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PRrEFACE: UsiNG THIS INTEGRATED RESOURCE PACKAGE

his Integrated Resource Package (IRP)

provides some of the basic information

that teachers require to implement the
Japanese 5 to 12 curriculum. The information
contained in this IRP is also available through
the Internet. Contact the Ministry of
Education, Skills and Training’s home page:
http:/ /www.est.gov.bc.ca/

THE INTRODUCTION

The Introduction provides general information
about Japanese 5 to 12, including special
features and requirements. It also provides a
rationale for teaching Japanese 5 to 12 in BC
schools.

THE JAPANESE 5 TO 12 CURRICULUM

The provincially prescribed curriculum for
Japanese 5 to 12 is structured in terms of
curriculum organizers. The main body of this
IRP consists of four columns of information
for each organizer. These columns describe:

¢ provincially prescribed learning outcome
statements for each grade

* suggested instructional strategies for
achieving the outcomes

* suggested assessment strategies for
determining how well students are
achieving the outcomes

¢ provincially recommended learning
resources

Prescribed Learning Outcomes

Learning outcome statements are content
standards for the provincial education system.
Prescribed learning outcomes set out the
knowledge, enduring ideas, issues, concepts,
skills, and attitudes for each subject. They are
statements of what students are expected to
know and be able to do in each grade.

Learning outcomes are clearly stated and
expressed in observable terms. All learning
outcomes complete this stem: “It is expected
that students will. . . .” Outcome statements
have been written to enable teachers to use
their experience and professional judgment
when planning and evaluating. The
outcomes are benchmarks that will permit
the use of criterion-referenced performance
standards. It is expected that actual student
performance will vary. Evaluation, reporting,
and student placement with respect to these
outcomes depend on the professional
judgment of teachers, guided by provincial

policy.
Suggested Instructional Strategies

Instruction involves the use of techniques,
activities, and methods that can be employed
to meet diverse student needs and to deliver
the prescribed curriculum. Teachers are free
to adapt the suggested instructional
strategies or substitute others that will
enable their students to achieve the
prescribed outcomes. These strategies have
been developed by specialist and generalist
teachers to assist their colleagues; they are
suggestions only.

Suggested Assessment Strategies

The assessment strategies suggest a variety
of ways to gather information about student
performance. Some assessment strategies
relate to specific activities; others are general.
These strategies have been developed by
specialist and generalist teachers to assist
their colleagues; they are suggestions only.

JAPANESE 5 TO 12 © IT1



PRrEFACE: UsING THiS INTEGRATED RESOURCE PACKAGE

Provincially Recommended Learning
Resources

Provincially recommended learning
resources are materials that have been
reviewed and evaluated by BC teachers in
collaboration with the Ministry of Education,
Skills and Training according to a stringent
set of criteria. They are typically materials
suitable for student use, but they may also
include information primarily intended for
teachers. Teachers and school districts are
encouraged to select those resources that
they find most relevant and useful for their
students, and to supplement these with
locally approved materials and resources to
meet specific local needs. The recommended
resources listed in the main body of this IRP
are those that have a comprehensive
coverage of significant portions of the
curriculum, or those that provide a unique
support to a specific segment of the
curriculum. Appendix B contains a complete
listing of provincially recommended learning
resources to support this curriculum.

THE APPENDICES

A series of appendices provides additional
information about the curriculum and
further support for the teacher.

e Appendix A lists the prescribed learning
outcomes for the curriculum arranged by
curriculum organizer and grade. A list of
the prescribed Japanese characters and
writing scripts that students must know
for Grade 12, and suggested characters
and scripts for Grade 11 are also included.

* Appendix B contains a comprehensive,
annotated list of the provincially
recommended learning resources for this
curriculum. This appendix will be updated
as new resources are evaluated.

* Appendix C outlines the cross-curricular
reviews used to ensure that concerns such
as equity, access, and the inclusion of
specific topics are addressed by all
components of this IRP.

* Appendix D contains assistance for
teachers related to provincial evaluation
and reporting policy. Prescribed learning
outcomes have been used as the source for
samples of criterion-referenced evaluation.

» Appendix E acknowledges the many
people and organizations that have been
involved in the development of this IRP.

* Appendix F contains suggestions for
Japanese vocabulary and expressions.

* Appendix G contains patterns and
expressions that might be taught to
students.
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PRrReFACE: UsING THIS INTEGRATED RESOURCE PACKAGE

Grade |—-°GRADI~: 5 « Communicating o——| Curriculum Organizer

PRESCRIBED RNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

For many students, this is their first exposure to a second

It is expected that students will:

. . language. Providing opportunities to experiment freely with
Prescribed Learning + ask and respond to simple questions the new sounds and rhythms of the Japanese language allows
* use basic greetings students to build the self-confidence needed to use the
Outcomes « communicate personal information orally with language on a daily basis. At this level, the teacher should
brief and simple messages design activities that make learning Japanese fun. Errors are a
. . « respond to simple classroom instructions natural and acceptable part of communicating, and students
The Prescribed Learnlng should be encouraged to interact in Japanese rather than focus
Outcomes column of this onaccuracy.
IRP liStS the Sp ecifi c * Ask students to use Japanese when organizing items of
) clothing into categories such as colour or type. Have S ted Inst t 1
learning outcomes for students, working in pairs, direct partners to select items uggested Instructiona
ea Ch cur ri c U.l um from a pile containing modern and uacfniunal Japanese Stl‘ ategi es
apparel. Encourage them to perform this task using
organizer. These aid the Japanese words, loan words, and phrases they have
. learned.
teaCher mn daY'tO'day « InJapanese, conduct classroom activities such as calling The SuggeSted
p] anning. attendance and relaying information that relates to the Instructional Strate gies
calendar (e.g., days of the week, dates, announcements of .
birthdays and significant holidays). column of this IRP

Invite students to create and maintain personal picture

suggests a variety of

dictionaries. As new Japanese words are learned, students

could illustrate them in their dictionaries with drawings or instructional appro. aches

magazine clippings. .
« Have students use pre-framed models of sentence patterns that include group work,

to gg;( and introduce one another. For example: pr oblem solvin g, an d the

- Ohayou gozaimasu desu.
e use of technology. Teachers

« Provide opportunities for students to follow routine .

classroom directions and instructions in Japanese. should consider these as

Encourage them to use gestures to clarify meaning.

examples that they might
modify to suit the
developmental levels of
their students.

Grade l——o GRrADE 5 * Communicating o-—| Curriculum Organizer

Sh‘ategles Students initially may feel awkward communicating in a new’
language. Their confidence is enhanced when the classroom
’ ) ) ’ Print Materials
is supportive and and when making
The Suggested errors is viewed as an accepted part of leamning a new

language. Constructive feedback encourages students to * 501 Japanese Verbs

Assessment Strategies communicate in the language and take further risks.
offer a wide range of + When students work with partners to categorize and choose
different assessment items of clothing and apparel, look for evidence that they

“Body” Language
Daily Expressions in Japanese
A Dictionary of Basic Japanese Grammar

« Everyday Japanese

. can Ikimashoo
approaches useful in - choose the clothing type from the directions T Japan
v . - use Japanese words for colour _—
evaluating the prescribed - use Japanese words for clothing types Nihongo Daisuld! Japanese For Children

Whon st oot ot Through Games and Songs
learning outcomes. o O

activities, look for evidence that they are responding with

Teachers should consider increasing independence and confidence. Note the extent to Multimedi
which students: uitimedia 1
these as examples they - use the Japanese words for the days of the week and ﬁecommended Learmng
. . . . months of the year « Niko Niko esources
mlght mOdlfy to suit their - use common greetings and phrases appropriately
own needs and the - respond appropriately to simple questions
A X - participate willingly IE Audio Cassette
instructional goals. + As students interview one another, note and provide The Rgcommended
feedback on the extent to which they are able to: s Ll ] Learning Resources
- make themselves understood VA LT P f t‘l’l. IRP .
 ask questions * Rapanese1,2,3 component of this isa
- respond to simple and familiar questions Compilation of prOVinCially
- show increasing comfort and confidence
- perform introductions and basic greetings recommended resources
- use patterns the teacher has modelled -
- use an increasing variety of words and expressions that support the prescribed
* Self-assessment is an important part of language learning. learning outcomes A
As students develop and practise language skills, have them o .
keep track of what they know by recording in their personal complete list including a
picture dictionaries and learning logs observations and c e
reflections about how they are learning. short descrlptlon of the
resource, its media type,
and distributor is
included in Appendix B
of this IRP.
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his Integrated Resource Package (IRP)

sets out the provincially prescribed

curriculum for Japanese 5 to 12. The
development of this IRP has been guided by
the principles of learning:

* Learning requires the active participation of
the student.

* People learn in a variety of ways and at
different rates.

¢ Learning is both an individual and a group
process.

RATIONALE

British Columbia and Canada have growing
economic and cultural ties with Japan. Japan
has been a major contributor of technological
advances worldwide, and Japanese, spoken
by 128 million people, is one of the world’s
ten principal languages. Acquiring the
Japanese language and an understanding of
Japanese culture will provide students with
an enriched range of career opportunities.

In using Japanese to create and convey
meaning, students can discover new ways to
express their individuality. The study of
Japanese not only develops the knowledge,
skills, and attitudes needed to understand
and communicate effectively in Japanese, but
also expands students” knowledge of
language-learning processes in general. This
enhances the development of their first and
additional languages. Communicating in real-
life situations in another language also
enhances students’ self-confidence, risk-
taking skills, interpersonal skills, and critical-
thinking skills.

In this curriculum, students will have
opportunities to recognize and understand
cultural links that affect communication in
Japanese (for example, social position, gender,
family, and age). They will gain insight into

INTRODUCTION TO JAPANESE 5 TO 12

and appreciation of Japanese society through
exposure to its history, customs, arts, and
contemporary culture. Japanese language
study will also enhance students’
understanding of their own and other
cultures.

HistoricaL CONTEXT

Upon full implementation, this IRP replaces
the following curriculum guides: Grades 4 to
7, Grades 9, 10, and Beginner’s 11, and Grades
11 and 12. This Japanese IRP is the result of a
revision process that reflects the influence of
several current movements in language
education.

Tuae COMMUNICATIVE-EXPERIENTIAL
APPROACH

The Japanese 5 to 12 curriculum endorses
what is commonly referred to as the
communicative-experiential approach. In this
approach, the focus of instruction is the
purposeful use of the language to perform
real-life tasks, to share ideas, to acquire
information, and to get things done.
Grammar instruction plays a supportive role
only—to provide some useful strategies to
facilitate communication and
comprehension.

The communicative-experiential approach is
guided by an educational philosophy that
endorses these premises:

e As much as possible, language learning
should emulate authentic language use.
(H. Byrnes)

* The goal of language learning is
performance with language rather than
knowledge about the language. (M. Met)

¢ Language learning is not additively
sequential but is recursive and paced

differently at various stages of acquisition.
(R. Oxford)

JAPANESE 5 TO 12 © 1



INTRODUCTION TO JAPANESE 5 TO 12

* Language develops in a series of
approximations toward native-like norms.
Language learning is not the accumulation
of perfectly mastered elements of
grammar and vocabulary. Thus, learner
errors are unavoidable. (H. Byrnes)

* Language proficiency involves both
comprehension and production.
Comprehension abilities tend to precede
and exceed productive abilities. (M. Met)

* Language is inextricably bound to culture.
Language use requires an understanding
of the cultural context within which
communication takes place. (J. Osgood)

* Language learning is complex. Instruction
takes into account individual learning
styles and rates, and also attends to
teaching process strategies for successful
learning. (R. Oxford)

e The ability to perform with language is
facilitated when students actively engage
in meaningful, authentic, and purposeful
language-learning tasks. (M. Met)

* Assessment reflects instructional goals and
is performance oriented. (J. Larson)

e Technology and textbook materials play a
support role for language-learning goals;
they should not determine curriculum. (J.
Larson)

e Teachers are qualified in the languages
they teach; this implies proficiency in the
language, experience with the cultures
represented by the language, and
pedagogical expertise specific to the
language. (J.K. Phillips)

(Adapted from: “Teaching and Learning K-12
Authentic Instruction Communication,” Section 7.19,
ASCD Curriculum Handbook, September 1994.)

In following the communicative-experiential
approach, prescribed learning outcomes in
this IRP are expressed in terms of tasks to be
performed and not in terms of language
items to be mastered. Assessment and
evaluation of language acquisition focus on
students’ abilities to understand others and
to express themselves comprehensibly and
appropriately. They do not focus on the
mastery of grammar for its own sake.

LANGUAGE-LEARNING STRATEGIES

Language-learning strategies are important
components of a language program and are
now being recognized as an essential part of
successful language learning. Examples of
such strategies include using visual clues;
loan words; a variety of writing processes
such as brainstorming, sharing, revising,
editing, and publishing; and context to
support and extend language learning.
When students apply a range of specific
strategies to their language learning, they are
better able to understand information, clarify
and negotiate meaning, and generally
communicate more effectively.

The Language-Learning Strategies chart
shows the complete range of strategies
suggested for each grade. By Grade 12,
students should be using the full range of
strategies.

2 ® JAPANESE 5 TO 12



INTRODUCTION TO JAPANESE 5 TO 12

Language-Learning Strategies

It is expected that students will develop and apply a range of strategies to assist their
comprehension and expression. Students will:

Grade 5 Grade 6 Grade 7
» use visual and contextual clues to e use prior knowledge to make  recognize known Japanese and
guess meaning connections to new topics loan words in new contexts
e use mime, gesture, and props to  use formula phrases « ask for specific words, if necessary,
help convey meaning « actively seek help by asking for while continuing communication
 repeat alone or with others to clarification and repetition * practise and listen to
practise and reinforce new » connect new topics to personal pronunciation of the written word
language experience  group new items into categories
 record ideas or expressions with  use charts, lists, and graphs to that are personally meaningful
visual images and symbols convey meaning * self-evaluate progress by
« listen attentively and participate comparison with earlier
fully in activities performance or against personal
« infer meaning from loan words goals
Grade 8 Grade 9 Grade 10
* recognize and use common « listen, view, or read selectively to  integrate new vocabulary into
patterns focus on key information familiar Japanese structures
* adjust the message in order to use * tolerate ambiguity of meaning « take risks to extend language
known expressions and vocabulary when unable to understand fully boundaries
 use word webbing, charts, tables, « transfer and adapt known  use a variety of reference
and other graphic organizers to structures to convey meaning in materials, including dictionaries,
support oral and written expression new contexts for comprehension and
« reflect on learning by recording « plan ahead for communicative production
personal goals, successful strategies, activities by anticipating language » set personal goals in language
grouped language expressions, and and resources needed skills and monitor their progress

so on, in portfolios and notebooks,
or on a computer

Grade 12 Introductory Japanese 11
» rephrase in Japanese to compensate | « negotiate meaning by using + listen, view, or read selectively to
for unknown expressions guestions in Japanese and other focus on key information
» make personal notes to use as a techniques for clarification * tolerate ambiguity of meaning when
reference for oral and written «  summarize information in oral, unable to understand fully
production visual, and written forms ¢ transfer and adapt k.nown structures
« actively review common, useful  use dictionaries and other .to convey meaning in new context_s_
expressions and patterns to refine e T e SR « integrate new vocabulary into familiar
. : ) Japanese structures
communication comprehension and expression - take risks to extend language
 self-monitor and correct recurring « seek out and create practice BEUTRETES
or significant errors in opportunities in and out of the + use a variety of reference materials,
communication classroom including dictionaries, for
 use a variety of writing processes to comprehension and production
convey personal meaning ¢ set personal goals in language skills

and monitor their progress

JAPANESE 5 TO 12 © 3



INTRODUCTION TO JAPANESE 5 TO 12

CurricuLUM ORGANIZERS

The components of this IRP are categorized
under four curriculum organizers. These
organizers are based on common reasons
people have for wanting to learn a second
language and have been used to group the
prescribed learning outcomes, suggested
instructional strategies, suggested
assessment strategies, and recommended
learning resources. The curriculum
organizers are:

* Communicating—to communicate with
other people

* Acquiring Information—to acquire
information for a purpose

* Experiencing Creative Works—to experience
creative works for enjoyment

* Understanding Culture and Society—to
interact with and appreciate another
culture

These curriculum organizers are practical
and purposeful. They allow language-
program developers to address such matters
as cross-curricular integration and diverse
learning rates, styles, and needs. They focus
attention on the most important purposes for
studying a second language. In the
classroom, they should not be treated
separately but should be integrated into
most activities. Whenever possible, teachers
should use and encourage the use of
Japanese in most student activities. However,
there are times when English will be
necessary to complete a task or provide
supporting detail for a learning activity,
particularly in the organizer Understanding
Culture and Society.

Communicating

Learning outcomes listed under this
organizer provide opportunities for students
to establish and maintain relationships, to
share ideas and opinions, and to get things

done. This organizer embraces a variety of
communication skills—listening, reading,
speaking, writing, viewing, and
representing—in order to reach students
with a wide range of abilities, language
traditions, and backgrounds. It emphasizes
authentic language-learning experiences and
the application of a range of language-
learning strategies. Teachers and students are
encouraged to use Japanese in all activities; it
is expected that students will interact in
Japanese.

Acquiring Information

Students should have opportunities to
develop the ability to understand and
acquire information from original Japanese-
language sources appropriate to their
interests and age levels in order to complete
authentic tasks. These original sources could
include Japanese-language television and
radio programs, magazines, business and job
advertisements, recipes, restaurant menus,
schedules, or Internet sites. An authentic task
is one that engages students in thoughtful
learning and is meaningful and relevant to
their lives. In the process of acquiring
information in Japanese, students are
encouraged to take risks.

Experiencing Creative Works

Students learn a language most effectively
and enjoyably when they experience and
enjoy it through music, film, video, art,
poetry, and other forms of creative
expression, such as storytelling by members
of the cultural community. Students will be
motivated to continue their language studies
in Japanese when they have frequent
opportunities to view, listen to, eventually
read, and respond to creative works in
personal ways. Students should be exposed
to a wide range of creative works
representative of the Japanese-speaking

4 ® JAPANESE 5 TO 12



world, beginning with visual and aural
works and progressing to written works as
students” language skills develop. Over time,
students should be able to produce a variety
of written, oral, and visual creative works
based on Japanese-language resources.

Understanding Culture and Society

To provide students with first-hand
experiences in the Canadian mosaic,
students should be provided with
opportunities to interact with and appreciate
a variety of cultural experiences.

When students communicate with others in
Japanese and participate in cultural
experiences, they gain insight into the role of
culture. Through exploring the Japanese
language, its cultural context, and its world,
students develop understanding of diverse
perspectives and can better appreciate the
role of other cultures, as well as their own.

INTEGRATION WITH OTHER CURRICULA

When Japanese is seen as a practical means
of communication, not just a narrow field of
language study, many opportunities open up
for integration with other curricula. The
prescribed learning outcomes in this
curriculum are deliberately open in nature to
encourage teachers and students to make
links to other areas of study through
activities such as job interviewing, mapping,
graphing, music, or art. In secondary
schools, teachers could make efficient use of
this open-endedness through joint planning
and joint evaluation tasks. (See Appendix D
for examples of integrated units.) Integration
in the elementary classroom is easier and
may begin with daily routines and
procedures conducted in Japanese. In this
way students will see Japanese as a living
language and not just another school subject.

INTRODUCTION TO JAPANESE 5 TO 12

SUGGESTED INSTRUCTIONAL STRATEGIES

Instructional strategies have been included
for each curriculum organizer and grade
level. These strategies are suggestions only,
designed to provide guidance for generalist
and specialist teachers planning instruction
to meet the prescribed learning outcomes.
The strategies may be either teacher directed
or student directed, or both. For each
organizer, a list of specific strategies is
introduced by a context statement that
focusses the reader on the important aspects
of this section of the curriculum and links the
prescribed learning outcomes with
instruction.

There is not necessarily a one-to-one
relationship between learning outcomes and
instructional strategies, nor is this
organization intended to prescribe a linear
means of course delivery. It is expected that
teachers will adapt, modify, combine, and
organize instructional strategies to meet the
needs of students and to respond to local
requirements.

