking, Reading, Writing, Comprehension, and Composite.  You will notice that we report both a scale score and a level for the four subtests but only level for Comprehension and Composite.  You will also notice that these two scores have footnotes that tell how they are derived.  If  a student for some reason is missing the Reading or Listening score, there will be no Comprehension level because it takes both to determine Comprehension.  Similarly, if the student is missing any of the four subtest scores, there will be no Composite level.

If we take a lot of these reports and summarize them, they will look a lot like this…



Student Roster Report
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Comprehension* Composite**
Student ID Score Level Score Level Score Level Score Level Level Level

220216833 650 4 730 4 600 3 500 2 3 2
222104350 600 3 550 3 700 4 700 4 4 4
220106649 600 3 800 4 500 2 950 5 2 3
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This is the student roster report.  We have left off the Student Name column (just to the left of Student ID) to fit the other information in.  Once again, we see for individual students the same type of information we just saw on the individual student report, laid out in the same order and format:  Score and Level for the four subtests and Level only for Comprehension and Composite.  

On this report, however, we begin to get a sense of how a group of students is doing and can detect trends and trouble spots.  Start at the right side and quickly notice the Composite levels for all students to get a sense of how many you have at each level.  At some point, this same information will be tallied at the school and district level.

It is also important to notice the scale scores and levels for each subtest.  The Guide provides a complete table of the cut scores for every test.  The reason it is important to notice the scale scores is that at any level, there is a wide range of scale scores.  As far as the outside world is concerned a level 4 is a level 4, but to you, some of your level 4 students are closer to level 3 than they are level 5, while others are just a few points away from level 5.  These differences make a big difference in what you do to bring these students along.  Consider this…



Levels and Scale 
Scores:  Reading

Student Scale Score Level
A 660 4
B 676 4
C 694 4
D 713 4
E 734 4
F 757 4

Presenter
Presentation Notes
Here we have six fifth-grade students, all of whom received a level 4 in Reading.  Their scale scores, however, range from 660 (Student A) to 757 (Student F).  That’s a range of nearly 100 points.  The students at 660 and 676 (Students A and B) may very well be performing very much like level 3 students in many of their reading skills, and it would be worth considering different activities for them than you would use with Student F, whose scale score is just a few points away from Level 5.



District Demographic Report

# Valid 
Scores

% 
FEP

Mean 
Scale 
Score

% 
FEP

Mean 
Scale 
Score

% 
FEP

Mean 
Scale 
Score

% 
FEP

Mean 
Scale 
Score % FEP

Mean 
Scale 
Score % FEP

Mean 
Scale 
Score

Total Students 54 59 691 56 678 41 643 33 649 39 667 31 665
General Students 36 56 701 56 691 44 653 39 654 42 677 36 675
Section 504 Students 17 47 683 47 669 35 639 24 641 29 661 18 658
Students with 
Disabilities 1 100 731 100 813 100 783 0 649 100 757 0 744
Gender
Female 26 62 693 58 689 42 645 38 655 42 669 35 671
Male 28 57 689 54 670 39 640 29 644 36 665 29 661
Other/Missing 0 --- --- --- --- --- --- --- --- --- --- --- ---

Comprehension CompositeListening Speaking Reading Writing
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Now we move on to the District Demographic Summary.  This report is really to fulfill federal reporting requirements.  It breaks down the total group of students tested into all the subgroups by status, gender, ethnicity, time in program, and first language.  Again, it is laid out in the same format as the individual student report and class roster report:  Listening, Speaking, Reading, Writing, Comprehension, and Composite.

The designation % FEP is “percent of students who are fully English proficient” (i.e., Level 5).  The %FEP for Composite is a key number you will want to keep up with because it is the heart of state and federal reporting requirements.

You will notice at the far right of the report that we are now reporting scale scores for Comprehension and Composite.  Keep in mind that these are averages.  



District Demographic Report
•Be careful if N is small.
•Check % FEP across groups.
•Are there big differences?
•Can you think of any reasons for       
the differences?
•Are these differences stable over 
time?
•Ask questions!

Presenter
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When you study the District Demographic Report, be careful when dealing with small groups.  One or two students can cause a big swing.  Make sure you have a rule in your school or district as to where you draw the line on group size, and follow it.  

It’s a good idea, once you have looked at the % FEP for All Students to check this percentage across all groups, particularly the larger, more stable ones.  Are there big differences from group to group?  If there are, can you explain them on the basis of other information you have about the different groups (e.g., by time in program or by school or even by teacher)?  Next, if there are differences, are they persistent; i.e., did you have the same trends last year?  Before drawing any conclusions and certainly before making program changes, it is good to ask a lot of questions.  The score reports provide a starting point but should not be considered the end point in program evaluation.



