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Schools That Work: Setting Higher Standardsfor Our Students

Rapid changes are occurring in our world and economy. The increasing complexity of work that
gpans the entire workforce of today’ s society demands that education for al students be made more
relevant and useful to future careers. Inresponseto these demands, L ouisianaeducators and citizens
collaborated to develop an action plan to establish content standards that would raise the academic
expectationsof students. Their mission was*todevelop rigor ousand challenging standar dsthat
will enable all L ouisiana studentsto become lifelong lear ners and productive citizens for the
21st century.” Thesehigher academic standards and their accompanying benchmarks, which further
define the standards, require students to extend the learning they have acquired by applying
knowledge and skills to real life and work situations.

To prepare Louisiana students to meet the demands of society in the 21st century, the higher
standards were designed to address content knowledge and application of skills. The standardsfocus
on what students should know and be able to do. They promote and develop thinking processes
which students will use in both classroom and real world situations and address the diversity of
educationa needs of all Louisiana students.

These content standar ds have been developed for all L ouisiana students, including students
with disabilities, gifted and talented students, aswell as linguistically and culturally diverse
students. M odificationsfor addressingtheir specificneedsregardingcurriculaandinstruction
will be addressed through the local education agencies (LEAS).

Louisiana has made significant strides toward improving the education of our children. Our goal is
to build on our strengths as we continue to improve education in our state. By developing rigorous
standards and challenging assessments that align with the standards and by holding schools
accountable for results, we are ensuring a better future for all our children.

Y our partner for better education,

Cecil J. Picard
State Superintendent of Education
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INTRODUCTION

L ouisiana haslong recognized the importance of second language instruction for itscitizens.
In 1984, L ouisiana becamethefirst statein the nation to mandate foreign language study for
all academically able Louisiana students in Grades 4 through 8. Early second language
education programs throughout the state have proven to be very successful. The Louisiana
Foreign Language Content Standards are based on the Louisiana Standards Task Force
recognition that foreign language study be consider ed an essential part of thecorecurriculum
for all Louisiana students. Possessing a good wor king knowledge of a second language will
from this point forward be considered one of the hallmarks of an educated citizen. Such
knowledgewill preparetoday’ sstudentsfor therealitiesand challengesof thewor ld of the 21st
century.

| mportance of Second L anqguage Study for ALL Students

Too often in the past, studentshave been denied the possibility of enrollingin language classes
reserved for the gifted or academically able. Proficiency in a second language will enable
Louisiana studentsto have the insight and skills needed for citizenship in theworld of today
and tomorrow. Proficiency in a second language allows access to and utilization of greater
bodiesof knowledge. Second languageinstruction promotesand developscritical thinkingand
problem-solving skills. By taking a communicative approach to language lear ning, second
language programsin Louisiana will offer all students an opportunity to learn and succeed.

| mportance of Articulation

Articulation refers to the smooth transition from one level of proficiency to another in a
progressivefashion. Anarticulated second language program in L ouisianaschoolsshould lead
studentsprogressively through threestages. beginningstagein elementary school, developing
stage in middle school, and expanding stage in high school. The lack of articulation in
traditional second language programshasprohibited many studentsfrom makingthisnatural
progression in their language lear ning experiences.

SomelL ouisiana studentshavethe opportunity to begin language studiesin elementary schoal,
while other s have to wait until middle or even high school because no language program has
been made available to them. Some studentsare offered one language in elementary school,
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only tofind that themiddleschool offer sadifferent languageor nolanguageat all. Even those
studentswho have the opportunity to take the same language thr oughout their schooling are
often frustrated in foreign language studies, because their middle and high school language
classes also contain students with little or no background in the language.

This leads to the start-stop phenomenon where students are learning and relearning such
fundamentals as colors, numbers, days of the week, months of the year, introductions and
greetings, etc., at every level of the process. It isnot surprising that students become weary
of language study, or wor se, believethey havethor oughly master ed thelanguage becausethey
have been presented little or no new material in six years.

The Louisiana Foreign Language Content Standards support a truly articulated program.
Middle school teachers should be able to expect incoming students to have demonstrated at
least beginning-level proficienciesasdescribed by thebenchmarksfor Grades4-5. High school
teachers should be able to expect incoming students to have demonstrated minimum
developing-level proficiencies as described by the benchmarks for Grades 6-8. High school
studentswho havefollowed thisarticulated program should beableto demonstrate minimum
expanding-level proficienciesafter at least twoyear sof high school languagestudy. Experience
hasshown that studentswho achieve higher levelsof proficiency arealso moreapt to continue
their language studies past the two-year university entrance requirement.

Articulated second language programsin L ouisiana should ther efor e always be comprised of
thethree stagesin thelanguage-lear ning continuum: beginning, developing, and expanding.
Thesethreestagesr epresent aspiraling processin languagelear ningand ther efor ecannot exist
independent of each other. Each stageisan integral element of the entire language-learning
pr ocess.

Thebeginning stage should take place at the elementary school level with at |east two year s of
daily second languageinstruction for studentsin Grades4 and 5. Individual schoolsor school
districts are encouraged to begin second language instruction prior to Grade 4, but the
instruction should continuethrough Grade5 of theelementary school r egar dlessof thestarting
point.

Thedeveloping stageshould takeplacefor all studentsat themiddleschool level with threefull
years of daily second language instruction. Second languages must be part of the core
curriculum of middleschools. Asschoolsadopt themiddleschool concept, it isimportant that
second languages not be embedded in an exploratory program. The relatively common
practiceof one-semester rotating cour seshasproven to beineffectivein articulated programs.
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It should also benoted that the practiceof offeringhigh school credit cour sesin middle school
would be counterproductive in a program advocating high levels of proficiency. The
articulated Louisiana second language programs consist of a minimum sequence of seven
years. two yearsin elementary school, three yearsin middle school, and two yearsin high
school. Experiencehasshown that offeringhigh school credit in middleschool actually reduces
thesequencetosix year sfor most students. Should amiddleschool decideto continuethehigh
school credit program, it isrecommended that all the benchmarksfor the developing stage of
the continuum be attained in Grades 6 and 7.

The expanding stage should be offered for all studentsin the form of a minimum of two years
of high school courses, which should be taken in Grades 9 and 10. The Louisiana Foreign
Language Content Standards recommend that the Department of Education award a
proficiency merit citation to be placed on high school diplomas of students who have
successfully completed an articulated 4-12 program. An optional extending stage should be
availablefor thosehigh school studentswho desireto continuetheir languagelear ning beyond
the two years of high school. Ideally, all studentswould follow this extended curriculum in
order to avoid interruption of their language studies, which often occurs between the
secondary and postsecondary levels.

An optional third language program isdesigned to providelater beginning-level entry intoan
articulated secondary program. Thisprogram can accommodate studentswho wish to study
a third language or who did not have the opportunity to enter the articulated 4-12 second
language program in elementary school. It should be understood that, although collegeentry
requirements can be met in this program, proficiency levels will not be as high as for those
students who have followed the articulated 4-12 sequence.

Thechart on thefollowing page demonstrates the approach taken by the Content Standards
to articulate vertically the study of languages other than English in Louisiana schools. By
comparingsecond and third languagestudy totheEnglish/languagearts13-year sequence, one
can better under stand the challenge of achieving proficiency in alanguageother than English,
a language which is strongly reinfor ced both inside and outside the school setting.
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ARTICULATING AND INTEGRATING LOUISIANA FOREIGN LANGUAGE

PROGRAMS

REQUIRED FIRST LANGUAGE

MANDATED SECOND LANGUAGE

OPTIONAL THIRD LANGUAGE

(English) (Usually French or Spanish) (Any L anguage)
Kindergarten Kindergarten
Language Arts FLES/Immersion (optional)
1st Grade 1st Grade
Language Arts FLES/Immersion (optional)
2nd Grade 2nd Grade
Language Arts FLES/Immersion (optional)
3rd Grade 3rd Grade
Language Arts FLES/Immersion (optional)
4th Grade 4th Grade
Language Arts Year 1- Beginning Stage
PROFICIENCY EXAM 5th Grade

Year 2 - Beginning Stage

5th Grade PROFICIENCY EXAM
Language Arts
6th Grade 6th Grade
English Year 3 - Developing Stage
7th Grade 7th Grade 7th Grade
English Year 4 - Developing Stage Entry Level 1A
8th Grade 8th Grade 8th Grade
English Year 5 - Developing Stage Entry Level 1B

PROFICIENCY EXAM

PROFICIENCY EXAM

PROFICIENCY EXAM (optional)

Sth Grade Sth Grade Sth Grade

English Year 6 - Expanding Stage Entry Level | or Continuing Level |1

10th Grade 10th Grade 10th Grade

English Year 7 - Expanding Stage Entry Level | or Continuing Levelsll or
11

11th Grade 11th Grade (recommended) 11th Grade

English Year 8- Extending Stage Entry Level | or Continuing Levelsll, I,
or IV

12th Grade 12th Grade (recommended) 12th Grade

English Year 9 - Extending Stage Entry Level | or Continuing Levelsll, I,

1V,or V

PROFICIENCY EXAM

PROFICIENCY EXAM

PROFICIENCY EXAM (optional)
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| mportance of Early Lanquage L earning

L anguageacquisition, whether it bein one snativelanguageor a second language, isalifelong
process. The earlier students start acquiring a second language, the better. Recent research
in psychology supports the premise that younger students are able to acquire a second
languagein a different manner than older students, whose monolinguistic processing systems
have become thoroughly defined (Anderson, Plunkett, & Hammond, 1988). Immersion
programs in the early grades have produced students who are able to function in ether
languagewith noharmtothemastery of other disciplines(Genessee, 1992). In fact, immersion
students have been shown to perform as well as or higher than their nonimmersion
counter partsin math, language arts, and other subject areas.

Recent studies have shown that studentsenrolled in Foreign Language in Elementary School
(FLES) programs progress steadily along the novice continuum as defined by the ACTFL
Proficiency Guidelines (Donato, Antonek, & Tucker, 1994). It has also been suggested that
beginning language instruction at an early age will result in greater success in long-term
language learning for a greater number of students.

The establishment and maintenance of high quality elementary language programs starting
at least in Grade 4 are essential to the building of a successful second language continuum.
Elementary language programsserveto introduce the studentsto the soundsand structur e of
the second language and to create the necessary mental processes needed to speak the
language. These programs also lay the foundation for future successin language lear ning by
promoting a sense of comfort and ease in using and enjoying the language.

| mpor tance of Community Consensus

Even thebest elementary programsbecomeonly enrichment programsif they arenot followed
by middle and high school programsin the samelanguage. It isthereforeimperativefor each
school district or community of schoolsto decide which language(s) will bearticulated in that
district. Factorsthat might influencethisdecisionincludecultural heritageof thecommunity,
parental preferences, and economic opportunities.

Entry level middle, and/or high school language cour ses should be madereadily available for
those students who wish to learn a third or fourth language, as well as for those students
moving into a Louisiana school district without having had the benefit of an articulated
program.
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| mportance of Structural Support

Second language programsat all levels havetoo often suffered from the detrimental effects of
mar ginalization. Marginalization means that the second language program is not given the
same value as other core subjects. In thissituation, second language teacher s often have no
classroom or office and only have access to limited materials, budget, and assistance.
Mar ginalization also means that these teachers must often teach a larger number of courses
(which may alsoincludeoneor moremultilevel classes), thushavinglesspreparation timethan
their counterpartsin other disciplines.

TheLouisiana Content Standards Task For ce hasrecognized second language instruction as
essential to the preparation of lifelong learners and productive citizens for the 21st century.
The Louisiana Foreign Language Content Standards therefore recommend that all second
languagepr ogramsand all second languageteacher sbegiven consider ation compar abletothat
granted the other core areas.
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LOUISIANA CONTENT STANDARDS
FOUNDATION SKILLS

The Louisiana Content Standards Task For ce has developed the following foundation skills
which should apply to all studentsin all disciplines.

1.

