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LEA APPLICATION FOR
SCHOOL IMPROVEMENT GRANT FUNDS
SIG 1003(g)

SECTION A, Part 1: LEA Contact Information and Certification

LEA Name:

Dermott School District

Mailing Address (Street, P.O. Box, City/Zip) Starting Date
525 East Speedway, P.O. Box 380

Dermott, AR 71638 April 2014
Name, title and phone number of authorized contact Ending Date
person:

Amanda Bittle, Federal Programs Coordinator

(870) 538 — 1000 Ext. 1607 June 2017
Amount of funds requested: Number of schools to be
$4,401,057.95 served: 1

| HEREBY CERTIFY that, to the best of my knowledge, the information in this application is
correct. The applicant designated below hereby applies for a sub grant of Federal funds to
provide instructional activities and services as set forth in this application. The local board
has authorized me to file this application and such action is recorded in the minutes of the
agency's meeting held on (Date).

Signature: Date:
Superintendent of Schools AND
Signature: Date:

School Board President

ADE USE ONLY
Date Received: _ Obligation Amount:
Reviewer Signature:_ Approval Date:_
Reviewer Signature:___ Approval Date:_
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SCHOOL IMPROVEMENT GRANTS

Purpose of Program

School Improvement Grants (SIG), authorized under section 1003(g) of Title | of the
Elementary and Secondary Education Act of 1965 (Title | or ESEA), are grants to State
educational agencies (SEAs) that SEAs use to make competitive sub grants to local
educational agencies (LEAs) that demonstrate the greatest need for the funds and the
strongest commitment to use the funds to provide adequate resources in order to raise
substantially the achievement of students in their lowest-performing schools. Under the final
requirements published in the Federal Register on October 28, 2010 school improvement
funds are to be focused on each State’s priority schools. Priority schools are the lowest
achieving 5 percent of a State’s Title | schools in improvement, corrective action, or
restructuring. In the priority schools an LEA chooses to serve, the LEA must implement one of
four school intervention models: turnaround model, restart model, school closure, or
transformation model.

Availability of Funds

FY 2014 school improvement funds are available for obligation by SEAs and LEAs through
June 30, 2017.

State and LEA Allocations

Each state (including the District of Columbia and Puerto Rico), the Bureau of Indian
Education, and the outlying areas are eligible to apply to receive a School Improvement
Grant. The Department will allocate FY 2014 school improvement funds in proportion to the
funds received in FY 2014 by the States, the Bureau of Indian Education, and the outlying
areas under Parts A, C, and D of Title | of ESEA. An SEA must allocate at least 95 percent of
its school improvement funds directly to LEAs in accordance with the final requirements. The
SEA may retain an amount not to exceed five percent of its allocation for State administration,
evaluation, and technical assistance.

Consultation with the Committee of Practitioners

Before submitting its application for a SIG grant to the Department, an SEA must consult with
its Committee of Practitioners established under section 1903(b) of the ESEA regarding the
rules and policies contained therein. The Department recommends that the SEA also consult
with other stakeholders, such as potential external providers, teachers’ unions, business, civil
rights, and community leaders that have an interest in its application.
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FY 2014 SUBMISSION INFORMATION

Electronic Submission:

The ADE will only accept an LEA’s 2014 School Improvement Grant (SIG)
application electronically. The application should be sent as a Microsoft Word
document, not as a PDF.

The LEA should submit its 2014 application to the following address:
rick.green@arkansas.gov

In addition, the LEA must submit a paper copy of page 2 signed by the LEA’s
superintendent and school board president to: Rick Green
Four Capitol Mall, Box 26
Little Rock, AR 72201

Application Deadline:

Applications are due on or before February 12, 2014

For Further Information:

If you have any questions, please contact Rick Green at (501) 682-4373 or by
email at rick.green@arkansas.qgov .
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SECTION A, Part 2: Schools to be served

SCHOOLS TO BE SERVED: An LEA must include the following information with respect to the

schools it will serve with a School Improvement Grant.

Using the list of priority schools provided by ADE, complete the information below, for all
priority schools the LEA will serve. The Intervention Model must be based on the “School
Needs Assessment” data.

Prior to selecting an Intervention Model, the LEA must complete all parts of section B.

INTERVENTION Model
SCHOOL NCES | Grade | Priority | Turnaround | Restart | Closure | Transformation
NAME ID# Span | School

Dermott High [5051700| 7-12
School 0239

N 1 O R O I
O oot o
O oot od
O oot o
I 1 O I I A O I

If an LEA is not applying to serve all priority schools it will need to explain why it lacks the
capacity to serve these schools.

Note: Please note that the Dermott school District only has one Priority school in the District

Note: An LEA that has nine or more priority schools may not implement the transformation
model in more than 50 percent of those schools.
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SECTION B, PART 1:

DESCRIPTIVE INFORMATION: Needs Assessment

Prior to selecting an Intervention Model, the LEA must complete all parts of section B.

Complete steps 1 and 2, Develop a Profile of the School's Context and Performance. Please develop
a profile for each school to be served. (Items in this section have been adapted from
Selecting the Intervention Model and Partners/Providers for a Low- Achieving School A Decision-
Making and Planning Tool for the Local Education

Agency, Center on Innovation & Improvement.) Step 1 -

Develop a Profile of the School's Context

Name of School: Dermott High School LEA #: 0901003

Context

1. Grade levels (e.g., 9-12): 7 - 12 2. Total Enroliment: 189

3. % Free/Reduced Lunch: 100% 4. % Special Education Students: 12.7%

5. % English Language Learners: 0.5%
6. Home Languages of English Language Learners (list up to 3 most frequent:)

1.Sanish
2.

7. Briefly describe the school's catchment or enrollment area (neighborhoods,
communities served):

Needs Assessment
Introduction

The Elementary and Secondary Education Act of 1965 (ESEA) has directed federal resources to the
states lowest performing schools to help ensure all children have equal access to a quality education, by
maintaining a high bar for student success, closing achievement gaps, improving the quality of
instruction, and increasing equity by better targeting support and resources to schools based on need.
To that end, the stakeholders at Dermott High School request assistance from the state to help us
better support the teachers, students, parents and staff as we face some of the biggest challenges that
impact persistently struggling students and schools. This assistance is vital to us as we move ahead
with our goal of implementing transformative school improvement practices which can increase student
achievement.
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The Catchment or Enrollment Areas from which the Dermott High school attracts its potential
students is described below by population, neighborhood and communities served, poverty and median
income, housing, education level and social challenges factors. Please note that these factors,
according to educational researchers, (Fleming, 2011, Perkins, (1991) are key underlying elements
which affect student performance. Therefore a thorough description is provided.

The Dermott School District, established in 1908, is a small rural school located in the extreme
southeast corner of Arkansas, also known as the Mississippi Delta. According to the States Census
Bureau, the city has a total area of 2.9 square miles (7.5 km?), of which 2.8 square miles (7.3 km?) is
land and 0.1 square miles (0.26 km?) (2.41%) is water.

Neighborhoods, Communities Served:

Although the city of Dermott is located in Chicot County, Dermott School District spans across three
counties: Chicot, Desha, and Drew. In addition to the town of Dermott, the Dermott School District
encompasses the smaller towns or communities of Halley, Bellaire, Gaines Landing, Jerome, and
Collins. Population: As of the census of 2010 (Census Viewer.com) there were 2,316 people in the city
of Dermott, and 39 in the community of Jerome. Population in 2012 was 2,802 with 96% urban, 4%
rural. Population change since 2000: -14.9%.

Figure 1: Population

Males: 1,218 (43.5%)
Females: 1,584 mmmmn (56.5%)
Median resident age: 43.5 years
Arkansas median age: 42.2 years

Source: http://www.city-data.com/city/Dermott-Arkansas
Lack of Resources Impacts Student Performanc: Poverty and Median Family Income
The income level in Dermott is one of the lowest in Arkansas. 99% of the high school population

gualifies for Free or reduced lunch and more the 25% receive supplement food through the Arkansas
Rice Depot Back-Pack.

According to the most recent survey, families living below the poverty line in Dermott numbered 212, or
25.9% of the population. The percentage of families in America living below the poverty line was
9.20%.The estimated median household income in 2011 was $17,139 and $17,857 in 2000.

Dermott: $17,139
Arkansas:  $38,758

Low-Income Housing Impacts Student Performance:
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Housing values are substantially lower in Dermott than the state average. The estimated median house
or condo value in 2011 was $35,703, and (it was $30,900 in 2000).

Dermott: $35,703

Arkansas:$106,300

Mean prices in 2011: All housing units: $43,176; Detached houses: $45,741; Mobile homes: $24,031.
The median gross rent in 2011: $350.

Figure 2: Races in Dermott

Lack of Parental Education Impacts Student Performance:

For population 25 years and over in Dermott, less than 61.3%% have a high school education,
compared to the national average of 80.40%. Two hundred and eight people in Dermott had a
Bachelor’s degree or higher, which represented 10.2% of the total population: the National average was
24.40. It is important to note that only 38% of the children live in two-parent homes and the parents face
Arkansas’ highest unemployment rates.

Dermott compared to Arkansas state average:

e Median household income significantly below state average.

e Median house value significantly below state average.

« Black race population percentage significantly above state average.

e Hispanic race population percentage significantly below state average.
o Foreign-born population percentage significantly below state average.

Social challenges that Impact the student Population

o Dermott is identified as #51 on the list of "Top 101 cities with the largest percentage of people in
short-term care, detention or diagnostic centers for delinquent children."”

e The student population includes a number of students who are having their needs met by the
following: The Juvenile Justice System, Days Springs Behavioral Health, and Pinnacle Point.

o Dermott is identified "#101 on the list of "Top 101 cities with largest percentage of males
working in industry: Social assistance.

o Dermott has higher unemployment rates than the state average: 11% in Dermott and 7.6% in

Arkansas
e The school needs a comprehensive student support services system to meet the social and
emotional needs of the students (social worker).
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Table A: 2010 Census for Dermott

Dermott Arkansas Overview Percent change

from 200-2010

Total population 2,316 3,272 -29%
African American 77.81% 73.17% +4.64%
White Alone 20.21% 25.34% -5.13%
Asians .73% .31% +.18%
Hispanic .99% .76% +.24%

Table B: 2010 Census for Jerome

Total population 39 46 -15.22%
African American 0% 0% 0%
White Alone 64.10 76.09 -11.9.9
Asians 0% .0% 0%
Hispanic 35.90% 17.39% +.18.51%

Note: Please note that the communities of Halley, Bellaire, Collins, and Gaines Landings are
unincorporated and census data is possibly restricted, but Jerome is an incorporated town. Therefore
values were not restricted.

In order to provide a clearer description of the districts’ needs data pertaining to school performance,
school demographics, financial summaries, Teacher Quality, and College Readiness is included in
Tables C, D, E, F, G and H bellow:

Table C: Demographics: Free and Reduced Lunch, Accreditation, Enrollment.