SUGGESTED ASSESSMENT STRATEGIES

The assessment strategies in this IRP
describe a variety of ideas and methods for
gathering evidence of student performance,
and provide examples of criteria for
assessing the extent to which the prescribed
learning outcomes have been met. Teachers
determine the best assessment methods for
gathering this information.

For each organizer, a list of specific strategies
is introduced by a context statement that
explains how students at this age can
demonstrate their learning, what teachers
can look for, and how this information can be
used to plan further instruction.

JAPANESE 5 TO 12 © 5
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The assessment strategies or criteria
examples for a particular organizer are
always specific to that organizer. Some
strategies relate to particular activities, while
others are general and could apply to any
activity.

Assessment in Japanese

Since language is acquired in a spiralling and
recursive process, students must be
guaranteed a stimulating environment where
risk taking is encouraged and where errors
are viewed as a natural and informative part
of language development. When students
understand the role of errors, they are able to
make confident decisions about when to take
risks and when to edit carefully for accuracy.

About Assessment in General

Assessment is the systematic process of
gathering information about students’
learning in order to describe what they
know, are able to do, and are working
toward. From the evidence and information
collected in assessments, teachers describe
each student’s learning and performance.
They use this information to provide
students with ongoing feedback, plan further
instructional and learning activities, set
subsequent learning goals, and determine
areas for further instruction and
intervention. Teachers determine the
purpose, aspects, or attributes of learning on
which to focus the assessment. They also
decide when to collect the evidence and
which assessment methods, tools, or
techniques are most appropriate.

Assessment focusses on the critical or
significant aspects of the learning that
students will be asked to demonstrate.
Students benefit when they clearly
understand the learning goals and learning
expectations.

Evaluation involves interpreting assessment
information in order to make further
decisions (e.g., set student goals, make
curricular decisions, plan instruction).
Student performance is evaluated from the
information collected through assessment
activities. Teachers use their insight,
knowledge about learning, and experience
with students, along with the specific criteria
they establish, to make judgments about
student performance in relation to learning
outcomes.

Students benefit when evaluation is
provided on a regular, ongoing basis. When
evaluation is seen as an opportunity to
promote learning rather than as a final
judgment, it shows learners their strengths
and suggests how they can develop further.
Students can use this information to redirect
efforts, make plans, and establish future
learning goals.

The assessment of student performance is
based on a wide variety of methods and
tools, ranging from portfolio assessment to
pencil-and-paper tests. Appendix D includes
a more detailed discussion of assessment and
evaluation.

About the Provincial Learning Assessment
Program

The Provincial Learning Assessment
Program gathers information on students’
performance throughout the province.
Results from these assessments are used in
the development and revision of curricula,
and provide information about teaching and
learning in British Columbia. Where
appropriate, knowledge gained from these
assessments has influenced the assessment
strategies suggested in this IRP.

6 ® JAPANESE 5 TO 12



Provincial Reference Sets

The provincial reference sets can also help
teachers assess the skills that students
acquire across curricular areas. These are:

* Evaluating Reading Across Curriculum
(RB 0034)

* Evaluating Writing Across Curriculum
(RB 0020 & RB 0021)

* Evaluating Problem Solving Across
Curriculum (RB 0053)

* Evaluating Group Communication Skills
Across Curriculum (RB 0051)

* Evaluating Mathematical Development Across
Curriculum (RB 0052)

A series of assessment handbooks developed
to provide guidance for teachers as they
explore and expand their assessment
repertoires is also available:

* Performance Assessment (XX0246)
Portfolio Assessment (XX0247)
Student-Centred Conferencing (XX0248)
Student Self-Assessment (XX0249)

INTEGRATION OF CROSS-CURRICULAR
INTERESTS

Throughout the curriculum development
and revision process, the development team
has done its best to ensure that relevance,
equity, and accessibility issues are addressed
in this IRP. These issues have been integrated
into the learning outcomes, suggested
instructional strategies, and assessment
strategies in this IRP with respect to the
following:

¢ Applied Focus in Curriculum

¢ Career Development

English as a Second Language (ESL)
¢ Environment and Sustainability
Aboriginal Studies

Gender Equity

Information Technology

INTRODUCTION TO JAPANESE 5 TO 12

Media Education
Multiculturalism and Anti-Racism
Science-Technology-Society
Special Needs

(See Appendix C, Cross-Curricular Interests,
for more information.)

Exemptions from the Language Policy

Ministry of Education, Skills and Training
policy states that all students must take a
second language as part of the required
curriculum in grades 5 to 8. Students may be
exempted from the second-language
requirements. An exemption may apply to a
student who is:

e identified as a student with special needs
or receiving English as a Second Language
service

e unable to demonstrate his or her learning
in relation to the expected learning
outcomes in a course or subject and grade
for which an educational program guide
has been prescribed by the minister

ESL Students and Second-Language Study

Teachers of students for whom English is
their second language will need to be
sensitive to the varying rates at which these
students develop communication skills. ESL
students are likely to benefit from teacher
modelling of expectations, real-life
applications, direct instruction, incremental
introduction of language-learning skills,
frequent review, and use of graphic
organizers (key visuals). Japanese teachers
are encouraged to use a wide range of
appropriate adaptations to instruction and
assessment to meet the needs of individual
students. When instruction is in Japanese,
ESL students are placed on an equal footing
with their classmates.

JAPANESE 5 TO 12 © 7
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Students with Special Needs and Second-
Language Study

Although ministry policy states that students
may be exempted from second-language
study because of special needs, not all
students who have been identified as having
special needs should be exempted. Second-
language study may actually enhance first-
language development for some students.

Students representing a wide range of
special needs could successfully participate
in this course because of its focus on the
communicative-experiential approach.
Adaptations to instructional strategies,
activities, and evaluation methods may be
required for some students. For example,
students with sensory impairments may
need amplification or additional description
to “view” videos.

Decisions to exempt a student from taking a
second language should be made only after
considering assessment information about
the student’s cognitive, sensory, or physical
disabilities.

When a student is exempted due to special
needs, this must be documented as part of
the Individual Education Plan (IEP). For
example, students who are deaf might have
difficulty with oral sections of a second-
language curriculum. Students who are
experiencing difficulty establishing
communication might concentrate on
developing an alternative communication
system such as Bliss symbols or voice-
activated computer technology. Students
with language-processing disabilities may
have difficulties that preclude second-
language study. Such exemptions should
include consultation with parents or
guardians as part of the IEP process.

The following teaching strategies might be
used to assist students with special needs in
the Japanese language-learning classroom.

* Adapt the Environment

- Cluster students with particular gifts or
needs.

- Use community resources for extension
and research.

- Make use of preferential seating to
enhance research.

- Create a space with minimum
distractions.

- Change the location of the learning
activity to optimize concentration.

- Make use of co-operative grouping or
pairing of learners.

* Adapt Presentation or Instruction

- Provide extension activities for students
with special gifts and talents.

- Offer choices for self-directed learning.

- Provide advance organizers of key
information.

- Demonstrate or model new concepts.

- Adjust the pace of activities as required.

- Change the wording of questions or
instructions to match the student’s level
of understanding.

- Provide functional, practical
opportunities for students to practise
skills.

* Adapt Materials and Equipment

- Use techniques to make the organization
of activities more explicit (e.g., colour-
code the steps used to complete a task).

- Use manipulatives and other support
materials.

- Provide large-print charts or activity
sheets.

- Use opaque overlays for text pages to
reduce the quantity of visible print.

- Highlight key points in written material.

- Provide software that has variable font
size.
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- Use adapted computer hardware and
appropriate software.

- Provide alternative resources on the
same concepts at an easier
comprehension level.

- Provide or arrange for opportunities for
independent study (e.g., CD-ROM).

* Adapt Methods of Assistance

- Train and use peer tutors to assist
students with special needs.

- Arrange for teacher assistants to work
with individuals or small groups.

- Collaborate with support teachers to
develop appropriate strategies for
individual students with special needs.

* Adapt Methods of Assessment

- Allow students to demonstrate their
understanding of concepts in a variety
of ways (e.g., murals, displays, models,
oral presentations).

- Match assessment tools to student needs
(e.g., oral or open-book tests, tasks
performed without time limits, teacher-
student conferencing).

- Set short-term, achievable goals with
frequent feedback.

- Provide opportunities for students to
assess their progress and set their own
goals.

LEARNING RESOURCES

The fundamental aim of this curriculum is to
enable students to communicate in Japanese.
The approach the curriculum advocates
focusses on the purposeful use of the
language to perform real-life tasks, to share
ideas, to acquire information, and to enhance
understanding of the culture. The kinds of
learning resources available for students to
use while learning the language are vital to
achieving this aim and implementing this
approach.

INTRODUCTION TO JAPANESE 5 TO 12

In order to help students achieve
communication goals and carry out
authentic tasks while learning Japanese,
learning resources should include authentic
materials that reflect the language at work in
daily life. The term realia is often used to
describe such resources, which could include
newspapers, magazines, information about
entertainment, business, employment, food,
holidays and celebrations, and artworks and
artifacts reflecting the culture of a Japanese-
speaking community. Community resource
persons can enhance language acquisition
and provide opportunities to communicate
in the Japanese-speaking community.

Selected Resources

The Ministry of Education, Skills and
Training promotes the establishment of a
resource-rich learning environment through
the evaluation of educationally appropriate
materials intended for use by teachers and
students. The media formats include, but are
not limited to, materials in print, video, and
software, as well as combinations of these
formats. Resources that support provincial
curricula are identified through an
evaluation process that is carried out by
practising teachers. It is expected that
classroom teachers will select resources from
those that meet the provincial criteria and
that suit their particular pedagogical needs
and audiences. Teachers who wish to use
non-provincially recommended resources to
meet specific local needs must have these
resources evaluated through a local district
approval process.

The use of learning resources involves the
teacher as a facilitator of learning. However,
students may be expected to have some
choice in materials for specific purposes,
such as independent reading or research.
Teachers are encouraged to use a variety of
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INTRODUCTION TO JAPANESE 5 TO 12

resources to support learning outcomes at
any particular level. A multimedia approach
is also encouraged.

Some selected resources have been identified
to support cross-curricular focus areas. The
ministry also considers special-needs
audiences in the evaluation and annotation
of learning resources. As well, special-format
versions of some selected resources (braille
and taped-book formats) are available.

Learning resources for use in BC schools fall
into one of two categories: provincially
recommended materials or locally evaluated
materials.

All learning resources used in schools must
have recommended designation or be
approved through district evaluation and
approval policies.

Provincially Recommended Materials

Materials evaluated through the provincial
evaluation process and approved through
Minister’s Order are categorized as
recommended materials. These resources are
listed in Appendix B of each IRP.

Locally Evaluated Materials

Learning resources may be approved for use
according to district policies, which provide
for local evaluation and selection procedures.

Internet Resources

Some teachers have found that the Internet
(World Wide Web) is a useful source of
learning resources. None of the material
from this source has been evaluated by the
ministry, in part because of the dynamic
nature of the medium.
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GRADE 5 * Communicating

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

ask and respond to simple questions

use basic greetings

communicate personal information orally with
brief and simple messages

respond to simple classroom instructions

SUGGESTED INSTRUCTIONAL STRATEGIES

For many students, this is their first exposure to a
second language. Providing opportunities to
experiment freely with the new sounds and rhythms of
the Japanese language allows students to build the self-
confidence needed to use the language on a daily basis.
At this level, the teacher should design activities that
make learning Japanese fun. Errors are a natural and
acceptable part of communicating, and students should
be encouraged to interact in Japanese rather than focus
on accuracy.

¢ Ask students to use Japanese when organizing items
of clothing into categories such as colour or type.
Have students, working in pairs, direct partners to
select items from a pile containing modern and
traditional Japanese apparel. Encourage them to
perform this task using Japanese words, loan words,
and phrases they have learned.

¢ InJapanese, conduct classroom activities such as
calling attendance and relaying information that
relates to the calendar (e.g., days of the week, dates,
announcements of birthdays and significant
holidays).

¢ Invite students to create and maintain personal
picture dictionaries. As new Japanese words are
learned, students could illustrate them in their
dictionaries with drawings or magazine clippings.

¢ Have students use pre-framed models of sentence
patterns to greet and introduce one another. For
example:
- Ohayou gozaimasu desu.
- desu.

* Provide opportunities for students to follow routine
classroom directions and instructions in Japanese.

Encourage them to use gestures to clarify meaning.
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GRADE 5 * Communicating

SUGGESTED ASSESSMENT STRATEGIES

Students initially may feel awkward communicating in
a new language. Their confidence is enhanced when the
classroom environment is supportive and interactive,
and when making errors is viewed as an accepted part
of learning a new language. Constructive feedback
encourages students to communicate in the language
and take further risks.

¢ When students work with partners to categorize and
choose items of clothing and apparel, look for
evidence that they can:
- choose the appropriate clothing type from the
directions
- use Japanese words for colour
- use Japanese words for clothing types
¢ When students engage in calendar and other
opening activities, look for evidence that they are
responding with increasing independence and
confidence. Note the extent to which students:
- use the Japanese words for the days of the week
and months of the year
- use common greetings and phrases appropriately
- respond appropriately to simple questions
- participate willingly
¢ As students interview one another, note and provide
feedback on the extent to which they are able to:
- make themselves understood
- ask questions
- respond to simple and familiar questions
- show increasing comfort and confidence
- perform introductions and basic greetings
- use patterns the teacher has modelled
- use an increasing variety of words and
expressions
* Self-assessment is an important part of language
learning. As students develop and practise language
skills, have them keep track of what they know by
recording in their personal picture dictionaries and
learning logs observations and reflections about how
they are learning.

RECOMMENDED LEARNING RESOURCES

Print Materials

e 501 Japanese Verbs

e “Body” Language

® Daily Expressions in Japanese

* A Dictionary of Basic Japanese Grammar

¢ Everyday Japanese

e Jkimashoo

¢ InJapan

¢ Nihongo Daisuki! Japanese For Children
Through Games and Songs

Multimedia
e Niko Niko

IE_I Audio Cassette

¢ Lyric Language: Japanese
* Rapanesel,2,3
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GRADE 5 * Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ locate information from age-appropriate
Japanese-language resources to complete
authentic tasks

® convey acquired information in oral and visual
forms, and to some extent in writing using
some words and short phrases in romaji

SUGGESTED INSTRUCTIONAL STRATEGIES

Students employ various strategies in learning a new
language. At this level, they are encouraged to use a
variety of Japanese resources to acquire information to
perform authentic tasks. Students take an active role in
their learning by collecting and using Japanese words
and short phrases of personal interest and recording
them in lists for future use.

¢ Have students review Japanese manga and identify
common expressions. Ask them to fill in speech
balloons on blank manga with appropriate words or
phrases from their personal picture dictionaries.

¢ Provide students with Japanese menus and ask them
to infer meaning by finding loan words (e.g.,
hanbaagaa) and listing them. Students use this
information to draw and label foods served at the
restaurant. Students in pairs then survey the class to
determine what types of Japanese food each person
has sampled.

* Ask students to examine a variety of Japanese
greeting cards for various celebrations. Encourage
them to identify common Japanese expressions and
to use these to create their own cards for classmates.
Students could use computer programs to generate
text and graphics for their cards.
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GRADE 5 * Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES

At this level, assessment focusses on how well students

are able to acquire the information needed to perform

assigned tasks. Tasks should be designed to allow

students to represent and use the information they have

acquired without relying on spoken or written

language.

¢ As students work with Japanese resources, note and

support their efforts to:

recognize learned words and apply them to new
situations

use visual clues (e.g., illustrations, graphics) to
gain meaning

make predictions based on what they know about
Japanese and its forms

* Use visual representations to assess students’

abilities to listen for information or acquire

information from reading. For example, when

students read Japanese menus and then draw and

label foods served at the restaurant, focus on the

extent to which they:

accurately label foods

try to include some details

include a variety of foods

persist when they have trouble finding or
understanding the information they need

¢ Encourage students to reflect on and assess their

strategies for extracting specific information. Pose

questions such as:

Were you able to find or figure out from the
Japanese resources more or less information than
you expected?

What parts were easy for you?

What kinds of problems did you have? How did
you solve them?

What strategies did you use when working in
Japanese that you want to remember?

RECOMMENDED LEARNING RESOURCES

Print Materials

* Basic Japanese-English Dictionary

¢ Everyday Japanese

* Japan: An International Travel Map

* Japanese - An Appetizer

¢ Martin’s Concise Japanese Dictionary

* Merriam Webster’s Japanese-English
Learner’s Dictionary

Multimedia

e Niko Niko
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GRADE 5 * Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

In the first years of language study, students are

U el ) S atis bty exposed to songs, rhymes, and picture books, which

¢ view and listen to creative works with visual provide authentic material that is simple and repetitive.
and contextual support, and respond to them Students are expected to respond using very little direct
in various ways language; they may be asked to draw, mime, move to

music, or sing.

e Have students listen to selected songs with easy
lyrics, catchy melodies, and appealing rhythms.
Provide visual support with illustrations relating to
the subjects or themes of the songs. When written
lyrics are provided, students could sing along with
the song or chorus.

e Invite students to brainstorm topics of interest. Then
ask each student to select a topic and use Japanese
words related to it to invent new lyrics for a simple,
familiar Japanese song.

* Read a simple Japanese fairy tale in Japanese as
students listen to the story and follow the
illustrations. Then invite students to create a class
Big Book that retells the fairy tale. Encourage them
to share the Big Book with students in the primary
grades.

* Have students listen to a variety of Japanese rap
songs. Provide opportunities for them to practise the
rhythms of rap music. Ask students in pairs to create
their own Japanese rap songs using words they have
learned.
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GRADE 5 * Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Assessment at this level focusses on students’

participation in and willingness to respond to creative

works from a personal perspective. Students are not Multimedia
expected to show detailed understanding of the works
but rather to demonstrate open, accepting attitudes, e Niko Niko

curiosity, and a desire to learn more.

* Have students listen to or view Japanese creative c Manipulati
v ames/Manipulatives
AT P

works such as songs or films. As students respond,
note the extent to which they:
- participate willingly ¢ The Complete Origami Kit for Children
- notice and comment on how the Japanese works
are like others they are familiar with IE Anidio Cassette
- show an interest in learning about and
understanding the role these works play in
Japanese life * Rapanesel, 2,3
* Ask students to work in groups to illustrate poems,
songs, or fairy tales the class has learned. On a large
sheet of paper, each group member copies and
illustrates a different line or key aspect of the work
the group has chosen to illustrate. Groups then
present their illustrations to the class. Finally, groups
complete assessments of their group communication
skills. The teacher observes students and conferences
briefly with them, noting their:
- engagement in the task
- interest in and enthusiasm for the original works
- interest in their classmates’ illustrations
- abilities to capture the meanings of the original
works
* Suggest that students keep Creative Works lists to
record titles and creators of the Japanese works they
have viewed or listened to. Have students design
symbols to represent each genre and provide short
critiques of each work, including descriptions of one
important feature. Review the lists, noting the extent
to which students are able to express views and
notice key features.
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GRADE 5 * Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ identify elements of their own and their
classmates’ cultural backgrounds

¢ identify key vocabulary related to some
characteristics of Japanese culture and society

¢ identify and demonstrate an understanding of
some cultural elements of Japan

SUGGESTED INSTRUCTIONAL STRATEGIES

Students benefit from a classroom environment that
includes a blending of linguistic and cultural
experiences. They will gain insight into Japanese
culture and society by participating in activities that
expose them to elements such as food, clothing, arts,
and crafts from both traditional and modern Japan.

¢ Have students work in groups to select pictures or
models of food and categorize them into groups. Ask
each group to create an imaginary Japanese meal.
Then have them repeat the activity, this time creating
their versions of typical meals in their own homes.
Next, students discuss the similarities between
Japanese eating habits and their own. Students could
then select a Japanese recipe to prepare, or sample a
range of Japanese dishes or food products in the
classroom.