Communication: A process by which information is exchanged and a concept of
“meaning” is created and shared between individuals through a common system of
symbols, signs, or behavior. Studentsshould be ableto communicate clearly, fluently,
strategically, technologically, critically, and creatively in society and in a variety of
wor kplaces. Thisprocesscan best beaccomplished through use of thefollowing skills:
reading, writing, speaking, listening, viewing, and visually representing.

Problem Solving: Theidentification of an obstacle or challenge and the application of
knowledge and thinking processes, which include reasoning, decision making, and
inquiry, in order to reach a solution using multiple pathways, even when no routine
path is apparent.

Resour ce Access and Utilization: The process of identifying, locating, selecting, and
usingresour cetoolstohelp in analyzing, synthesizing, and communicatinginfor mation.
Theidentification and employment of appropriate tools, techniques, and technologies
are essential to all learning processes. These resour ce tools include pen, pencil, and
paper; audio/video materials, word processors, computers, interactive devices,
telecommunication, and other emerging technologies.

Linking and Generating Knowledge: The effective use of cognitive processesto
generate and link knowledge across the disciplines and in a variety of contexts. In
order to engagein the principles of continual improvement, students must be ableto
transfer and elaborate on these processes. “ Transfer” refersto the ability to apply a
strategy or content knowledge effectively in a setting or context other than that in
which it was originally learned. “Elaboration” refersto monitoring, adjusting, and
expanding strategiesinto other contexts.

Citizenship: The application of the understanding of the ideals, rights, and
responsibilities of active participation in ademaocratic republic that includesworking
respectfully and productively together for the benefit of the individual and the
community; being accountable for on€'s choices and actions and under standing their
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impact on oneself and others; knowing one’ scivil, constitutional, and statutory rights;
and mentoring othersto become productive citizens and lifelong learners.

Note: These foundation skillsarelisted numerically in parentheses at the end of each benchmark.
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INFORMATION LITERACY MODEL FOR LIFELONG
LEARNING

Students must become competent and independent users of information to be productive
citizens of the 21st century. They must be prepared to live in an information-rich and
changing global society. Dueto the rapid growth of technology, the amount of infor mation
available is accelerating so quickly that teachers are no longer able to impart a complete
knowledge base in a subject area. In addition, students entering the wor kforce must know
how to access information, solve problems, make decisions, and work as part of a team.
Therefore, information literacy -- theability to recognizean infor mation need and then locate,
evaluate, and effectively use the needed information -- is a basic skill essential to the 21st
century workplace and home. Information literate students are self-directed lear ners who,
individually or collaboratively, useinformation responsibly to create quality productsand to
be productive citizens. Information literacy skills must not be taught in isolation; they must
beintegrated acrossall content ar eas, utilizing fully the r esour ces of the classr oom, the school
library media center, and the community. The Information Literacy Model for Lifelong
Learners is a framework that teachers at all levels can apply to help students become
independent lifelong learners.

1. Defining/Focusing: The first task is to recognize that an information need exists.
Students make preliminary decisions about the type of information needed based on
prior knowledge.

2. Selecting Toolsand Resour ces. After studentsdecidewhat infor mation isneeded, they
then develop sear ch strategiesfor locating and accessing appropriate, r elevant sour ces
in theschool library media center, community librariesand agencies, r esour ce people,
and othersas appropriate.

3. Extracting and Recording: Studentsexaminetheresourcesfor readability, currency,
usefulness, and bias. This task involves skimming or listening for key words,
“chunking” reading, finding main ideas, and taking notes.

4. Processing Information: After recording information, students must examine and
evaluatethedatain order to utilizetheinformation retrieved. Studentsmust inter act
with the information by categorizing, analyzing, evaluating, and comparing for bias,
inadequacies, omissions, errors, and value judgments. Based on their findings, they
either move on to the next step or do additional research.
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Organizing Information: Students effectively sort, manipulate, and organize the
information that wasretrieved. They make decisionson how to useand communicate
their findings.

Presenting Findings: Students apply and communicate what they have learned (e.g.,
researchreport, project, illustration, dramatization, portfolio, book, book report, map,
oral/audio/visual presentation, game, bibliography, hyper stack).

Evaluating Efforts. Throughout the information problem solving process, students
evaluate their efforts. This assists students in determining the effectiveness of the
research process. The final product may be evaluated by the teacher and also other
qualified or interested resour ce persons.
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STRANDS, STANDARDS, AND BENCHMARKS

Strands: Categories within particular content areas which vary from discipline to discipline.
Strands are interrelated and should be integrated rather than taught in isolation.

Thefive content strandsreflect the goalsfor second language lear ning and are a basisfor the
future of well-articulated and integrated core curriculum second language programsin the
state of Louisiana. Thesefive strands ensure not only a vertical articulation from one grade
level to the next, but also a horizontal or cross-functional articulation reaching across the
entire school curriculum. Students will be expected to develop communicative and cultural
competence in the language in a progressive fashion along the continuum of the learning
process. Studentswill usethelanguageto accessinformation and useresources. |1n addition,
they will transfer knowledge acquired outside the second language classr oom to the language
learning process. Studentswill reflect on their own language, culture, and community.

All of the strands should be taught at all gradelevelsin arichly interwoven manner in order
to givelearnersathorough grasp of all aspectsof thelanguage. High expectationsat all levels
will guide learnersto higher levels of proficiency in the language.

Focus: A statement describing the importance of a content strand.

Each content strand isintroduced in thisdocument with afocusstatement which describesthe
rationale for the strand and its application for Louisiana’s second language students.
Discussionsof educational findingsand historical per spectivesar e provided to givetheor etical
support and substance.

Content Standard: A description of what students should know and be able to do through
subject matter, knowledge, proficiencies, etc., gained as a result of their education.

Each content strand has been divided into content standards which broadly define what
second language students should know and be ableto do asaresult of the language-learning
process. These standards have been designed to be representative of the background and
needs of L ouisiana students.
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Benchmark: A broad statement of process and/or content that is used as a reference to
develop curriculum and assess student progress.

Benchmark code: Thefirst twoletter sindicatethestrand (CM =Communication, CL=Cultures,
CN=Connections, CP=Comparisons, CT=Communities). Thefollowingnumber indicatesthe
standard. The following letter indicates the level (B=Beginning, D=Developing,
E=Expanding/Extending). Thelast number indicatesthebenchmark. For example: CM-1-D1
refersto the Communication Strand, Standard One, Developing-L evel Benchmark One.

Sample benchmarks have been developed asindicators of progressfor each of the following
levels: beginning (Grades4-5), developing (Grades6-8), and expanding/extending (Grades 9-
12). The maintenance of articulated programs throughout the state will be a necessary
component for the studentsto be able to achieve the designated benchmarks.
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LOUISIANA FOREIGN LANGUAGE
CONTENT STRANDS

COMMUNICATION

Communicate in Languages Other Than English
CULTURES

Gain Knowledge and Under standing of Other Cultures
CONNECTIONS

Connect with Other Disciplinesand Acquire Information
COMPARISONS

Develop Insight into the Nature of Language and Culture

COMMUNITIES

Participate in Multilingual Communities
at Home and Around the World

Louisiana Foreign Language Content Standards
Page 15



05/22/97

LOUISIANA FOREIGN LANGUAGE
CONTENT STANDARDS

COMMUNICATION

1. Interpretive Mode -- Students understand and interpret spoken and written
communication in the target language on a variety of topics.

2. I nter per sonal M ode-- Studentsengagein direct oral and written communicationinthe
target language in order to socialize, provide and obtain information, acquire goods
and services, express feelings and emotions, and exchange opinions.

3. Presentational Mode -- Students present, through oral and written communications,
infor mation, concepts, and ideas on a variety of topicsto an audience of listeners or
reader swith whom thereisnoimmediate personal contact or in a one-to-many mode.

CULTURES

1. Practices -- Students demonstrate an under standing of the relationship between the
practices(patter nsof social inter actions) and per spectives(meanings, attitudes, values,
ideas) of thetarget cultures.

2. Products -- Students demonstrate an under standing of the relationship between the

products (books, tools, food, art, laws, music, games) and per spectives (meanings,
attitudes, values, ideas) of the target cultures.

CONNECTIONS

1.

2.

Reinforcement -- Studentsreinforce and further their knowledge of other disciplines
through the second language.

Acquisition -- Students acquir e information and recognize the distinctive viewpoints
that are available only through the second language and its cultures.

COMPARISONS

1.

2.

Nature of L anguage -- Students demonstr ate under standing of the natur e of language
through comparisons of the language studied and their own.

Concept of Culture -- Students demonstrate under standing of the concept of culture
through comparisons of the cultures studied and their own.

Louisiana Foreign Language Content Standards
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COMMUNITIES

1. Learning -- Students use the language both within and beyond the school setting.

2. Enrichment -- Students show evidence of becoming lifelong learners by using the
language for enjoyment and enrichment.

3. Careers -- Students explore and prepare for potential career avenues in which

proficiency in the target language would be beneficial.

Louisiana Foreign Language Content Standards
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COMMUNICATION STRAND
COMMUNICATE IN LANGUAGES OTHER THAN ENGLISH

FOCUS

For Louisiana students, the ability to function competently in at least one other language in
addition to English should be seen as a reflection of their multilingual and pluricultural
environment. Communicative competence goes far beyond the rote memorization of vocabulary
and syntaxinlearningtousealanguage. Studentsmust develop easewith thelanguage, familiarity
with the culturesthat use thelanguage, and an awar eness of how language and cultureinteract in
societies. Such competence takes language learning far beyond a superficial exposure to the
language into a profound under standing of the language as a means of communication.

Thebusinesscommunity hasrecognized thevital need for today’ s studentsand tomorrow’ swork
force to become competent in languages other than English, in order to function in the
inter dependent economic world of the 21st century. Louisiana students must be able to speak,
read, and compr ehend a second languagein real-life situations. They must be ableto participate
appropriately in face-to-face interaction with members of other societies, and they must also be
abletointer pret the concepts, ideas, and opinionsexpr essed by member sof these societiesthrough
their media and literature.

ThelL ouisiana Foreign L anguage Content Standar dsrecognizetheimportance of communicative
competence based on three modes of communication: interpretive, interpersonal, and
presentational. These modesof communication are based on thetheory that meaning lieswithin
the listener, viewer, or reader, and that within dialogue (whether oral or written) meaning is
constantly being negotiated. This concept of negotiating meaning is especially important when
dealing with persons of another cultureor personswho speak another language.

Interpretation allowsthelistener or reader to use appropriate cultural knowledgeto understand
written and spoken forms of language. Interpretation requires the use of the receptive sKkills
(viewing, listening, and reading). Theinter pretive mode of communication doesnot include active
negotiation of meaning between the listener and the speaker or the reader and the writer.

Theinter per sonal mode callsfor active negotiation of meaning between listenersand speakersor
readersand writers. A natural patter n of adjustment and clarification occur sinthismodein order
to achieve successful communication. Both receptive (viewing, listening, and reading) and
productive (showing, speaking, and writing) skillsarerequired in the inter personal mode.
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The presentational mode does not include active negotiation of meaning between listeners and
speakersor readersand writers. Thismode callsfor the creation of messagesto beinter preted by
listenersor readers. Only productive (showing, speaking, and writing) skillsareused in thismode.

COMMUNICATIVE MODES

Interpretive Mode

I nter personal M ode

Presentational M ode

products (literary, artistic).

Knowledge of how meaningis
encoded in products.

Ability to analyze content,
compareit toinformation
availablein the native language,
and assess linguistic and cultural
differences.

Ability to analyze and compare
content in the culturestointerpret
the native culture.

interactions between individuals of
different ages, status,
backgrounds.

Ability to recognize that languages
usedifferent practicesto
communicate.

Ability to recognizethat cultures
use different patterns of
interaction.