District Address:

525 E SPEEDWAY HWY35 DERMOTT, AR 71638

Phone: 870-538-1000
County: CHICOT
1.
Grade Range K-12
Total Enroliment 398

District Percent of Students
Eligible for Free/ Reduced Meals

100% and Poverty Rate 94.22%

State Percent of Students 59.1
Eligible for Free/ Reduced Meals
No. of Schools Accredited 2
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No. of Schools Accredited-cited 0
No. of Schools Accredited- 0

probation
I, ———————— R R S  ————————————————————— ——————— N ————————— S ————

Accredited: YES
Accredited-cited: NO

Accredited-probation: NO
Source: Arkansas Department of Education Website

Table D: Financial Summary

2008-2009 2009-2010 2010-2011 2011-2012

General Fund Total 6,834,660 8,180,066 6,487,668 5,789,072
Total Instructional Expenditures 3,487,515 3,733,432 3,094,531 2,601,378
Total Expenditures per pupil 11,075 14,695 13,555 12,414
Administrative Expenditures 442,221 517,173 522,868 457,916
Extracurricular Expenditures 113,377 130,310 135,105 120,735

Source: ADE Report Card
Teacher Quality and Retention

Table E: Teacher Quality
Small rural schools are often plagued with high teacher turnover. In 2013, seven out of the 18 teachers

at Dermott High School (39%) were new to the district. The principal was also new to the District.
Teacher Quality 2008- 2009- 2010-

2010 2011 2012
Percent Teachers Completely Certified 91 96.7 97.6
Percent Teachers with Bachelors 57.6 66.7 78.3
Percent Teachers with Masters 39.4 30 21.7
Percent Teachers with Advanced Degree 3 3.3 0
Percent of Teachers Not Highly Qualified Teaching in High Poverty 0 0 8.6
Schools
Percent of Teachers Not Highly Qualified Teaching in Low Poverty 0 0 0
Schools
Percent of Teachers Not Highly Qualified at all School Economic 0 0 8.6
Levels
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*RV: Restricted Vale. *NA

Lack of a Career Coach

Table F: College Readiness

College Readiness
College Remediation Rate 86.4 86.8 90
Graduation Rate 83.8 89.1 82.9

Source: ADE Report Card

Table G: ESEA Performance Summary 2013
Arkansas District ESEA e Achieving School : Literacy
Accountability Report e Achieving School ; Percent Tested 2013

e Needs Improvement: Graduation Rate
e Needs Improvement : Math

Percent tested 98.96 Percent Tested 97.48
Literacy Mathematics

Percent Proficient 50.55 Growth 60.2 AMO 53.70
Literacy

Percent Proficient 46.73 Growth 48.21 AMO 66.02
Mathematics

Graduation Rate 82.93 AMO 86.48

Source: ADE ESEA REPORT 2013

Note: The Complete ESEA Report is available on-line at https://adedata.arkansas.gov/arc/

List the feeder schools and/or recipient schools that supply or receive most of this

School’s students:

School Grade School

Span
Dermott Elementary School |K—-6

9. Briefly describe the background and core competencies of the school’s current key
administrators and indicate the number of years they have held the position and the

number of years they have been employed in the school and LEA.
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Table H: Background of Administrators

Background and Core Yearsin Years Years

Competencies Position in in LEA
School

David Clinton, Principal| e Licensure: 1 1 1

0 Building Level
Administrator 5-12

0 Building Administrator
7-12

0 Building Administrator
PK-

0 Secondary Health

o Coaching

0 Middle School Social
Studies

TESS Certified

Arneice Gardner e Licensure: 8 24 30

o Curriculum K-12

0 Masters in Building
Level Administration
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Kelvin Gragg, e Masters of Education, UAPB, 2 2
Superintendent 2000

e Building Level Administrator
Program of Study, UALR, 2000

e District Level Administrator
Program of Study, SAU, 2010

e District Admin Certification P
-12

e Building Administrator 5-12

e 29 Years in Education

e 1 Year as Federal Programs
Coordinator

e 10 Years as Building

Principal
Amanda Bittle, Federal| e M.S.E. Educational Leadership — 2 15
Programs Coordinator Building Level, HSU, 2013
e M. Ed. School Counseling, SAU,
2006

e 15 Years in Education

April Cantrell, District e 11 Years in District 3) 11
Treasurer e 7 Years District Treasurer

e 7 Years Accounts Payable Clerk
e 7 Years Fixed Assets Clerk

10. Describe how administrators are evaluated. By whom? How frequently? What is the process?

Evaluation of Administrators

Administrators are evaluated using an instrument approved by the school board and aligned with
Arkansas Department of Education Administrator Licensure Standards. The evaluation instrument is
designed to measure all elements necessary to effective school leadership.
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The evaluation system was developed to evaluate Dermott principals on four standards: (1)
Management Skills, (2) Instructional Leadership, (3) Professional Responsibilities, and (4)
Communication and Interpersonal Relations. Each standard is further defined by specific performance
indicators, which clearly establish the expected behavior for each indicator. There are 20 performance
indicators within the four standards. Each performance indicator contains precisely defined duties that
demonstrate the desired behaviors of outstanding administrative leadership.

A replica of the administrator evaluation has been provided in Appendix A.
Evaluation by the Superintendent

The superintendent uses the formal administrative evaluation tool plus a variety of other indicators to
develop specific feedback for the principals. The main objective is to further each principal's
professional growth.

Frequency of Evaluation

Principals are evaluated formally every year. The formal evaluation provides documentation for each
standard and performance indicator. These are then used by the superintendent as a vehicle for
discussing each principal's professional growth plan. These professional growth plans align with the
immediate and identified needs of their schools based on current student data and scholastic audit
information. Principals share their evidence of progress and accomplishment with the superintendent at
the formal evaluation conference.

Transition to New Evaluation Instrument

Beginning in the 2013 — 2014 School Year, the Superintendent began transitioning into using the
Arkansas Leader Excellence and Development System (LEADS) to evaluate Administrators. The
evaluation instrument has six (6) standards, each standard being assessed on a scale of four
performance ratings. LEAD S also incorporates extensive professional growth opportunities with
individualized growth plans.

11. Briefly summarize the process by which teachers are evaluated. By whom? How frequently?

Teacher Evaluation

Dermott High School elected to fully implement the Arkansas Teacher Excellence and Support System
(TESS) as its evaluation system for the 2013 — 2014 school year. TESS is based on Charlotte
Danielson’s Framework for Teaching which is based on constructivist theory.

TESS has four (4) domains with 22 indicators of teaching effectiveness. Each indicator has four (4)
performance standards.
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The evaluation process is a yearlong ongoing professional development experience beginning with the
creation of a professional growth plan, ongoing cycles of reflection and observations, culminating in
formative evaluation and post conference.

e Arkansas Code § 6-13-1305, concerning subdivision to read as follows:

e Teacher evaluations, professional learning plans, and teacher support under the Teacher
Excellence and Support System, (TESS), 8§ 6-17-2801 is the Teacher Evaluation system in
Arkansas. TESS is based on Charlotte Danielson’s Framework for Teaching which is based on
constructivist theory. 6-17-1504. Evaluation — indicates that

e Each teacher employed by the board of directors of a school district shall be evaluated in
writing annually under the Teacher Excellence 28 and Support System, § 6-17-2801 et seq.

e TESS has four (4) domains with 22 indicators of teaching effectiveness. Each indicator has
four (4) performance standards.

e The evaluation process is a yearlong ongoing professional development experience
beginning with the creation of a professional growth plan, ongoing cycles of reflection and
observations, culminating in formative evaluation and post conference.

e The TESS Evaluation System was implemented beginning in November 2013. The system
gives the teacher the opportunity to bring forth data to support decision making

The evaluation process will be a yearlong ongoing professional development experience beginning with
the creation of a professional growth plan, ongoing cycles of reflection and observations, culminating in
formative evaluation and post conference.

12. Briefly describe previous and current reform and improvement efforts, within the last five years.
2009-2010
The District Did the Following:

e Employed a certified teacher as a math/science/reading computer lab facilitator. The facilitator
was responsible for ensuring that students were receiving remediation in reading, math, and
science based on EOC data and the AR Frameworks. Facilitator utilized A-Plus, My Reading
Coach, and various other software to enhance student achievement.

e Provided College Preparatory Enrichment Program (CPEP) through Arkansas Department of
Education to help improve ACT scores in English/Language Content.

e Trained all teachers with strategies to enhance students’ writing achievement across the
curriculum.
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Provided mentoring to teachers on strategies for incorporating open response and writing
prompts in various classroom activities.

Provided training to Language Arts teachers on the writing process, and provided mentoring for
this training throughout the year during classroom visits (Dr. Pat Weaver.)

Contacted outside experts in literacy from the SEARK and the University of Arkansas at
Monticello.

Provided on-going mentoring opportunities during the regular classroom instructional day to
assist in the implementation of strategies including Building Academic Vocabulary by Robert
Marzano’s Strategies That Work, Writing Next and Reading Next...

Provided Curriculum Alignment Workshops through Dr. Pat Weaver for Teachers during July.

Began a curriculum mapping cycle In the summer of 2007, using Cap for Success, (an outside
consulting firm) to plan, design, and implement curriculum for the school district. At this time, the
teachers and Dr. Pat Weaver, President of Cap for Success met to map the curriculum for math,
targeting the standards in the nine weeks pacing guides that would be measured on the district
target tests. Those services were continued through August of 2012.

Contracted with Literacy First to implement writing across the curriculum. Literacy First provided
a systemic research-based, comprehensive reform process designed to accelerate the reading
achievement of all students. The instructional plan for all Content Areas was designed to refine
every teacher’s instructional skills. It provided teaching and learning strategies that assisted
students to a clearer and quicker understanding of content. It was further designed to
strengthen Teachers’ instructional skills regardless of content area and principal’s instructional
leadership skills and ability to provide an on-going supportive growth are enriched. Reading First
agreed to cancel the Dermott contract at the end of the 2009-2010 school year when the District
was identified in fiscal distress.

The district hired a K — 12 Math Instructional Facilitator sometime prior to the 2009 — 2010 School
Year. The district has continued to employ a person in this position.

2010-2011(Summary)

The district did the following to support school improvement efforts:

Continued the employment of a certified teacher as a math/science/reading lab facilitator. The
facilitator was responsible for ensuring that students were receiving remediation in reading, math,
and science based on EOC data and the AR Frameworks. Facilitator utilized A-Plus Software to
enhance student achievement.
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Continued the College Preparatory Enrichment Program (CPEP) through Arkansas Department
of Education to help improve ACT scores in English/Language Content.

Continued to train all teachers in strategies to enhance student's writing achievement across the
curriculum. Provided mentoring to teachers on strategies for incorporating open response and
writing prompts in various classroom activities.

Provided training to LA teachers on the writing process, and provided mentoring for this training
throughout the year during classroom visits (Dr. Pat Weaver).

Continued to access the expertise of OUTSIDE EXPERTS in literacy from the SEARK and the
University of Arkansas at Monticello provided on-going mentoring opportunities during the regular
classroom instructional day to assist in the implementation of strategies including Building
Academic Vocabulary by Robert Marzano’s Strategies That Work, Writing Next and Reading
Next.