* Set up stations around the classroom to show
illustrations or actual examples of a variety of formal
and informal Japanese clothing and accessories.
Have students view the articles by moving from
station to station in groups. As a class, brainstorm
similarities between modern Western clothing and
traditional Japanese clothing. Discuss who (males or
females) might wear each type of clothing. Then
invite students in small groups to try on a variety of
Japanese formal (kimono) and informal (yukata) wear,
freely experimenting as well as responding to direct
demonstration. Discuss with students the
advantages and disadvantages of these items of
clothing. Have students add the newly learned
words for these items to their personal dictionaries.

¢ Show students a selection of Japanese cartoons
(anime), and have them compare these to North
American cartoons. Students might compare
elements such as visual styles, storylines, and gender
roles portrayed.
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GRADE 5 ¢ Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES

Students’ understanding of the Japanese language
increases as they gain understanding of Japanese

culture and society. Assessment focusses on evidence
that students are developing an awareness and
appreciation of the culture, which they demonstrate in
a variety of ways, including graphic and other visual

formats.

* Asstudents categorize food, create meals, and

determine similarities between their own and

Japanese cultures, look for evidence that they:

maintain an open attitude toward differences

are willing to try new and unusual foods
understand that the food choices of different
cultures are determined by a variety of factors
(e.g., accessibility, geography, tradition)

identify similarities and understand that cultures
often incorporate foods from other cultures into
their own regular menus

¢ Have students create visual representations of

Japanese and Western clothing. Review their

representations, vocabulary related to clothing, and

comparisons of Western and traditional Japanese

clothing. Assessment could be based on:

accuracy of the representations

generalizations about key features of traditional
and modern clothing

identification of similarities between Western and
traditional Japanese clothing

use of key vocabulary related to traditional
clothing

¢ When students compare Japanese and North

American cartoons, assess their responses using

criteria such as:

includes a variety of features in the comparisons
accurately identifies similarities and differences
demonstrates sensitivity to some of the more
subtle or complex features

RECOMMENDED LEARNING RESOURCES

Print Materials

* Ancient Japan

e “Body” Language

¢ Everyday Japanese

¢ Festivals of Japan

¢ InJapan

* Japanese - An Appetizer
e A Look Into Japan

Multimedia

e Niko Niko

‘éé} Games/Manipulatives

¢ The Complete Origami Kit for Children

JAPANESE 5 TO 12 © 19



GRADE 6 * Communicating

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

Emphasis at this level is on continuing to assist

It is expected that students will: students in developing positive attitudes to learning

* exchange information orally and in romaji with and using Japanese. New topics and situations provide
brief and simple messages opportunities for students to work with their peers.

¢ ask and respond to simple questions

¢ Arrange students in a circle and have them take

¢ make and respond to simple requests . .
m P mp qu turns using appropriate words and gestures to

¢ demonstrate awareness of the various Japanese . .
m CRNO ey introduce themselves to the students beside them.

writing systems . ) . ¢ On an ongoing basis, ask students to prepare and

¢ respond to and participate in classroom routines display charts showing routine classroom
instructions and other useful phrases. The charts
serve as reminders to students to use the vocabulary
daily.

¢ Have students practise vocabulary related to
numbers and weather by maintaining calendars. For
each day of the month, students fill in the
appropriate day, date, and weather symbols, then
create simple sentences describing the weather and
their activities.

¢ Invite students, working in small groups, to plan
role plays of shopping trips and present them to the
class. Ask students observing the role plays to take
turns recording the hand gestures and key
vocabulary that assisted in communication. At the
end of each role play, have students identify the
gestures they found most effective and discuss
whether there are other means that might also help
communication in that situation.

¢ Provide students with a variety of Japanese
resources written in hiragana, katakana, and kanji.
Challenge students in pairs to determine the
identifying characteristics of each script. Students
might enjoy reproducing some of the simpler
characters.
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GRADE 6 * Communicating

SUGGESTED ASSESSMENT STRATEGIES

Students’ enjoyment of language learning is a

continuing priority. Assessment at this level focusses on

the willingness of students to communicate in

Japanese—to take risks, be spontaneous, and initiate

responses—rather than on the accuracy of their

language skills.

As students participate in simple interactions, ask

questions, and respond, use a checklist to note the

extent to which they:

- listen and respond to instructions

- repeat modelled phrases independently

- reproduce or approximate the pronunciation of
familiar words

- self-correct

- recognize and demonstrate appropriate non-
verbal gestures

- show increasing comfort and confidence

When students create charts of instructions and

common phrases for the classroom, check the extent

to which they:

- use learned patterns in their writing

- focus on key words or phrases to communicate
main ideas

- use romaji to communicate intended meaning

- use the charts displayed to increase their
interactions

When students construct individual calendars and

create simple sentences to describe activities and

weather for each day, note the extent to which they

are able to:

- write and match the numbers

- write and label the days of the week

- write and label the months of the year

- use learned patterns to write simple sentences

- include learned vocabulary to describe the
weather and their activities

Throughout the year, have students reflect on their

calendars and the sentences they can write.

Encourage them to assess and discuss their

increasing abilities in order to promote confidence

and focus their efforts.

RECOMMENDED LEARNING RESOURCES

Print Materials

501 Japanese Verbs

“Body” Language

Daily Expressions in Japanese

A Dictionary of Basic Japanese Grammar
Everyday Japanese

Fun with Hiragana - Workbook
Ikimashoo

In Japan

Kanji and Kana

@€ D

Video

|E| Audio Cassette

¢ Lyric Language: Japanese
* Rapanesel, 2,3

The Children of Japan

Multimedia

Niko Niko
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GRADE 6 * Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

* locate information from age-appropriate
Japanese-language resources to complete
authentic tasks

® convey acquired information in oral and
visual forms, and to some extent in writing
using some words and short phrases in romaji

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students’ abilities to use Japanese are

minimal, although their abilities to access information

and display it visually in their own language(s) are

already quite well developed. As they experience

success in applying strategies such as predicting and

inferring meaning based on clues, students develop the

confidence required to continue to learn Japanese.

Ask students to create individual maps of their
neighbourhoods and label the school, their homes,
and any other significant buildings. As an extension,
show an overhead transparency of a neighbourhood
map. Encourage individual students to plot
significant locations and explain to the class their
routes to and from school.

Invite a guest (or student) who is fluent in Japanese
to demonstrate how to set a traditional Japanese
dining table. Provide students with task sheets
showing the steps in incorrect order, and have them
renumber the steps correctly. Students then create
collages of pictures related to the demonstration and
give short commentaries.

Ask students in pairs to survey others about their
favourite books, foods, clothing, and restaurants.
Have each pair compare results with other pairs or
with students from another Japanese class.

Before students view authentic documents such as
menus, have them brainstorm information they
usually find on menus. Encourage them to apply this
knowledge to make educated guesses about
Japanese menus.

Provide students with a selection of age-appropriate
articles, magazines, and reference materials. From
these, students select topics and create visual
displays of what they have learned. The displays
should include some simple labels in Japanese.
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GRADE 6 * Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES

Students at this level have not yet acquired extensive
oral and written skills. Assessment focusses on how
they discover and use key ideas, overall impressions,
and some selected detail to accomplish authentic tasks.
Students can represent their understanding in a variety
of ways that require minimal use of language.

* When students work on activities in which they
create and label visual representations (e.g., creating
maps or making visual displays), note the extent to
which they:

- compose appropriate labels

- use resources to help them write the labels
correctly

- take risks to include some words or phrases that
are new to them

* Assign partners and have each pair choose from an
envelope a card containing simple instructions or
directions. As students work together to perform
their tasks, look for evidence that they can:

- identify key words to acquire the main ideas

- extract meaning to enable them to perform the
tasks

- make logical predictions based on the situation
and their prior knowledge

- complete the tasks independently

¢ Provide students with opportunities to reflect on and
self-assess their work. Pose questions such as:

- What strategies or approaches did you find useful
to get information from the Japanese materials?

- What did you have to do differently when
working with Japanese resources than with
resources in English or other languages?

- What words, phrases, or patterns did you
discover that you want to remember?

RECOMMENDED LEARNING RESOURCES

Print Materials

* Basic Japanese-English Dictionary

¢ Everyday Japanese

* Japan: An International Travel Map

* Japanese - An Appetizer

¢ Martin’s Concise Japanese Dictionary

* Merriam Webster’s Japanese-English
Learner’s Dictionary

Multimedia

e Niko Niko
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GRADE 6 * Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

By experiencing a variety of Japanese creative works,

It is expected that students will: students learn to enjoy and appreciate them as

e view and listen to creative works with visual expressions of Japanese culture and language. The
and contextual support, and respond to them teacher may need to provide appropriate visual and
in various ways contextual support to help them comprehend and

respond to these works in personally meaningful ways.

¢ Create a gallery of visual works about Japan (e.g.,
paintings, photos of daily life, slides, posters of
landmarks). Invite students to take a Gallery Walk to
view the illustrations. Ask them to create artwork
such as mobiles, collages, or dioramas representing
the ideas or images in the gallery that they find most
interesting.

* Have students view examples of manga. As a class,
discuss elements of manga, including styles of visual
representation, storylines, stereotypes, and gender
roles. Students then create their own manga using
learned vocabulary.

¢ Invite students to listen to a variety of Japanese
songs of celebration (e.g., for birthdays, New Year’s)
and examine the lyrics. Point out key words to assist
understanding. Teach the songs, then provide
opportunities for students to learn and sing them at
appropriate times of the year.

* Read aJapanese story to the class. Then form small
groups and ask them to arrange pictures from the
story in the correct sequence. Students could also
develop a mural to illustrate the storyline. As a
challenge activity, students could create alternative
or non-traditional endings to the story or change
individual story elements (e.g., time, setting, gender
of the main character).
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GRADE 6 * Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Students demonstrate their interest and engagement in

creative works through their participation and

enthusiasm. As students explore a variety of works, Multimedia
they begin to develop a deeper understanding and
awareness of the language. e Niko Niko

¢ When students respond to videos or stories through
visual art or role play, look for evidence that they: «\\‘ . .
_ incor ) h ‘Q \  Games/Manipulatives
porate key ideas, events, or characters from HH
the videos or stories

- illustrate in original ways the intended meanings * The Complete Origami Kit for Children
of the stories
- involve the audience by using interesting detail IE Audio Cassette
¢ After students have heard or viewed a simple story,

have them each select an event, image, or character
. . . * Rapanesel, 2,3
to represent in a visual work (e.g., drawing, collage,

computer graphic). Ask them to present their

illustrations and respond to questions from

classmates. Look for:

- interest and engagement in the task

- personal connection to the image selected

- attention to the theme, mood, and tone

- attempts to engage audience in the selected scene,
character, or idea

¢ Have students keep records of creative works they
experience, including the interpretations or response
activities involved and brief personal comments.

From time to time, have students review and

comment on their lists by responding to questions

such as:

- Which of the works stands out in your mind?
Why?

- Which three were particularly interesting or
enjoyable for you? How were they alike? How
were they different?

- Tell one thing you've noticed about creative
works in Japanese.

¢ Look for evidence that students are open to a variety
of experiences, willing to respond, and beginning to
understand the role of creative works in language
and culture.
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GRADE 6 * Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

Students explore their family and community traditions

It is expected that students will: and compare them to those in Japan. They identify

¢ identify some characteristics of Japanese similarities between Japanese culture and their own.
culture and society Students gain understanding of how cultural links to
e compare some cultural elements of Japan to language enhance communication.

those of their own cultural backgrounds . .
* Ask students in small groups to create visual

displays of all the possible members of a Japanese
family (e.g., mother, father, guardian, stepsister,
stepmother), using a variety of materials such as
photographs, magazine pictures, and dolls or
puppets. Have them create a caption or short
description to identify each family member. Using
this information and gender- and culturally
appropriate gestures, students role-play introducing
family members to one another and then to the class.

* Provide students with materials to create dolls
dressed in traditional or contemporary Japanese
clothing. Students could use flat paper figures (paper
dolls) or 3-D figures such as origami sculpture or
kokeshi. Invite students to collect words related to the
essential elements of kimono, and discuss as a class
the advantages and disadvantages of wearing
traditional kimono and modern dress. Students could
also discuss how these Japanese modes of dress are
similar to their own.

e Invite a person of Japanese heritage to speak to the
class about family structures and the role of the
family in Japanese societies. Have students prepare a
number of questions for the speaker and record the
results. Suggest that they use this information to add
to a visual display depicting Japanese family life.
Ask students to thank the guest orally and later in
writing.
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GRADE 6 * Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES

Building students” knowledge of Japanese culture and
society will enhance their skills in language
communication. Students’ attitudes play a key role in
their abilities to understand the cultural context of the
language. At this level, assessment of cultural
understanding focusses on students’ awareness,
openness, interest, and willingness to participate.

® As students create visual displays about Japanese
family relationships, look for evidence that they:

- clearly identify relationships among family
members

- use the correct term of address for each position
and relationship

- create appropriate captions describing some of the
characteristics of family members

¢ When students role-play introducing family
members, note growth in areas such as:

- confidence in using Japanese words or structures

- understanding of the vocabulary used for family
members according to their position

- knowledge of expressions used in introductions

- use of non-verbal gestures (e.g., depth of bow
according to position)
* As students discuss traditional and contemporary
clothing or participate in cultural activities, note
evidence of their interest and understanding such as:
- volunteering information about their own
communities or customs

- speculating about reasons for particular customs
or behaviours

- asking questions

- offering to find out the answers to questions

- volunteering information they have discovered
about other cultures

RECOMMENDED LEARNING RESOURCES

Print Materials

¢ Ancient Japan

e “Body” Language

e Chopsticks! An Owner’s Manual
¢ Everyday Japanese

¢ Festivals of Japan

¢ InJapan

¢ Japanese - An Appetizer

* A Look Into Japan

d D Video

¢ The Children of Japan

Multimedia

¢ Niko Niko

‘éé} Games/Manipulatives

¢ The Complete Origami Kit for Children
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GRADE 7 * Communicating

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students are capable of using some learned

It is expected that students will: Japanese words and phrases to form complete messages

¢ ask and respond to simple questions using or participate in short interactions.
comvaon seriones paiions (i) * Ask students to complete a questionnaire related to

* respond to and give simple instructions their likes, dislikes, and interests. Have students

Vel prslieianeen oo e work in pairs to report their findings to the class.

¢ demonstrate a willingness to experiment with * Suggest that students role-play shopping trips using

hiragana and katakana to communicate basic familiar vocabulary related to the items for sale. Ask

inf i . . Lo y
ntormation them to include expressions such as Toire-e itte mo ii

° jpemistpriiin clsmopm v bt desuka and Wakarimasen. Invite students to make
posters showing some of these expressions for
display in the classroom.

¢ Have students in pairs count the numbers for 100
consecutive school days, keeping track of the count
in their Japanese calendars. For the 100th day, ask
them to plan counting activities for a celebration or
to display 100 small objects such as paper cranes.

¢ Organize a “treasure hunt” in which students follow
a series of oral instructions directing them to
different locations. Ask students to take turns giving
the directions.

¢ Ask students to write words or phrases in hiragana
and katakana for objects and daily routines.
Encourage them to use these words and phrases as
often as possible in daily school life. Invite students
to use graphics software to create signs for the
classroom and school (e.g., for washrooms,
classroom numbers, teachers’ lounge).

¢ To give students practice in recognizing kana, ask
them to select their own name cards from several
written in katakana. Then have them take turns
calling attendance from the katakana name cards.

¢ Invite students to view a kana-writing
demonstration. Students could then practise stroke
order by writing kana in the air with their index
fingers or by creating kana using a medium such as
Plasticine or flour dough.
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GRADE 7 * Communicating

SUGGESTED ASSESSMENT STRATEGIES

Assessment focusses on students’ abilities to interact
with increasing fluency, using words and structures
they have practised. They continue to gain confidence
by participating in a range of activities and interactions.

¢ Watch for evidence that students are increasingly
able to:
- understand the teacher and other students
- make themselves better understood
- participate independently in simple, short
interactions
- use formal gestures appropriate to the context
- take risks to use Japanese in class and group
activities
- use simple, familiar vocabulary and structures
(e.g., short statements, brief answers, simple
questions formed with the five question words)
¢ As students practise vocabulary related to themes
they are studying, note the extent to which:
- pronunciation is a close approximation
- stress from syllable to syllable is equal
- sounds are reproduced with decreasing variation
over time
¢ Periodically review students’ personal dictionaries,
journals, and written work to assess and support
their efforts to:
- match labels and pictures
- combine words and pictures to convey meaning
- form an increasing number of recognizable letters
in hiragana and words in katakana
- form phrases and simple sentences by sequencing
words appropriately
¢ At the beginning of a class, have students set
personal goals for interacting or responding to
questions. Provide them with sample goal
statements such as:
- In this class, I will respond to
questions.
- Iwill participatein___ interactions.
At the end of the class, have students review their
goals and respond as follows:
- Imetmy goal todaywhenI .
- helped me meet my goal today by

- Next class I will focus on

RECOMMENDED LEARNING RESOURCES

Print Materials

e Fun with Hiragana - Workbook

* A Guide to Learning Hiragana and Katakana
e Ikimashoo

¢ InJapan

¢ Kana Can Be Easy

¢ Nihongo No Kiso

d D Video

¢ The Children of Japan

Multimedia

e Kimono
e Niko Niko

IE Software

¢ KanjiWord
¢ Kcom2

‘e?.t\g‘ Games/Manipulatives

® Japanese Kana Card
¢ Karuta

CD-ROM

¢ Exotic Japan

o=0 Audio Cassette
| B |

* Rapanesel, 2,3
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GRADE 7 * Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ locate and to some extent use specific
information from age-appropriate Japanese-
language resources to complete authentic
tasks

® convey acquired information in oral and
visual forms, and to some extent in writing
using some words and short phrases in romaji
and some words in hiragana and katakana

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students’ abilities to use Japanese are still
minimal. As they experience success in applying
language-learning strategies such as using clues,
connecting, and predicting, they gain confidence in
working with Japanese materials.

¢ Present students with materials that relate to various

careers in Japan. Ask them to create posters about
these occupations, including words associated with
them. Students then present their findings to the
class orally.

Provide students with Japanese train tickets and ask
them to decipher the various components. Then
have students create their own train tickets for
travelling from one Japanese city to another.
Students could also role-play purchasing the tickets.
Invite students to examine a selection of age-
appropriate references such as newspapers,
magazines, and materials on the Internet. Ask them
to select topics (e.g., Japanese and Western fashion,
popular entertainers, music, scientific investigations)
and create visual displays based on what they have
learned, using some simple labels in hiragana and
katakana.

Ask students in groups to listen to stories in the
Japanese style of kamishibai and view related
illustrations. Have them highlight words they are
familiar with and use information supplied by the
context to infer the meaning of new Japanese words
and phrases. Suggest that students add these words
to their daily journals. They could then create large
illustrations to tell stories in the kamishibai style.
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GRADE 7 * Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Students continue to rely mainly on visual

representations to present information, while Print Materials

incorporating some basic, well-practised Japanese
vocabulary and structures. Linguistic requirements
should be simple—assessment for this organizer
continues to emphasize the extent to which students

Basic Japanese-English Dictionary

Everyday Japanese

Japan: An International Travel Map
Japanese - An Appetizer

Martin’s Concise Japanese Dictionary
Merriam Webster’s Japanese-English

successfully find and use the information required to

complete specific tasks.

¢ When students represent or report on information
they have acquired, note the extent to which they are Learner’s Dictionary
able to:
- identify and recount the key ideas or impressions

- include relevant and accurate details Multimedia

- reproduce some of the Japanese words (hiragana

and katakana) and patterns in understandable e Kimono

forms . .
] o ) e Niko Niko
- organize and sequence their information

appropriately
¢ When students are working on assigned tasks, use a CD-ROM
class list to note observations about the extent to
which they:
- approach tasks with confidence

- persevere, trying different approaches or
strategies when having difficulty

¢ Exotic Japan

- tolerate ambiguity, using the information they
understand without being frustrated by gaps in
their knowledge

¢ Encourage students to reflect on and assess their
strategies for extracting specific information. Pose
questions such as:

- Were you able to find or figure out more or less
information from the Japanese resources than you
expected?