Definitions Receptive communication of oral Direct oral communication (e.g., Productive communication using
or written messages. face-to-face or telephonic) oral or written language.
between individualswho arein
personal contact.
M ediated communication via Direct oral communication Spoken or written communication
print and nonprint materials. between individualswho comeinto  for people (an audience) with
personal contact. whom thereisno immediate
personal contact or which takes
placein a one-to-many mode.
Listener, viewer, reader works Author or creator of visual or
with visual or recorded materials recor ded materials not known
whose creator isabsent. personally to listener, viewer, or
reader.
Paths Primarily receptive abilities: Productive abilities: showing, Productive abilities: showing,
listening, reading, viewing. speaking, writing. speaking, writing.
Receptive abilities: listening,
reading, viewing.
Cultural Knowledge of how cultural Knowledge of cultural Knowledge of cultural
Knowledge per spectives are embedded in per spectives governing per spectives governing

interactions between a speaker
and hig’her audienceand a writer
and hig/her reader.

Ability to present cross-cultural
information based on the
background of the audience.

Ability to recognizethat cultures
use different patterns of
interaction.

Knowledge of the Linguistic System

Adapted from Standardsfor foreign languagelearning: Preparing for the 21st century.

The use of grammatical, lexical, phonological, semantic, pragmatic, and discour se features necessary for participation in the
Communicative M odes.
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COMMUNICATION STRAND
COMMUNICATION STANDARD 1
Interpretive Mode

Students understand and interpret spoken and written communication in the
target language on a variety of topics.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are able to do in thetarget language in real-life
situations includes:

CM-1-B1

CM-1-B2

CM-1-B3

CM-1-B4

CM-1-B5

CM-1-B6

demonstrating comprehension of simple oral and/or written instructions through
appropriate physical response;
1

demonstrating comprehension in age-appropriate oral discour se, such as per sonal
anecdotes, familiar fairy tales, and other narratives based on familiar themes;
1.4

demonstrating compr ehension of brief spoken and/or written messageson familiar
topics, such as personal preferences, family, school events, and
celebrations;

(1)

identifying familiar people, events, places, animals, and things based on oral
and/or ssimple written descriptions;

(1)

demonstrating comprehension of simple oral and/or written statements using
numbers, time, and weather;
(1, 4)

demonstrating compr ehension of themain idea contained in variousmedia, such as
simple announcements, illustrated texts, posters, or advertisements;
1,4
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CM-1-B7 demonstrating comprehension of simplevisual and auditory cues, such asgestures
and intonation.

D)

DEVELOPING STAGE
BENCHMARKS 6-8

As students progress thr ough the devel oping stage of the continuum of second language lear ning
in Grades 6-8, what they know and are able to do in the target language in real-life situations
includesthe benchmarksfor the beginning stage plusthe following:

CM-1-D1 demonstrating comprehension of oral and written instructions connected to daily
activitiesthrough appropriate responses;

1)

CM-1-D2 demonstrating comprehension of the main ideas and identifying the principal
characters in reading selections in age-appropriate literature from the target
cultures;

(1.4

CM-1-D3 demonstrating comprehension of spoken and written messages on topics such as
personal interests, memor able experiences, school activities, family life, and other
pertinent events;

1,4

CM-1-D4 demonstrating comprehension of the main ideas and significant details from
written, recorded, or live stories, songs, poems, and plays,
(1.4)

CM-1-D5 demonstrating comprehension of oral and written messages by applying concepts
of numbers, time, and weather to real-life situations;
1,24

CM-1-D6 demonstrating compr ehension of infor mation in thetar get language from the news
media, commer cials, magazines, electronic mail, or other sour ces;
1,4

CM-1-D7 demonstrating comprehension of visual and auditory cues, such as gestures and
intonation.
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(1)

EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

As students progress through the expanding and extending stages of the continuum of second
languagelearningin Grades9-12, what they know and areabletodoin thetarget languagein real-
lifesituationsincludesthebenchmar ksfor the beginningand developing stages, plusthefollowing:

CM-1-E1

CM-1-E2

CM-1-E3

CM-1-E4

CM-1-E5

CM-1-E6

CM-1-E7

demonstrating through appropriate responses an under standing of written and
spoken language, as expressed by speakers of the target language in both for mal
and informal settings;

D)

demonstrating comprehension of the main ideas and themes in selections from
variousliterary genresand the arts;
(1, 4)

identifyingthemain ideasand significant detailsof liveand/or r ecor ded discussions,
lectures, films, or presentations on personal current or past experiences,
1,4

identifying themain ideasfrom written or oral media, such asfilm, documentaries,
and other presentations,
1,4

under standing and applying infor mation using mathematics, scheduling, weather
or climate;
(1,39

demonstrating an under standing of the principal elements of nonfiction articles
from newspaper s, magazines, radio, television, or the Internet on topicsof current
and/or historical importance to member s of the target cultures;

1,3,9)

inter preting visual and auditory cues, such as gestures and intonation.

(1)
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COMMUNICATION STANDARD 2

Interpersonal Mode

Students engage in direct oral and written communication in the target language in order to
socialize, provide and obtain information, acquire goods and services, express feelings and
emotions, and exchange opinions.

BEGINNING STAGE
BENCHMARKS 4-5

Asstudentsprogressthrough the beginning stage of the continuum of second language learningin
Grades 4-5, what they know and are able to do in the target language in real-life situations

includes:

CM-2-B1

CM-2-B2

CM-2-B3

CM-2-B4

CM-2-B5

CM-2-B6

CM-2-B7

following and giving simple directions for participating in age-appropriate
classroom and cultural activities;

D)

requesting and acknowledging clarification, assistance, per mission, and dir ections,
1,5

exchanging basic information about people, events, places, animals, and things
through description or by asking and answering simple questions,

D)

exchanging opinions and preferences about people, events, places, animals, and
things;
1

exchanging infor mation incor por ating numbers, time, and weather;
1,2,9

requesting or providing and accepting or refusing items or services;

D)

using age-appropriate greetings, gestures, and introductionsto exchange essential
information;

D)
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sharing likes, didikes, feelings, and emotionsin a variety of situations.
(1,5)

DEVELOPING STAGE
BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language lear ning
in Grades 6-8, what they know and are able to do in the target language in real-life situations
includesthe benchmarksfor the beginning stage, plusthe following:

CM-2-D1

CM-2-D2

CM-2-D3

CM-2-D4

CM-2-D5

CM-2-D6

CM-2-D7

CM-2-D8

following and giving directionsfor participating in age-appropriate classroom and
cultural activities;

D)

requesting and acknowledging clarification, assistance, per mission, and dir ections
in avariety of settings;
1,5

exchanging information on topics such as personal interests, memorable
experiences, school activities, family life, and other pertinent events,

(D)

comparing, contrasting, and exchanging opinions and preferences about people,
events, places, animals, and things,
1,4

exchanging and applying infor mation incor por ating number s, time, schedules, and
weather;
1,4

requesting and providing goods, services, or information in a variety of settings,
1,4

using age-appropriate greetings, gestures, and introductionsto exchange essential
information;

(1)

expressing feelings, emotions, and opinions in a variety of situations and
appropriately responding to the feelings and emotions expressed by others.
(1,4
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EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

As students progress through the expanding and extending stages of the continuum of second
languagelearningin Grades9-12, what they know and areabletodoin thetarget languagein real-
lifesituationsincludesthebenchmar ksfor the beginningand developing stages, plusthefollowing:

CM-2-El1

CM-2-E2

CM-2-E3

CM-2-E4

CM-2-E5

CM-2-E6

CM-2-E7

CM-2-E8

following and giving detailed instructions for participating in age-appropriate
classroom and cultural activities;

D)

requesting, acknowledging, and supplyingclarification, assistance, per mission, and
directionsin avariety of settings,
(1,9

exchanging information about past, current, or futureeventsin thetarget cultures
or those being studied in another subject;
1,3,4)

sharing ideas about and personal reactionsto a variety of sources, both live and
recorded;
1,4

describing issues and problemsthat are of concern to members of the native and
target cultures;
1,2,35)

negotiatingtheacquisition of goods, ser vices, or infor mation, accor dingto changing
circumstances,
1,4

using age-appropriate greetings, gestures, and introductionsto exchange essential
information;

(1)

exchanging, supporting, and discussing opinionson avariety of topicsdealingwith
per sonal, contemporary, or historical issues.
(1,3,5
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COMMUNICATION STANDARD 3

Presentational Mode

Students present, through oral and written communication, infor mation, concepts, and ideas
on avariety of topicsto an audience of listenersor readerswith whom thereisnoimmediate
personal contact, or in a one-to-many mode.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target language in real-life
situationsincludes:

CM-3-B1

CM-3-B2

CM-3-B3

CM-3-B4

CM-3-B5

CM-3-B6

CM-3-B7

givingsimpleinstructionsfor age-appr opriateclassroom and/or cultural activities,

D)

presenting simple infor mation incor porating number s, time, and weather;
1,4

givingshort oral and/or written messagesabout people, events, places, animals, and
things;
1,4

dramatizing songs, short anecdotes, or poetry commonly known by peersin the
target cultures;

1)

preparing illustrated stories, posters, or advertisements about activities or events
in the native environment;
1,3,4)

telling or retelling smple storiesorally or in writing;

1
telling simple facts about products and/or practices of thetarget cultures.

1,34
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DEVELOPING STAGE
BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language lear ning
in Grades 6-8, what they know and are able to do in the target language in real-life situations
includesthe benchmarksfor the beginning stage, plusthe following:

CM-3-D1

CM-3-D2

CM-3-D3

CM-3-D4

CM-3-D5

CM-3-D6

CM-3-D7

CM-3-D8

preparingand/or presenting short announcementsand messagesconnected todaily
activitiesin both the native and target cultures,

D)

presenting information incor por ating number s, time, and weather;
1,4

preparing and/or presenting short stories or brief reports about personal
experiences, events, or other subjects;
1,4

presenting short plays and sKits, reciting poems and anecdotes, and performing
songs and/or dancesin the target language;

(D)

preparing audio- or video-recorded messages on topics of personal interest;
1,34

preparing and/or presenting illustrated stories, skits, posters, or advertisements
about activitiesor events;
1,2,3,49

retelling, orally or inwriting, selected piecesof age-appropriateliteratureand films
or videos;
(1.4

preparing short presentations about products and/or practices of the native and
target cultures.
(1,3,4)
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EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

As students progress through the expanding and extending stages of the continuum of second
languagelearningin Grades9-12, what they know and areabletodoin thetarget languagein real-
lifesituationsincludesthebenchmar ksfor the beginningand developing stages, plusthefollowing:

CM-3-El1

CM-3-E2

CM-3-E3

CM-3-E4

CM-3-E5

CM-3-E6

CM-3-E7

CM-3-E8

summarizing and presenting information based on personal experiences, a topic
from the target cultures, or other subject areas;
1,4

producing information incor por ating numbers, time, and weather;
(1, 4)

writing and/or performing original stories, poems, short plays, or skits based on
per sonal experiences or on themes from thetarget cultures;
1,4

per for ming scenesfrom playsand/or reciting poemsor excer ptsfrom short stories
commonly read by speakers of thetarget language;

(D)

writing a letter or an article for presentation or publication expressing opinions
about an issue;
(1,3,4,5)

preparing and/or presenting illustrated stories, skits, posters, or advertisements
about activities, events, goods, or services,
1,2,3,49

summarizing the main plot, main idea, and charactersin a literary selection or
documentary from thetarget cultures;
1,4

preparing and presenting orally and/or in writinginfor mation describing elements
of the target cultures, including literary genres, finearts, and film.
(1,3,4)
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CULTURES STRAND
GAIN KNOWLEDGE AND UNDERSTANDING OF OTHER CULTURES

FOCUS

Studying another language allows the student toregard a cultureon itsown terms. Only
those who speak thetarget language can truly under stand the intrinsic relationship between
the culture asit is lived and the language that is spoken. It isincumbent upon Louisiana
studentsto develop an awar enessof other people sviewsof theworld, their uniqueway of life,
and the patterns of behavior which order their world, as well as an understanding of the
contributions of other culturesto our society.

By influencing both behavior and psychological processes, cultur eaffectstheway in which
different peoples perceive the world (Bowman, 1989). The teaching of culture must be an
integral part of second language programsin order to help studentsappreciatethe peoplewho
speak the language (Flewelling, 1994). However, it must berecognized that under standing a
culture implies much more than simply learning facts about it (Shrum & Glisan, 1994).