Provided Curriculum Alignment Workshops for Teachers during July. (Dr. Pat Weaver
Continued to employ a K — 12 Math Instructional Facilitator.

Employed for the first time, a K — 12 Literacy Instructional Facilitator.

2011-2012 (Summary)

The district did the following to support school improvement efforts:

Continued the employment of a certified teacher as a math/science/reading lab facilitator. The
facilitator was responsible for ensuring that students were receiving remediation in reading, math,
and science based on EOC data and the AR Frameworks. Facilitator utilized A-Plus Software to
enhance student achievement.

Continued the College Preparatory Enrichment Program (CPEP) through Arkansas Department
of Education to help improve ACT scores in English/Language Content.

Continued to train all teachers in strategies to enhance student's writing achievement across the
curriculum. Provided mentoring to teachers on strategies for incorporating open response and
writing prompts in various classroom activities.

Provided training to LA teachers on the writing process, and provided mentoring for this training
throughout the year during classroom visits.

Continued to access the expertise of OUTSIDE EXPERTS in literacy from the SEARK and the
University of Arkansas at Monticello provided on-going mentoring opportunities during the regular
classroom instructional day to assist in the implementation of strategies including Building

Academic Vocabulary by Robert
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2012-2013

e Participated in Embedded Professional Development and critical coaching with Fetterman &
Associates

e Provided additional Curriculum Alignment Workshops for Teachers during July.
e Employed a K-12 Literacy Facilitator.

e Participated in Common Core Training from ADE.

e Continued to employ K — 12 Math and Literacy Instructional Facilitators.

e Hired a new visionary superintendent.

Facilitated the development of a shared vision of learning.

Participated in a full comprehensive environmental scan of the educational organization’s

strengths and needs in order to comprehensively address student and staff needs of the

district.( Fetterman &Associates)

Examined data consistently in order to facilitate measuring progress and setting standards -- and
analyzing the information to identify patterns of failure and their causes to diagnose low performance
and attack specific problems with concrete solutions. (Fetterman &Associates)

Conducted critical coaching meeting with school staff, and observed instruction, to develop
consensus about the issues likely to impact the performance of the students of Dermott Public
Schools in the future and to develop strategies for long-term school success. (Fetterman
&Associates)

Facilitated a process for development of a shared vision of learning; (Fetterman &Associates)
Implemented practices to improve school culture and instructional program conducive to student
learning and staff professional growth;
Created a Committee to monitor school discipline and safe, effective learning environment factors
Mobilized a faith-based parent/community group and collaborating with families and community
members; (Fetterman & Associates).
e Contracted with Fetterman & Associates as the External Provider to:

o0 Work with school staff and administration to develop a professional development

delivery process.

0 Monitor and evaluate the successful implementation of the Accountability Plan.

o Conduct focused faculty meetings and grade meetings when appropriate.
Strengthen the instructional leadership by mentoring, monitoring and advising the
administration in implementing a supervision plan that provides students with
curriculum linked to State Frameworks and Common Core State Standards.
Advise and provide direction on needed procedural modifications.
Observe classrooms and provide critical feedback to teachers and administrators.
Coach and mentor the in classrooms on researched-based instructional practices.
Monitor and evaluate the successful implementation of school plans to include:

= implementation of the discipline plan,
*= implementation of staff performance expectations,

(@]

O O0O0OoOo
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= documenting due process requirements,
= documentation of teacher professional improvement plans,

e Planed professional development activities and monitored the instructional program.

e Began implementing the recommendations from the Environmental Scan. A summary of some
of the recommendations are provided for review.

1.

School Environment: Maintain the focus on continuously creating and sustaining a
positive school climate. This will improve student achievement and motivation to learn,
reduce disciplinary problems and increase teacher satisfaction and retention. Students
will do well and teachers will improve their teaching if they are in a safe, supportive
culture of learning with firm, fair rules of discipline.

Standards: Teacher collaboration for instruction and instructional planning, targeted
professional development in specific areas, and careful reviews of curricula to ensure
that the curricula focused on essential content and addressed state standards play a
role in creating the capacity, vision, and commitment needed to improve their lowest
performing schools.

Accountability: Encourage and maintain collective and individual accountability for
performance through consistent evaluation and comprehensive review and feedback
development and capacity building are keys to success.

Assessment and Data Use: Use assessment data to set goals for instructional
improvement, professional development, and to improve student achievement.

School Culture: Develop a culture of collaboration and high expectations for student
success. Students will do well and teachers will improve their teaching if they are
committed to high academic expectations for success.

School Improvement Plan: Commit to a long-term and continuous process of school
improvement by holding stakeholders accountable for performance documenting
progress and creating the capacity by developing high yield goals, vision, and
commitment needed to improve.

Transitions and Threats: Monitor in-school suspension, absentees, overall class
grades, Individualized Education Plan (IEP), Teacher Professional Plans, lesson plans,
Response to Intervention Plan (RIP) and Students Academic Improvement Plan (AIP)
implementation to ensure that struggling students and teachers do not fall behind.
Library Media/Technology: Ensure all teachers are provided with the training and
support they need to proficiently use all available technology; make on-line classroom
supports and available to students, teachers and parents; Encourage greater focus on
reading by charting the number of books reads each week by students and present this
information to the Leadership Team.

Engaged Learning: Drive student achievement by ensuring that students are engaged
in stimulating, high quality instructional delivery practices by using researched based
strategies to get all students involved with each lesson, and eliminate wasted time
during lessons.
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10. Parent Community: Develop partnerships with businesses, civic groups, and
institutions of higher education to help encourage more parental and community
involvement; Cultivate parental involvement by providing examples and ways to assist
student with assignments; and creating opportunities for active participation. Provide
parents with academic supports and refrigerator curricula for each grade level; Provide
examples of steps in mathematical operations and other homework assignments, so
that parents are better able to assist students.

11. Leadership: Provide continuous support and assistance to the building leaders
because strong leadership at the school site is essential. The school principal to be a
pivotal factor in determining the success schools and trust and ownership of the
school’s visions must be enhanced. Outline the expectations for school leadership as
outlined by the Council of Chief School officers. A strong school administrator is an
educational leader who promotes the success of all students by:

12. Professional Development: Establish and execute a comprehensive professional
development plan based on needs identified by the Department of Education, the
Superintendent and the External Provider that will support the needs of students and
staff.

13. Quality Teaching/Instruction: Build instructional capacity through a comprehensive
classroom observation and feedback system by observing active teaching, instructional
strategies, student engagement, lesson objectives, academic transitions, modeling,
monitoring, guided practice, independent practice, assessments, classroom climate,
and embedded professional development inside of the teacher’s classroom. Ensure
that observations are followed by immediate feedback whenever appropriate.

2013-2014(Summary)

The district did the following to support school improvement efforts:

Participated in the UALR TRIO program after school tutoring for math and literacy.

Participated in Embedded Professional Development and critical coaching with Fetterman &
Associates

Trained all Leadership team members to do CWT’s.

The district continued the employment of a certified teacher as a math/science/reading lab
facilitator. The facilitator was responsible for ensuring that students were receiving remediation in
reading, math, and science based on EOC data and the AR Frameworks. Facilitator utilized A-
Plus Software to enhance student achievement.

Continued the College Preparatory Enrichment Program (CPEP) through Arkansas Department
of Education to help improve ACT scores in English/Language Content.
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e Continued to train all teachers in strategies to enhance student's writing achievement across the
curriculum. Provided mentoring to teachers on strategies for incorporating open response and
writing prompts in various classroom activities.

e Continued to access the expertise of OUTSIDE EXPERTS in literacy from the SEARK and the
University of Arkansas at Monticello provided on-going mentoring opportunities during the regular
classroom instructional day to assist in the implementation of strategies including Building
Academic Vocabulary by Robert Marzano’s Strategies That Work, Writing Next and Reading

Next.

e New Personnel were hired for the continued positions of K — 12 Math and Literacy Instructional
Facilitators.

e Hired new building leader

The district did the following to support school improvement efforts:

e Contracted with Fetterman & Associates as the External Provider to:

0]
0

0]

0]

Help drive actions and stakeholders to do more than is expected.

Work with school staff and administration to develop an Accountability process for
school improvement implementation.

Monitor and evaluate the successful implementation of the Accountability School
Improvement Plan/process.

Demonstrate analytical thinking by helping staff to break down the implementation of
simultaneous initiatives such as Common Core State Standards, TESS, ASCIP, and
IMO creation and development and help eliminate barriers to collective implementation
lags.

Conduct focused faculty meetings and grade meetings when appropriate.
Strengthen the instructional leadership by mentoring, monitoring and advising the
administration in implementing a supervision plan that provides students with a
guaranteed essential curriculum linked to State frameworks and Common Core State
Standards.

Advising and providing direction on needed procedural modifications.

Observe in classrooms continuously and provide post observation conferencing with
teachers and administrators.

Provide coaching and mentoring the administrator in classroom observation and
conferencing.

Monitor and evaluate the successful implementation of school plans to include:
implementation of the discipline plan and implementation of staff performance
expectations.

Document through weekly reports and meeting continuous progress and identify
barriers to successful documenting of due process requirements.

Assist with the development of teacher professional improvement plans, planning
professional development activities and monitoring the instructional program.

e Focused on driving for results though the participation in understanding by Design training
sponsored by Fetterman & Associates in alignment with ASCD.
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Provided opportunities for key leadership to participate in state, national and local professional
development opportunities in curriculum development.

Provided training on Common Core standards and how to read and implement the standards
during lesson planning.

Develop a common lesson plan and lesson plan monitoring system.

Provided continuously embedded professional development for teacher in subject areas
identified by assessment data with the lowest achievement.

Provided data analysis to provide a snapshot of what students know, what they should know,
and what can be done to meet their academic needs

Focused on challenging AMO goal and high standards despite the barrier of new teachers, high
poverty, and high teacher turnover in tested grades

Established monitoring and effectiveness by setting clear expectations for student and teacher
behavior and held stakeholders accountable for performance and behavior.

Continuously met in teacher groups with a focus on planning ahead by establishing and
implementing IMO’s and ASCIP goal and metrics

Conducted community meeting with local leadership classes to encourage greater community
involvement.

Demonstrated a personal and collective belief that performance could and would improve.
Participated in the UALR TRIO program after school tutoring for math and literacy.

Trained all new Leadership team members to do CWT'’s.

The district continued the employment of a certified teacher as a math/science/reading lab facilitator.
The facilitator was responsible for ensuring that students were receiving remediation in reading,
math, and science based on EOC data and the AR Frameworks. Facilitator utilized A-Plus Software
to enhance student achievement.

Continued the College Preparatory Enrichment Program (CPEP) through Arkansas Department of
Education to help improve ACT scores in English/Language Content.

Continued to train all teachers in strategies to enhance student's writing achievement across the
curriculum. Provided mentoring to teachers on strategies for incorporating open response and writing
prompts in various classroom activities.