District Summary Report

Proficiency 
Level

Total 
Students Listening Speaking Reading Writing Comprehension Composite

N 32 30 22 18 21 17
% 59 56 41 33 39 31
N 11 12 8 7 7 6
% 20 22 15 13 13 11
N 8 9 11 13 12 13
% 15 17 20 24 22 24
N 2 2 9 12 8 10
% 4 4 17 22 15 19
N 1 1 4 4 6 8
% 2 2 7 7 11 15

Mean Scale 
Score District 691 678 643 649 667 665

Standard 
Deviation District 129 98 103 94 116 106
Lowest 
Score District 204 196 163 145 177 194

Highest 
Score District 797 821 803 934 789 830
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4
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Now we see the District Summary Report.  It is stripped down to just the bare facts:  number and percentage of students at each performance level on each of the subtests plus Comprehension and Composite.  You also see mean scale score as well as its standard deviation.  Finally, at the bottom, you see the highest and lowest score for your district.  This range is sometimes useful in helping you gauge the relative strengths and weaknesses of a group of students in order to set priorities for instruction.  Let’s go over some of the key elements of this report…



District Summary Report
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Proficiency 
Level

Total 
Students Listening Speaking Reading Writing Comprehension Composite

N 32 30 22 18 21 17
% 59 56 41 33 39 31
N 11 12 8 7 7 6
% 20 22 15 13 13 11
N 8 9 11 13 12 13
% 15 17 20 24 22 24
N 2 2 9 12 8 10
% 4 4 17 22 15 19
N 1 1 4 4 6 8
% 2 2 7 7 11 15

Mean Scale 
Score District 691 678 643 649 667 665

Standard 
Deviation District 129 98 103 94 116 106
Lowest 
Score District 204 196 163 145 177 194

Highest 
Score District 797 821 803 934 789 830
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Here we see a single number highlighted:  Percentage of students at Level 5 Composite.  We sometimes call this the money shot because it is the one number the outside world is most interested in.



District Summary Report
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Proficiency 
Level

Total 
Students Listening Speaking Reading Writing Comprehension Composite

N 32 30 22 18 21 17
% 59 56 41 33 39 31
N 11 12 8 7 7 6
% 20 22 15 13 13 11
N 8 9 11 13 12 13
% 15 17 20 24 22 24
N 2 2 9 12 8 10
% 4 4 17 22 15 19
N 1 1 4 4 6 8
% 2 2 7 7 11 15

Mean Scale 
Score District 691 678 643 649 667 665

Standard 
Deviation District 129 98 103 94 116 106
Lowest 
Score District 204 196 163 145 177 194

Highest 
Score District 797 821 803 934 789 830
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But you also want to pay attention to the numbers and percentages of students at each level for each of the subtests because in order to get more students to level 5 Composite, they will need to improve in these four areas.  In this example, we see that well over half of all students are Fully English Proficient in Listening (59%) and Speaking (56%).  Reading across, we see that the percentages begin to drop at Reading (41% at level 5) and Writing (33% at level 5).  As we might have expected, Reading and Writing have kept our overall level 5 percentage down to 31.  In order to improve that number, we are going to have to continue to help students improve their Reading and Writing.  

Looking just below the Level 5 numbers, we see that 15% of students are at level 4 in Reading, and  13% are at level 4 in Reading.  These are the students most likely to move on to Level 5 in these areas soon, bringing our Composite level percentage up.  

Going on down in this highlighted block, we get a sense of the numbers of students at level 3 in each of the subtests, level 2, and level 1, so we can begin to develop an idea of how much work we have ahead of us in terms of moving students from one level up to the next.



District Summary Report
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Proficiency 
Level

Total 
Students Listening Speaking Reading Writing Comprehension Composite

N 32 30 22 18 21 17
% 59 56 41 33 39 31
N 11 12 8 7 7 6
% 20 22 15 13 13 11
N 8 9 11 13 12 13
% 15 17 20 24 22 24
N 2 2 9 12 8 10
% 4 4 17 22 15 19
N 1 1 4 4 6 8
% 2 2 7 7 11 15

Mean Scale 
Score District 691 678 643 649 667 665

Standard 
Deviation District 129 98 103 94 116 106
Lowest 
Score District 204 196 163 145 177 194

Highest 
Score District 797 821 803 934 789 830
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At the very bottom of the report, we get the average scale scores, along with their standard deviations.  These numbers are useful for tracking progress over time. ELPA was given for the first time in 2007.  Those 2007 results will serve as the baseline for comparison of results in 2008 and beyond.

The Lowest Score and Highest Score are there to help you keep an eye on unusual score swings or trends.  It is good to know where these scores are coming from, particularly the low scores.  If they are always from brand new students, that is one thing; if they are coming from students who have been in program for some time, that is another.  



ADE
•

 
Title III and ELL Programs
– Dr. Andre Guerrero
– andre.guerrero@arkansas.gov
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I want to thank you for your participation and attention.  This is important work, and I want you to know you have backup.  Please contact these people at ADE if you have questions or need help with any aspect of this program.

mailto:andre.guerrero@arkansas.gov
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ELDA Assessment
−Susan Gray
−susan.gray@arkansas.gov
−Suzanne Knowles
−suzanne.knowles@arkansas.gov
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I want to thank you for your participation and attention.  This is important work, and I want you to know you have backup.  Please contact these people at ADE if you have questions or need help with any aspect of this program.
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