Culture is perceived as being composed of the per spectives (meaning, attitudes, values,
ideas), practices(patter nsof social inter actions), and products(books, tools, foods, laws, music,
games) of asociety. Languageistheprimary vehiclefor expressing cultural per spectivesand
for participatingin social practices. Thestudy of asecond language providesopportunitiesfor
students to develop insights into a culture that are available in no other way. Through
exploration of cultural patter ns, the second language student becomes sensitiveto similarities
and differences within both the native and the target cultural groups and can thereby learn

to avoid cultural conflicts.
PERSPECTIVES
(meanings, attitudes, values, ideas)

PRACTICES PRODUCTS
(patterns of social interaction) (books, toals, food, art, laws, music, games)

Adapted from Standardsfor foreign language learning: Preparing for the 21st century.
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CULTURES STRAND
CULTURES STANDARD 1

Practices

Studentsdemonstratean under standing of ther elationship between thepr actices(patter nsof social
interactions) and the per spectives (meanings, attitudes, values, ideas) of thetarget cultures.

BEGINNING STAGE
BENCHMARKS 4-5

Asstudentsprogressthrough the beginning stage of the continuum of second language learningin
Grades 4-5, what they know and are able to do in the target language in real-life situations
includes:

CL-1-B1 identifying and reacting to cultural perspectives and practices in the culture
studied, such as greetings, leave-takings, and common social interactions;
(1,5)

CL-1-B2 identifying commonly held positive and negative generalizations about the
culture studied,;
(1,2,4,5)

CL-1-B3 participating in age-appropriate cultural activities, such as music, rhythm,
dance, games, and/or celebrations;
(1,4,5

CL-1-B4 identifying social and geographic factorsthat impact cultural practices;
(1,4)

CL-1-B5 demonstrating a comprehension of common words, phrases, and idioms that
reflect the target cultures,

(1)

CL-1-B6 using units of measurement from the target cultures, such as currency, the
metric system, and the 24-hour clock.
2,4
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demonstrating an awar eness of social customsrelated toreligion, school, family
life, folklore, and holidays.
(4,5)

DEVELOPING STAGE
BENCHMARKS 6-8

Asstudents progressthrough the developing stage of the continuum of second language lear ning
in Grades 6-8, what they know and are able to do in the target language in real-life situations
includesthe benchmarksfor the beginning stage, plusthe following:

CL-1-D1

CL-1-D2

CL-1-D3

CL-1-D4

CL-1-D5

CL-1-D6

CL-1-D7

using age-appr opriatever bal and nonver bal behaviorsin daily activitiestypical
of thetarget cultures;
(1, 4)

identifying cultural practices that give rise to commonly held generalizations
and/or stereotypes,
(2,3,9

participating in age-appropriate cultural activities, such as games, social
situations, class and school projects, and special occasions or holidays;

(5)

identifying and describing social, geogr aphic, and historical factor sthat impact
cultural practices,
(3,4)

demonstratingan under standing of thecultur al connotationsof common wor ds,
phrases, and idioms,

(1)

applying units of measurement from the target cultures, such ascurrency, the
metric system, and the 24-hour clock;
(2,4)

identifying social customsrelated toreligion, family life, folklore, and holidays;
(3,4,5)
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distinguishing differences in cultural practices and expressions among same-
language cultures,
(3. 4)

EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

As students progress through the expanding and extending stages of the continuum of second
languagelearningin Grades9-12, what they know and areabletodoin thetarget languagein real-
lifesituationsincludesthebenchmar ksfor the beginningand developing stages, plusthefollowing:

CL-1-E1

CL-1-E2

CL-1-E3

CL-1-E4

CL-1-E5

CL-1-E6

CL-1-E7

using appropriate verbal and nonverbal behaviors reflecting formal and
informal situations;

(1)

describing and evaluating commonly held generalizations about the target
cultures;
(1, 2,3

identifying, organizing, and/or participatingin cultural practicessuch asgames,
gports, and entertainment;
(1,5)

identifying and explaining significant factor s(historical, geogr aphic, economic,
political) that impact cultural practices,
(4)

integrating culturally embedded words, phrases, and idioms in everyday
communication;

(1)

describing social customs related to religion, school, gover nment, family life,
folklore, and holidays;
(3,4,5)

comparing and contrasting cultural practices, expressions, and social customs
among same-language cultures;

(4)
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CULTURES STANDARD 2

Products

Students demonstrate an under standing of the relationship between the products (books, tools,
food, art, laws, music, games) and per spectives (meanings, attitudes, values, ideas) of the target
cultures.

BEGINNING STAGE
BENCHMARKS 4-5

Asstudentsprogressthrough the beginning stage of the continuum of second language learningin
Grades4-5, what they know and areabletodoin thetarget languagein real-lifesituationsincludes
the following:

CL-2-B1 identifying tangible products and symbols of the culture (e.g., toys, dress,
types of buildings, and foods) using authentic materials;
(1,3)

CL-2-B2 identifying and reacting to expressive products of the target cultures, such as
children’s songs, children’sliterature, and types of art work;
(1,4)

CL-2-B3 recognizing major contributionsor products of thetarget cultures.
(3,4,5

DEVELOPING STAGE
BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language lear ning
in Grades 6-8, what they know and are able to do in the target language in real-life situations
includesthe benchmarksfor the beginning stage, plusthe following:

CL-2-D1 identifying tangible and intangible products and symbols of the culture (e.g.,
toys, dress, types of buildings, foods) using authentic materials;
(1,3)

CL-2-D2 recognizing major worksof art, music, and/or literature of thetarget cultures,
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(1.4)

CL-2-D3 identifying major scientific and historical contributions of the target cultures.
(3,4,5)

EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

As students progress through the expanding and extending stages of the continuum of second
languagelearningin Grades9-12, what they know and areabletodoin thetarget languagein real-
lifesituationsincludesthebenchmar ksfor the beginningand developing stages, plusthefollowing:

CL-2-E1 identifying, describing, and/or producing symbols and products typical of the
target cultures,
1,3

CL-2-E2 discussing the expressive products of thetarget cultures, including visual arts,
architecture, literature, dance, and music;
(1,4)

CL-2-E3 summarizing the effects of thetarget cultures contributions/productson other
societies.
(1, 4)

Louisiana Foreign Language Content Standards
Page 36



05/22/97

CONNECTIONS STRAND

Connect with Other Disciplines and Acquire
Information

FOCUS

Studies have shown that in order to promote the development of content knowledge,
content should bemaderelevant to students’ lives(Henze& L ucas, 1995). |solatinglanguage
from meaning and communication can only under mine the effectiveness of second language
instruction.

Students are not empty vessels when they come into the second language classr oom.
They bring with them their experience and knowledge acquired in other areas of the
curriculum, aswell asfromtheir per sonal lives. Content-based instruction incor por atesawide
range of disciplinesin the presentation of the second language. Math, science, social studies,
language arts, music, art, and physical education are valuable resourcesin a content-based
program. Studies have shown that students have higher motivation and proficiency levels
through the use of content-based instruction (Leaver & Stryker, 1989).

Connecting with other disciplines is fundamental to articulation in second language
programs, because it allows studentsto reinfor ce the knowledge of other subject areaswhile
practicing thetarget language. The benchmarksin the Connections Strand are deliberately
broad in natureto allow educator s discretion in designing their local curricula.

o

w
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CONNECTIONS STRAND
CONNECTIONS STANDARD 1

Reinforcement

Students reinforce and further their knowledge of other disciplines through the second
language.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target language in real-life
situationsincludes:

CN-1-B1 demonstrating compr enension of or al messagesr elated totopicsstudied in other
classes;
(1,4)

CN-1-B2 explaining in simple terms basic concepts from other subject areas, including
weather, measur ements, animals, insects, and geogr aphy;
(1,4)

DEVELOPING STAGE
BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language
learning in Grades 6-8 , what they know and are ableto do in the target language in real-life
situationsincludes the benchmarksfor the beginning stage, plusthe following:

CN-1-D1 demonstrating comprehension of articles or short recordings in the target
language on topics studied in other classes,
(1, 4)

CN-1-D2 exchanging information about topics from other school subjectsin the target
language;
(1,4)
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CN-1-D3 presenting oral or written reportsin the target language on topics studied in
other classes;
(1,4)

EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

Asstudents progressthrough the expanding and extending stages of the continuum of second
language learning in Grades 9-12, what they know and are able to do in the target language
in real-life situations includes the benchmarks for the beginning and developing stages, plus
the following:

CN-1-E1 locating information using a variety of sourcesin the target language about a
topic studied in other school subjects, using reading and/or listening sKills;
(1,4)

CN-1-E2 discussing topics from other school subjectsin thetarget language;
(1, 4)

CN-1-E3 combining information from other school subjects with information available
in the second language in order to complete activities in the second language
classroom.

(1,4)
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CONNECTIONS STANDARD 2

Acquisition

Studentsacquireinformation and recognizethedistinctive viewpointsthat areonly available
through the second language and its cultures.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target languagein real-life
situationsincludes:

CN-2-B1 finding infor mation in authentic materials.

(1)

DEVELOPING STAGE
BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language
learning in Grades 6-8, what they know and are ableto do in the target language in real-life
situationsincludes the benchmarksfor the beginning stage, plusthe following:

CN-2-D1 finding and using infor mation in authentic materials.
(1, 4)

EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

Asstudentsprogressthrough theexpanding and extending stages of the continuum of second
language learning in Grades 9-12, what they know and are able to do in the target language
in real-life situations includes the benchmarks for the beginning and developing stages, plus
the following:

CN-2-E1 comparing information found in authentic materials in both the native and
tar get languages on topics of personal interest.

(4)
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COMPARISONS STRAND

Develop Insight into the Nature of Language and Culture

FOCUS

Studentsbecome better equipped toreflect on their native language and culture after having
studied other languages and cultures. As students become aware of and sensitive to the
behaviors, perspectives, and products of other cultures, they begin to realize how other
cultures might perceive the behaviors, per spectives, and products of Americans.

One of themost direct methods available to under standing a wor Id different from our own is
through the learning of a second language. “ Speakers of a particular culture share similar
per ceptionsof reality that arerepresented by the vocabulary and linguistic structuresof their
language” (Ramirez, 1995, p. 58). In pluralistic societies, second language programs are
beneficial in promoting cultural awareness and understanding. The second language
classroom should serveasaspringboard for cross-cultural comparisonsand help studentstake
on anew and broader perspective (Curtain & Pesola, 1994).

Even simple vocabulary instruction can provide new cultural vistas for the second language
learner. In such categories as fruits and vegetables, most Americans demonstrate a lack of
familiarity with many food items commonly used in other cultures (Lin & Schwanenflugel,
1995). It can thereforebe seen that thiscompar ative approach can begin at avery early stage
in theinstruction of second languages.