- What parts were easy for you?

- What kinds of problems did you have? How did
you solve them?

- What strategies did you use when working in
Japanese that you want to remember?
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GRADE 7 * Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e view and listen to creative works with visual
and contextual support, and respond to them
in various ways

SUGGESTED INSTRUCTIONAL STRATEGIES

Teachers should provide adequate visual and

contextual support to enable students to fully

appreciate and enjoy Japanese creative works. Students

may recognize some of the language in these works and

use their growing range of language-learning strategies

to predict the meanings of new expressions.

Invite a guest speaker to talk about and demonstrate
calligraphy. Then challenge students to write kana
with a fude and ink. Students could also use
graphics software to practise drawing kana.

Ask students in groups to predict events in a story
on the basis of a few given words or pictures. Then
have them create dialogue for a simple sequence of
manga drawings.

Encourage students to sing simple Japanese songs
related to numbers, body parts, seasons, and other
simple themes.

Present a selection of simple poems, nonsense
rhymes, or tongue-twisters in Japanese. As students
become familiar with these works, they can be used
as prompts for various activities or for just having
fun with the language.

Invite the class to listen to songs in Japanese while
following lyric sheets. Ask students to note repeated
phrases, words, or rhythms. Then have them work in
groups to practise lip-sync routines (karaoke) and
present them to the class.

Ask students to view and listen to simple Japanese
haiku poems and then compose their own haiku in
English.
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GRADE 7 * Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Grade 7 students are able to experience and respond to

an increasing range of creative works. Assessment

Print Materials

information most often comes from observing students’
participation and engagement, reviewing their
collections of written and visual representations, and
rating their self-assessments.

¢ When students write and draw in response to stories Multimedia

they hear, read, or view, look for evidence that they:

- recognize the main ideas e Niko Niko
- sequence key events, where appropriate
- include main characters, where appropriate
- represent the moods, feelings, or points of view of é\\ Games/Manipulatives
- A%
the stories
® As students listen to and lip-sync songs, look for
. ¢ The Complete Origami Kit for Children
evidence that they:
- respond to the meaning as well as to the sounds

and rhythms IE Audio Cassette

- make connections with other music they have
heard ¢ Rapanesel, 2,3

- are open to and willing to engage in new
experiences

* Review the haiku that students compose in English
and illustrate in Japanese style. Look for evidence
that:

- number of syllables per line is correct

- poems contain elements of nature, seasons, or
similar Japanese themes

- imagery captures mood and feeling

- illustrations contain elements of Japanese style
(e.g., simplicity, line, colour)

* Ask students to work in small groups to create brief
(six- to eight-frame) manga modelled on those they
have read. Look for evidence that students are
interested in and willing to explore the comic-strip
form as a way of creating meaning in Japanese, and
are using some of the key features of manga in their
work.
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GRADE 7° Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ demonstrate an understanding of the basic
characteristics of Japanese daily life

* demonstrate an understanding of similarities
between Japanese culture and their own
cultures

SUGGESTED INSTRUCTIONAL STRATEGIES

Students should have opportunities in class to explore
aspects of family and community traditions that they
share with Japanese and other cultures. They should be
encouraged to discover and appreciate Japanese cultural
contributions to Canada.

¢ Invite students in small groups to research various
aspects of Japanese culture (e.g., currency, family
structures and gender roles, cuisine, school systems,
methods of transportation, trade), emphasizing the
similarities between customs in Japan and in Canada.
Ask students to share this information in class
presentations.

¢ Have students, working in groups, create spaces
equal to six tatami mats (the average living room size
in Japan). Ask students to research and depict the
type of furnishings that would likely be found in that
space. Then have them determine how many tatami
mats would be required to fill their own living rooms.
Suggest that students survey their classmates about
their living-room sizes and create charts showing the
information. The charts could be displayed in the
classroom.

* Ask students to work with partners to chart the time
they spend travelling to school and their methods of
transit during a normal week. Have them compare
this information with average daily transit times and
methods for people in Japan, adding the Japanese
data to their charts.
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GRADE 7° Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Students now demonstrate a growing awareness and

understanding of the traditions and culture of Japan. Print Materials
Assessment focusses on their knowledge about daily

life in Japan, and their identification of similarities e Ancient Japan

between Japanese and their own cultures. e “Body” Language

. . - . . icks! 5
* As students participate in activities and discussions * Chopsticks! An Owner’s Manual

about culture, observe and note the extent to which * Eating in Japan
they: e Everyday Japanese
e Festivals of Japan

* Haiku
¢ InJapan

- are willing to share information about their own
cultures

- identify similarities between Japanese culture and
* Japanese - An Appetizer

* A Look Into Japan

theirs
* When students compare the time they spend in
transit with that of people in Japan, look for

evidence that they: d D Video
- organize the data in a way that is clear and easy to
understand e The Children of Japan

- indicate the forms of transportation used by both

groups
- create representations that highlight comparisons Multimedia
between their own and Japanese transit times and
forms
- suggest plausible hypotheses for the differences * Kimono
- are able to generalize their findings to large North * Niko Niko
American cities such as Vancouver, Toronto, and
Los Angeles \ ) )
 After students have researched and discussed Creeapbi i
aspects of Japanese culture and daily life, ask them
to respond to prompts such as: * The Complete Origami Kit for Children

- Ithink the most important thing I learned was

- Iwassurprisedthat | CD-ROM

- I'would like to learn more about

¢ Exotic Japan
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GRADE 8 * Communicating

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ ask and respond to a variety of questions

¢ exchange information orally

* express simple information related to daily life
using a limited number of words in hiragana
and katakana

* participate in familiar activities

SUGGESTED INSTRUCTIONAL STRATEGIES

Students begin to engage in more complex interactions
that build on familiar topics and frequently used
expressions. The topics can be about the students
themselves, their friends, or their favourite activities.
Students are encouraged to continue writing simple
sentences in hiragana.

¢ Ask students in pairs to draw floor plans of their
houses. While one partner is blindfolded, the other
places a label representing a family member in one
room of a floor plan. The blindfolded partner asks
questions to determine where the family member is
located. Partners switch roles and continue the
game.

¢ Have students draw and label pictures of the
members of their real or imagined families,
providing names, ages, occupations, hobbies, and
interests. Then suggest that students write short
passages, using basic hiragana and katakana, about
their own or someone else’s family.

¢ Challenge students to practise recognizing and
writing hiragana by:

- writing stories in romaji, substituting as many
words as possible with the hiragana equivalents,
then exchanging stories with classmates to
practise reading

- assembling jigsaw puzzles of hiragana words for
days of the week, months, weather, and so forth

¢ Organize a letter exchange between pen pals.

Provide students with a model letter format. Ask

them to personalize their letters, providing

information about themselves and asking about the
recipients. Have students exchange their letters with
members of another Japanese class or with pen pals
in Japan. Encourage students to send their letters by
e-mail.

¢ Invite students in pairs to role-play two friends
making plans for the weekend. Have partners
discuss activities they both like doing, referring to
places, times, and people. Encourage students to use
new expressions learned in class.
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GRADE 8 * Communicating

SUGGESTED ASSESSMENT STRATEGIES

Grade 8 students develop increasing skill with the
language and are able to apply a growing bank of
memorized vocabulary and sentence patterns.
Assessment focusses on meaning—the extent to which
students are able to share ideas and information.
Although oral interactions continue to be most
important, students begin to write hiragana and katakana
to communicate simple information.

* As students engage in classroom activities, observe

and note the extent to which they:

- volunteer answers and information in Japanese

- join in and use structures they have learned

- experiment with new vocabulary and structures

- try to connect structures or phrases

- support and encourage one another to complete
messages

- use hiragana and katakana to write simple
messages

e Work with students to develop criteria for a

dialogue. Assign partners and provide each with a

card describing a mystery person to role-play (e.g.,

Japanese businessperson, teacher, university student,

elementary student, shopkeeper). One partner asks

questions, while the other provides information;

then partners switch roles. Each partner introduces

the other to the class. An observer or another group

could provide feedback according to the criteria

established. Criteria might include:

- appropriate vocabulary and structures

- accurate pronunciation and intonation

- smooth delivery (fluency)

- complete information

- appropriate use of non-verbal gestures

- strategies used to make the interaction more
interesting

RECOMMENDED LEARNING RESOURCES

Print Materials

501 Japanese Verbs

“Body” Language

Easy Katakana: How to Read and Write
English Words Used in Japanese

Everyday Japanese
A Guide to Learning Hiragana and Katakana

e Ikimashoo

¢ InJapan

¢ Kana Can Be Easy
e Kanji and Kana

¢ Nihongo No Kiso

Multimedia

e Kimono
e Niko Niko

IE Software

¢ KanjiWord
¢ Kcom2

‘e?.t\g‘ Games/Manipulatives

® Japanese Kana Card
e Karuta

CD-ROM

¢ Exotic Japan

E Audio Cassette

* Rapanesel, 2,3
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GRADE 8 * Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ locate and to some extent use specific
information from age-appropriate Japanese-
language resources to complete authentic
tasks

® convey acquired information in oral and
visual forms, and in writing using hiragana
and some katakana

e identify hiragana and katakana language items
when encountered in Japanese resources

SUGGESTED INSTRUCTIONAL STRATEGIES

Students are generally interested in acquiring
information or investigating things when they have a
meaningful purpose. Where they are available, select
interesting, age-appropriate Japanese materials from
many sources, including the Internet, and keep tasks
fairly simple. The format and context of the information
should be familiar and related to topics such as food or
school and community activities.

* Ask students to listen to or view Japanese
sportscasts to identify information and Japanese loan
words. Then have students role-play sports
announcers by relaying scores and other sports
highlights.

* Assist students in creating What’s Hot and What's
Not charts (or Japanese equivalents). Invite students
to develop checklists in hiragana and katakana for
categories such as music, celebrities, and movies.
Ask students in groups to complete the checklists by
filling in their likes and dislikes. Have groups use
the checklist information to prepare questions to ask
other student groups, carry out surveys, and compile
this information into charts. As an extension, have
students work in pairs to provide simple reviews of
movies, music, concerts, or television shows and
present them to the class.

¢ Invite students to review a variety of fast-food
restaurant menus in Japanese and role-play ordering
meals from their favourite restaurants. Then have
them develop and conduct a class survey of food
preferences and eating habits. Provide students with
copies of Canada’s Food Guide to Healthy Eating and
ask them to analyse students’ meal choices and
represent the food groups they contain. Working in
groups, students could then use drawings, maps,
and vocabulary to create a “Fast-Food Restaurant
Guide” that includes food guide information.
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GRADE 8 * Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Students are now acquiring and using information to

complete realistic oral and written tasks. They continue Print Materials

to use visual representations to support and extend
meaning, combined with limited writing of hiragana

Basic Japanese-English Dictionary
and katakana.

Everyday Japanese
Japan: An International Travel Map

¢ Look for evidence that students are developing
effective language-learning strategies such as:

Japanese - An Appetizer
Martin’s Concise Japanese Dictionary

- confidence—approaching tasks with positive
attitudes
- resourcefulness—trying a variety of approaches

and strategies to solve problems Multimedia
- perseverance—continuing in the face of difficulty
without becoming frustrated e Kimono
- risk-taking—willing to attempt new and e Niko Niko
unfamiliar tasks or approaches
- commitment—taking pride in completing
assigned or self-selected work CD-ROM

- self-monitoring—checking on their own progress
and making needed adjustments .
¢ To assess students’ role plays of sportscasts, use * ExoticJapan
criteria such as:
- offers complete information
- includes details to enhance the information
- incorporates useful vocabulary and expressions
- uses appropriate loan words accurately
- attempts to appeal to the audience
* When assessing written work, criteria might include:
- meaning is clear
- uses learned structures and patterns
appropriately
- uses a range of vocabulary to form simple
sentences
- includes hiragana or some katakana for common
words
¢ Provide students with cards that contain examples of
any of the three Japanese scripts and note how
precisely they are able to distinguish defining
characteristics (e.g., complexity, shape, angularity,
boldness, roundness), recognize patterns within each
script, and accurately categorize the cards by type of
script.
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GRADE 8 * Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

Students often develop a strong interest in Japanese

It is expected that students will: popular culture in the form of comics, music, and films.

¢ view, listen to, and to some extent read Teachers can encourage them to enjoy Japanese more
creative works with visual and contextual fully by also providing opportunities to experience
support, and respond to them in various ways works in other forms (e.g., stories) and from various

sources (e.g., CDs, videos, the Internet).

¢ Provide students with magazines and video clips
illustrating various Japanese advertising techniques.
Have students identify the products being
advertised, the different scripts being used
(including English), and the stereotypes or gender
roles depicted in the advertisements. Discuss the
advertising techniques used, then have students use
this information to create Japanese-style
advertisements for real or imaginary products.
Students could present their work as storyboards or
videos.

¢ Present a Japanese song or video and have students
create CD covers or video cases to promote it.

* Ask students to listen to a Japanese story and, in
groups, practise acting or miming it. Have them role-
play the story as it is reread.

¢ Invite students to examine a variety of manga.
Suggest that they select situations from their own
experience and use them to create five- to eight-
frame comic strips, incorporating several familiar
Japanese expressions.

¢ Have students view magazine displays of Japanese
fashion. Using the information, students then create
collages with captions to depict how people in Japan
dress for various activities. Students could present a
fashion show as part of a special event, including a
simple commentary for the show. Students might
videotape the show for review later in the year.
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GRADE 8 * Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES

Students can demonstrate their responses to Japanese
works by creating works of their own. Assessment
focusses on the variety of ways students respond and
on their willingness to express personal reactions to
creative works.

* To assess personal responses to creative works, ask
students to create collages, advertisements, dramatic
presentations, videos, or CD covers. Encourage them
to include in their work reflections on their thoughts
or feelings. Look for evidence that students are:

- open and willing to engage in the tasks

- committed to their work

- able to formulate personal responses using some
basic Japanese

- willing to take risks in their responses

¢ When students create manga, work with them to
establish criteria they can use for self- and peer
assessment. For example, students might focus on
criteria such as:

- pays attention to detail

- demonstrates creativity and imagination in
presentation

- explores the situation in a creative way

- uses common expressions and vocabulary

* Provide students with opportunities to comment on
their experiences with Japanese creative works,
create summary reviews, and identify works that
have had the greatest impact. They could collect
their responses in sections of their notebooks or
journals, or on audiotapes.

RECOMMENDED LEARNING RESOURCES

Print Materials

Multimedia

e Niko Niko

IE Audio Cassette

¢ Rapanesel, 2,3
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GRADE 8 * Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ demonstrate awareness of characteristics
relating to Japanese customs and traditions

e compare Japanese culture with their own
cultures

* demonstrate an understanding of Japanese
cultural contributions to Canada

SUGGESTED INSTRUCTIONAL STRATEGIES

Students explore the customs and traditions of Japan to
increase their understanding of both Japanese and their
own cultures. They are encouraged to use Japanese
vocabulary related to these traditions.

* Suggest that students in groups research Japanese
crafts (e.g., origami, ohinasama, koinobori) and
traditions (e.g., the tea ceremony), using print and
video resources or by interviewing members of the
Japanese community. Ask students to determine
how these customs are related to Japanese festivals.
Have groups present their information to the class.
Encourage each group to demonstrate for the class a
craft related to a Japanese festival.

* Have students in pairs locate and collect information
to compare Japanese and Canadian school systems.
Students then write short reports and design posters
highlighting the similarities.

¢ Ask students to work with partners to research the
characteristics of the traditional Japanese feudal
system (e.g., samurai, castles, ninja). Encourage
students to discuss how factors such as status,
gender, and age affect social behaviour.

* Bring to class some unfamiliar Japanese objects. Ask
students to brainstorm possible uses for these objects
and compare them with their Canadian equivalents.

¢ Ask students to invite a person of Japanese heritage
to speak to the class about Japanese culture and its
contributions to Canada. Before the visit, encourage
students to prepare questions for the guest. Have a
group of students introduce the guest to the class.
Students could use information from the talk to add
to a display depicting Japanese cultural
contributions to Canadian life.

¢ Form small groups and have them research the
cultural significance of daruma. Suggest that students
create their own daruma, drawing in one eye to set
study goals. Record all goals for later discussion and
completion of individual daruma.
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GRADE 8 ¢ Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Assessment focusses on students’ abilities to describe

Japanese customs and traditions, identify similarities Print Materials

with other cultures, demonstrate openness, and

indicate a growing appreciation of Japanese * “Body” Language

contributions to Canada. * Chopsticks! An Owner’s Manual

¢ Have students use Venn diagrams to compare their ‘ Eatmgdm Japan
L]

own school traditions with those of Japanese Veljy ay Japanese
¢ Festivals of Japan
e Haiku

® InJapan

schools, then list two conclusions or key
observations. Look for evidence that students are
aware of the role of traditions and customs in their

own school lives and are able to identify similarities * Japanese - An Appetizer

between them and those in Japan. B e
¢ After showing a documentary or reading a story set

in Japan, invite students to imagine themselves in

the setting and write postcards home telling what is Rlazesia
happening and how they are responding. Look for

evidence that students: e Kimono

- are able to project themselves into characters or ¢ Niko Niko

events

- notice cultural elements
- are curious about customs and traditions CD-ROM

* When students research and report on topics such as
the Japanese feudal system, look for evidence that + Exotic Japan
they:

- locate and share accurate information

- provide interesting and relevant details

- make connections to previous knowledge about
Japanese customs and traditions

- use key vocabulary correctly (e.g., samurai)

- make connections to other cultures (e.g., British or
French feudal systems)

e From time to time, review students’ records for
evidence of increasing knowledge of and
appreciation for Japanese culture. Provide students
with opportunities to review and self-assess their
records, using prompts such as:

- Two similarities between my culture and Japanese
culture that surprised me were

- Something I've noticed about many Japanese
customs and traditions is

- Some of my ideas about Japanese culture,
customs, and traditions that have changed
because of what I've learned are

- Some questions I have about Japanese culture,
customs, and traditions include
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GRADE 9 * Communicating

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e ask for and give simple information and
assistance

e initiate and maintain short conversations
about personal interests

* express basic information using hiragana and
some katakana

* participate in a variety of familiar situations
drawn from real life

SUGGESTED INSTRUCTIONAL STRATEGIES

The focus of learning is on students’ abilities to use
Japanese as a tool for communicating about topics they
enjoy discussing, such as themselves, their friends, and
favourite activities. To experience success, students
must have many opportunities to practise and develop
the necessary language in new and interesting contexts
and groupings (individually, in pairs, and in small and
large groups).

¢ Organize students to role-play situations such as
shopping for school supplies. Have them ask for and
collect objects from their classmates. After the role
plays, have students hold up the objects one at a time
and ask for their owners, until all the objects are
returned. Then collect these items again and use
them in a simulated game show in which
participants are asked to name and price the items.

e Form pairs and ask each pair to plan a vacation,
explaining the details of their plans to a travel agent
in a role play. The partner playing the travel agent
assists by suggesting destinations, dates, and prices.

* Suggest that students write short passages or phrases
in their journals using newly learned patterns in
hiragana and katakana. Invite each student to select a
favourite piece to be published in a class magazine or
newspaper.

¢ Demonstrate the use and importance of surveys.
Then assign students in groups to design and
conduct surveys relating to their classmates’ interests
and hobbies. Ask students to compile the
information on Hobby Mania charts and display
them in class.
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GRADE 9 * Communicating

SUGGESTED ASSESSMENT STRATEGIES

The focus of assessment at this level is on students’
abilities to apply the language they are learning to
identify known words in new contexts, use simple
sentence patterns to communicate basic information,
identify and write loan words using romaji, and increase
their use of hiragana and katakana to communicate in
written form. Errors are a natural and predictable part
of language development; they provide valuable
information to both learner and teacher.