Continued to access the expertise of OUTSIDE EXPERTS in literacy from the SEARK and the
University of Arkansas at Monticello provided on-going mentoring opportunities during the regular
classroom instructional day to assist in the implementation of strategies including Building Academic
Vocabulary by Robert Marzano’s Strategies That Work, Writing Next and Reading Next.

Hired a new Building Leader.

Focused on Common Core and PARCC transitions

Improved technology use.

Step 2 - Develop a Profile of the School's Performance

1. Enter the percentage of all students who tested as proficient or better on the state
Standards assessment test for each subject available.

Table I: Students Proficient by Subject and Year
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Subject 2013 2012 2011 2010 2009
Reading/Language/English 58.24% 51.16% 44.76% 38.33% 27.67%
Mathematics 48.25% 43.44% 57.14% 44.25% 37.25%
Science 22.73% 11.86% 9.84% 19% 6%
Social Studies . . . . .
Writing . . . . .

2. Student analysis from the past 3 years - enter the percentage of students in each
subgroup who tested proficient or better on the state standards assessment test for
each subject available.
Table J: Student Achievement by Demographic Groups and Year Tested
Subject White, non- Black, non- Hispanic Other Ethnic Special
Hispanic Hispanic Education

2013 | 2012 | 2011 | 2013 | 2012 | 2011 | 2013 | 2012 | 2011 | 2013 | 2012 | 2011 | 2013 | 2012 | 2011
Reading/ 22221 25 | 0 (60.76/51.85|10.34/ 100 (100 | | _ | _ | _ 10|10 ]| O
Language/

English
Mathematics | 25 |71.43|37.5|47.52|41.96|58.33| 100 (33.33] 100 | __ | __ | __ ]15.38|27.27| O
Science 20 | O 0 |20.69|11.54/10.34}66.67 50 | _ | _ | _ | _ | O 0 0
Social I R Y R R I A R R R R S R R N
Studies
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3. Student analysis from the past 3 years - enter the percentage of students at each
grade level in this school who tested proficient or better on the state standards

assessment test for each subject available.

Table K: Proficiency by Subject in 2013

Subject 3rd |[4th |5th |6th |7th |8th |9th | 10th | 11th | 12th
Gr. |Gr. Gr, |Gr. |Gr. |Gr. [Gr. |Gr. |Gr. |Gr.
Reading/Language/English . . . __159.38|67.57| 140091
Mathematics | 1 153.1346.15|69.23|23.08(33.33| __
Science . . . _ 11563 __ 0 3704 O 0
Social Studies _ _ _ _ _ _ _ — — —
Writing _ _ _ _ _ _ _ _ _ _
Other _ _ _ _ _ _ _ _ _ _
Table L: Proficiency by Subject in 2012
Subject 3rd |4th |5th |6th |[7th |8th |9th | 10th | 11th | 12th
Gr. |Gr. |Gr, |Gr. |Gr. [Gr. |[Gr. |Gr. |[Gr. |Gr.
Reading/Language/English o o o 5135|5862 o 40 o
Mathematics o o o | 35.14|78.26|59.26| 50 |16.67|16.67
Science . . . _116.22| 0 5 . .
Social Studies . . . . . . . . . .
Writing _ _ _ _ _ _ _ _ _ _
Other _ _ _ _ _ _ _ _ _ _
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Table K: Proficiency be Grade in Year 2011

Subject 3rd | 4th | 5th | 6th 7th | 8th | 9th | 10th | 11th | 12th

Gr. Gr. Gr, Gr. Gr. Gr. Gr. Gr. Gr. Gr.

Reading/Language/English o o o 3889|5882 3714

Mathematics . . . __138.89|66.67 |69.23 | 100 . 0
Science 5.56 0 16.67

Social Studies

Writing

Other

4. Average daily attendance percentage for the 2013-2014 school year: 99.7%
5. Mobility rate for the 2013-2014 school year: 9%

6. Graduation rate for all students for the 2012-2013 school year: 88.46%

Graduation rate percentage for past 3 years: (high schools only)

All Students
2013 88.46%
2012 82.93%
2011 87.23%

Key Questions

1. Which subpopulations of students are experiencing the lowest achievement?

Population experiencing the lowest Achievement

e Dermott High School has less than 10 Caucasian or Hispanic students, and 100% of the
population qualifies for free lunches, the subpopulation experiencing the lowest achievement
Is equal to the general population.

e Benchmark and EOC Data reveal that the general population at Dermott High School is
experiencing steady gains, but still remains significantly below the state average in percent
proficient.

e To determine which students are experiencing the lowest achievement an analysis of
students who scored below proficient was conducted.
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e On Literacy Benchmark and Grade 11 Literacy Exams, 41.76% of students scored below
proficient.

e On Math Benchmark and EOC Exams, 51.75% of students scored below proficient.

e On Science Benchmark and EOC Exams, 77.27% of student scored below proficient.

2. Which subpopulations of students are experiencing the lowest graduation rates?

Population with Lowest Graduation Rates

e Dermott High School has less than 10 Caucasian or Hispanic students, and 100% of the
population qualifies for free lunches, the subpopulation experiencing the lowest achievement
is equal to the general population.

e The general population graduation rate of Dermott High School for 2012 was 82.93%: This is
below the 2012 AMO of 86.48.
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3. In which subjects are students experiencing the lowest achievement?

Students at Dermott High School are experiencing low achievement in the areas of
Literacy, Math and Science.

Lowest achievement by Subject Areas

e The 2013 Accountability Report indicates that Dermott High School was an
Achieving School in Literacy, however significantly below the state average.
Furthermore, the All Students population 3 Year Average of 50.55% did not
meet the 2013 AMO of 53.70%.

e The greatest need in Literacy is to address open response questions.

e Dermott High School was a Needs Improvement School in Mathematics. The
percent proficient of 46.73 was almost 20% below the 2013 AMO of 66.02%.

The greatest need identified by subject area is in Mathematics and Science
A detail description follows:

7" Grade:  An analysis of the Mathematics data (Multiple Choice) indicated that
students scored lowest in the Mathematic strand of measurement.
All Open Response Strands were low with some being as low as
12.5% correct.

8" Grade: An analysis of the Mathematics data (Multiple Choice) indicated that
students scored lowest in the Mathematic strand of measurement
All Open Response Strands were low with some being as low as 0%
correct.

Algebra l:  An analysis of the Mathematics data (Multiple Choice) indicated that
students scored lowest in the Mathematics strand was Linear
Functions.

All Open Response Strands were low with some being as low as
12.5% correct.

Geometry: An analysis of the Mathematics data (Multiple Choice) indicated that
students scored lowest in the Mathematic strand was Relationships
between Two & Three Dimensions.

All Open Response Strands were low with some being as low as
12.5% correct.

The greatest needs in Science are as follows:

7" Grade:  An analysis of the Science data (Multiple Choice) indicated that
students scored lowest in the Science strand of Nature of Science.
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All Open Response Strands were low with some being as low as
25% correct.

Biology: An analysis of the Science data (Multiple Choice) indicated that
students scored lowest in the Biology of molecules and cells
All Open Response Strands were low with some being as low as
12.5% correct.

4. What characteristics of the student demographics should be taken into account in
selecting a model and external partners and/or providers?

Characteristics Of External Providers Considered student Demographics

High-Quality Providers should be adept in creating the capacity in the Dermott High School in
the following areas:

Goal Setting and Planning

e All plans and activities should be aligned with goals that were established by the
school or district during the needs assessment and the school or district
improvement processes.

Long Term

e The provider’s services should be offered as part of a long-term strategy for
improved student learning. The provider should be candid about the fact that
making changes to affect student learning is a complex and difficult task that takes
time.

Customized
e The provider should be prepared to tailor its approach to the school or district’s

unique circumstances and needs. The provider also should have a viable plan to
get buy-in from key stakeholders.

Research Based
e The provider’s approach should be grounded in research and backed by evidence
that it gets the desired results in similar circumstances. Ideally, this evidence of
effectiveness should come from scientific research but often no such research
exists. In such cases, evidence could take the form of strong anecdotes of
effectiveness, references from successful users of the approach, and other
indications that the approach is “best practice.”
Capacity Building
e All services should be delivered with a strategy for training the school or district to
be able to practice and assess these skills independently. The provider should
have a plan for building capacity at the school or district level and evidence that it
has accomplished this goal in the past. These capacity-building services could take
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the form of a trainer-of-trainers model, annual “brush-up” trainings, and/or co-
development of services with a site-based professional development design team.
Student Demographics

e The student demographic characteristic to take into account when selecting a
model and external providers are the high African American Population and the
Low Socioeconomic Status. One hundred percent of the population receives
free lunch. Generational poverty is the norm for the majority of student at
Dermott High School.

e Job-embedded Professional Development is a large part of the Transformation
Model. Therefore, the leadership sought an External Provided able to support
Arkansas Initiatives, especially the implementation of Common Core, TESS,
and PARCC.

e Culturally responsive classroom characterized by high yield strategies was
another consideration when selecting an External Provider

¢ In selecting a model, the leadership of Dermott High School selected the
Transformation Model's approach due to the enrollment, racial and economic
characteristics of the students. When selecting an external provider, the
leadership of Dermott High School thought that the provider should have
experience in Arkansas’ Public Schools, documented success in student
achievement, and experience with African American, rural, and low
socioeconomic students. The External Provider must be sensitive to the needs
of the African American culture and be able to foster relationships between the
school and the community.

5. What, if any, characteristics of the enrollment areas of the school should be taken
into account in selecting a model and external partners and/or providers?

Characteristics of the enrollment areas of the school taken into account in
selecting a model and external partners and/or providers

The total number of rural students, poverty index, and the racial composition of

the school should be taken into account when selecting an External Provider.

e Dermott High School is in the Delta in Southeast Arkansas. The provider
should have expertise in rural education issues and experience in working in
rural schools.

e The Provider must understand the impact of small school on average daily
enroliment.

e The provider must understand the culture and be culturally sensitive to student
and staff needs
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Step 3 Reviews of ADE Scholastic Audit and other School Data

1 A. Provide a detailed summary of the school’s progress relative to the Arkansas
Standards and Indicators for School Improvement, (ADE Scholastic Audit):

e Discuss the specific findings that led to the “Recommendations”;

e LEA (Leadership) and/or school “Recommendations” identified for implementation;
e Implementation progress;

e Timeline of prioritized “Recommendations” and the

e Evaluation process.

Scholastic Audit Review

The Arkansas Department of Education conducted a Scholastic Audit of the Dermott High
School during the period of November 11, 2012- November 16, 2012.

The Dermott Public Schools received the results of the Scholastic Audit from the
Department of Education in the spring of 2013. Immediately, key leaders in the district, the
External Provider and the ADE staff met and the results were reviewed and plans made
for implementation.

According to the Scholastic Audit Committee, Dermott High School was ranked as having

little or limited development or implementation in approximately 80% of the Scholastic Audit
Indicators.