Students often express that through the study of another language they develop a deeper
under standing of thesyntactical structuringof their own language. Fir st languagevocabulary
and reading strategies ar e also enhanced through second-language study.
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COMPARISONS STANDARD 1

Nature of Language

Students demonstr ate under standing of the nature of language through comparisons of the
language studied and their own language.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target languagein real-life
situationsincludes:

CP-1-B1 citing and using wor ds borrowed from the tar get language;
(1,39
CP-1-B2 citing and using cognates,
(1,4
CP-1-B3 identifying idiomatic expressionsin both the native and tar get languages;
(1,4
CP-1-B4 demonstrating awareness of formal and informal expressions in the target
language;
(1,2,5)
CP-1-B5 identifying and comparing sound patterns;
(1,4)
CP-1-B6 identifying and practicing structural patterns of the target language;
(1)
CP-1-B7 demonstrating awar eness of a variety of waysto expressideas.
1,2

DEVELOPING STAGE
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BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language
learning in Grades 6-8, what they know and are ableto do in the target languagein real-life
situationsincludes the benchmarksfor the beginning stage, plusthe following:

CP-1-D1 recognizing the differences and similarities between the words or expressions
from the target and native languages;
(1, 3,4

CP-1-D2 using cognates and false cognates appropriately;
(1, 4)

CP-1-D3 demonstrating an awar eness that phrases, ideas, and grammatical structures
might not trandate directly from one languageto the other;
(1,4)

CP-1-D4 using formal and informal expressionsin the target language;
(1,2,5)

CP-1-D5 identifying and using critical sound distinctionsthat must bemastered in order
to communicate meaning;
(1,4)

CP-1-D6 using the structural patterns of the target language;
1)

CP-1-D7 expressing ideasin a variety of ways.
1,2
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EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

Asstudents progressthrough the expanding and extending stages of the continuum of second
language learning in Grades 9-12, what they know and are ableto do in the target language
in real-life situations includes the benchmarks for the beginning and developing stages, plus
the following:

CP-1-E1 describing grammatical elements of the target language and comparing them
with grammatical el ementsin the native language;
(1, 3,4

CP-1-E2 using cognates and false cognates appropriately;
(1, 4)

CP-1-E3 comparing meaningsof wor ds, idioms, and/or vocal inflectionsof thetar get and
native languages,
(1, 4)

CP-1-E4 comparing formal and informal expressionsof the native and tar get languages,
(1,2,5)

CP-1-E5 comparing and contrasting the writing and sound systems of the target and
native languages,

(1,39

CP-1-E6 using and comparingthestructural patter nsof thetar get and nativelanguages,
(1)

CP-1-E7 expressing ideasin a variety of ways.
1,2
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COMPARISONS STANDARD 2

Concept of Culture

Students demonstrate under standing of the concept of culture through comparisons of the
cultures studied and their own culture.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target languagein real-life
situationsincludes:

CP-2-B1 comparing simple patterns of verbal and nonverbal behavior or interaction in
various cultural settings (e.g., table manners, greetings);
(1,4,5

CP-2-B2 comparing tangible products of the native and target cultures, using authentic
materials (e.g., toys, food, clothing);
(1, 3,4

CP-2-B3 comparingintangibleproductsof thenativeand tar get cultures, usingauthentic
materials (e.g., rhymes, songs, folktales);
(1, 3,4

CP-2-B4 identifying contributions of the tar get culturesto the native culture (e.g., food,
ar chitecture, clothing, arts).
(1, 4)

DEVELOPING STAGE
BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language
learning in Grades 6-8, what they know and are ableto do in the target language in real-life
situationsincludes the benchmarksfor the beginning stage, plusthe following:

CP-2-D1 contrasting verbal and nonverbal behavior in native and target cultures;
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(1,4,5)

CP-2-D2 demonstrating an under standing of thereasonswhy certain productsoriginate
and areimportant to particular cultures;
(1,39

CP-2-D3 comparing social customsof thenativeand target cultures(e.g., religion, family
life, folklore, and holidays);
(1,39

CP-2-D4 comparing the practices and expressive products of the native and target
cultures(e.g., historical, businessor scientificcontributions, music, worksof art,
and literature).

(1,4)

EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

Asstudentsprogressthrough theexpanding and extending stages of the continuum of second
language learning in Grades 9-12, what they know and are able to do in the target language
in real-life situations includes the benchmarks for the beginning and developing stages, plus
the following:

CP-2-E1 identifying and comparing per spectivesand practicesof thetarget culturewith
those of the native culture;
(1,4,5

CP-2-E2 describing therelationship between the productsand per spectivesin thetar get
culture and comparing these with the native culture;

(1, 3,4

CP-2-E3 comparing various institutions of the native and target cultures (eg.,
educational, legal, economic, and gover nmental);
(1,3,4,5)

CP-2-E4 identifying and describing cultural perspectives as reflected in a variety of
literary and artistic genres.
(1,4)

COMMUNITIES STRAND

Participate in Multilingual Communities
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At Home and Around the World

FOCUS

Theidea of integrating the community, the child, and thelear ning experience hailsback to the
educational philosophy of Dewey.

From the standpoint of the child, the great waste in the school comes from his
inability toutilizetheexperienceshegetsoutsidetheschool in any completeand
freeway within the school itself; while, on the other hand, heisunableto apply
in daily lifewhat heislearning at school. That istheisolation of the school --
itsisolation from life. When thechild getsinto the schoolroom he hasto put out
of hismind a large part of theideas, interests, and activities that predominate
in hishome and neighborhood (1990, p. 75).

The fact that Louisiana is a multilingual state whose diver se culture has enriched the state
economically, socially, and politically under scores the need that students (and the public) be
made awar e of the benefits to be gained by acquiring a second language. This somewhat
utilitarian approach toforeign languagelear ningisbecoming moreand morecritical intoday’s
shrinking world. Louisiana studentswill find themselves competing to a greater degreethan
ever before with their counter parts abroad who have had the definite advantage of learning
at least one second language. Thiscompetition will take place not only in the economic arena,
but also in the domains of politics, the arts, and technology. Furthermore, Louisiana
communities that continue to speak their native languages must be validated for ther
contributionsto the state.
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COMMUNITIES STRAND
COMMUNITIES STANDARD 1

Learning

Students use the language both within and beyond the school setting.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target language in real-life
situationsincludes:

CT-1-B1 communicating on a personal level with speakers of the tar get language either
face-to-face or via notes, electronic mail, and/or audio or video recor dings,
1,39

CT-1-B2 interacting with member s of the local community using the tar get language;
1,39

CT-1-B3 sharing knowledge about languages and culturewith other sin the community;
(1,5)
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CT-1-B4 illustratingand presentingalogo, poster, greeting card, poem, skit, song, and/or
story to present to others;
(1,2, 3,4

CT-1-B5 performing for a school, community, or special cultural event.
(1,3,5
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DEVELOPING STAGE
BENCHMARKS 6-8

As students progress through the developing stage of the continuum of second language
learning in Grades 6-8, what they know and are ableto do in thetarget languagein real-life
situationsincludes the benchmarksfor the beginning stage, plusthe following:

CT-1-D1

CT-1-D2

CT-1-D3

CT-1-D4

CT-1-D5

communicating via letters, electronic means, audio or video recordings, or in
face-to-face conver sation with member s of thetarget culturesregarding topics
of general interest;

(1,39

interacting with member s of thelocal community using the tar get language, as
well aslocal dialects,
(1, 3,4

participatingin age-appropriateclassor club activitieswhich benefit the school
or community;
(4,9)

writing and illustrating a logo, poster, greeting card, poem, skit, song, and/or
story to present to othersin the school or community;
(1,2, 3,4

preparingand/or performingfor aschool, community, or special cultural event.
(1,3,4,5)
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EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

Asstudents progressthrough the expanding and extending stages of the continuum of second
language learning in Grades 9-12, what they know and are ableto do in the target language
in real-life situations includes the benchmarks for the beginning and developing stages, plus
the following:

CT-1-E1 communicating via letters, electronic means, audio or video recordings, or in
face-to-face conver sation with member s of thetarget culturesregarding topics
of personal interest, community, or world concern;

(1,39

CT-1-E2 using community resources to research a topic related to culture and/or
language study;
(3, 4)

CT-1-E3 participatingin age-appropriateclassor club activitieswhich benefit the school
or community;
(4,9)

CT-1-E4 presenting resear ched material about foreign languageand culturetoothers in
the community;
(1,234

CT-1-E5 preparingand/or performingfor aschool, community, or special cultural event.
(1, 3,4,5)
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COMMUNITIES STANDARD 2

Enrichment

Students show evidence of becoming lifelong learners by using the target language for
enjoyment and enrichment.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target languagein real-life
situationsincludes:

CT-2-B1 reading materials and/or watching television programs (films, spots) from the
tar get language and culturesfor enjoyment;
(3,4)

CT-2-B2 participating in age-appropriate sportsand/or gamesfrom thetarget cultures;
(1,2,5)

CT-2-B3 attending and/or participatingin age-appropriate cultural eventsand/or social
activities of the target cultures;
(1,4,5

CT-2-B4 listeningtomusic, singingsongs, or playingmusical instrumentsfrom the tar get
cultures.
(1, 4)
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DEVELOPING STAGE
BENCHMARKS GRADES 6-8

As students progress through the developing stage of the continuum of second language
learning in Grades 6-8, what they know and are ableto do in the target language in real-life
situationsincludes the benchmarksfor the beginning stage, plusthe following:

CT-2-D1

CT-2-D2

CT-2-D3

CT-2-D4

CT-2-D5

reading materials and/or watching television programs (films, spots) from the
target language and culturesfor enjoyment;
(3,4)

identifyingand participatingin age-appropriatesportsor gamesfrom thetar get
cultures,
(4,5)

attending and/or participating in age-appropriate cultural eventsand/or social
activities of the target cultures;
(1,4,5

listening to and/or identifying music, singing songs, or playing musical
instruments from the target cultures;
(1, 4)

planning areal or imaginary trip.
(2,3,4)
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EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

Asstudentsprogressthrough theexpanding and extending stages of the continuum of second
language learning in Grades 9-12, what they know and are ableto do in the target language
in real-life situations includes the benchmarks for the beginning and developing stages, plus

the following:

CT-2-E1

CT-2-E2

CT-2-E3

CT-2-E4

CT-2-E5

reading materials and/or watching television programs (films, spots) from the
tar get language and culturesfor enjoyment;
(3,4)

participating in age-appropriate sportsor games from thetarget cultures;
(4,9)

attending and/or participating in age-appropriate cultural eventsand/or social
activities of the target cultures,
(1,4,5

listening to and/or identifying music, singing songs, or playing musical
instruments from the target cultures;
(1, 4)

planning areal or imaginary trip.
(2,3,4)
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COMMUNITIES STANDARD 3

Careers

Students explore and prepare for potential career avenuesin which proficiency in thetarget
language would be beneficial.

BEGINNING STAGE
BENCHMARKS 4-5

As students progress through the beginning stage of the continuum of second language
learning in Grades 4-5, what they know and are ableto do in the target languagein real-life
situationsincludes:

CT-3-B1 identifying common professions,
(3,4,5)

CT-3-B2 identifying and using smple vocabulary related to the world of work.
(1, 4)

DEVELOPING STAGE
BENCHMARKS 6-8

Asstudentsprogressalong thedevel oping stage of the continuum of second languagelear ning,
what they know and are able to do in the target language in real-life situations includes the
benchmarksfor the beginning stage, plusthe following:

CT-3-D1 identifying professions in which the ability to communicate in the target
language is a distinct advantage,
(3,4,5)

CT-3-D2 identifying and using vocabulary related to the world of work;
(1,4)

CT-3-D3 reading and writing wor k-related notes and messages,
(1)

CT-3-D4 reading and extracting information from materials, such as graphs and
schedules;
(2,3,9
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EXPANDING/EXTENDING STAGE
BENCHMARKS 9-12

Asstudents progressthrough the expanding and extending stages of the continuum of second
language learning in Grades 9-12, what they know and are ableto do in the target language
in real-life situations includes the benchmarks for the beginning and developing stages, plus
the following:

CT-3-E1 identifying car eer sor participatingin school-to-wor k projectswher eproficiency
in the target language and knowledge of the cultureisrequired;
)

CT-3-E2 writing and presenting work-related scenarioswhich incor por ate appropriate
vocabulary;
(1,4)

CT-3-E3 reading and writing wor k-related notes, messages, and letters;

(1)

CT-3-E4 inter preting work-related materials, such as graphs and schedules,
(2,3,4)

CT-3-E5 identifying and using wor k-place appropriate ver bal and nonver bal behaviors.
(1,4,5
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CONTINUUM OF LANGUAGE LEARNING/TABLES

This section of the Louisiana Foreign Language Content Standar ds demonstrates how the
benchmarks have been articulated for Grades 4 through 12. Failureto provide studentsthe
opportunity to progress along this spiral continuum of language learning would result in
inadequate proficiency levels according to the standar ds set forth in this document.
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COMMUNICATION STANDARD 1

Interpretive Mode
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Studentsunder stand and inter pret spoken and written communication in thetar get language

on avariety of topics.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they know
and are ableto do in thetarget language in real-life situationsincludes:

BEGINNING
(Grades 4-5)

CM-1-B1 demonstrating
comprehension of simpleoral
and/or written instructions
through appropriate physical
response.