¢ Asstudents interact with one another in simple and
predictable exchanges, use a class list to record
observations about the extent to which they:

- use Japanese words and vocabulary to
communicate basic personal information (e.g.,
name, age, interests)

- sustain interactions beyond the first question or
response

- communicate new information in learned patterns

- interact with some beginning fluency and
spontaneity

- work toward appropriate intonation, rhythm, and
pronunciation

- listen actively and focus on key information

- tolerate ambiguity when unable to understand

¢ Have students demonstrate their abilities to use

Japanese in role plays in which they assume a variety

of social roles to illustrate terms of address, non-

verbal cues, polite expressions, greetings, and leave-
takings. Provide a list of key features or criteria for
student self- and peer assessment. For example, to
what extent do students use appropriate:

- phrases and sentences for greetings, terms of
address, and leave-takings for particular social
roles

- intonation, rhythm, and pronunciation

- pronunciation patterns within basic sentences

- vocabulary in familiar phrases and patterns

- non-verbal cues according to role

RECOMMENDED LEARNING RESOURCES

Print Materials

501 Japanese Verbs
Easy Katakana

Everyday Japanese
A Guide to Learning Hiragana and Katakana

In Japan

Kanji and Kana

* Let’s Play Games in Japanese
* NTC’s Basic Japanese

Multimedia

* Japanese Language and People
¢ Kimono

Moshi Moshi

Niko Niko

IE Software

¢ KanjiWord
¢ Kcom?2

* Power Japanese

‘éé} Games/Manipulatives

¢ Japanese Kana Card
¢ Karuta

CD-ROM

* Dynamic Japanese
¢ Exotic Japan

|E| Audio Cassette

* Rapanesel, 2,3
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GRADE 9 * Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e locate and process information from age-
appropriate Japanese-language resources to
complete authentic tasks

® convey acquired information in oral and
visual forms, and in writing using hiragana
and some katakana

e record hiragana and katakana language items in
logical categories

SUGGESTED INSTRUCTIONAL STRATEGIES

Students are generally interested in acquiring
information when it is related to a meaningful purpose.
Select age-appropriate Japanese materials such as
magazines, brochures, videos, and Internet addresses.
Students should be asked to gather only the
information needed to complete simple tasks.

e Bring to class a variety of Japanese youth magazines
and ask students to select articles or sections that
interest them. With the help of dictionaries, students
highlight familiar words and phrases and predict the
meaning of the texts. After verifying the key
information, students exchange their articles along
with three questions they have written to be
answered by their classmates.

* Have students examine Japanese bus or train
schedules (with furigana). Ask them to use these to
determine arrival, departure, and length-of-trip
times in response to teacher- or student-generated
questions. Ask students to plot schedules of activities
that involve taking the bus or train, and convey the
information using postcards, e-mail , or faxes to real
or imaginary host families or friends who have
agreed to meet them upon arrival.

¢ Provide students with authentic Japanese pen pal
letters and ask them to pay particular attention to
common expressions and key information. Assist
students in writing letters to pen pals in Japan, using
similar expressions and asking for general personal
information. Students could send their messages
electronically by e-mail or fax, or send letters or
audiotapes by post. Invite students to share any
replies with the class.

* Challenge students in groups to create memory aids
for identifying hiragana symbols and present them to
the class.
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GRADE 9 * Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES

Students at this level are able to deal with an increasing
range of resources and tasks and to write basic hiragana
and katakana. Assessment focusses on how students use
their strategies to deal with Japanese materials, and
how they represent the information they acquire.

¢ Have students demonstrate their abilities to gather
meaning from written material by responding to it
appropriately and accurately. For example, ask
students to follow written directions, or provide
them with a written description and ask them to use
drawings or diagrams to represent the information.
¢ After students have written replies to Japanese pen
pal letters, look for evidence that they are able to:
- refer to information in the letters and respond
accordingly
- use appropriate formats
- request personal information using common
structures and vocabulary
- write clearly in simple, understandable Japanese
- include relevant, meaningful information
- display in logical ways
* Assess students’ abilities to extract key information
when listening to Japanese. Note to what extent
students can:
- respond appropriately and accurately to
instructions and directions
- identify the gist of dialogues and respond
appropriately
- answer direct questions with appropriate answers
- summarize key points and sequences of events
from stories they hear or view, using a
combination of pictures and words
¢ Ask students to keep sections of their notebooks for
setting personal goals for acquiring or extending
specific language skills. Have them chart their
progress regularly and make comparisons to
previous performance and goals. Students might use
the notebooks for self-assessment by documenting
effective strategies they have used.

RECOMMENDED LEARNING RESOURCES

Print Materials

(New - First Edition)
Everyday Japanese

Japanese - An Appetizer
Dictionary

* NTC’s Basic Japanese

Multimedia

* Japanese Language and People
¢ Kimono

Moshi Moshi

Niko Niko

CD-ROM

¢ Exotic Japan

Basic Japanese-English Dictionary

Collins Shubun English Japanese Dictionary
Japan: An International Travel Map

¢ Kenkyusha's Furigana English-

¢ Martin’s Concise Japanese Dictionary

Japanese
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GRADE 9 * Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e view, listen to, and read creative works, and
respond to them in various ways

SUGGESTED INSTRUCTIONAL STRATEGIES

By providing opportunities to experience Japanese
creative works, teachers enhance students’ enjoyment
of and desire to learn Japanese. An up-to-date collection
of CDs, audiotapes, and videos will encourage and
sustain student interest in creative works.

¢ Have the class view a Japanese television show or
movie, then form small groups and ask them to
discuss the characteristics and literary genre of the
storyline. Invite students to illustrate or represent
scenes from the story and use katakana and hiragana
to write captions for the scenes.

¢ Form student pairs and ask each pair to choose an
aspect of Japanese music or theatre (e.g., kabuki,
bunraku) and present their findings to the class.

¢ Have students in groups view age-appropriate
manga and predict the meaning of the texts based on
information provided by visual cues and familiar
words. Invite groups to create their own short manga
to share with the class, using an overhead projector
or presenting large illustrations.

* Ask students in pairs to read a story and identify key
words in hiragana to aid in summarizing the main
theme. Students then draw illustrations depicting
scenes from the story. These may be displayed in
class.
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GRADE 9 * Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES

At this level, students are able to experience and
respond to an increasing range of creative works.
Students’ choices, responses, and presentation of
creative works to the class show their developing
appreciation for the ways in which people express
themselves creatively.

¢ When students view or listen to a Japanese television

program, movie, or story, ask them to speculate

about its meaning, theme, or message. To

demonstrate their understanding, students can

create original titles, describe one or two key or

unique features of the story, and offer responses or

opinions about the work. Note the extent to which

they:

- include key features and unique characteristics of
the work

- present original titles that reflect the theme or
message of the movie or story

- support responses with explanations and
examples from the work

¢ When students research and report on an aspect of

Japanese creative works (e.g., music, theatre, visual

arts), look for evidence that they:

- present accurate information

- make connections with other experiences and
preferences

- show insight, personal points of view, and
enthusiasm toward the works

- present reasons and details to support their views
or preferences

- are interested in the works presented by other
students (e.g., listen attentively, ask questions)

RECOMMENDED LEARNING RESOURCES

Print Materials

L]
ar
=
=
S

Multimedia

¢ Moshi Moshi
e Niko Niko

IE Audio Cassette

¢ Rapanesel, 2,3
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GRADE 9 * Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

* demonstrate knowledge of basic concepts and
terms that characterize Japanese culture and
society

e compare Japanese culture with other cultures

SUGGESTED INSTRUCTIONAL STRATEGIES

Knowledge of Japanese culture and society provides
students with the information they need for cross-
cultural communication. Thus students should be
encouraged to apply their knowledge of Japanese
culture in different contexts and situations.

* Ask students in groups to examine and determine
the features of Japanese currency and business
transactions. Have them compare these to Canadian
currency and business transactions. Challenge them
to evaluate the current monetary value of the yen
and the dollar and determine the relative earning
and spending powers of Japanese and Canadian
families. Students should identify factors that affect
the cost of living in both societies.

* Organize a field trip to a Japanese restaurant and
have students gather information related to Japanese
dining or cuisine. Ask them to compare Japanese
eating arrangements, food presentation, and table
settings with those of their own cultures.

¢ Show students a video of two Japanese people
interacting. Ask them to mime the gestures seen in
the video and, in groups, determine and explain how
the situation and the relationship between the
participants influence non-verbal communication.
As a class, discuss how factors such as gender, age,
and social status affect non-verbal communication.
Then ask groups to present their findings to the
class.

* Have students in pairs create role plays
demonstrating a variety of social roles and using
proper terms of address, non-verbal cues, polite
Japanese expressions, greetings, and leave-takings.
As a class, brainstorm what different verbal and non-
verbal behaviours reveal about Japanese socio-
cultural norms (e.g., why a woman covers her mouth
when laughing).

* Provide students with samples of both Canadian-
style and Japanese-style business cards (meishi). Ask
students to compare and contrast the styles. Then
have students create their own meishi.
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GRADE 9 * Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES

As students interact with others and participate in
activities that help them acquire information and
knowledge, look for evidence that they recognize
similarities between Japanese and other cultures and
that they are sensitive to the concepts and language
associated with unique characteristics of Japanese

culture and society.

¢ When students research aspects of Japanese culture
and society (e.g., business transactions, cost of living,
schooling, role of women, daily operation of a small
business, food and mealtimes) and draw
comparisons with other cultures, work with them to
develop criteria for assessing their reports. For
example:

- information is complete, accurate, relevant, and
presented in a logical way

- similarities are accurately represented

- supporting information explains the importance
of key concepts in Japanese culture

- appropriate Japanese vocabulary is used to
communicate specifics of Japanese culture

¢ Provide students with opportunities to present what
they learn about Japanese culture and society. For
example, have students research and present

information on topics such as a typical day in a

Japanese home, school, or business or an important

celebration such as New Year’s. Observe and note

the extent to which students:

- use Japanese phrases and words specific to the
customs or celebrations described in their
presentations

- represent the customs or celebrations accurately,
including details and specific information

- portray the unique and important aspects of
Japanese life in their presentations

RECOMMENDED LEARNING RESOURCES

Print Materials

“Body” Language
Chopsticks! An Owner’s Manual

Eating in Japan

Everyday Japanese

Festivals of Japan
Haiku
¢ InJapan

* Japanese - An Appetizer
* A Look Into Japan
* NTC’s Basic Japanese

d b Video

e Annual Festivities and Ceremonies

Multimedia

¢ Japanese Language and People
¢ Kimono

Moshi Moshi

Niko Niko

CD-ROM

¢ Exotic Japan
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GRADE 10 ¢ Communicating

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e introduce themselves and family members
using appropriate relationship terms

e communicate needs, desires, and emotions
appropriately

* describe events and experiences in logical
progression

¢ exchange information orally and in writing
using hiragana and katakana

* participate in a variety of familiar situations
drawn from real life

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students display growing abilities to take

risks and develop a range of language-learning

strategies to assist comprehension and expression.

Emphasis remains on the practical and everyday uses

of language, with students describing in Japanese more

of what they do inside and outside the classroom.

Have each student construct a real or an imaginary
family tree representing three or four generations.
Ask students to add captions showing the
relationships among family members and to present
their family trees to the class. Have each student
write a description of a classmate’s family.

Support students in role-playing various situations
in which they need to relate information (e.g., having
to leave the classroom suddenly, missing a date,
being absent from school). Then ask students to
write their information in short notes to friends,
teachers, or parents.

Invite students to create one-month calendars
showing activities that might occur during that time.
The calendars should include where and when the
activities will take place. In pairs, students ask one
another about their calendars and use hiragana to
summarize the information in a paragraph.

Suggest that students create their own name cards in
katakana. Distribute the cards randomly to other
students. Ask recipients to seek the owners of the
cards and greet them using appropriate gestures and
language.

Have students in pairs prepare sets of instructions
for working with crafts such as origami or playing
simple card games. Provide opportunities for
student pairs to practise giving and following
instructions by creating the craft items or playing the
card games.
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GRADE 10 ¢ Communicating

SUGGESTED ASSESSMENT STRATEGIES

Students at this level are increasingly able to use
vocabulary and structures they have memorized in new
or spontaneous situations. The focus of assessment
continues to be on the extent to which messages are
meaningful and understandable. Students work toward
accuracy, knowing that they will be supported when
they take risks and use newly acquired language. Errors
continue to provide important information and are
essential to students’ language development.

¢ When students are engaged in role-playing or other

activities in which information is exchanged (e.g.,

shopping games, questions and answers, a calendar

activity), use a checklist or simple rating scale (e.g.,

3—fully; 2—partly; 1—not at all) to record how

effectively they:

- convey understandable messages

- use appropriate, logical sequences to link
statements in the past, present, or future

- actively engage in the interactions, using Japanese
to gain required information

- sustain the interactions, using a variety of
strategies

- take risks to extend language use and facility

* Provide frequent opportunities for students to reflect

on what they have learned and to set personal goals

related to language skills. For example, at the

beginning of each class, ask students to write two

goals for that class (e.g., number of times they will

speak, expressions or structures they want to

practise, questions they want resolved, vocabulary or

structures they want to discover and learn). At the

end of the class, have students note the extent of

their success. To gain important insights into

students’ attitudes and development, review and

comment on their goals and records at regular

intervals.

RECOMMENDED LEARNING RESOURCES

Print Materials

501 Japanese Verbs

A Dictionary of Basic Japanese Grammar

Easy Katakana

In Japan

Kanji and Kana

Let’s Play Games in Japanese
* NTC’s Basic Japanese

Multimedia

* 101 Japanese Idioms

* Japanese Language and People
¢ Kimono

Moshi Moshi

m Software

¢ KanjiWord
¢ Kcom?2

* Power Japanese

‘éé} Games/Manipulatives

* Japanese Kana Card
¢ Karuta

CD-ROM

* Dynamic Japanese
¢ Exotic Japan

|E| Audio Cassette

* Rapanesel, 2,3
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GRADE 10 * Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

® process information from age-appropriate
Japanese-language resources to complete
authentic tasks

® convey acquired information in oral and
visual forms, and in writing using hiragana
and katakana

SUGGESTED INSTRUCTIONAL STRATEGIES

Students use many strategies that allow them to
identify key information in authentic documents. The
tasks students perform could include single research
projects on topics such as finding employment or
dealing with environmental issues.

¢ Show students an age-appropriate Japanese video on
an environmental issue such as recycling. Have them
record key information on a teacher-prepared
information grid. Then have students work in
groups to prepare poster campaigns for the school,
using information and key words from the video.

* Support students in exploring and collecting
information related to local career opportunities for
which knowledge of Japanese is required. Form
groups and ask them to categorize and analyse the
information collected. Have groups identify possible
future careers in which a knowledge of Japanese
would be beneficial and present this information to
the class. Ask students to explain in their
presentations why Japanese would be important in
these occupations.

¢ Provide students with various completed Japanese
forms (e.g., shinkansen forms, visa application or
extension forms, bank account applications) and ask
them to predict what information is being requested.
Have students complete blank examples of these
forms.

¢ Invite each student to examine the help-wanted
advertisements in a Japanese newspaper or on the
Internet. Have students underline key words and
known Japanese phrases, using contextual clues and
a Japanese dictionary. Ask students to select the jobs
best suited for them and compose responses using
information given in the advertisements. Have them
identify and discuss any references to gender.
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GRADE 10 * Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES

Assessment considers both the processes students

use—the skills, strategies, and approaches they employ

to acquire information from resources—and the

products or activities that demonstrate their degrees of

success. Self-assessment plays an important role in

supporting skill development.

When students use acquired information in written

tasks or to complete Japanese forms, assess the

extent to which they:

- make their messages clear

- organize material effectively

- use Japanese script for words they have learned

- offer complete and relevant information

- use language accurately (e.g., sequencing of
words, grammar, past tense)

- choose the appropriate form for each purpose

To assess short written assignments, look for

evidence that the student is able to:

- use the correct word order, putting the verb last

- use particles correctly and accurately

- write sentences following the patterns modelled

- follow structural patterns to organize sentences
into a simple story

Have students keep up-to-date personal notebooks

in which they set goals for acquiring or extending

specific language skills. Suggest that they chart their

progress regularly, making comparisons to previous

performance and to their goals or targets. These

notebooks can document effective strategies students

use and provide opportunities for self-assessment.

RECOMMENDED LEARNING RESOURCES

Print Materials

e 101 Japanese Idioms

® Japanese Language and People
¢ Kimono

¢ Moshi Moshi

CD-ROM

* Exotic Japan

Basic Japanese-English Dictionary

Collins Shubun English Japanese Dictionary
(New - First Edition)

Everyday Japanese

Japan: An International Travel Map
Japanese - An Appetizer

Kenkyusha's Furigana English-Japanese
Dictionary

Martin’s Concise Japanese Dictionary
NTC’s Basic Japanese

Multimedia
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GRADE 10 * Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

Students at this level experience a range of Japanese

It is expected that students will: creative works and should be encouraged to bring in
3 View/ listen to, and read creative works/ and examples from outside the class. When they are
respond to them in various ways encouraged to make personal choices and respond

creatively in a variety of ways, students become more
engaged in activities.

* When reading a selection of Japanese haiku poems to
the class, provide contextual and visual support. Ask
students to use familiar vocabulary to write their
own haiku and illustrate them. Students’ poems
should tell the class something about themselves or
their friends.

¢ Show students a Japanese video on the art of raku
and, if possible, invite a local raku potter to
demonstrate or speak to the class about the art form.
Then have students create publicity posters
promoting raku, showing the process and the
significance of the pottery. Students might want to
try to create raku in the pottery room.

e Ask students to listen to and, with contextual and
visual support, read traditional Japanese songs
written in kana. Students could learn the words to
one of the songs and sing it as part of a school or
class concert.

* Provide students with a selection of Japanese
children’s stories and ask them each to choose one of
the following projects:

- create a picture book for young children

- illustrate parts of the story

- role-play a part of the story

- create a computer anime or video of the story

56 ® JAPANESE 5 TO 12



GRADE 10 ¢ Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES

As students develop increasing facility with oral

language, they are able to engage in a wider range of

response activities. Assessment information can be

collected by observing various forms of presentation

and reviewing visual and written work.

As students work with a variety of Japanese creative

works, watch for evidence that they are increasing in:

openness and sensitivity to the role of Japanese art
and literature

knowledge about Japanese artistic and literary
traditions and genres

interest in contemporary arts

willingness to offer opinions and views
participation and commitment to class or group
activities

When students describe and create publicity posters

for raku, note the extent to which they:

include all necessary steps in describing the
process of raku

highlight unique features of raku

recognize elements considered to be components
of the beauty of raku

state personal opinions or views about raku

Occasionally have students reflect on and assess their

own responses to creative works. Offer prompts such

as:

I enjoy listening to Japanese-language materials
when

A Japanese poem, story, or song that stands out in
mymindis____, because

A style of music, fiction, poetry, or film that I
enjoy both in Japanese and in English is

, because .
I would probably increase my enjoyment of
Japanese songs, stories, and movies if I

RECOMMENDED LEARNING RESOURCES

Print Materials

Multimedia

¢ Moshi Moshi

E Audio Cassette

* Rapanesel, 2,3
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GRADE 10 * Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

* demonstrate knowledge of basic concepts and
terms that characterize Japanese culture and
society

e discuss how cultural perceptions affect
language and customs

e identify cultural content in Japanese-language
resources

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students internalize the meanings of
words and phrases and begin to understand the way
language works and how culture determines how
language is used. By comparing their own cultures with
Japanese culture, students develop a better
understanding of the Japanese people and language
and, ultimately, their own cultures.

¢ Organize students in groups to role-play:

- avariety of Japanese social roles (e.g., a senpai-
kouhai relationship) to become familiar with terms
of address, non-verbal cues, polite expressions,
greetings, introductions, and leave-takings

- aJapanese teacher-student situation that involves
asking for and giving or denying permission

¢ Provide students with authentic materials related to

Japanese holidays and major festivals. Ask them to

simulate various Japanese festivals in the classroom.

Have students create displays showing the

characteristic features of each festival, labelling

important objects in hiragana, katakana, and some
kanji.

¢ After showing videos on Japanese and Canadian
families, school structures, and work environments,
invite students to compare life in Canada and Japan
as represented in the videos. Support students in
analysing the dialogues and information presented
to determine male and female roles and social norms
as portrayed. Students could represent some of these
social behaviours in role plays in Japanese.