The Scholastic Audit Summary is provided on the following page.
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Dermott High School
Scholastic Audit Summary Report
At-a-Glance

The charts below indicate the percentage of indicators in each standard for the following four
performance levels:

- Exemplary level of development and implementation

- Fully functional and operational level of development and implementation
- Limited development or partial implementation

- Little or no development and implementation

= D D

Standard 4 - School Culture

Total Indicators @ 11

Standard 1 - Curriculum

Total Indicators : 7

Standard 7 - Leadership

Total Indicators : 11

W -o% -0% B2 -o0%
B -o0% - 0% B:-o%
Ba-7% - 64% B2
Bl -20% - 36% B o-s5%

Standard 8 - School
Organization and Fiscal
Resources

Standard 2 - Classroom
Evaluation/Assessment

Total Indicators : 8

Standard 5 - Student, Family
and Community Support

Total Indicators : 5 Total Indicators : 10

B2 0% -0% A 0%

| B - 20% A
_ 420 _ane

W% 80% 5 6%
L] L]

B -74% - 0% | 40%

Standard 3 - Instruction

Total Indicators : 8

Standard 6 - Professional
Growth, Development, and
Evaluation

Standard 9 - Comprehensive
and Effective Planning

Total Indicators : 16

Total Indicators : 12

B4 0%

3 - 0% 4 -0%
=2 -502,4, I3 - 0%
2 - 58%

B 1 -s0% k _4?;

Scholastic Audit Recommendations Summary

The Scholastic Audit Committee provided the Dermott High School with specific
recommendations to address the lowest ranked indicator; those recommendations are
listed in the table below with a summary of actions taken to date to implement the
recommendations.



Table L: Scholastic Audit Recommendations Summary of Actions to date.

Recommendation
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Standard

Standard 1 :Curriculum

School leadership must allocate time for
monitoring, evaluating, updating, and revising

the curriculum

Progress To Date

Leadership has put
Common Planning Time
in the schedule for

Content PLC’s.

Bell-to-bell instruction should occur every

day in every classroom

The principal and
instructional facilitators
are collecting this data in

CWT’s.

Teachers should be trained in the effective

use of learning objectives during instruction

Fetterman & Associates
provided Professional
Development in the Back
to School PD on writing
effective learning

objectives.

Standard 2 : Classroom

Evaluation/Assessment

All teachers should begin using rubrics to
inform students of high academic

expectations

Facilitators and the
External Provider
provided Professional
Development in using
rubrics utilizing

technology.

Teachers, with assistance from school and
district leadership, need to increase the level

of questioning on assessments

Fetterman & Associates
provided training in
higher level questioning.
The principal and
facilitators have
conducted focus walks
and documented the

results.
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Teachers must begin giving students the type
of feedback which informs and directs them
to an improvement on their level of

performance

To be implemented in the

2014-2015 school year.

Standard 3: Instruction

School leadership should provide ongoing,
job-embedded professional development on
technology to enhance instruction and

increase student learning.

The school purchased
Ipads and provided
training on using
technology to increase

student learning.

School leadership should meet with teachers
regularly to examine and discuss student

work

Principal and Facilitators
meet with Content PLC
members to examine
student work and guide

instruction improvements

All classroom instruction should be effective
and provide students with optional

opportunities for learning

The Leadership team has
included IMO’s in the PIP
that measure
implementation of
differentiated instruction
through research based

strategies.

Standard 4: School Culture

School leadership should immediately provide
professional development to assist teachers in
accepting their roles in the success and failure

of all students.

This is on-going in all
efforts to improve the

school culture.

School leadership should seek input from all
teachers and classified staff in the decision-

making process.

The school has organized
school improvement
committees to share the

decision-making process.

School leadership and teachers must assume

accountability for identifying, monitoring, and

Faculty developed

uniform classroom rules
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consistently applying behavioral expectations

which are posted on all

classroom walls.

Teacher-and student-made rubrics should be
developed and shared with students prior to a

performance task.

Standard 5: Student. Family
and Community Support

The school leadership must form a

parent/school involvement committee.

One of the new school
improvement committees
is the Parent/Community

Engagement Committee.

All classroom instruction should be highly
engaging and provide students with optional
opportunities for learning. Students are
diverse and require differentiated

instructional delivery

IMQ’s have been written
to address differentiated

instruction.

Professional development on the impact of
cultural differences in learning should be

revisited

During the 2014-2015
school year, the
facilitators plan to do a
book study addressing

cultural characteristics.

Standard 6: Professional

Development and Evaluation

The school leadership at Dermott High School
should incorporate each staff member's
Individual Professional Growth Plan into

yearly evaluations.

TESS was fully
implemented in the 2013-

2014 school year.

Professional development sessions should be
planned around student assessment data and
the specific instructional and behavioral needs
stated on the Individual Professional Growth

Plans

The leadership
committee will meet in
April to gather all of the
analyses of student data
to plan the Professional

Development.

Devise a plan to follow up with teachers on

their specific areas of instructional and/or

TESS was fully

implemented in the 2013-
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behavioral deficits.

2014 school year.

Table: M Specific Actions the School has Taken to Address the Scholastic Audit

Recommendations

ADE Scholastic Audit
Indicators/ Arkansas School

Progress Made

improvement Standards
Academic Performance
Standard 1: Curriculum-The
school develops and
implements a curriculum that
is rigorous, intentional, and
aligned to state and local
standards.

The External Provider, Fetterman and Associates
trained all staff members in a two day researched —
based professional development training workshop
with consistent face to face feed-back in August
and September of 2013...

The External provider purchased Understanding by
Design by Grant Wiggins and assisted the staff in
book study during the Spring of 2013

The principal and the external provider conducted
building walkthroughs with ADE Personnel to
monitor curriculum implementation.

Embedded Professional Development was
provided to the Literacy and math specialists in
September

Academic Performance
Standard 2: Assessment-The
school utilizes multiple
evaluation and assessment
strategies to continuously
monitor and modify
instruction to meet student
needs and support proficient
student work.

Expectations and modeling of the expectation for
the Technology-enhanced constructed questions
on the new PARCC Assessment was conducted in
grade 7 and Grade 9 English and Computer class

Embedded professional Development
conducted for Ms Simpson__ Literacy coach on
Advances in the PARCC

Interim Assessment were score and
administered to students to provide some
measurement of enroute progress on the
assessment

Professional development was provided to the
staff on how to unpack assessment words
from the Common Core Curriculum.

The Math and Literacy Facilitators analyze the
Target Test results to provide areas of
weakness in order to remediate. They also
provide a list of the skills students most
frequently missed in order for teachers to
reteach.

Academic Performance
Standard 3: Instruction-The

Critical Coaching and modeling inside of
teacher’s classrooms was continuously




ADE Scholastic Audit
Indicators/ Arkansas School

Progress Made

improvement Standards
school’s instructional
program actively engages all
students by using effective,
varied, and research-based
practices to improve student
academic performance.

conducted by the external providers and
academic coaches: Ensuring that teachers are
effective and able to improve instruction.
Maintain a consistent focus on improving
instruction.

Learning Environment
Standard 4: School Culture-
The school/district functions
as an effective learning
community and supports a
climate conducive to
performance excellence.

A detailed environmental scan was conducted
with specific recommendation provided to the
superintendent and staff regarding ways to
move forward

Building repairs were made, and painting was
done to make the environment more
conducive to learning

Inside the building, banners, posters and
pictures were placed to make the building
more attractive.

Learning Environment
Standard 5: Student, Family,
and Community Support-The
school/district works with
families and community
groups to remove barriers to
learning in an effort to meet
the intellectual, social,
career, and developmental
needs of students.

A faith-based support group was established
to help keep the community informed

A meeting was held at city hall with the mayor
and key community leaders on ways the
community could become involved with the
school.

The External provider, the Federal Program’s
Coordinator and the Curriculum Director
participated in a regional leadership training
class with local emerging leaders on how to
better support educational initiatives in the
school’s catchment area.

Learning Environment
Standard 6: Professional
Growth, Development, and
Evaluation-The
school/district provides
research-based, results
driven professional
development opportunities
for staff and implements
performance evaluation
procedures in order to
improve teaching and
learning.

Data was disaggregated to inform instruction
and for continuous improvement by providing
time collaboration on the use of data.

Efficiency

Standard 7: Leadership-
School/district instructional
decisions focus on support
for teaching and learning,
organizational direction, high

Job descriptions have been created for the
curriculum coordinator, Math Instructional
facilitator, and Literacy Facilitator.

A calendar style work plan has been created
for both facilitators and curriculum coordinator.
Critical coaching has been provided to the




ADE Scholastic Audit
Indicators/ Arkansas School
improvement Standards

Progress Made

Efficiency performance
expectations, creating a
learning culture, and
developing leadership
capacity.

principal to ensure he schedules time for daily
activities.

Seven Indicators in Indistar have been created
regarding assessment in order to create
effective leadership practices.

Efficiency

Standard 8: Organizational
Structure and Resources-The
organization of the
school/district maximizes use
of time, all available space
and other resources to
maximize teaching and
learning and support high
student and staff
performances.

The organizational structure has been
modified to include the six educational
committees listed this year:

0 Leadership team
Curriculum and Instruction
PLC’s
School Climate/Student discipline
Parent Involvement Community
Outreach

o Student Advisory
Established regular meetings for the
Leadership Team to address Curriculum,
Assessment, Instruction, School Climate and
Leadership Issues.
The leadership team spends time addressing
issues that eliminate the possibility of violating
state and federal standards.
The LEA, ADE, and External Providers meet
weekly to plan, identify barriers, and to
establish annual and immediate measureable
objectives.

OO0O0OoOo

Efficiency

Standard 9: Comprehensive
and Effective Planning-The
school/district develops,
implements, and evaluates a
comprehensive school
improvement plan that
communicates a clear
purpose, direction, and
action plan focused on
teaching and learning.

The LEA, External Provider, and ADE have
established procedures and processes through
the use of Indistar and ACSIP in order to
advance the full implementation of the School
Improvement Plan.

The LEA, External Provider, and ADE have
established procedures for classroom
walkthroughs/Feedback/Observation.

The LEA has begun initial implementation for
the TESS evaluation system.

The LEA has begun initial implementation for
planning for Understanding by Design.

The LEA has begun initial implementation for
LDC and MDC.

The LEA has begun initial implementation for
an ACT preparatory program.

The LEA have planned and implemented an
after school program for struggling learners.
The LEA has completed its ACSIP and
continuously woks on the Priority Improvement
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ADE Scholastic Audit Progress Made

Indicators/ Arkansas School
improvement Standards

Plan (PIP).

e The LEA prepares agendas for Leadership
team meetings and provides a newsletter to
discuss meeting outcomes and other key
information to the school board and staff.

e The LEA creates and attempts to meet IMO’s
on a regular basis through planning with the
six committees listed under organizational
structure.

1B. The LEA level must address how the LEA will support the building in providing
continuous school improvement at the building level. Additionally, the LEA will
specifically address those items unique to the role of the LEA (i.e., board policy,
supervising and guiding building level leadership).