)

CM-1-B2 demonstrating
comprehension in age-appropriate
oral discourse, such as personal
anecdotes, familiar fairy tales, and
other narratives based on familiar
themes.

(1.4

CM-1-B3 demonstrating
comprehension of brief spoken
and/or written messages on
familiar topics, such as personal
prefer ences, family, school events,
and celebrations.

)

DEVELOPING
(Grades 6-8)

CM-1-D1 demonstrating
comprehension of oral and
written instructions connected
to daily activities through
appropriate responses.

)

CM-1-D2 demonstrating
comprehension of the main
ideas and identifying the
principal charactersin reading
selectionsin age-appropriate
literature from the tar get
cultures.

(1.4

CM-1-D3 demonstrating
compr ehension of spoken and
written messages on topics such
as personal interests,

memor able experiences, school
activities, family life, and other
pertinent events.

(1.4

EXPANDING
AND EXTENDING
(Grades 9-12)

CM-1-E1 demonstrating
through appropriate responses
an under standing of written
and spoken language, as
expressed by speakersof the
target language in both formal
and informal settings.

@

CM-1-E2 demonstrating
compr ehension of the main
ideas and themesin selections
from variousliterary genres
and thearts.

(1.4)

CM-1-E3 identifying the
main ideas and significant
details of live and/or recorded
discussions, lectures, films, or
presentations on personal
current or past experiences.
(1.4
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BEGINNING
(Grades 4-5)

CM-1-B4 identifying familiar
people, events, places, animals,
and things based on oral and/or
simple written descriptions.

)

CM-1-B5 demonstrating
comprehension of simpleoral
and written statements using
numbers, time, and weather .
(1.4

CM-1-B6 demonstrating
comprehension of themain idea
contained in various media,
such as ssimple announcements,
illustrated texts, posters, or
advertisements.

(1.4

CM-1-B7 demonstrating
comprehension of simple visual
and auditory cues, such as
gestures and intonation.

)

DEVELOPING
(Grades 6-8)

CM-1-D4 demonstrating
comprehension of the main
ideas and significant details
from written, recorded, or live
stories, songs, poems, and
plays.

(1.4

CM-1-D5 demonstrating
comprehension of oral and
written messages by applying
concepts of numbers, time, and
weather to real-life situations.
1,24

CM-1-D6 demonstrating
compr ehension of information
in the target language from the
news media, commer cials,
magazines, electronic mail, or
other sources.

(1.4

CM-1-D7 demonstrating
compr ehension of visual and
auditory cues, such as gestures
and intonation.

@

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CM-1-E4 identifyingthe
main ideas from written or oral
media, such asfilms,
documentaries, and other
presentations.

1,4

CM-1-E5 understanding and
using information
incor por ating mathematics,
scheduling, weather, or
climate.

(1,3,9

CM-1-E6 demonstrating an
under standing of the principal
elements of non-fiction articles
from newspapers, magazines,
radio, television, or the
Internet on topics of current
and/or historical importanceto
member s of the target cultures.
(1,3,9

CM-1-E7 interpreting visual
and auditory cues, such as
gestures and intonation.

@
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Communication Standard 2

Interpersonal Mode
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Students engage in direct oral and written communication in the tar get language in order to
socialize, provide and obtain information, acquire goods and services, express feglings and
emotions, and exchange opinions.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in thetarget language in real-life situations includes:

BEGINNING
(Grades 4-5)

CM-2-B1 following and giving
simpledirectionsfor participating
in age-appropriate classroom and
cultural activities.

)

CM-2-B2 requesting and
acknowledging clarification,
assistance, permission, and
directions.

(1.5

CM-2-B3 exchanging basic
infor mation about people, events,
places, animals, and things
through description or by asking
and answering simple questions.

)

DEVELOPING
(Grades 6-8)

CM-2-D1 following and
giving directions for
participating in age-
appropriate classroom and
cultural activities.

@

CM-2-D2 requesting and
acknowledging clarification,
assistance, permission, and
directionsin a variety of
settings.

(1.5

CM-2-D3 exchanging

infor mation on topics such as
personal interests, memorable
experiences, school activities,
family life, and other pertinent
events.

)

EXPANDING
AND EXTENDING
(Grades 9-12)

CM-2-E1 following and
giving detailed instructions for
participating in age-
appropriate classroom and
cultural activities.

@

CM-2-E2 requesting,
acknowledging, and supplying
clarification, assistance,
permission, and directionsin a
variety of settings.

(1.5

CM-2-E3 exchanging

infor mation about pagt,
current, or future eventsin the
target culturesor those being
studied in another subject.
(1,3,9
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BEGINNING
(Grades 4-5)

CM-2-B4 exchanging
opinions and prefer ences about
people, events, places, animals,
and things.

)

CM-2-B5 exchanging
infor mation incor porating
numbers, time, and weather .
1,24

CM-2-B6 requesting or
providing and accepting or
refusing itemsor services.

)

CM-2-B7 using age-
appropriate greetings, gestures,
and introductions to exchange
essential information.

)

CM-2-B8 sharing likes,
dislikes, feelings, and emotions
in avariety of situations.

(1.5

DEVELOPING
(Grades 6-8)

CM-2-D4 comparing,
contrasting, and exchanging
opinions and prefer ences about
people, events, places, animals,
and things.

(1.4

CM-2-D5 exchanging and
applying information

incor porating numbers, time,
schedules, and weather .
(1.4

CM-2-D6 requesting and
providing goods, services, or
information in a variety of
settings.

(1.4

CM-2-D7 using age-
appropriate greetings, gestures,
and introductions to exchange
essential information.

@

CM-2-D8 expressing feelings,
emotions, and opinionsin a
variety of situations and
appropriately responding to the
feelings and emotions expressed
by others.

(1.4

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CM-2-E4 sharing ideas about
personal reactionsto a variety
of sources, both live and

recor ded.

(1.4

CM-2-E5 describing issues
and problemsthat are of
concern to members of the
native and target cultures.
1,2,35)

CM-2-E6 negotiating the
acquisition of goods, services,
or information, according to
changing circumstances.
(1.4

CM-2-E7 using age-
appropriate greetings,
gestures, and introductionsto
exchange essential information.

@

CM-2-E8 exchanging,
supporting, and discussing
opinions on a variety of topics
dealing with personal,
contemporary, or historical
issues.

(1,3,5)
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Communication Standard 3

Presentational Mode
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Studentspresent, through oral and written communication, infor mation, concepts, and ideas
on avariety of topicsto an audience of listenersor readerswith whom thereisnoimmediate
personal contact, or in a one-to-many mode.

BENCHMARKS 4-12

Asstudentsprogressalong thecontinuum of second languagelear ning, what they should know
and be ableto do in thetarget language in real-life situationsincludes:

BEGINNING
(Grades 4-5)

CM-3-B1 giving simple
instructionsfor age-appropriate
classroom and/or cultural
activities.

)

CM-3-B2 presenting simple
infor mation incor porating
numbers, time, and weather .
(1.4

CM-3-B3 giving short oral
and/or written messages about
people, events, places, animals,
and things.

(1.4

DEVELOPING
(Grades 6-8)

CM-3-D1 preparing and/or
presenting short
announcements and messages
connected to daily activitiesin
both the native and tar get
cultures.

D

CM-3-D2 presenting

infor mation incor porating
numbers, time, and weather .
(1.4

CM-3-D3 preparing and/or
presenting short storiesor brief
reports about personal
experiences, events, or other
subjects.

(1.4

EXPANDING
AND EXTENDING
(Grades 9-12)

CM-3-E1 summarizing and
presenting infor mation based
on personal experiences, a
topic from thetarget cultures,
or other subject areas.

(1.4

CM-3-E2 producing

infor mation incor porating
numbers, time, and weather .
(1.4

CM-3-E3 writing and/or
performing original stories,
poems, short plays, or skits
based on per sonal experiences
or on themes from the tar get
cultures.

(1.4
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BEGINNING
(Grades 4-5)

CM-3-B4 dramatizing songs,
short anecdotes, or poetry
commonly known by peersin
the target cultures.

)

CM-3-B5 preparing
illustrated stories, posters, or
advertisements about activities
or eventsin the native
environment.

(1,3, 4

CM-3-B6 telling or retelling
simple storiesorally or in
writing.

)

CM-3-B7 telling simplefacts
about products and/or practices
of thetarget cultures.

(1,3,9

DEVELOPING
(Grades 6-8)

CM-3-D4 presenting short
plays and sKkits, reciting poems
and anecdotes, and performing
songs and/or dancesin the
target language.

@

CM-3-D5 preparing audio- or
video-recor ded messages on
topics of personal interest.
(1,3,9

CM-3-D6 preparing and/or
presenting illustrated stories,
sKits, posters, or
advertisements about activities
or events.

1,234

CM-3-D7 retelling, orally or
in writing, selected pieces of
age-appropriate literature and
filmsor videos.

(1.4

CM-3-D8 preparing short
presentations about products
and/or practices of the native
and target cultures.

(1,3,9

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CM-3-E4 performing scenes
from plays and/or reciting
poems or excerptsfrom short
stories commonly read by
speakers of the target
language.

@

CM-3-E5 writing aletter or
an articlefor presentation or
publication expressing opinions
about an issue.

(1,3,4,5

CM-3-E6 preparing and/or
presenting illustrated stories,
sKits, posters, or
advertisements about activities,
events, goods, or services.
1,234

CM-3-E7 summarizingthe
main plot, main idea, and
charactersin aliterary
selection or documentary from
the target cultures.

(1.4

CM-3-E8 preparing and
presenting orally or in writing
information describing
elements of the target cultures
including literary genres, fine
arts, and film.

(1,3,9
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CULTURES STRAND

Cultures Standard 1
Practices
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Studentsdemonstrate an under standing of therelationship between the practices (patter nsof
social interactions) and the perspectives (meanings, attitudes, values, ideas) of the target

cultures.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in thetarget language in real-life situations includes:

BEGINNING
(Grades 4-5)

CL-1-B1 identifyingand
reacting to cultural perspectives
and practicesin the culture
studied, such as greetings, leave-
takings, and common social
interactions.

(1.5

CL-1-B2 identifying commonly
held positive and negative

gener alizations about the culture
studied.

(1,2,4,5)

CL-1-B3 participating in age-
appropriate cultural activities,
such as music, rhythm, dance,
games, and/or celebrations.
(1,4,5)

DEVELOPING
(Grades 6-8)

CL-1-D1 using age-
appropriate verbal and non-
verbal behaviorsin daily
activitiestypical of thetarget
cultures.

(1.4

CL-1-D2 identifying cultural
practicesthat giveriseto
commonly held generalizations
and/or stereotypes.

(2,3,9

CL-1-D3 participating in age-
appropriate cultural activities,
such as games, social situations,
class and school projects, and
special occasions or holidays.

©)

EXPANDING
AND EXTENDING
(Grades 9-12)

CL-1-E1 using appropriate
verbal and nonverbal
behaviorsreflecting formal
and informal situations.

@

CL-1-E2 describing and
evaluating commonly held
gener alizations about the
target cultures.

(1,2,3)

CL-1-E3 identifying,
organizing, and/or
participating in cultural
practices such as games,
sports, and entertainment.
(1.5
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BEGINNING
(Grades 4-5)

CL-1-B4 identifying social
and geographic factors that
impact cultural practices.
(1.4

CL-1-B5 demonstrating a
compr ehension of common
words, phrases, and idioms that
reflect thetarget cultures.

)

CL-1-B6 using units of
measur ement from the tar get
cultures, such ascurrency, the
metric system, and the 24-hour
clock.

(2,4)

CL-1-B7 demonstrating an
awar eness of social customs
related to school, religion,
family life, folklore, and
holidays.

(4,5)

DEVELOPING
(Grades 6-8)

CL-1-D4 identifying and
describing social, geogr aphic,
and historical factorsthat
impact cultural practices.
(3.4)

CL-1-D5 demonstrating an
under standing of the cultural
connotations of common wor ds,
phrases, and idioms.

)

CL-1-D6 applying units of
measur ement from the tar get
cultures, such ascurrency, the
metric system, and the 24-hour
clock.