¢ Ask students to work with partners to research the
characteristics of traditional Japanese customs and
social behaviour and share the information with the
class. Encourage students to discuss how factors
such as gender and age affect social behaviour and
how these, along with traditions, are important
when communicating cross-culturally with native
speakers of Japanese. Have students collect this
information on a class chart headed: Customs and

Social Behaviours—Communicating with the

Japanese.
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GRADE 10 ¢ Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

As they participate in a variety of role plays,

discussions, research, and representations, students Print Materials

have opportunities to demonstrate their awareness of

Japanese culture and society, and their willingness to + “Body” Language

}earn @ore ab'out it and how it relates to other cultures, « Chopsticks! An Owner’s Manual
including their own. e Eating in Japan
¢ When students role-play social roles and situations, * Everyday Japanese

¢ Festivals of Japan
* Haiku
¢ InJapan

notice the extent to which they use:
- appropriate terms of address

- non-verbal cues
* Japanese - An Appetizer

¢ A Look Into Japan
* NTC's Basic Japanese

- polite expressions

- greetings, introductions, and leave-takings

- conventions related to different social
relationships (e.g., adult-child, teacher-student)

* When students identify cultural content in Japanese d P Video

resources, look for evidence that they recognize:
- images and contextual features ¢ Annual Festivities and Ceremonies
- unique features

- roles and societal positions

¢ When students analyse and present information Multimedia

from videos about male and female roles and social

norms in Japanese school structures or businesses,
note to what extent they are able to: * 101 Japanese Idioms

- describe or represent key features related to roles * Japanese Language and People
¢ Kimono

¢ Moshi Moshi

and social norms
- identify some of the more subtle or complex
features of men’s and women’s behaviour in the

videos
- identify similarities between Japanese and Ly

Canadian social norms as portrayed in the videos
they view ¢ Exotic Japan
- show some insight and critical analysis in their
presentations
- avoid overgeneralizing or stereotyping on the
basis of one or two videos
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GRADE 11 ¢ Communicating

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ exchange information on familiar topics,
using hiragana, katakana, and some kanji (see
Appendix A) in familiar Japanese linguistic
patterns

¢ exchange ideas and opinions using both
semiformal (masu/desu) and informal / plain
forms

e describe or narrate events, situations, or
experiences with some supporting detail

* interact in a variety of communicative
situations drawn from real life

SUGGESTED INSTRUCTIONAL STRATEGIES

Students need frequent opportunities to describe events
they participate in or witness, such as shopping or
sporting events. As they support one another, students
are encouraged to take risks with the language.
Communicating meaning and applying Japanese in
practical, everyday situations remain the focuses of this

organizer.

¢ Encourage students to describe their favourite sports
or other activities, giving key information about
them and explaining why they enjoy them. Have
students use semiformal (masu/desu) and informal/
plain forms. Ask other students to select two
activities they have never tried and give reasons for
wanting to try them.
¢ Throughout the year, organize students to develop
questionnaires and survey their classmates about
various topics of interest (e.g., music, sports
celebrities, part-time jobs, fitness, smoking). Divide
the class in half and have each group conduct an
internal survey. Groups then compare results,
summarize their findings, and present them to the
class.
¢ Hold brief weekly discussions about what students
do on weekends, including days, times, places, and
people involved. Assist students in creating role
plays about making arrangements with friends for
the following weekend.
¢ Have students role-play various authentic situations
such as:
- making an appointment with a doctor to discuss a
medical problem
- visiting a travel agent to plan a trip to Japan,
including consideration of budget, transportation,
dates, hotels, and any special requirements
¢ Provide students with a simple kanji text for reading
practice. Then ask them to use familiar kanji to read
parts of more complex texts that contain unfamiliar
kanji. Challenge students to try to infer the meaning
of the new kanji.
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GRADE 11 ¢ Communicating

SUGGESTED ASSESSMENT STRATEGIES

At this level, assessment increasingly focusses on how
effectively students are able to apply the patterns and
vocabulary they have learned to exchange ideas,
opinions, and information. Peer assessment can be an
important part of students” oral practice. Written
assignments also support their development.

¢ When students are interviewing each other or role-
playing with partners, arrange for each pair to be
observed by at least two other students, who look for
evidence that:
- the interaction takes place in Japanese
- students convey appropriate, relevant
information
- students use a variety of strategies to negotiate
meaning and sustain the interaction (e.g.,
rehearsing, questioning, repeating key words and
phrases)
¢ When students describe events or experiences, look
for evidence that they are able to:
- describe or narrate a sequence of events
- make the order and relationship among events
clear
- include relevant details
- speak clearly
- use appropriate vocabulary and a variety of
linguistic patterns
* Assess students’ journals and written reports for
evidence that they are able to:
- use hiragana and katakana to present clear and
appropriate messages
- include some kanji, vertically and horizontally, as
appropriate
- include an increasing amount of detail
- use appropriate vocabulary and a variety of
linguistic patterns
- use the appropriate language style (e.g.,
semiformal or informal/ plain)
- organize information and time sequences clearly
- avoid serious errors that obscure meaning
* Encourage students to record and monitor two or
three short-term goals each in their journals or
notebooks. They might review and write about their
progress in Japanese.

RECOMMENDED LEARNING RESOURCES

Print Materials

250 Essential Kanji for Everyday Use

501 Japanese Verbs

Active Japanese 5 and 6

Easy Katakana

A Guide to Reading and Writing Japanese
(Revised Edition)

¢ InJapan

* Japanese for Everyone

¢ Kanji and Kana

* Mangajin’s Basic Japanese Through Comics
¢ Nihongo: First Lessons in Kanji

¢ Nihongo Notes 1

* NTC’s Basic Japanese

Multimedia

* 101 Japanese Idioms

* Japanese Language and People
¢ Kimono

Moshi Moshi

IE Software

¢ KanjiWord
¢ Kcom?2

* Power Japanese

CD-ROM

® Dynamic Japanese
¢ Exotic Japan
* Multimedia Kanji Learning System
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GRADE 11 * Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

* use relevant information from a variety of age-
appropriate Japanese-language resources to
complete authentic tasks

® convey acquired information in oral and
visual forms, and in writing using hiragana,
katakana, and some kanji (see Appendix A)

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, many students are able to research specific
topics and apply their growing Japanese language skills
to use the information they collect for a purpose.
Resources and tasks should be interesting and relevant
to students of this age group. This will encourage them
to interact in Japanese with greater confidence.

e Invite students to examine the entertainment pages

in Japanese newspapers and decide which films,
concerts, or theatre productions they would like to
attend, determining times and locations. Have them
work with partners to exchange this information,
then describe to the class their plans for attending the
events.

Suggest that students study the help-wanted sections
of Japanese or local newspapers to identify available
employment opportunities requiring a knowledge of
Japanese. Ask each student to select a job and apply
for it by composing a simple résumé on paper or
using a computer. Students then create their own
help-wanted advertisements for summer jobs.

Have students use a variety of resources to obtain
information on healthy lifestyles. Ask them to use
this information to set personal lifestyle goals and
monitor their progress on a weekly basis, making
regular entries in journals. Invite students to present
their plans to the class at the end of each month,
including summaries of their results in written,
visual, or graphic form. Challenge them to create
their own flyers outlining the benefits of a healthy
lifestyle.
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GRADE 11 * Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES

Students need a variety of opportunities to practise and
apply their language skills in order to acquire and use
information. Assessment may focus on both the skills

and strategies they have developed and the degree of

success they demonstrate in assigned tasks. Discussions

about assessment criteria for various activities can help

focus students’ learning and enhance their

performances.

When students make plans for attending films,

concerts, or theatre productions, look for evidence

that they can find the information they need and use

vocabulary associated with time and location.

Work with students to develop criteria for their

résumés and profiles such as:

- provides clear and accurate information

- offers information that is relevant to the selected
job advertisement

- uses appropriate expressions and patterns

- uses hiragana, katakana, and some kanji with
accuracy

- follows appropriate forms and conventions

Ask students to present summaries of a simplified

Japanese article. Look for evidence that they are able

to:

- identify key information about the topic

- explain what they have learned clearly and in
their own words

- include an increasing amount of supporting detail

Have students work in pairs to develop challenges

that test their classmates’ abilities to use Japanese

resources (e.g., advertisements, dictionaries, menus).

Look for evidence that they are able to:

- devise appropriate questions or tasks

- locate information in response to challenges from
others

- recognize patterns in text features and
organization

- persist in looking for answers, even when they do
not understand most of the information

- make inferences based on familiar words and
patterns

RECOMMENDED LEARNING RESOURCES

Print Materials

Active Japanese 5 and 6

Basic Japanese-English Dictionary

Collins Shubun English Japanese Dictionary
(New - First Edition)

Everyday Japanese

Japan: An International Travel Map

¢ Japanese - An Appetizer

¢ Japanese for Everyone

¢ Kenkyusha's Furigana English-Japanese
Dictionary

¢ Kodansha’s Compact Kanji Guide

* Mangajin’s Basic Japanese Through Comics

* Martin’s Concise Japanese Dictionary

e Merriam Webster’s Japanese-English
Learner’s Dictionary

¢ Nihongo Notes 1

* NTC’s Basic Japanese

Multimedia

e 101 Japanese Idioms

* Japanese Language and People
¢ Kimono

Moshi Moshi

CD-ROM

¢ Exotic Japan
® Multimedia Kanji Learning System
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GRADE 11 ¢ Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e view, listen to, and read creative works, and
respond to them in various ways

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students will be able to experience a range
of creative works. Student interest in activities increases
when they can make personal choices and are
encouraged to respond creatively, using a variety of
forms. When reading written works, students require
considerable teacher support in order to appreciate,

enjoy, and respond to them.

After showing the class photographs, slides, or video
clips of famous Japanese landmarks, invite each
student to create a “guided tour” of the landmarks,
highlighting points of interest and describing the
artistic significance of the landmarks.

Present several pieces of Japanese art for discussion
and ask the class to consider their appeal and style
and the feelings they evoke. Have students find
reproductions of or create Japanese-style paintings
and describe their reactions in presentations to the
class.

Read a Japanese folk tale, fairy tale, or modern story,
but do not provide the ending. Challenge students to
write or role-play possible endings.

Have students view and listen to a selection of
Japanese music videos. In small groups, students
select songs and practise them for presentation at a
class Karaoke Day.

Show students a selection of Japanese television
commercials and ask them to use viewing grids to
record the names of the products, the intended
audiences, and why they might buy the products.
Students then create their own commercials, using
appropriate expressions from the videos.
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GRADE 11 ¢ Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES

As students develop an increasing knowledge of
Japanese vocabulary, patterns, and written forms, they
are able to respond orally and in writing as well as in
visual representations. Assessment can focus on
students’ awareness of and engagement with both
contemporary and traditional Japanese works.

* Work with students to develop criteria for their
presentations on Japanese art. The criteria could be
listed on a checklist or rating scale (e.g., 3—strong;
2—satisfactory; 1—weak). For example, students
could rate the extent to which presenters:

- clearly identify the style and key features of the
images

- describe their feelings and responses with reasons
or supporting details

- respond appropriately to questions and comments
from others

- correctly use key vocabulary related to the works

¢ When students create endings for a folk tale, fairy

tale, or modern story, look for evidence that they:

- follow the conventions of the original form

- feature characters and themes from the original
story

- try to engage others by using interesting detail or
creating innovative endings

¢ When students present their work with music videos
at a class Karaoke Day, ask each group to prepare a
discussion about the music and develop a peer-
feedback (or audience-response) sheet. Have each
group collect and summarize the response sheets
after its presentation to identify:

- two strengths in the group’s work
- an unusual or innovative feature
- agoal for improvement

RECOMMENDED LEARNING RESOURCES

Print Materials

e Haiku

Multimedia

¢ Moshi Moshi

IE Audio Cassette

* Rapanesel, 2,3

* Mangajin’s Basic Japanese Through Comics
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GRADE 11 ¢ Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ employ various culturally specific Japanese
manners and gestures

e identify the characteristics of gender, age,
relationships, situations, and occupations that
affect the use of language in Japanese

* analyse similarities and differences between
Japanese culture and their own cultures

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students’ knowledge of Japanese

increases, as do their abilities to make observations

about their own cultures. Their knowledge of Japanese

culture and its effects on language use begins to

enhance their abilities to communicate using gender-

and culturally appropriate expressions.

Lead a discussion on the nature of gender, age, and
senpai-kouhai relationships in Japanese schools,
companies, and communities. Have students
brainstorm and demonstrate how these factors affect
the use of language. Invite students to practise role-
playing senpai-kouhai relationships in Japanese
schools, companies, and communities.

Have students view pictures and photographs of
neighbourhoods in Japan and compare them to their
own neighbourhoods. In small groups, students
outline the similarities and present this information
to the class using visual support.

Challenge students to use Japanese television guides
to identify key information about programs in Japan
and how they differ from or parallel programs on
Canadian television. Then have students categorize
the programs by type (e.g., drama, comedy,
documentary) and develop graphs showing which
type of program is enjoyed most in both countries.
Form small groups and invite each group to create
and present a role play about a Canadian exchange
student arriving in Japan, or a Japanese student
arriving in Canada, and having to deal with real-life
situations.

After students have viewed a video or listened to an
audiotape of native Japanese speakers
communicating in real-life situations, ask them to
create versions of the same communications, in each
case changing one factor (e.g., age, gender,
occupation). Have students discuss how each change
affects the use of language.

Ask students to study different aspects of Japanese
religion and how they influence lifestyles and
customs (e.g., with regard to births, marriages,
deaths, visitations to temples and shrines).
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GRADE 11 * Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES

Most of the learning outcomes at this level focus on
analysis and application of knowledge about Japanese
conventions, language, and culture. Students
demonstrate their knowledge as they engage in a
variety of communication activities including role
plays, discussions, presentations, and written
assignments.

¢ As students participate in classroom activities such
as role plays of senpai-kouhai relationships, look for
evidence of:
- accurate interpretations and references to
Japanese language and culture
- appropriate use of Japanese manners and gestures
- sensitivity to factors that affect language
- openness to cultural diversity
- awareness of features that are similar across
cultures
¢ When students compare their neighbourhoods with
those pictured in Japanese photographs, look for
evidence that they are:
- able to identify a wide variety of specific features
- relying on valid information rather than
stereotyping
- objective in drawing comparisons
- able to identify some of the more subtle
similarities as well as concrete, obvious features
- tentative in arriving at generalizations or
conclusions
¢ When students create role plays about exchange
students being introduced to new situations, look for
evidence that they are able to:
- draw on relevant concepts and vocabulary they
have learned
- use appropriate Japanese language, manners, and
gestures
- show empathy for individuals who are in
unfamiliar situations

- avoid stereotyping

RECOMMENDED LEARNING RESOURCES

Print Materials

e “Body” Language

¢ Eating in Japan

¢ Everyday Japanese

¢ Festivals of Japan

¢ Haiku

¢ InJapan

¢ Japanese - An Appetizer
¢ Japanese for Everyone

* Japanese Society Today
e Mangajin’s Basic Japanese Through Comics
¢ Nihongo Notes 1

* NTC’s Basic Japanese

d b Video

e Annual Festivities and Ceremonies
¢ Working Women

Multimedia

* 101 Japanese Idioms

* Japanese Language and People
¢ Kimono

Moshi Moshi

CD-ROM

¢ Exotic Japan
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GRADE 12 ¢ Communicating

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ exchange detailed information on familiar
topics and interests using specified kanji (see
Appendix A)

* express plans, goals, and intentions

e give information and reasons to support
points of view on various topics

e interact in a range of social and learning
contexts

SUGGESTED INSTRUCTIONAL STRATEGIES

Students engage in increasingly complex and

spontaneous oral interactions based on common

situations. Communication and risk taking continue to

be more important than accuracy in most situations.

Students write longer and more complex compositions

using acquired sentence patterns and kanji.

Ask students to bring to class pictures of gifts they
would like and to display them. Have them describe
on index cards the gifts’ sizes, shapes, and colours,
and the occasions for which they are intended.
Collect, shuffle, and redistribute the cards. Ask
students to identify the correct pictures based on the
information on the index cards. Students use the
pattern: o moraimashita. The creators
of the cards thenannounce: ___ san ni

o0 agemashita.
Provide students in pairs with sets of pictures of
Japanese city scenes and ask them to infer what is
happening in each, using the pattern:
to omoimasu.
Have students relate events they have heard about,
using thepattern: __ o kiku.
Have students brainstorm current issues or events
that interest them. Encourage them to participate in
discussions or informal debates on some of these
issues, giving reasons and information to support
their points of view.
Suggest that students interview one another about
their families and prepare page-long summaries
using kanji. Summaries could include family
members’ occupations, interests, skills, special
qualities, and roles. Ask students to collate the pages
to form a class book to be exchanged with another
Japanese class. Assign students to write letters
introducing the book, using the proper Japanese
letter format.
Invite students in pairs to role-play situations
involving an exchange of information (e.g., a tourist
getting lost and asking for directions, a student
arriving at the home of a host family).
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GRADE 12 ¢ Communicating

SUGGESTED ASSESSMENT STRATEGIES

In Grade 12, students are expected to demonstrate their

communication strategies and their facility with

Japanese in an increasing variety of situations. Meaning

continues to be the most important feature of their

written and oral communication; however, assessment

should also provide feedback about errors (especially in

sentence patterns and kanji) that detract from the

effectiveness of the communications.

When students present information to the class,

consider the extent to which they are able to:

- speak from notes rather than prepared texts

- make information comprehensible

- summarize key points and include relevant
details

- use appropriate vocabulary and structures

- organize information and time sequences clearly
(e.g., use transitions and appropriate verb forms)

- avoid serious errors in tense and structure that
obscure meaning

To assess students’ participation and effectiveness in

classroom discussions, look for evidence of the

extent to which they:

- take positions and make their views clear

- give reasons to support their views

- listen actively and attempt to respond or build on
others’ ideas

- participate in the discussions with some degree of
spontaneity and engagement

When students write letters, focus on:

- clarity and appropriateness of the messages

- amount and relevance of the detail they include

- use of appropriate Japanese, ritualized
expressions of greetings, thanks, closings, and
idiomatic expressions

- variety of linguistic patterns and appropriateness
of vocabulary

- clear organization of information and time
sequences

- accuracy of word choice, word order, tense, and
structure

RECOMMENDED LEARNING RESOURCES

Print Materials

250 Essential Kanji for Everyday Use
501 Japanese Verbs

Active Japanese 5 and 6

A Dictionary of Basic Japanese Grammar

Easy Katakana

Effective Japanese Usage Guide

e Everyday Japanese

® A Guide to Reading and Writing Japanese
(Revised Edition)

¢ A Homestay in Japan

¢ InJapan

* Japanese for Everyone

¢ Kanji and Kana

e Mangajin’s Basic Japanese Through Comics

¢ Nihongo: First Lessons in Kanji

¢ Nihongo Notes 1

* Yookoso!

Multimedia

* 101 Japanese Idioms

* Japanese Language and People
* Moshi Moshi

® DPera Pera

IE Software

¢ KanjiWord
¢ Kcom2
* Power Japanese

CD-ROM

* Dynamic Japanese
¢ Exotic Japan
® Multimedia Kanji Learning System
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GRADE 12 ¢ Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

¢ research, analyse, and synthesize relevant
information from several Japanese-language
sources to complete authentic tasks

® convey acquired information in oral, visual,
and written forms

SUGGESTED INSTRUCTIONAL STRATEGIES

At this level, students are expected to engage in
meaningful tasks using a wide range of resources to
acquire the information they need for oral and written
activities.

e Have students, using authentic texts, examine
known kanji radicals to determine the meaning of
unknown kanji. Ask students to use radicals and
familiar kanji to read and understand unfamiliar
ones.

e Invite students, working in pairs, to challenge one
another to “beat the clock.” One partner presents an
unknown kanji and keeps track of the time it takes
the other partner to find the correct meaning in a
kanji dictionary. Partners then discuss possible
strategies for improving their efficiency in using
kanji dictionaries. Students share this information
with classmates, and list the strategies on a class
chart displayed in the room.