The LEA Supports the Building in Providing Continuous School Improvement at the
Building Level by doing the following:

¢ Continue to contract with external provider who has a relentless focus on
learning results.

¢ Provide opportunities to help the school keep abreast of the current status of
the assessment consortia Partnership for Assessment of Readiness for
College and Careers (PARCC), and to help districts transition to the new
Common Core State Standards in English Language Arts/ Literacy and
Mathematics.

¢ Help the school Disaggregate testing data by class and content.

e Provide continuous support for Teaching and Learning through TESS Evaluations,
feedback and classroom walkthroughs.

e Provide opportunities for teachers to learn to use researched —based instructional
practices.

e Challenge students to become actively involved in their own learning and
encourage self direction and control and support student discipline procedures

¢ Help the school involve parents in their children’s’ learning and help them
encourage academic initiative and independence in student learning.

e Help the school recognize past and current student scholars.
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Help the school recognize improvement and achievement by personalizing letters
to parents including banners of students of the week.

Help the school leaders, through the use of External providers, to build
leadership capacity through embedded professional development that:

1. Helps the leaders to critically reflect on their learning and practice.
2. Provide expressed caring feed back as” critical friends” regarding observed

leadership practice using a problem solving orientation.

Hire external consultants to provide high quality, on-going job-embedded,
differentiated professional development. These external consultants view
lesson plans, monitor classes, give teachers immediate feedback in use of
best practices.

Provide opportunities for teachers to visit other classes to observe instructional
strategies. LEA also provides adequate time for collaboration by examining the
master schedule and scheduling common planning time among subjects and
to attend workshops, seminars and curriculum planning.

Monitor the extent to which the professional development has changed
instructional practices by focusing on changing the school culture. To achieve
this change the LEA provides professional development to move teachers from
teacher directed instruction to student hands-on participation and student-
focused learning. The LEA continues to monitor lesson plans and classes to
assure teachers are moving instruction to the 21st Century.

Assist school leaders and teachers in networking with educational partners,
e.g. educational cooperatives, the university and other community
organizations.

Help create opportunities to create an academically rigorous curriculum and
support system necessary for all students to succeed.

Assist school Teams pace the applicable standards over the school year

Help the school use the standard-based interim assessments that reflect the paced
standards?

Recruit and train the best teaching workforce available.
Implement and follow all state and federal regulations.
Help the school implement the School Improvement Plan.
Help the school monitor fiscal resources.

Help the school implement the established IMO’s.
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The school must address those items unique to the roles and responsibilities of the
school for providing continuous school improvement.

The school administrator attends or presents workshops and planning sessions at the
beginning of the school year. Throughout the year, they meet with teachers individually
and collectively to:

Set clear goals;

Communicate the message of change,;

Act on data;

Discontinue failing strategies;

Monitor each administration of the target test;

Use data from benchmarks and target tests to adjust curriculum;

Implement a plan to communicate feedback to the community or stakeholders.

The school administrator is expected to take the role of change agent in his school

2. Provide a summary of other data sources used to supplement the needs assessment
and the selection of an appropriate intervention model for each priority
school. (i.e. perceptual data from students, staff and parents, process data,
improvement plan outcomes or results, professional development program outcomes
or results, other).

Summary of Other Data Sources Used

In the previous sections of this document, the Dermott High School has documented data
from the Census Report, the ESEA Report, the School Report Card, the Fetterman &
Associates’ Environmental Scan, the Scholastic Audit, and the ACSIP. The other data
sources have been embedded into the previous sections of the report. In the Needs
Assessments, the committee examined the following documents: The:

Most Recent Scholastic Audit

Most Recent Federal Monitoring Report
Most Recent Accreditation Report
School Improvement Plan
Professional Growth Plan

Lesson Plans

Curriculum maps

Data Walls

Interim Assessment Data
Teacher-made assessment Notebook
Academic Improvement Plans

QAIIIIIIIID
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SECTION B, PART 2:

B. DESCRIPTIVE INFORMATION: LEA Capacity

The Arkansas Department of Education will use the following to evaluate LEA’s capacity
or lack of capacity to serve all schools. Please answer each question.

1. Is there evidence of past school improvement initiatives? If the answer is yes,
what were the LEA’s prior improvement, corrective action and restructuring
plans? What was the success/failure rate of those initiatives?
the LEA’s prior improvement, corrective action and restructuring plans?

The LEA has focused on curriculum and instruction as an improvement initiative.
Beginning in summer of 2007, the district in partnership with CAP for Success began a
school improvement initiative. A summer curriculum academy was begun to align each
subject at each grade level with the Arkansas frameworks. Although the maps have been
completed, the teachers and the CAP for Success consultant meet to revise the maps
based on the results of target tests and augmented bench mark tests. The improvement
initiative also includes extensive training via workshops in lesson planning, teaching
writing, assessment, and research based strategies (e.g., Marzano, Tomlinson, Jacobs).
The effectiveness of the initiative is monitored by analyzing target tests and benchmark
scores and by extensive classroom visits with immediate teacher feedback. Lesson plans,
housed on the district server, are monitored and teachers are given very specific feedback
on whether they are using best practices in instruction and assessment. In the fall

of 2009, the district added Literacy First at the secondary level to provide additional
support for classroom strategies and planning. In the fall of 2010, the LEA discontinued
Literacy First due to fiscal distress. The LEA discontinued CAP for Success in the fall of
2012 and began the use of Fetterman and Associates as an external provider. Based on
benchmark scores, classroom observations, and analysis of data in leadership team
meetings, the curriculum and lesson planning is improving. Classroom strategies are
improving. There are more signs of hands on learning in classroom.

2. Assess the commitment of the LEA, school board, school staff, and stakeholders
to support the selected intervention model.

LaDonna Spain is the School Improvement Specialist for Dermott High School. Dermott
High School has supported the School Improvement Specialist’s efforts. The instructional
leaders of Dermott High School are implementing recommendations of the School
Improvement Specialist and the requirements of the ESEA Flexibility.

3. Does the LEA currently have a school improvement specialist? If the answer is yes,
has the LEA supported the school improvement specialist efforts?
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4. Is there evidence that the LEA has required specific school improvement
initiatives of all schools?

Both Dermott High School and its feeder school, Dermott Elementary are working with
LaDonna Spain and Fetterman & Associates to successfully implement all
recommendations and requirements of the ESEA Flexibility.

5. Examine the LEA'’s staff organizational model to include the experience and
expertise of the staff

The Dermott High School staff is composed of the following:

2-Language Arts Teachers
2-Math Teachers

2-Science Teachers

2-Social Studies Teachers
2-Special Education Teachers
11-Other Certified Staff Members
4-Paraprofessionals

1-Principal

All instructors are certified in subject(s) areas they are currently teaching. All staff have
participated in the required professional development, as well as other training in their
area. Documentation is on file in the central office of all instructors being Highly Qualified
in their area. The paraprofessionals meet the criteria for Highly Qualified and also
participate in necessary training.

6. Examine the LEA’s plan and ability to recruit qualified new staff and provide
training to support the selected intervention model at each priority school.

The Dermott School District has developed a Minority Recruitment Plan based on the
belief that a culturally diverse faculty and staff have educational benefits for all students in
the district. The district can only succeed as greater attention is given to recruitment of
minority teachers and administrators. We recognize that an ethnically diverse teaching
force will bring stability to the staff of our schools, provide role models for our students,
and add cultural insights to the educational environment for all students. The recruitment
plan identifies several short-term and long-term goals in order to increase the number of
minorities in the application process.

Long-Term Goals:

The Dermott School District has developed a Minority Recruitment Plan based on the
belief that a culturally diverse faculty and staff have educational benefits for all students in
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the district. The district can only succeed as greater attention is given to recruitment of
minority teachers and administrators. We recognize that an ethnically diverse teaching
force will bring stability to the staff of our schools, provide role models for our students,
and add cultural insights to the educational environment for all students. The recruitment
plan identifies several short-term and long-term goals in order to increase the number of
minorities in the application process.

Long-Term Goals: Long-Term Goals:

To increase the number of minority teachers and administrators in the district.
To develop a potential source of minority teachers.

To encourage minority students to enter into the teaching profession.

To increase the number of non-certified employees in the district.

Short-Term Goals:

e To better inform minorities of possible vacancies.
e To contact more colleges and universities for placement services.
e To provide packets for prospective employees.
To continue participating in the Recruitment Retention Program through the Arkansas

Department of Education.

7. Review the history of the LEA’s use of state and federal funds.

A review of the historical use of federal and state categorical funds shows that funds were
used to support Dermott High School in the following manner:

Title | Funds

e Employ a Certified Computer Lab Manager to provide Literacy, Math, and Science
support to students.

e Employ a .5 FTE Math Instructional Facilitator

e External Provider Costs

e Accelerated Reader

e Study Island

e Materials and Supplies to support literacy and math instruction

e Parental Involvement Materials and Supplies

e Materials and Supplies for Homeless Students

e Summer School

e After School Tutoring

e Purchase technology equipment, materials, and supplies

e Purchase iPads for instructional use (both student iPads and teacher iPads)

e Purchase books for teachers to enhance professional practice



Title 1 1003 (a) Funds

e Leadership Team Development (subs for release time)
e External Provider Costs

e Scholastic Audit

e Curriculum Development and Alignment

Title Il — A Funds

e Professional Development Stipends

e Subs for Teachers who attend Professional Development during the school year
e Professional Development lodging and travel expenses

e External Provider Costs

e Curriculum Alignment Workshops

e Professional Development Registration Fees

NSLA Funds

e Employ a .5 FTE Counselor

e Employ a .5 FTE Library Media Specialist

e Employ a math tutor

e Employ a .5 FTE Literacy Instructional Facilitator

e Purchase Interim Assessments

e Purchase technology equipment, materials, and supplies

e Purchase Materials and Supplies to support literacy and math instruction

e Purchase books for Early College High School Classes and other class that are
above state standards

e Summer School

e After School Tutoring

State PD Funds

e Professional Development Stipends

e Subs for Teachers who attend Professional Development during the school year
e Professional Development lodging and travel expenses

e Professional Development Registration Fees

e Purchase Materials and Supplies for Professional Development

ALE Funds
e Pay teachers to staff ALE
ELL Funds

e Materials and Supplies to support English Language Learners
e Spanish Parental Involvement Materials
e ELL Conferences and Trainings
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8. Review the LEA plans to allocate necessary resources and funds to effectively
implement the selected intervention model.

The plan to allocate the necessary resources and funds to effectively implement the
chosen model will be outlined in the goals and objectives. The plan will be to implement
programs, professional development (etc.) as aligned with the objectives and within the
given timeline.

9. Review the narrative description of current conditions (including barriers) related
to the LEA’s lack of capacity to serve all schools.