(2,4

CL-1-D7 identifying social
customsrelated to school,
religion, family life, folklore,
and holidays.

(3,4,5)

CL-1-D8 distinguishing
between differencesin cultural
practices and expressions
among same-language cultures.
(3.4)

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CL-1-E4 identifying and
explaining significant factors
(geogr aphic, historical,
economic, political) that
impact cultural practices.

(4)

CL-1-E5 integrating
culturally embedded words,
phrases, and idiomsin
everyday communication.

@

CL-1-E6 describing social
customsrelated to school,
gover nment, religion, family
life, folklore, and holidays.
(3,4,5)

CL-1-E7 comparing and
contrasting cultural practices,
expressions, and social
customs among same-language
cultures.

(4)
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Cultures Standard 2
Products
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Studentsdemonstratean under standing of ther elationship between theproducts(books, tools,
food, art, laws, music, games) and per spectives(meanings, attitudes, values, ideas) of thetar get

cultures.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in thetarget language in real-life situations includes:

BEGINNING
(Grades 4-5)

CL-2-B1 identifying tangible
products and symbols of the
culture (e.g., toys, dress, types of
buildings, and foods) using
authentic materials.

(1.3

CL-2-B2 identifying and
reacting to expressive products of
the target cultures, such as
children’s songs, children’s
literature, and types of art work.
(1.4

CL-2-B3 recognizing major
contributions or products of the
target cultures.

(3,4,5)

DEVELOPING
(Grades 6-8)

CL-2-D1 identifying tangible
and intangible products and
symbols of the target culture
(e.g., toys, dress, types of
buildings, foods) using
authentic materials.

1.3

CL-2-D2 recognizing major
works of art, music, and/or
literature of thetarget cultures.
(1.4

CL-2-D3 identifying major
scientific and historical
contributions of the target
cultures.

(3,4,5)

EXPANDING
AND EXTENDING
(Grades 9-12)

CL-2-E1 identifying,
describing, and/or producing
symbols and products typical of
the target cultures.

(1.3

CL-2-E2 discussing the
expressive products of the
target cultures, including visual
arts, architecture, literature,
dance, and music.

(1.4

CL-2-E3 summarizing the
effects of thetarget cultures
contributions/products on other
societies.

(1.4
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Connections Standard 1

Reinforcement
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Students reinforce and further their knowledge of other disciplines through the second

language.

BENCHMARKS 4-12

Asstudentsprogressalong thecontinuum of second languagelear ning, what they should know
and be ableto do in thetarget language in real-life situationsincludes:

BEGINNING
(Grades 4-5)

CN-1-B1 demonstrating
compr ehension of oral messages
related to topics studied in other
classes.

(1.4

CN-1-B2 explaining in smple
terms basic concepts from other
subject areas (e.g., weather,
measur ements, animals, insects,
and geogr aphy).

(1.4

DEVELOPING
(Grades 6-8)

CN-1-D1 demonstrating
comprehension of articles or
short recordingsin the tar get
language related to topics
studied in other classes.
(1.4

CN-1-D2 exchanging

infor mation about topics from
other school subjectsin the
target language.

(1.4

CN-1-D3 presenting oral or
written reportsin thetarget

language on topics studied in
other classes.

(1.4

EXPANDING
AND EXTENDING
(Grades 9-12)

CN-1-E1 locating

infor mation using a variety of
sourcesin thetarget language
about atopic studied in other

school subjects, using reading
and/or listening skills.

(1.4

CN-1-E2 discussing topics
from other school subjectsin
the target language.

(1.4

CN-1-E3 combining
information from other school
subjects with information
availablein the second
languagein order to complete
activitiesin the second
language classroom.

(1.4
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CONNECTIONS STRAND

Connections Standard 2
Acquisition

Studentsacquireinformation and recognizethedistinctive viewpointsthat areavailable only
through the second language and its cultures.

BENCHMARKS 4-12
As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in thetarget language in real-life situations includes:

BEGINNING DEVELOPING EXPANDING
AND EXTENDING
(Grades 4-5) (Grades 6-8) (Grades 9-12)
CN-2-B1 findinginformationin  CN-2-D1 finding and using CN-2-E1 comparing
authentic materials. information in authentic information found in authentic
(@D} materials. materialsin both the native and
(1,4 target languages on topics of

personal interest.

(4)
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Comparisons Standard 1

Nature of Language
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Students demonstrate under standing of the nature of language through comparisons of the

language studied and their own.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they should
know and be able to do in the target language in real-life situations includes:

BEGINNING
(Grades 4-5)

CP-1-B1 citing and using words
borrowed from the tar get
language.

(1,3,9

CP-1-B2 citing and using
cognates.
(1.4)

CP-1-B3 identifying idiomatic
expressionsin both the native and
target languages.

(1.4

DEVELOPING
(Grades 6-8)

CP-1-D1 recognizing the
differencesand similarities
between words or expressions
from thetarget and native
languages.

(1,3,9

CP-1-D2 using cognates and
false cognates appropriately.
(1.4)

CP-1-D3 demonstrating an
awar enessthat phrases, ideas,
and grammatical structures
might not trandate directly
from one language to the other.
(1.4

EXPANDING
AND EXTENDING
(Grades 9-12)

CP-1-E1 describing
grammatical elements of the
target language and comparing
them with grammatical
elementsin the native
language.

(1,3,9

CP-1-E2 using coghates and
false cognates appropriately.
(1.4)

CP-1-E3 comparing
meanings of words, idioms,
and/or vocal inflections of the
target and native languages.
(1.4
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BEGINNING
(Grades 4-5)

CP-1-B4 demonstrating
awar eness of formal and
informal expressionsin the
target language.

(1,2,5)

CP-1-B5 identifying and
comparing sound patterns.
(1.4)

CP-1-B6 identifying and
practicing structural patterns
of thetarget language.

)

CP-1-B7 demonstrating
awar eness of a variety of ways
to expressideas.

1.2

DEVELOPING
(Grades 6-8)

CP-1-D4 using formal and
informal expressionsin the
target language.

(1,2,5)

CP-1-D5 identifying and
using critical sound distinctions
that must be mastered in order
to communicate meaning.

(1.4

CP-1-D6 usingthestructural
patter ns of the target language.

@

CP-1-D7 expressingideasin a
variety of ways.
1.2

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CP-1-E4 comparing formal
and informal expressions of the
native and target languages.
(1,2,5)

CP-1-E5 comparing and
contrasting the writing and
sound systems of the target and
native languages.

(1,3,9

CP-1-E6 using and
comparing the structural
patterns of the target and
native languages.

@

CP-1-E7 expressingideasin a
variety of ways.
1.2
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Comparisons Standard 2

Concept of Culture
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Students demonstrate under standing of the concept of culture through comparisons of the

cultures studied and their own.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in thetarget language in real-life situations includes:

BEGINNING
(Grades 4-5)

CP-2-B1 comparing simple
patter ns of verbal and nonverbal
behavior or interaction in various
cultural settings (e.g., table
manners, greetings).

(1,4,5)

CP-2-B2 comparing tangible
products of the native and tar get
cultures, using authentic materials
(e.g., toys, food, clothing).

(1,3,9

CP-2-B3 comparing intangible
products of the native and tar get
cultures, using authentic materials
(e.g., rhymes, songs, folktales).
(1,3,9

DEVELOPING
(Grades 6-8)

CP-2-D1 contrasting verbal
and nonver bal behavior in
native and target cultures.
(1,4,5)

CP-2-D2 demonstrating an
under standing of the reasons
why certain products originate
and areimportant to particular
cultures.

(1,3,9

CP-2-D3 comparing social
customs of the native and tar get
cultures (e.g., religion, family
life, folklore, and holidays).
(1,3,9

EXPANDING
AND EXTENDING
(Grades 9-12)

CP-2-E1 identifying and
comparing the per spectives
and practices of the tar get
culture with those of the native
culture.

(1,4,5)

CP-2-E2 describing the
relationship between the
products and per spectivesin
the target culture and
comparing these with the
native culture.

(1,3,9

CP-2-E3 comparing various
institutions of the native and
target cultures. (e.g.,
educational, legal, economic,
and gover nmental).
(1,3,4,5
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BEGINNING
(Grades 4-5)

CP-2-B4 identifying
contributions of the target
culturesto the native culture
(e.g., food, ar chitecture,
clothing, arts).

(1.4

DEVELOPING
(Grades 6-8)

CP-2-D4 comparingthe
practices and expressive
products of the native and
target cultures (e.g., historical,
business or scientific
contributions, music, works of
art, and literature).

(1.4

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CP-2-E4 identifying and
describing cultural

per spectives asreflected in a
variety of literary and artistic
genres.

(1.4
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Communities Standard 1

Learning
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Students use the language both within and beyond the school setting.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in the target language in real-life situations includes:

BEGINNING
(Grades 4-5)

CT-1-B1 communicating on a
personal level with speakers of the
target language, either face-to-
face or via notes, electronic mail,
and/or audio or video recordings.
(1,3,9

CT-1-B2 interacting with
members of the local community
using the tar get language.

(1, 3,9

CT-1-B3 sharing knowledge
about languages and culture with
othersin the community.

(1.5

DEVELOPING
(Grades 6-8)

CT-1-D1 communicating via
letters, electronic means, audio
or video recordings, or in face-
to-face conver sation with
members of the target cultures
regarding topics of general
interest.

(1,3,9

CT-1-D2 interacting with
member s of the local
community using the tar get
language as well as local
dialects.

(1,3,9

CT-1-D3 participating in age-
appropriate class or club
activities which benefit the
school or community.

(4,5)

EXPANDING
AND EXTENDING
(Grades 9-12)

CT-1-E1 communicating via
letters, electronic means, audio
or video recordings, or in face-
to-face conver sation with
member s of the target cultures
regarding topics of personal
interest, community, or world
concern.

(1,3,9

CT-1-E2 using community
resour cesto research atopic
related to culture and/or
language study.

(3.4)

CT-1-E3 participating in age-
appropriate class or club
activities which benefit the
school or community.

(4,5)
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BEGINNING
(Grades 4-5)

CT-1-B4 illustrating and
presenting a logo, poster,
greeting card, poem, skit, song,
and/or story to others.
1,234

CT-1-B5 performingfor a
school, community, or special
cultural event.

(1,3,5)

DEVELOPING
(Grades 6-8)

CT-1-D4 writing and
illustrating a logo, poster,
greeting card, poem, skit, song,
and/or story to present to
othersin the school or
community.

1,234

CT-1-D5 preparing and/or
performing for a school,
community, or special cultural
event

(1,3,4,5

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CT-1-E4 presenting

resear ched material about
foreign language and cultureto
othersin the community.
1,234

CT-1-E5 preparing and/or
performing for a school,
community, or special cultural
event.

(1,3,4,5
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Communities Standard 2

Enrichment
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Students show evidence of becoming life-long learners by using the target language for

enjoyment and enrichment.

BENCHMARKS 4-12

As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in thetarget language in real-life situations includes:

BEGINNING
(Grades 4-5)

CT-2-B1 reading materials
and/or watching television
programs (films, spots) from the
target language and culturesfor
enjoyment.

(3.4)

CT-2-B2 participating in age-
appropriate sports and/or games
from thetarget culture.

(1,2,5)

CT-2-B3 attending and/or
participating in age-appropriate
cultural events and/or social
activities of the target cultures.
(1,4,5)

CT-2-B4 listening to music,
singing songs, or playing musical
instruments from the tar get
cultures.

(1.4

DEVELOPING
(Grades 6-8)

CT-2-D1 reading materials
and/or watching television
programs (films, spots) from
the target language and
culturesfor enjoyment.

(3.4)

CT-2-D2 identifying and
participating in age-
appropriate sports or games
from thetarget cultures.
(4,5)

CT-2-D3 attending and/or
participating in age-
appropriate cultural events
and/or social activities of the
target cultures.

(1,4,5)

CT-2-D4 listening to and/or
identifying music, singing
songs, or playing musical
instruments from the tar get
cultures.

(1.4

EXPANDING
AND EXTENDING
(Grades 9-12)

CT-2-E1 reading materials
and/or watching television
programs (films, spots) from
the target language and
culturesfor enjoyment.