¢ Have students read simple newspaper headlines and
view newscasts to gain some understanding of
various current events. Then ask them to create their
own brief newscasts of school events for public
address announcements.

* Suggest that students research community or
business organizations that offer services in
Japanese. Have them each select the most interesting
organization and write a short letter requesting
information about the services offered. Students then
present their information to the class.
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GRADE 12 ¢ Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES

Students are now able to use a wide range of resources
to acquire the information they need for oral, visual, or
written activities. While some of these resources will be
available in the classroom, students should also be
encouraged to locate and use Japanese-language
resources in their community and elsewhere (e.g., using
the Internet, writing to agencies, or interviewing
resource people). Assessment focusses increasingly on
the facility with which students use and share detailed
information and resources.

¢ When students present reports based on information
from authentic materials, look for evidence of:
- relevant, accurate, clear, and well-organized
information
- appropriate visual aids and displays
¢ To assess students’ understanding of the use of
comparatives and superlatives, look for evidence
that they are able to:
- distinguish between the comparative and
superlative forms
- use yori or no hou ga in the correct contexts
- use ichiban in the correct contexts
- use the correct question format when asking
about comparison or contrast
¢ Prompt students to reflect on and assess the skills
and strategies they use for acquiring and using
information by having them compile personal
records of:
- strategies they find effective
- tasks they are comfortable with
- skills and strategies they want to improve
Have students regularly review and update their
records with partners.

RECOMMENDED LEARNING RESOURCES

Print Materials

CD-ROM

¢ Exotic Japan
® Multimedia Kanji Learning System

Active Japanese 5 and 6

Basic Japanese-English Dictionary

Collins Shubun English Japanese Dictionary
(New - First Edition)

Everyday Japanese

A Homestay in Japan

Japan: An International Travel Map
Japanese - An Appetizer

Japanese for Everyone

Kenkyusha's Furigana English-Japanese
Dictionary

Kodansha’s Compact Kanji Guide
Mangajin’s Basic Japanese Through Comics
Martin’s Concise Japanese Dictionary
Nihongo Notes 1

Yookoso!

Multimedia

101 Japanese Idioms

Japanese Language and People
Moshi Moshi

Pera Pera

JAPANESE 5 TO 12 © 71



GRADE 12 ¢ Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e view, listen to, and read creative works, and
respond to them in various ways

SUGGESTED INSTRUCTIONAL STRATEGIES

Students are encouraged to respond in groups and
individually to a range of creative formats. Though
communication is central, students’ experiences with
Japanese creative works should also be pleasurable. At
this level, students are able to read simple works of
literature but require teacher support to appreciate and
enjoy them fully.

e Assist students to read a Japanese short story by

providing focus questions, background information,
and vocabulary. Once they are familiar with the
story, ask them to role-play various scenes. Have
them identify themes that are also common in
Canadian short stories. Students might create
costumes and props to add interest to their role
plays.

After students have listened to various Japanese
songs throughout the year, ask them each to select a
traditional Japanese song. Then have them create
storyboards for music videos, which they could film
and present to the class.

Show students a Japanese drama on video without
the sound. Ask students in groups to take turns
taping narrations of the story. Have the class listen to
the groups’ interpretations before hearing the
original soundtrack.

Have students review creative works by people of
Japanese origin in British Columbia. Ask each
student to select a favourite work and write a brief
report explaining what was enjoyable about it. Invite
students to create portfolios of magazine pictures,
short articles, or their own interpretations of their
chosen artists” work. The portfolios could be
arranged in a class display.
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GRADE 12 ¢ Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES

By Grade 12, students’ oral and written skills should
enable them to respond to creative works in varied
ways, using increasing detail. Through oral interaction
as well as journal entries, résumés, and short written
texts, students demonstrate increasing levels of
sophistication in their responses. Students are more
likely to respond when they can make choices about
what they view, listen to, and read, and about the
content and format of their responses.

¢ When students present role plays of short stories,
criteria might include:

- conveys the appropriate meaning and mood

- shows evidence of practice and rehearsal

- attempts to engage the audience

* Before students prepare reports on favourite works
by people of Japanese origin, discuss assessment
criteria. For example, to what extent do students:

- describe characteristic themes, techniques, or
other key features

- offer their views and responses to the work

- include details and examples to support their
views

- show openness and sensitivity to creative works

- make connections to their own experiences or to
other works

¢ Occasionally, have students review their responses to
creative works by answering questions such as:

- Which of the creative works you've viewed,
listened to, or read this term stands out in your
mind?

- Which part of the activity was most interesting—
viewing, reading, listening, or creating your
response?

- How did your view or understanding of the
original work change as you worked on your
project? What difference might a different project
have made?

- How are your responses to works in English
similar to your responses to works in Japanese?
How are they different?

RECOMMENDED LEARNING RESOURCES

Print Materials

e Haiku

Multimedia

¢ Moshi Moshi
e Pera Pera

IE Audio Cassette

¢ Rapanesel, 2,3

e Mangajin’s Basic Japanese Through Comics
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GRADE 12 ¢ Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

* demonstrate effective and culturally
appropriate manners and behaviours in a
variety of social and business settings

¢ adapt language to suit cultural context

¢ analyse cultural elements represented in a
variety of Japanese-language resources

SUGGESTED INSTRUCTIONAL STRATEGIES

In Grade 12, the learning outcomes emphasize
awareness of and sensitivity to cultures different from
the students’ own. Students reveal their cultural
understanding through daily activities and interactions
with their classmates, as well as in their completed
assignments. Students are expected to gain more
insight into Japanese culture and society through
analyses of characteristics such as uchi, soto, and
tateshakai (vertical relationships).

¢ Have students view a video about dining customs in
Japan. Assist them in organizing an excursion to a
Japanese restaurant. Before the outing, conduct role
plays in which students order meals, discuss
strategies for coping in Japanese (including
conversation topics), and review appropriate dining
customs and manners.

¢ Arrange to have a local expert on Japanese culture
demonstrate for the class the importance of
presentation in gift giving in Japan. Have students
introduce, welcome, and thank the visitor in
Japanese. After the visit, encourage students to write
and mail letters of appreciation to the guest.

* Ask students to role-play common problems
encountered by both Japanese and Canadian
exchange students, incorporating the ideas of uchi
and soto (e.g., improper terms of address). Have
other students identify the problems being
demonstrated and replay the situations differently,
offering solutions to the problems.

¢ Invite each student to research then role-play
common events in the life of a Japanese woman or
man. As a class, discuss how factors such as gender,
age, occupation, and geographic location affect the
daily lives of the characters students chose to play.
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GRADE 12 ¢ Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES

At this level, the complexity of students’ ideas will far
exceed their abilities to express themselves in Japanese.
To elicit evidence of high-level thinking, provide
opportunities for students to communicate using
symbols, graphics, or diagrams as well as Japanese.
Assessment should focus on students’ sensitivity,
interpretations, and analyses of cultural elements and
contexts.

¢ Asstudents talk about their own and other cultures
and respond to cultural elements in Japanese,
observe and note the extent to which they:
- ask questions about other cultures and their own
- comment positively on elements of other cultures
- notice elements of culture in the materials they
read and view
- show respect and support for diversity
- comment positively on elements of Japanese
culture
- are open to their classmates’ opinions or work
* Encourage students to record and self-assess their
behaviour in authentic and simulated cultural
situations (e.g., visit to a restaurant, introducing and
interacting with a guest, role-playing common
problems). Provide an outline such as the following:
- The most important cultural considerations in this
situationwere .
- Ishowed that I knew the appropriate language
and behaviour when I
- Iwas surprised when .
- IfThad a chance to do the same thing again, I
would change
¢ When students analyse Japanese-language materials,
consider the extent to which they are able to:
- identify stylistic features that are unique to
Japanese culture
- identify content that reflects Japanese culture
- identify similarities between the Japanese
materials and those from other cultures
- describe differences between the materials and
those from other cultures
- show interest in and respect for cultural aspects of
Japanese

RECOMMENDED LEARNING RESOURCES

Print Materials

e “Body” Language

¢ Eating in Japan

¢ Everyday Japanese

e Haiku

¢ A Homestay in Japan

¢ InJapan

¢ Japanese - An Appetizer
¢ Japanese for Everyone

* Japanese Society Today
e Mangajin’s Basic Japanese Through Comics
¢ Nihongo Notes 1

* Yookoso!

d b Video

e Annual Festivities and Ceremonies
¢ Working Women

Multimedia

* 101 Japanese Idioms

* Japanese Language and People
¢ Moshi Moshi

e Pera Pera

CD-ROM

¢ Exotic Japan
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CURRICULUM

Introductory Japanese 11






INTRODUCTORY JAPANESE 11

ntroductory Japanese 11 is a provincially

prescribed curriculum that serves as a

prerequisite for Japanese 11 for students
who may not have taken Japanese 5 to 10. The
successful completion of Introductory
Japanese 11 should provide students with a
level of competence that will allow them to
participate successfully in Japanese 11 and
Japanese 12 courses. Introductory Japanese 11
is a four-credit Grade 11 course. However, to
alleviate scheduling pressure on students
during their final two years, it can be offered
at the Grade 10 level.

Introductory Japanese 11 incorporates
material from the prescribed learning
outcomes, suggested instructional strategies,
suggested assessment strategies, and
recommended learning resources identified

for grades 5 to 10. This reflects the fact
that Introductory Japanese 11 is designed
to provide students with an equivalent
preparation for Japanese 11 and Japanese
12 courses. A major consideration,
therefore, is to relate the emerging
language skills of students who are new
to the study of Japanese to their actual
ages, real-life experiences, and prior
knowledge.

In addition to the activities suggested in
this section of the Integrated Resource
Package, teachers can adapt other
instructional and assessment activities
suggested for earlier grade levels, taking
into account the interests of senior
secondary students.
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INTRODUCTORY JAPANESE 11 ¢ Communicating

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

Introductory Japanese 11 is designed as an accelerated

It is expected that students will: introduction to Japanese. Students develop a range of

* introduce themselves and family members Japanese language-learning skills and strategies to
using appropriate I‘EIatiOnship terms assist them in Comprehension, expression, and task

e describe events and experiences in logical accomplishment. Emphasis is on practical, everyday
progression uses of language that allow students to describe and

e communicate needs, desires, and emotions discuss simple events occurring in the classroom.
appropriately

e Help students create their own name tags, first in

0 gl taimeiion el e fn vding romaji and then, as they progress, in hiragana and

pinlkisaraanaiia i katakana. Distribute the tags randomly to other

0 PELEEpRe i EER el (I e G students. Ask the recipients to find the owners of the

progressively more complex Japanese name tags, greet them, and introduce them to the

* participate in a variety of familiar situations .
class appropriately.

el i el e ¢ Invite students to view a demonstration of kana
writing. Have them practise stroke order.

¢ Have each student construct a real or an imaginary
family tree representing three or four generations.
Ask students to add captions showing the
relationships among family members and to present
their family trees to the class. Have each student
write a description of a classmate’s family.

* Read a story to the class, then suggest that students
work in small groups to arrange story pictures in the
correct sequence. Students could illustrate the
storyline by creating a mural, which they could then
use to retell the story to the class.

* Provide opportunities for students to follow routine
classroom directions and instructions in Japanese.
Use gestures to clarify meaning,.

* Ask each student to create a monthly calendar
indicating where and when various activities will
take place. Then have students work with partners
to ask questions about one another’s calendars and
summarize their partners’ activities either orally or
in writing. As an extension activity, have students
survey the whole class about their plans for the
month.

80 ® JAPANESE 5 TO 12



INTRODUCTORY JAPANESE 11 ¢ Communicating

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

Students initially may feel awkward communicating in a

new language. Assessment and feedback should

Print Materials

acknowledge that errors are a natural and predictable
part of language development that provide valuable

501 Japanese Verbs
information to both the learner and the teacher. Students

Active Japanese 5 and 6

“Body” Language

A Dictionary of Basic Japanese Grammar
Easy Katakana

Everyday Japanese

should work toward accuracy knowing that they will be

supported when they take risks to use newly acquired

language.

® As students interact with one another, provide a list

of criteria for self- and peer assessment, such as: * A Guide to Learning Hiragana and Katakana

- pronounces most words understandably * InJapan

- continues interaction for at least two or three * Kanji and Kana

exchanges ® Let’s Play Games In Japanese

* Mangajin’s Basic Japanese Through Comics
¢ Nihongo No Kiso: Japanese Kana Workbook

- uses learned patterns to convey new information

- is beginning to show some fluency and spontaneity
in interaction * NTC’s Basic Japanese

- demonstrates approximate accuracy in intonation,
rthythm, and pronunciation

- demonstrates active listening, focussing on key Multimedia

information

- uses strategies to repair communication * 101 Japanese Idioms

breakdowns (e.g., repeats words more slowly, uses * Japanese Language and People

body language) ¢ Moshi Moshi
¢ Have students demonstrate their abilities to use
Japanese in role plays in which they assume a variety
of social roles to illustrate terms of address, non- IE Software

verbal cues, polite expressions, greetings, and leave-
takings. Provide a list of key features or criteria for « KanjiWord
student self- and peer assessment. For example, to e Kcom?2

what extent do students use appropriate:
* Power Japanese
- phrases and sentences for greetings, terms of

address, and leave-takings for particular social

roles CD-ROM
- intonation, rhythm, and pronunciation

- pronunciation patterns within basic sentences .
. - ¢ Dynamic Japanese
- vocabulary in familiar phrases and patterns ]
. ¢ Exotic Japan
- non-verbal cues according to role
¢ When students construct monthly calendars, note the

extent to which they are able to write:

- names of activities

- numbers

- days of the week and months of the year

- times and places

Look for evidence that they are able to apply learned

vocabulary and patterns to describe their own or their

partners’ activities.
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INTRODUCTORY JAPANESE 11 ¢ Acquiring Information

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

e locate, process, and adapt information from
age-appropriate Japanese-language resources
to complete authentic tasks

® convey acquired information in oral and
visual forms, and in writing using hiragana
and katakana

SUGGESTED INSTRUCTIONAL STRATEGIES

Students use some strategies that enable them to
identify key information in authentic documents. The
tasks they perform should integrate all aspects of their
language learning and relate directly to their lives.

¢ Provide students with examples of completed
Japanese forms (e.g., shinkansen forms, visa
application or extension forms, bank account
applications), accessible from the Internet or other
sources. Ask students to infer what information is
being requested. Then have each student complete
authentic blank Japanese forms.

e Invite a guest or a student who is fluent in Japanese
to demonstrate assembling a traditional Japanese
table setting. Then provide students in groups with
task sheets that list the steps in incorrect order. Have
students renumber the steps in the correct order and
match pictures of the items with their names in
Japanese. Students could then create collages of
pictures related to the demonstration and present
them with commentaries to the class.

¢ Provide students with Japanese youth magazines
and have them select articles or sections that interest
them. Ask students to highlight familiar words and
phrases and predict the meaning of the texts. After
they have verified the key information, using
dictionaries if needed, students exchange articles
along with three related questions. The questions are
to be answered by their classmates.

¢ Show students a selection of age-appropriate
reference materials (e.g., newspaper and magazine
articles and Internet addresses). Have them select
topics from these and create visual displays based on
what they have learned. The displays could include
some simple labels in Japanese.
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INTRODUCTORY JAPANESE 11 ¢ Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES

Students in an introductory course require extensive
practice and feedback in order to develop the basic
information-acquisition skills they need. Assessment
considers the strategies students use to acquire
information and the forms (including basic hiragana and
katakana) in which they demonstrate what they have
learned.

¢ When students write questions based on articles or
fill in Japanese forms, assess their abilities to use
acquired information to complete authentic tasks.
Criteria for assessment might focus on the extent to
which:
- the material is effectively organized and the
message is clear
- Japanese script for common learned words is
included
- information is complete and relevant
- language is appropriate (e.g., sequencing of
words, grammar, past tense)
- the appropriate form is used for each purpose
¢ To assess short written assignments, look for
evidence that students are able to:
- use correct word order, putting the verb last
- use particles accurately
- write sentences following the patterns modelled
- follow structural patterns to organize sentences
into simple stories
¢ Have students keep up-to-date notebooks in which
they set personal goals for acquiring or extending
specific language skills. Encourage them to chart
their progress regularly, making comparisons to
previous performance and their set targets. The
notebooks could document effective strategies
students have used and provide opportunities for
self-assessment.

RECOMMENDED LEARNING RESOURCES

Print Materials

* Active Japanese 5 and 6

e Collins Shubun English Japanese Dictionary
(New - First Edition)

¢ Everyday Japanese

¢ Japan: An International Travel Map

¢ Japanese - An Appetizer

* Mangajin’s Basic Japanese Through Comics

¢ Martin’s Concise Japanese Dictionary

* Merriam Webster’s Japanese-English
Learner’s Dictionary

* NTC’s Basic Japanese

Multimedia

e 101 Japanese Idioms
¢ Japanese Language and People
* Moshi Moshi

CD-ROM

¢ Exotic Japan
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INTRODUCTORY JAPANESE 11 * Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES SUGGESTED INSTRUCTIONAL STRATEGIES

Students are encouraged to bring in examples of

It is expected that students will: creative work from outside the class. When students are

¢ view, listen to, and to some extent read given opportunities to make personal choices and
creative works, and respond to them in respond creatively in a variety of ways, their
various ways involvement in activities increases. For reading

activities, students will require considerable teacher
support in order to appreciate, enjoy, and respond in
personal ways.

¢ Provide adequate visual and contextual support as
students listen to simple Japanese haiku poems. Then
have them compose their own haiku in English or in
simple Japanese.

¢ Show students a video on a Japanese art form (e.g.,
raku, bonzai, kabuki) and, if possible, invite a local
expert to demonstrate or speak to the class about the
art. Invite students to create publicity posters
promoting that art form.

* Have students listen to a Japanese story and, in
groups, practise acting or miming it. Assist students
in presenting the story as Readers’ Theatre.

* Ask students in groups to listen to and read simple,
traditional Japanese songs written in kana. Have
them learn the words to a song and sing it as part of
a school or class concert.

¢ Provide students with various Japanese greeting
cards for different celebrations. Ask them to identify
common Japanese expressions and use them to
create their own cards for classmates or pen pals.
Encourage students to incorporate the art of origami.

¢ Display a selection of Japanese manga. Invite
students to create their own manga using learned
vocabulary. Discuss elements of the manga form,
including styles of visual representation, storylines,
stereotypes, and gender roles.
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INTRODUCTORY JAPANESE 11 * Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES

Students’ choices of, responses to, and presentations of

creative works show their developing awareness and

appreciation of how people creatively express
themselves. As they develop greater language facility,
the range of response activities they can engage in

increases.

As students work with a variety of Japanese creative

works, watch for evidence that they are increasing

in:

- openness and sensitivity to the role of Japanese
arts and literature

- knowledge of Japanese artistic and literary
traditions and genres

- interest in contemporary arts

- willingness to offer opinions and views

- participation in and commitment to class or group
activities

When students create haiku, look for evidence that

they:

- use the correct number of syllables per line

- provide themes that contain elements of nature,
seasons, or similar Japanese themes

- use imagery that captures mood and feeling

- are willing to take risks to use new vocabulary,
structures, or formats

- are interested in the haiku presented by other
students

Present a Japanese television show or movie and

invite students to create titles for it. Provide feedback

on the extent to which:

- the titles reflect the theme or message of the
movie

- some key details and unique characteristics of the
movie are included

- the work shows engagement in the movie (e.g.,
goes beyond minimum requirements; attempts to
add something interesting or unusual)

Occasionally, have students reflect on their responses

to creative works by responding to prompts such as:

- AJapanese poem, story, or song that stands out in
mymindis__, because

RECOMMENDED LEARNING RESOURCES

Print Materials

e Haiku

Multimedia

¢ Moshi Moshi

IE Audio Cassette

* Rapanesel, 2,3

* Mangajin’s Basic Japanese Through Comics
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INTRODUCTORY JAPANESE 11 ¢ Understanding Culture and Society

PRESCRIBED LEARNING OUTCOMES

It is expected that students will:

* demonstrate knowledge of basic concepts and
terms that characterize Japanese culture and
society

e compare Japanese culture with their own and
other cultures

* demonstrate understanding of Japanese
contributions to Canada

e discuss how cultural perceptions affect
language and customs

¢ identify cultural content in Japanese-language
resources

SUGGESTED INSTRUCTIONAL STRATEGIES

Students begin to internalize the meanings of words
and phrases and to understand how language works
and how culture determines how it is used. By
comparing their own cultures to Japanese culture,
students develop a better understanding of the
Japanese people and their language.