The Dermott area is Delta in Southeast Arkansas. It has been in economic decline for
some time. The district and surrounding area are agricultural and have been in population
decline since in the mid 1970's. The racial make-up of the city is 25.4%White, 73.27%
Black or African-American, 0.15% Native American, 0.30% Asian, 0.06% from other
races, and 0.97% from two or more races, 9.76% of the population is Hispanic. About
25.9% of families and 32.5% of the population are below the poverty line, including
43.07% of those under 18 age and 22.4% of those age 65 or over, with 100% of students
eligible for free lunch. The decline in the rural area impacts the schools, thus resulting in
loss of funding to serve all schools.

If the ADE determines that an LEA has more capacity than the LEA demonstrates using
the above criteria, the ADE will contact the LEA for a consultation to identify ways in
which the LEA can manage the intervention and sustainability.

The consultation will include but will not be limited to the following:

1. ADE will review the findings and collaborate with the LEA to determine what
support it needs from the ADE.

2. The ADE will offer technical assistance where needed and request written
clarification of application and an opportunity for the LEA to amend the
application to support the claim.

3. If the LEA chooses not to submit requested clarification or an amended
application then the LEA may re-apply for the SIG grant in the next funding
cycle.
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Step 1 - Selecting the Intervention Model and Partners for a Low-Achieving School
Prior to selecting an Intervention Model, the LEA must complete all parts of section B.
Transformation

The LEA replaces the principal with a highly capable principal with either a track record
of transformation or clear potential to successfully lead a transformation (although the
LEA may retain a recently hired principal where a turnaround, restart, or transformation
was instituted in the past two years and there is tangible evidence that the principal has
the skills necessary to initiate dramatic change); implements a rigorous staff evaluation
and development system; rewards staff who increase student achievement and/or
graduation rates and removes staff who have not improved after ample opportunity;
institutes comprehensive instructional reform; increases learning time and applies
community-oriented school strategies; and provides greater operational flexibility and
support for the school.

1. State statutes and policies that address transformation, limit it, create barriers to
it, or provide support for it and how:

Statutes and policies that support the transformation model are Arkansas Statute Act 35,
Act 1467, and the ADE Standards for Accreditation. Act 35 supports the transformation
model by setting expectations for academic standards, assessment, accountability,
student academic performance and professional development. Act 1467 provides support
for districts or schools in fiscal, academic, or facilities distress. The ADE Standards for
Accreditation support the transformational model by reviewing schools’ compliance with
the standards and intervening when needed.

One Arkansas Statute that would be applicable in the consideration of the selected model
is the statute protecting uninterrupted planning time. The transformational model will
require extensive collaboration between faculty members to address instructional
changes. Fetterman & Associates will work with the building leadership to ensure that the
model can effectively implemented and still meet the requirements for teacher planning
time.

2. District policies that address transformation, limit it, create barriers to it, or
provide support for it and how:

The district has no policies to limit implementation of the transformational model. The
school’s adopted vision and mission statements support the transformational model.

The ACSIP plan supports the implementation of the transformational model by addressing
deficiencies in student performance based on analysis of student grade level benchmarks,
data such as Target-Tests, discipline referrals, and parent surveys, Classroom Walk-
Throughs (CWT). The purpose of the plan is to ensure that all students meet the state
assessment standards established by ADE, as well as student achievement goals
established by the district. These goals are expressed to the public in our Annual Public
Meeting.
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development aligned with state standards and our school's instructional plan and student
needs; utilization of research-based strategies, such as high-yield strategies, and 21st
Century skills.

3. District contractual agreements, including collective bargaining, that
affect transformation and how:

There are no contractual agreements that would affect implementation the transformation
model.

The contractual agreement with Fetterman & Associates as external provider will support
the implementation of the transformation model. The providers will provide support by
leading professional development, and mentoring the principal and teachers to become
effective leaders. The school will receive weekly visits. Each visit will include a report
submitted to the School Improvement Specialist and the Principal. Next steps for following
the transformational model plan in the up-coming visits will be determined each week.

Turnaround

The LEA replaces the principal with a highly capable principal with either a track record
of transformation or clear potential to successfully lead a transformation (although the
LEA may retain a recently hired principal where a turnaround, restart, or transformation
was instituted in past two years and there is tangible evidence that the principal has the
skills necessary to initiative dramatic change) and rehiring no more than 50% of the
staff; gives greater principal autonomy; implements other prescribed and recommended
strategies.

1. State statutes and policies that address turnaround, limit it, create barriers to it,
or provide support for it and how:

The Arkansas statute referred to as “The Arkansas Teacher Fair Dismissal Act” requires
that teachers be notified on or before May 1 for non-renewal or dismissal. This deadline
would be a barrier for the turnaround model since due process is required.

2. District policies that address turnaround, limit it, create barriers to it, or provide
support for it and how:

The Arkansas Teacher Fair Dismissal Act would restrict the school’s use of the
Turnaround Model. The School District Board Policy follows that policy Arkansas which
only allows a district to terminate a teacher for "just cause”. Dismissing 50% of the staff
and the administrator as a predetermined model would not be a lawful or legal action
according to the Arkansas Teacher Fair Dismissal Act.

3. District contractual agreements, including collective bargaining, that
affect turnaround and how:




There are no contractual agreements that would apply to the implementation of the
Turnaround Model.
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Restart

The LEA converts or closes and reopens a school under a charter/performance contract
with a charter school governing board, charter management organization, or education
management organization.

Charter Schools

1. State statutes and policies that address the formation of charter schools, limit it,
create barriers to it, or provide support for it and how:

Arkansas has state statutes limiting the number of charter schools that can be in operation
in the state of Arkansas. Funding is available and an application process is provided. The
ADE offers technical support for applying for a Charter School available through the
Arkansas Department of Education.

2. District policies that address the formation of charter schools, limit it,
create barriers to it, or provide support for it and how:

There are no district policies which address the formation of Charter School, nor that limits
or creates barriers to charter schools.

3. District contractual agreements, including collective bargaining, that affect the
formation of charter schools and how:

There are no district statues that limit the creation of charter schools
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Education Management Organizations

1. State statutes and policies that address district contracts with EMOs to operate
schools , limit them, create barriers to them, or provide support for them and how:

There are no state statutes or policies that provide support for or create barriers to district
contracts with EMO’s.

2. District policies that address district contracts with EMOs to operate schools ,
limit them, create barriers to them, or provide support for them and how:

There are no district policies that address contracts with EMO’s.

3. District contractual agreements, including collective bargaining, that affect district
contracts with EMOs to operate schools, limit them, create barriers to them, or
provide support for them and how:

There are no district contractual agreements that address contracts with EMO'’s

Closure

The LEA closes the school and enrolls the students in other schools in the LEA that are
higher achieving.

1. State statutes and policies that address school closures, limit them, create
barriers to them, or provide support for them and how:

There are no Arkansas state statutes that limit a district's ability to close a school.

2. District policies that address school closures, limit them, create barriers to them,
or provide support for them and how:

There are no Dermott School District policies limiting the Superintendent or Board of
Education's ability to close a school.

3. District contractual agreements, including collective bargaining, that affect school

closures, limit them, create barriers to them, or provide support for them and
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how:

There are no Dermott School District contractual agreements limiting the Superintendent
or Board of Education's ability to close a school

4. Higher achieving schools available to receive students and number of students
that could be accepted at each school:

There are no other high schools in the Dermott School District.

SIG ARRA 1003(g) - Revised November 6, 2013 25
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Step 2: Develop Profiles of Available Partners
Prior to selecting an Intervention Model, the LEA must complete all parts of section B.

Transformation

The LEA replaces the principal with a highly capable principal with either a track record
of transformation or clear potential to successfully lead a transformation (although the
LEA may retain a recently hired principal where a turnaround, restart, or transformation
was instituted in past two years and there is tangible evidence that the principal has the
skills necessary to initiative dramatic change); implements a rigorous staff evaluation
and development system; rewards staff who increase student achievement and/or
graduation rates and removes staff who have not improved after ample opportunity;
institutes comprehensive instructional reform; increases learning time and applies
community-oriented school strategies; and provides greater operational flexibility and
support for the school.
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External partners available to assist with transformation and brief description of services
they provide and their track record of success.

: Experien
. Lead | Support Services P
Partner Organization YN YIN Provided ce
(Types of Schools
Fetterman & Associates Y Fe“?éma” 8; AtS,SOCiateS, Types of Schools: Urban
: provide evaluation services

www.davidfetterman.com/Ch nationally and internationally. suburban and rural.
aritySmith.htm e develop user-friendly tools

to monitor and evaluate your | Results: Increased

organization’s reading/writing performance on

performance. Our primary |giate_mandated tests.

areas include: Education
Management, Medical and Increased ACT Scores

Non Profits.

Education Services:
External Provider
Professional Development

Achieve3000 Y Achieve3000 is the .Types of Schools: Urban

ttp://www.achieve3000.co leading provider of suburban and rural.

m/ differentiated instruction,
preparing students for | Results : Increased

success. Achieve3000® |reading/writing performance on

believes in the proven |state-mandated tests.

power of differentiated

online

instruction to improve

students’ reading and

writing, and prepare

them for college and

career success
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External partners available to assist with transformation and brief description of services
they provide and their track record of success.

Partner Organization

Lead
Y/N

Support
Y/N

Services
Provided

Experien
ce
(Types of Schools

Mind Research
http://www.mindresearch.

net/

Mind Research. Math,
Spatial-Temporal (ST)
Math® is the leader in
visual math instruction
and represents the
highest quality and most
effective blended
learning math solution in
K-12. Education.

Types of Schools: Urban
suburban and rural.

Results: Increased

reading/writing performance on
state-mandated tests.

SIG ARRA 1003(g) - Revised November 6, 2013
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Turnaround

The LEA replaces the principal with a highly capable principal with either a track
record of transformation or clear potential to successfully lead a transformation
(although the LEA may retain a recently hired principal where a turnaround,
restart, or transformation was instituted in the past two years and there is
tangible evidence that the principal has the skills necessary to initiate dramatic
change) and rehiring no more than 50% of the staff; gives greater principal
autonomy; implements other prescribed and recommended strategies.
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External partners available to assist district with school closures and brief description

of
services they provide and their track record of
Partner Partner| Partner | Partner Partner Organization
Organization Organi | Organiz | Organization
Arkansas Arkansa |Arkansas |Arkansas Arkansas Department of
Fetterman & FettermaFetterma |Fetterman & Fetterman & Associates
Associates n & n & Associates
Achieve3000 Achieve |Achieve3 |Achieve3000 Achieve3000
3000 000
Mind Research Mind Mind Mind Research Mind Research
Researc |Research
Southeast Arkansas |[Southea [Southeas [Southeast Southeast Arkansas Education
Education Service st t Arkansas Service Cooperative
Henderson State Henderso [HendersonHenderson State  [Henderson State University
University n State  [State University
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Restart

The LEA converts or closes and reopens a school under a charter/performance
contract with a charter school governing board, charter management organization, or
education management organization.

Charter governing boards, charter management organizations, and potential charter
school operating organizations available to start a charter school and brief description
of services they provide and their track record of success.

Charter Organization

Lead | Support

Y/N

Y/N

Services Provided

Experience (Types of
Schools and Results)

N?A

EMOs available to contract with district to operate school and brief description of
services they provide and their track record of success.