(3.4)

CT-2-E2 participating in age-
appropriate sports or games
from thetarget cultures.

(4,5)

CT-2-E3 attending and/or
participating in age-
appropriate cultural events
and/or social activities of the
target cultures.

(1,4,5)

CT-2-E4 listening to and/or
identifying music, singing
songs, or playing musical
instruments from the tar get
cultures.

(1.4
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BEGINNING

(Grades 4-5)

DEVELOPING
(Grades 6-8)
CT-2-D5 planningareal or

imaginary trip.
(2,3,9

05/22/97

EXPANDING
AND EXTENDING
(Grades 9-12)

CT-2-E5 planningareal or
imaginary trip.
(2,3,9
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Communities Standard 3

Careers
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Students explore and preparefor potential career avenuesin which proficiency in thetarget

language would be beneficial.

BENCHMARKS

As students progr ess along the continuum of second language lear ning, what they should
know and be ableto do in thetarget language in real-life situations includes:

BEGINNING
(Grades 4-5)
CT-3-B1

professions.
(3,4,5)

identifying common

CT-3-B2 identifying and using
simplevocabulary related to the
world of work.

(1.4

DEVELOPING
(Grades 6-8)

CT-3-D1 identifying
professionsin which the ability
to communicate in the target
languageis a distinct
advantage.

(3,4,5)

CT-3-D2 identifying and
using vocabulary related to the
world of work.

(1.4

CT-3-D3 reading and writing
work-related notes and
messages.

)

CT-3-D4 reading and
extracting information from
work-related materials, such as
graphs and schedules.

(2,3,9

EXPANDING
AND EXTENDING
(Grades 9-12)

CT-3-E1 identifying careers
or participating in school-to-
work projectswhere
proficiency in thetarget
language and knowledge of the
culturesisrequired.

©)

CT-3-E2 writing and
presenting wor k-related
scenarios which incor por ate
appropriate vocabulary.
(1.4

CT-3-E3 reading and writing
work-related notes messages
and letters.

@

CT-3-E4 interpreting work-
related materials, such as
graphs and schedules.
(2,3,9
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BEGINNING DEVELOPING EXPANDING
AND EXTENDING
(Grades 4-5) (Grades 6-8) (Grades 9-12)

CT-3-E5 identifying and
using wor kplace appropriate
verbal and non-verbal
behaviors.

(1,4,5)
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FREQUENTLY ASKED QUESTIONS

TheLouisianaForeign Language Content Standardshave been reviewed by the profession, by
the public, and by external experts. The document has also been presented for review and
discussion at a number of workshopsthroughout the state. Whilethe overall reactionstothe
foreign language standards have been extremely positive, several concerns have been
repeatedly expressed during thisreview process. Many of these sameissuesactually emer ged
duringtheinitial writing process and wer e the subject of intense debatesand resear ch by the
writingteam. Theseissuesare presented herein theform of most frequently asked questions.

What is the purpose of the standards document?

The goal of thisdocument isto describe what students of foreign languages should know and
be ableto do at theend of grades5, 8, and 12. The standards document isnot a curriculum
guide, it doesnot describethestatusquoin all school systems, and it doesnot prescribetheuse
of any specific method. The standards do reflect best practice and provide a vision for the
futurein recognition of thefact that full implementation isalong-term process. It isintended
to be used asthebasisfor curriculum development and program planning at the local level.

How do we use this document if our program only beginsin middle or high school?

The standards are based on articulated foreign language programsin grades 4 through 12,
with three distinct stages of language acquisition: beginning, developing, and
expanding/extending. Those programs that have yet to meet the state mandate in grades 4
through 8 will have to adapt the standardsto their specific program. For example, an entry-
level program in grade 9 would usethe beginning stage benchmar kswith adaptationsfor age-
appropriatecontent, whileat the sametime planning toward implementing afully articulated
program.

Why does this document specify that foreign languages are for all students? Doesn’t the time
devoted to the study of a foreign language negatively impact other core subject matter?

All studentscan learn aforeign language if given the opportunity for quality instruction. As
in all subject areas, accommodations may have to be made to meet the needs of diverse
lear ning styles and special populations. A growing body of educational research, both from
the United States and abroad, suggests that the very process of studying a foreign language
gives students a cognitive boost, enabling them to perform at higher levelsin other subjects.
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Studentsenrolledinforeign languagepr ogramsgener ally perform better on standar dized tests
than students not studying a foreign language. Studies have shown that foreign language
study actually improves student performance in math, language arts, and other disciplines,
including fir st-language skills.

Arethefive strands of equal importance?

Thestandardshavebeen written to providethebasisfor a curriculum which incor por atesthe
important aspects of communication, culture, and content. While communication is the
central focus, the other four strands provide the content to be communicated. In making
connectionsacrossthecurriculum, teachersarenot expected to be expertsin all content areas
but should be able to address someissues and concepts from those areasin a communicative
setting. Integrating the community in the language learning processis not limited to direct
accesstonativespeakers. Technology now offer salmost unlimited resour cesfor bringinglocal,
state, and world communitiesinto the foreign language classr oom.

Aren’t some of the standards set too high?

The standar ds are meant to be rigorous and challenging. School systems, teachers, students,
and parentswill all have to accept the shared responsibility for meeting these standards. In
order to achieveexcellencein education in L ouisiana, expectations have been set at a high but
attainable level.

Should the benchmarks be mastered at each level ?

The content standar ds ar e descriptions of what students should know and be abletodo. The
benchmarks are broad statements of process and/or content that are used as a reference to
develop curriculum and assess student progress. The standards and benchmarks are not
intended to define how well or at what level of proficiency students are expected to perform.
However, since these standards and benchmarks are based on a proficiency model, a
companion document designed to assist in the developoment of local curriculum does
recommend targeted proficiency levels based on the ACTFL scale for each grade level.

What istherole of grammar?
The standards and benchmarks describe how language is used in real-life communicative

settings. As mentioned previoudly, this document does not prescribe any specific method or
approach. The document neither encourages nor discourages the explicit teaching of
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grammar. It isimportant to note, however, that the Comparison Strand focuses students
attention on the natur e of language by asking studentsto compar etheir own languageand the
language being studied. 1n addition, the companion document developed by the Department
of Education makes suggestions for linguistic conceptsto be presented at each grade level.

How will these standards be assessed?

Although foreign languages ar e currently not included in the statewide assessment program,
the profession has recognized the importance of assessment in order to: 1) encourage the
adoption and implementation of the standards by local districts; 2) provideatool for districts
aswell asindividual teachersto evaluatetheir programs; and 3) validateforeign languages as
an essential component of thecorecurriculum for all students. The Department of Education
has been working with foreign language educator s to develop competency-based assessment
instrumentsin both French and Spanish for grades5 and 8. Theseinstrumentsareavailable
for local school districtson request.

Where will teachers obtain the materials necessary to meet the standards and benchmarks?

The most recent foreign language textbooks have incor porated the principles of the national
standards which are much the same as the Louisiana standards. This means that school
districtswill beableto usetheir allocated fundsto purchase published materials appropriate
to standards-based instruction. In addition, teachers have been working with the Louisiana
Department of Education to create sample classroom materialsin the form of comprehensive
thematic units. These materials have been and continue to be widely distributed to the
teaching profession. Thelnternet isalso becoming more and more of a valuable resour ce for
teachers to find the information and even authentic materials needed for teaching the
standards.

What type of assistance will be provided to help implement the standards in the classroom?

In addition to the assessment instruments and materials mentioned above, the Louisiana
Department of Education has developed a guide designed to assist school districts in the
development of local curriculum. This document provides a model for the articulation of
foreign language programsin grades4 through 12, with suggestionsfor appropriate content,
function, text type, linguistic concepts, accuracy, and proficiency levelsfor each grade. The
Department isavailableto providetechnical assistancein thedevelopment of local curriculum.
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The Louisiana Department of Education will also continue to offer opportunities for
professional development. Additionally, teacher preparation programs at local universities
have begun to incorporate the standards in their methods courses. New foreign language
teacher swill cometotheprofession with an awar enessnot only of what standardsar e, but also
how they can be implemented in the classroom.

Can these standards be applied to the teaching of all languages?

The standards have been written as a generic document and not specific to any particular
language. Different languages have different vocabulary, structures, sound systems, writing
systems, and cultures. Inlanguagessuch asL atin, certain goalsand activitieshavelimited or
no application, and modifications may need to be made to meet the specific needs of
instruction.
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GLOSSARY
A WORD ABOUT THE USE OF “FOREIGN LANGUAGE”

The use of the word “foreign” to describe the teaching of languages other than English is
becoming increasingly problematic within the Louisiana context. Many of the languages
taught within our schools are not “foreign” to many of our students, nor arethey “foreign”
to the United States. Many states have recognized this situation by referring to these
languages as World Languages, Modern and Classical Languages, L anguages Other Than
English (LOTES), or Second L anguages, to nameafew of thetermsused. Themembersof the
Louisiana Foreign Language Content Standardswriting team debated thisissue many times
duringthewriting process. Intheend, theterm “foreign language” wasmaintained in thetitle
of the document because it is readily understood by all prospective audiences. Within the
document, however, the decision was made to avoid the term “foreign” whenever possible.
Hencetheterms* second language,” “target language,” and sometimessimply “language” are
all used interchangeably to refer to languages other than English taught as an academic
subject.

OTHER TERMS

acquisition The process of internalizing the second language as opposed to ssimply
memorizing the vocabulary and structure of the language.

articulation Thesmooth transition from onelevel of proficiency tothenext along the
continuum of language lear ning.

assessment Theprocessof obtaining infor mation (quantitativeor qualitative) about
theacademic statusof studentsor schools. Usually, theinformation will
be used in conjunction with other information to make educational
decisions, tojudgeinstructional effectiveness/curricular adequacy, or to

form policy.
authentic Books, tapes, videos, games, etc., which have been produced for use by
materials native speakers of thetarget language.
benchmark A broad statement of process and/or content that isused as areference

to develop curriculum and assess student progress.

Louisiana Foreign Language Content Standards
Page 83



cognitive

core

curriculum

communicative

approach

context
continuum
culture

dialect

disciplines
elaborate
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immersion

integral

life-long
learning
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Refersto the mental processor faculty by which knowledgeisacquired.

Thosesubjectsor disciplineswhich have been designated as necessary in
the educational process.

The teaching methodology which adheresto the philosophy that
communication isthe main objective of language lear ning.

The overall situation in which the language lear ning process occurs.
The ongoing process of developing proficiency in the target language.
Patterns of behavior characteristic of a people.

A language spoken by a distinct community which has its roots in a
major standard world language.

Academic subject areas.

To develop thoroughly.

To produce.

The process of teaching alanguage by using the language for morethan
fifty percent of total school instructional time to teach other disciplines
(math, social studies, science, art, etc.).

Essential for completion.

Thebelief that an individual continuesto develop and grow throughout
his lifetime through formal or informal experiences.

A picture, symbol, or sign which represents an idea.

A requirement.
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novice
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project
spiraling

strands
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target language

test
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The act of giving less value or consideration to one discipline as
compar ed to other disciplines.

The environment in which the language lear ning processis occurring.

Actions which do not involve speaking.

A beginning language lear ner.
The meanings, attitudes, values, and ideas of a given culture.
Thediversity of a cultural community.

Possibleproductiveemployment which utilizesthe knowledge, skills, and
experiences learned through studying the tar get language.

Degree of ability to communicate in the target language.
The fundamental reasons for something.

Any employment oppor tunity which allowsthe second language student
to use the language being studied.

Thelearning processof continually circling back to and expanding upon
previoudy learned material.

Categories within particular content areas which may vary from
disciplinetodiscipline. Strandsareinterrelated and should beintegr ated
rather than taught in isolation.

The culture of the peoplewho speak thetar get language which includes
their history, literature, and arts.

The language being lear ned.

A series of questions or problems designed to deter mine knowledge or
intelligence.
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verbal behavior Manner of speaking.
work-related Recreation of areal-life employment situation.
scenario
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