Education Management
Organization

Lead
Y/N

Support
Y/N

Services Provided

Experience
(Types of Schools
and Results)

N?A




Closure

The LEA closes the school and enrolls the students in other schools in the LEA that
are higher achieving.

External partners available to assist district with school closures and brief description of
services they provide and their track record of success.

Development

. Lead | Support : : Experience (Types of
Partner Organization YIN YIN Services Provided Schools and Results)
N Y Provide Technical All
Arkansas Department Qf;j:tsas'i‘gﬁa?nd
of Education Development
Fetterman & Y N Fetterman & Rural and Urban: Self
Associates Associates provide Evaluation and School
evaluation services Improvement Planning and
nationally and Implementation
internationally, and
develop user-friendly
tools to monitor and
Achieve3000 N Y Literacy Differentiation |ALL
Mind Research N Y Math Remediation ALL
Southeast Arkansas N Y Technical Assistance |ALL
Education Service and Professional
Cooperative Development
Henderson State N Y Technical Assistance and |ALL
University Professional
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Step 3: Determine Best-Fit Model and Partners
The chief question to answer in determining the most appropriate intervention model is:
What improvement strategy will result in the most immediate and substantial
improvement in learning and school success for the students now attending this school
given the existing capacity in the school and the district? There is no “correct” or
“formulaic” answer to this question. Rather, relative degrees of performance and

capacity should guide decision-making. The following table outlines key areas and

characteristics of performance and school, district, and community capacity that
should be considered as part of your decision making. The checks indicate that if this
characteristic is present, the respective intervention model could be an option.
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Characteristics of Performance and capacity

Intervention Model

Characteristic
School Performance

Turnaround

Transformational

Restart

Closure

1 All students experience low
achievement/graduation rates.

OO Select sub-groups of students
experiencing low-performance

OO Students experiencing low-achievement
in all core subject areas

[ Students experience low-achievement in
only select subject areas

School Capacity

OL] Strong existing (2 yrs or less) or
readily available turnaround leader

O Evidence of pockets of strong
instructional staff capacity

1 Evidence of limited staff capacity

O[] Evidence of negative school culture

L1 History of chronic-low-achievement

ANANEN

ANRNEN

1 Physical plant deficiencies

ANENENEN

O Evidence of response to prior
reform efforts

District Capacity

%[ Willingness to negotiate for waiver of
collective bargaining agreements related to
staff transfers and removals

%[ Capacity to negotiate with
external partners/provides

1 Ability to extend operational autonomy to
school

O Strong charter school law

O Experience authorizing charter schools
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O Capacity to conduct rigorous charter/EMO v
selection process
&[] Capacity to exercise strong v

accountability for performance

Community Capacity

[ Strong community commitments to school v v v
[ Supply of external partners/providers v
[] Other higher performing schools in

district

1. Based on a the Characteristics of Performance and Capacity table
above, rank order the intervention models that seem the best fit for this
school.

Best Fit Ranking of Intervention Models

A. Best Fit: Transformational Model
B. Second Best Fit: The Turnaround Model
C. Third Best Fit: Restart

D. Fourth Best Fit: Closure

2. Now answer the questions below only for the model you consider the best fit and
the model you consider the second best fit. Review the questions for the other two
models. Change the rankings if answering and reviewing the questions raises
doubts about the original ranking.

The Transformation Model

1. How will the LEA select a new leader for the school, and what experience,
training, and competencies will the new leader be expected to possess?

Selecting a New Leader

The current principal is in his first year of being a building leader. However, should the
school need to select a new leader the following turnaround leadership competencies
would be expected of the new leader and the LEA will provide opportunities through
external providers for the leader to develop competencies necessary for school
turnaround. The competencies are listed below:

Turnaround Leader Competencies
e Driving for Results Cluster — These enable a relentless focus on learning
results.
e Achievement: The drive and actions to set challenging goals and reach a
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e High standard of performance despite barriers.

e Initiative and Persistence: The drive and actions to do more than is
expected or required in order to accomplish a challenging task.

e Monitoring and Directiveness: The ability to set clear expectations and to
hold others accountable for performance.

e Planning Ahead: A bias towards planning in order to derive future benefits
or to avoid problems.

e Influencing for Results Cluster — These enable working through and with
others.

e Impact and Influence: Acting with the purpose of affecting the
perceptions, thinking and actions of others.

e Team Leadership: Assuming authoritative leadership of a group for the
benefit of the organization.

e Developing Others: Influence with the specific intent to increase the short
and long-term effectiveness of another person.

e Problem Solving Cluster — These enable solving and simplifying complex
problems.

e Analytical Thinking: The ability to break things down in a logical way and
to recognize cause and effect.

e Conceptual Thinking: The ability to see patterns and links among
seemingly unrelated things.

e Showing Confidence to Lead — This competency is concerned with staying
focused,

e Committed, and self-assured.

e Self-Confidence: A personal belief that all students and teachers can and will
improve performance

The principal should possess the ability to lead change that will result in improved
student achievement; ability to create a positive school culture; ability to utilize shared
leadership with teachers; ability to collaborate with parents and community partners;
demonstrate a vision that all students can learn; and models the highest standards for all
staff and students.

2. How will the LEA enable the new leader to make strategic staff replacements?

The District will support the leader of the school in making staff replacements by re-
assigning teachers of high-quality, if needed, to areas of greatest needs based on data.
The District believes that the certified teachers must instruct and assess teaching and
learning for students. The District places high regard on the quality of teaching and
learning in all classrooms with high expectations for improving student achievement in
order to ensure such expectations are met, the District has in place an evaluation tool.
The leader will use the tool to evaluate and make decisions that enhances the quality of
instruction. It will also be used to assist the leader as a basis for professional
development.

The district will provide opportunities for Job-embed professional development through
modeling, coaching, conferencing, individualized and differentiated professional development
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activities and learning activities including that can transform professional development into
improved student achievement.

3. What is the LEA’s own capacity to support the transformation, including the
implementation of required, recommended, and diagnostically determined
strategies?

The District central office staff is capable and committed to support the transformation
efforts. The staff is experienced and has expertise to advise and assist the principal,
other building leaders, and teachers through the process.

The LEA has the capacity to do the following:

Provide personnel to help the school manage fiscal resources
Research sources of fiscal support from state and local sources
Monitor the implementation of new initiatives

Hold staff and leadership accountable for results

Share the common vision of the district

Hire personnel

e Establish policies and eliminate barriers

« Provide support, coaching and mentoring

4. What changes in decision making policies and mechanisms (including greater
school-level flexibility in budgeting, staffing, and scheduling) must accompany
the transformation?

Changes to accommodate the transformation include the following:

e The principal must be given latitude to work with their external provider,
teachers, parents and community to design a unique educational environment
developed to meet the needs of the students that the school serves. This
includes time, personnel, and the development of support programs, etc

o Because of teacher retention, leadership stability, the budgeting necessary to
provide teacher incentives, signing bonus, mentor for new teaching staff is
necessary

« Extended day opportunities for staff training and capacity building

e Increased access to technology and educational resources

o Leadership capacity building and embedded leadership training.

e Reduce the number of preparations that teachers are assigned in order to
reduce teacher burnout.

5. How will the district support the new leader in determining the changes in
operational practice (including classroom instruction) that must accompany the
transformation, and how will these changes be brought about and sustained?

The District Support for the New Leader and the Transformation

1. The District Leadership Team will meet weekly to discuss changes that need
to be addressed or enhanced. The external provider will meet with the
Leadership Team when on site to have input into the process. The provider
will also meet with the principal and teachers to discuss needs that arise.
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2. In addition, district staff will be available to provide technical assistance, help
conduct data disaggregation, and support the principal in any way needed.
District staff will also be available to assist teachers with classroom
instructional needs.

3. The district is developing the capacity through the recently hired
superintendent and principal the ability to create a vision for the
transformation, the commitment o carry out the vision and the passion to lead

4. Changes in operational practice will be brou%ht about through constant
monitoring and redlrec_tln% as needed throughout the change process.
Changes will be sustained by making the new operational practices part of a
standard operating procedure for the school and district.

The Turnaround Model

1. How will the LEA begin to develop a pipeline of effective teachers and leaders
to work in turnaround schools?

The LEA will begin a future-teacher program in the high school to encourage local
students to pursue careers n teaching. The LEA will assist local students in obtaining
scholarships to become teachers and recruit local students to apply for teaching jobs in
the district.

2. How will the LEA select a new leader for the school, and what experience,
training, and competencies will the new leader be expected to possess?

A new principal was hired for the 2013-2014 school year._ If the need were to arise for a
new principal, Dermott High School will advertise thé position, and contact Universities
for recommendations of their Educational Leadership graduates. The new leader should
have a proven record of improving student achievement and culture in a high school
setting. A new leader should also be a knowledgeable instructional leader and an
accomplished communicator capable of facilitating the change process.

3. How will the LEA support the school leader in recruiting highly effective
teachers to the lowest achieving schools?

The LEA will seek to offer sign-on and retention bonuses if afforded the Grant.
The school improvement efforts, which address school climate, will also serve to
attract teachers.
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4. How will staff replacement be conducted—what is the process for determining
which staff remains in the school?

Staffing decisions will be made utilizing TESS and formative and summative student
achievement data.

5. How will the language in collective bargaining agreements be negotiated to
ensure the most talented teachers and leaders remain in the school?

The Dermott School District does not have a collective bargaining agreement.

6. What supports will be provided to staff selected for re-assignment to other
schools?

Dermott School District has only 1 high school.

7. What are the budgetary implications of retaining surplus staff within the LEA
if that is necessary?

Retaining surplus staff should not become an issue without collective bargaining.

8. What is the LEA’'s own capacity to conduct and support a turnaround?
What organizations are available to assist with the implementation of the
turnaround model?

ADE, Cooperatives, External Providers, Community Members

9. What changes in decision-making policies and mechanisms (including
greater school-level flexibility in budgeting, staffing, and scheduling) must
accompany the infusion of human capital?
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The implementation of the school improvement efforts including the School
Improvement Committees will need to be fully functional.

10.How will the district support the new leader in determining the changes
in operational practice (including classroom instruction) that must
accompany the turnaround, and how will these changes be brought about
and sustained?

The district will provide professional development and external providers to
support the leadership.

The Restart Model

1. Are there qualified (track record of success with similar schools) charter
management organizations (CMOs) or education management organizations
(EMOs) interested in a performance contract with the LEA to start a new school
(or convert an existing school) in this location?

N/A

2. Are there strong, established community groups interested in initiating a
homegrown charter school? The LEA is best served by cultivating relationships
with community groups to prepare them for operating charter schools.

N/A

3. Based on supply and capacity, which option is most likely to result in dramatic
student growth for the student population to be served—homegrown charter
school, CMO, or EMO?

N/A

4. How can statutory, policy, and collective bargaining language relevant to the
school be negotiated to allow for closure of the school and restart?

N/A



38

5. How will support be provided to staff that are selected for re-assignment to
o