¢ Challenge students to work in groups to find
similarities and differences between Japanese and
Canadian cultures by researching elements of
Japanese life (e.g., homes, family structures, gender
roles, school systems, methods of transportation,
Japanese trade). Have students present their
information to the class.

e Invite students in groups to role-play culturally
significant situations such as:

- various Japanese social roles (e.g., senpai-kouhai
relationships), to become familiar with terms of
address, non-verbal cues, polite expressions,
greetings, introductions, and leave-takings

- teacher-student situations involving asking for
and giving or denying permission

Role plays could be presented as video productions.

* Organize a field trip to a Japanese restaurant and
have students gather information related to Japanese
dining or cuisine. Invite students to compare
Japanese seating arrangements, food presentation,
and table settings with those of their own cultures.
Ask students to select topics highlighting particular
aspects of Japanese cuisine or eating habits and to
prepare class displays or demonstrations.

* Ask students to create an invitation for a person of
Japanese heritage to speak to the class about the
contributions of Japanese culture and society to the
community or to Canada. Assist students in
developing questions they might ask the guest.
Have a group of students introduce the guest to the
class. During the talk, invite students to collect
information for a visual display depicting what they
have learned.
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INTRODUCTORY JAPANESE 11 * Understanding Culture and Society

SUGGESTED ASSESSMENT STRATEGIES RECOMMENDED LEARNING RESOURCES

As students interact with others and participate in

activities that help them acquire information and Print Materials

knowledge, look for evidence that they increasingly

recognize and appreciate the unique characteristics of * “Body” Language

Japanese culture and society. Assessment should e Eating in Japan
prompt students to reflect on their understanding of the * Everyday Japanese
relationships between Japanese and other cultures. o Festivals of Japan
¢ When students research and compare aspects of * Haiku

Japanese and Canadian cultures (e.g., homes, family * InJapan

structures, gender roles, school system), assess the * Japanese - An Appetizer

extent to which they: * Japanese for Everyone

- include complete and accurate lists of relevant * Mangajin’s Basic Japanese Through Comics

features from each culture * NTC’s Basic Japanese
- accurately identify both similarities and

differences d P Video
- explain the importance of specific features of

Japanese culture e Annual Festivities and Ceremonies
- use appropriate Japanese words and vocabulary
to communicate specifics of Japanese culture

¢ When students role-play social roles and situations,

Multimedia
notice the extent to which they use appropriate:
- terms of address
- non-verbal cues e 101 Japanese Idioms
- polite expressions ® Japanese Language and People
- greetings, introductions, and leave-takings * Moshi Moshi

- conventions related to different social
relationships (e.g., adult-child, teacher-student)

¢ After students have researched Japanese culture in CD-ROM

their own and other Canadian communities (and, if

possible, listened to a guest speaker), ask them to ¢ Exotic Japan

respond to prompts such as:
- Ithink the most important thing I learned was

- Iwas surprised that
- I'would like to learn more about

JAPANESE 5 TO 12 © 87






APPENDICES

Japanese 5 to 12






APPENDIX A

Prescribed Learning Outcomes



APPENDIX A: PRESCRIBED LEARNING OUTCOMES

COMMUNICATING

It is expected that students will:

Grade 5

ask and respond to
simple questions

use basic greetings
communicate personal
information orally
with brief and simple
messages

respond to simple
classroom instructions

Grade 6

exchange information
orally and in romaji
with brief and simple
messages

ask and respond to
simple questions
make and respond to
simple requests
demonstrate
awareness of the
various Japanese
writing systems
respond to and
participate in
classroom routines

Grade 7

ask and respond to
simple questions
using common
sentence patterns
(desu)

respond to and give
simple instructions
express preferences
and interests
demonstrate a
willingness to
experiment with
hiragana and katakana
to communicate basic
information
participate in
classroom activities

Grade 8

ask and respond to a
variety of questions
exchange information
orally

express simple
information related to
daily life using a
limited number of
words in hiragana and
katakana

participate in familiar
activities




APPENDIX A: PRESCRIBED LEARNING OQOUTCOMES

COMMUNICATING

It is expected that students will:

Grade 9

ask for and give
simple information
and assistance
initiate and maintain
short conversations
about personal
interests

express basic
information using
hiragana and some
katakana

participate in a variety
of familiar situations
drawn from real life

Grade 10

introduce themselves
and family members
using appropriate
relationship terms
communicate needs,
desires, and emotions
appropriately
describe events and
experiences in logical
progression

exchange information
orally and in writing
using hiragana and
katakana

participate in a variety
of familiar situations
drawn from real life

Grade 11

¢ exchange information
on familiar topics,
using hiragana,
katakana, and some
kanji (see second
section of this
appendix) in familiar
Japanese linguistic
patterns

e exchange ideas and
opinions using both
semiformal (masu/
desu) and informal /
plain forms

* describe or narrate
events, situations, or
experiences with some
supporting detail

e interact in a variety of
communicative
situations drawn from
real life

Grade 12

¢ exchange detailed
information on
familiar topics and
interests using
specified kanji (see
second section of
this appendix)

* express plans, goals,
and intentions

* give information
and reasons to
support points of
view on various
topics

e interact in a range of
social and learning
contexts




APPENDIX A: PRESCRIBED LEARNING OUTCOMES

ACQUIRING INFORMATION

It is expected that students will:

Grade 5 Grade 6 Grade 7 Grade 8

¢ Jocate information ¢ Jocate information ® Jocate and to some * Jocate and to some

from age-
appropriate
Japanese-language
resources to
complete authentic
tasks

* convey acquired
information in oral
and visual forms,
and to some extent
in writing using
some words and
short phrases in
romaji

from age-appropriate
Japanese-language
resources to complete
authentic tasks
convey acquired
information in oral
and visual forms, and
to some extent in
writing using some
words and short
phrases in romaji

extent use specific
information from age-
appropriate Japanese-
language resources to
complete authentic
tasks

convey acquired
information in oral
and visual forms, and
to some extent in
writing using some
words and short
phrases in romaji and
some words in
hiragana and katakana

extent use specific
information from age-
appropriate Japanese-
language resources to
complete authentic
tasks

convey acquired
information in oral
and visual forms, and
in writing using
hiragana and some
katakana

identify hiragana and
katakana language
items when
encountered in
Japanese resources




APPENDIX A: PRESCRIBED LEARNING OQOUTCOMES

A COQUIRING INFORMATION

It is expected that students will:

Grade 9

® locate and process
information from
age-appropriate
Japanese-language
resources to
complete authentic
tasks

® convey acquired
information in oral
and visual forms,
and in writing using
hiragana and some
katakana

® record hiragana and
katakana language
items in logical
categories

Grade 10

process information
from age-appropriate
Japanese-language
resources to complete
authentic tasks
convey acquired
information in oral
and visual forms, and
in writing using
hiragana and katakana

Grade 11

* use relevant

information from a
variety of age-
appropriate Japanese-
language resources to
complete authentic
tasks

convey acquired
information in oral
and visual forms, and
in writing using
hiragana, katakana, and
some kanji (see second
section of this
appendix)

Grade 12

research, analyse,
and synthesize
relevant
information from
several Japanese-
language sources to
complete authentic
tasks

convey acquired
information in oral,
visual, and written
forms
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EXPERIENCING CREATIVE WORKS

It is expected that students will:

Grade 5

e view and listen to
creative works with
visual and
contextual support,
and respond to
them in various
ways

Grade 6

view and listen to
creative works with
visual and contextual
support, and respond
to them in various
ways

Grade 7

view and listen to
creative works with
visual and contextual
support, and respond
to them in various
ways

Grade 8

e view, listen to, and to

some extent read
creative works with
visual and contextual
support, and respond
to them in various
ways

A-6




APPENDIX A: PRESCRIBED LEARNING OQOUTCOMES

EXPERIENCING CREATIVE WORKS

It is expected that students will:

Grade 9

* view, listen to, and
read creative works,
and respond to them
in various ways

Grade 10

e view, listen to, and
read creative works,
and respond to them
in various ways

Grade 11

e view, listen to, and
read creative works,
and respond to them
in various ways

Grade 12

e view, listen to, and
read creative works,
and respond to
them in various
ways




APPENDIX A: PRESCRIBED LEARNING OUTCOMES

UNDERSTANDING CULTURE AND SOCIETY

It is expected that students will:

Grade 5

¢ identify elements of
their own and their
classmates’ cultural
backgrounds

¢ identify key
vocabulary related to
some characteristics of
Japanese culture and
society

¢ identify and
demonstrate an
understanding of
some cultural
elements of Japan

Grade 6

¢ identify some
characteristics of
Japanese culture and
society

* compare some
cultural elements of
Japan to those of their
own cultural
backgrounds

Grade 7

¢ demonstrate an
understanding of the
basic characteristics of
Japanese daily life

¢ demonstrate an
understanding of
similarities between
Japanese culture and
their own cultures

Grade 8

* demonstrate
awareness of
characteristics relating
to Japanese customs
and traditions

® compare Japanese
culture with their own
cultures

* demonstrate an
understanding of
Japanese cultural
contributions to
Canada




APPENDIX A: PRESCRIBED LEARNING OQOUTCOMES

UNDERSTANDING CULTURE AND SOCIETY

It is expected that students will:

Grade 9

* demonstrate
knowledge of basic
concepts and terms
that characterize
Japanese culture and
society

® compare Japanese
culture with other
cultures

Grade 10

¢ demonstrate
knowledge of basic
concepts and terms
that characterize
Japanese culture and
society

e discuss how cultural
perceptions affect
language and customs

e identify cultural
content in Japanese-
language resources

Grade 11

¢ employ various

culturally specific
Japanese manners and
gestures

identify the
characteristics of
gender, age,
relationships,
situations, and
occupations that affect
the use of language in
Japanese

analyse similarities
and differences
between Japanese
culture and their own
cultures

Grade 12

e demonstrate
effective and
culturally
appropriate
manners and
behaviours in a
variety of social and
business settings

¢ adapt language to
suit cultural context

* analyse cultural
elements
represented in a
variety of Japanese-
language resources




APPENDIX A: PRESCRIBED LEARNING OUTCOMES

Introductory Japanese 11

COMMUNICATING It is expected that students will:

¢ introduce themselves and family members using appropriate
relationship terms

¢ describe events and experiences in logical progression

* communicate needs, desires, and emotions appropriately

¢ exchange information orally and in writing using hiragana and
katakana

* participate in classroom activities using progressively more complex
Japanese

* participate in a variety of familiar situations drawn from real life

ACQUIRING It is expected that students will:

INFORMATION * Jocate, process, and adapt information from age-appropriate
Japanese-language resources to complete authentic tasks

e convey acquired information in oral and visual forms, and in writing
using hiragana and katakana

EXPERIENCING It is expected that students will:

CREATIVE WORKS * view, listen to, and to some extent read creative works, and respond
to them in various ways

UNDERSTANDING It is expected that students will:

CULTURE AND SOCIETY ¢ demonstrate knowledge of basic concepts and terms that characterize
Japanese culture and society

* compare Japanese culture with their own and other cultures

¢ demonstrate understanding of Japanese contributions to Canada

¢ discuss how cultural perceptions affect language and customs

¢ identify cultural content in Japanese-language resources
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PRESCRIBED AND SUGGESTED KANjI

T his part of Appendix A lists the
prescribed kanji for Japanese 12 and

suggested kanji to introduce in Japanese 11.

The Japanese 12 kanji list is divided into two
parts:

e those kanji that students must identify the
reading and meaning of, and reproduce
from memory

e those kanji that students need only

identify the reading and meaning of

The list provides the possible #&E#*
kun-yomi (Japanese pronunciation listed in
hiragana) and F gt on-yomi (Chinese
pronunciation listed in katakana) for each

kanji as required.

The student is to learn only those readings
listed. The kanji readings listed in brackets
are provided for enrichment only. All kun-

yomi are listed with the appropriate reading

for the kanji, but not for the kanji
compounds provided. The on-yomi,
however, has the reading for all kanji in the

compound.

The kanji are listed by topics such as
numbers, days of the week, time words,
colours, and so on. Those not listed under a
specific topic are provided at the end,
under the heading “Others” ( & DAh)

The suggested kanji list for Japanese 11 is
provided to help the Japanese 11 teacher
decide which kanji might be introduced in
Grade 11. This is not a prescriptive list, but
helps avoid all kanji being taught in Grade
12. Teachers are encouraged to introduce
kanji before Grade 11, depending on

students’ abilities and interests.

A-11
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APPENDIX B: LEARNING RESOURCES

WuaArT 1s ArPENDIX B?

Appendix B is a comprehensive list of the recommended learning resources for Japanese 5 to 12.
The titles are listed alphabetically and each resource is annotated. In addition, Appendix B
contains information on selecting learning resources for the classroom.

What information does an annotation provide?

1. General Description . | 5. Curriculum Organizers I
2. Media Format | 3. Author(s) I_ .| 4. Cautions I | 6. Grade Level Grid I

v
= | Nihongo Daisuki! Japanese for Curriculum Organizer(s): Communicating
— Children Through Games and Songs
Author(s): Hirate, Susan H.; Kawaura, Noriko — <——
— General Description: Manual is a useful resource for Grade Level: v

the beginning year of a Japanese program. It
emphasizes a communicative approach to learning
Japanese. Reading and writing are not introduced. -
Suggests lesson plans to cover 25 weeks. Offers a taste
of Japanese through games, songs, puppets, and

K/2/3( 4| 5|6 |7 [8[9 (1011 |12

Year Recommended: 1992

related activities. Supplier: Bess Press
P.O. Box 22388 <
Caution: Song “Ten Little Indian Boys” is included —<—— Honolulu, HI
and should be adapted. 96823
Tel: (808) 734-7159 Fax: (808) 732-3627
Audience: General < or
Sophia Bookstore
Category: Teacher Resource 725 Nelson Street
Vancouver, BC
A V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 0-935848-82-7

| 8. Audience I
| 7. Category I | 9. Supplier I
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1. General Description: This section provides

an overview of the resource.

2. Media Format: This part is represented by an
icon next to the title. Possible icons include:

=

iaIOK - Ankss

Audio Cassette

CD-ROM

Film

Games/Manipulatives

Laserdisc/ Videodisc

Multimedia

Music CD

Print Materials

Record

Slides

Software

Video

. Author(s): Author or editor information is

provided where it might be of use to the
teacher.

. Cautions: This category is used to alert

teachers about potentially sensitive issues.

. Curriculum Organizers: This category

helps teachers make links between the
resource and the curriculum.

. Grade Level Grid: This category indicates

the suitable age range for the resource.

. Category: This section indicates whether it

is a student and teacher resource, teacher
resource, or professional reference.

. Audience: This category indicates the

suitability of the resource for different
types of students. Possible student
audiences include the following:
¢ general
e English as a second language (ESL)
* Students who are:
- gifted
- blind or have visual impairments
- deaf or hard of hearing
* Students with:
- severe behavioural disorders
- dependent handicaps
- physical disabilities
- autism
- learning disabilities (LD)
- mild intellectual disabilities (ID-mild)
- moderate to severe/ profound
disabilities (ID-moderate to
severe / profound)

. Supplier: The name and address of the

supplier are included in this category.
Prices shown here are approximate and
subject to change. Prices should be verified
with the supplier.




What about the videos?

The ministry attempts to obtain rights for
most recommended videos. Negotiations for
the most recently recommended videos may
not be complete. For these titles, the original
distributor is listed in this document, instead
of British Columbia Learning Connection
Inc. Rights for new listings take effect the
year implementation begins. Please check
with British Columbia Learning Connection
Inc. before ordering new videos.

SELECTING LEARNING RESOURCES
FOR THE CLASSROOM

Selecting a learning resource means choosing
locally appropriate materials from the list

of recommended resources or other lists of
evaluated resources. The process of selection
involves many of the same considerations

as the process of evaluation, though not to
the same level of detail. Content, instructional
design, technical design, and social
considerations may be included in the
decision-making process, along with a
number of other criteria.

The selection of learning resources should be
an ongoing process to ensure a constant flow
of new materials into the classroom. It is most
effective as an exercise in group decision
making, co-ordinated at the school, district,
and ministry levels. To function efficiently
and realize the maximum benefit from finite
resources, the process should operate in
conjunction with an overall district and school
learning resource implementation plan.

Teachers may choose to use provincially
recommended resources to support provincial
or locally developed curricula; choose
resources that are not on the ministry's list;

or choose to develop their own resources.
Resources that are not on the provincially
recommended list must be evaluated through
a local, board-approved process.

APPENDIX B: LEARNING RESOURCES

CRITERIA FOR SELECTION

There are a number of factors to consider
when selecting learning resources.

Content

The foremost consideration for selection

is the curriculum to be taught. Prospective
resources must adequately support the
particular learning outcomes that the teacher
wants to address. Teachers will determine
whether a resource will effectively support
any given learning outcomes within a
curriculum organizer. This can only be done
by examining descriptive information
regarding that resource; acquiring additional
information about the material from the
supplier, published reviews, or colleagues;
and by examining the resource first-hand.

Instructional Design

When selecting learning resources, teachers
must keep in mind the individual learning
styles and abilities of their students, as
well as anticipate the students they may
have in the future. Resources have been
recommended to support a variety of
special audiences, including gifted, learning
disabled, mildly intellectually disabled, and
ESL students. The suitability of a resource
for any of these audiences has been noted in
the resource annotation. The instructional
design of a resource includes the
organization and presentation techniques;
the methods used to introduce, develop, and
summarize concepts; and the vocabulary
level. The suitability of all of these should
be considered for the intended audience.

Teachers should also consider their own
teaching styles and select resources that will
complement them. The list of recommended
resources contains materials that range from
prescriptive or self-contained resources,

to open-ended resources that require
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considerable teacher preparation. There
are recommended materials for teachers
with varying levels of experience with a
particular subject, as well as those that
strongly support particular teaching styles.

Technology Considerations

Teachers are encouraged to embrace a variety
of educational technologies in their
classrooms. To do so, they will need

to ensure the availability of the necessary
equipment and familiarize themselves

with its operation. If the equipment is not
currently available, then the need must

be incorporated into the school or district
technology plan.

Social Considerations

All resources on the ministry's recommended
list have been thoroughly screened for social
concerns from a provincial perspective.
However, teachers must consider the
appropriateness of any resource from the
perspective of the local community.

Media

When selecting resources, teachers should
consider the advantages of various media.
Some topics may be best taught using a
specific medium. For example, video may
be the most appropriate medium when
teaching a particular, observable skill, since it
provides a visual model that can be played
over and over or viewed in slow motion for
detailed analysis. Video can also bring
otherwise unavailable experiences into the
classroom and reveal “unseen worlds” to
students. Software may be particularly
useful when students are expected to

develop critical-thinking skills through

the manipulation of a simulation, or where
safety or repetition is a factor. Print resources
or CD-ROM can best be used to provide
extensive background information on a given
topic. Once again, teachers must consider the
needs of their individual students, some of
whom may learn better from the use of one
medium than another.

Funding

As part of the selection process, teachers
should determine how much money is
available to spend on learning resources.
This requires an awareness of school and
district policies, and procedures for learning
resource funding. Teachers will need to
know how funding is allocated in their
district and how much is available for their
needs. Learning resource selection should be
viewed as an ongoing process that requires a
determination of needs, as well as long-term
planning to co-ordinate individual goals and
local priorities.

Existing Materials

Prior to selecting and purchasing new
learning resources, an inventory of those
resources that are already available should
be established through consultation with
the school and district resource centres. In
some districts, this can be facilitated through
the use of district and school resource
management and tracking systems. Such
systems usually involve a database to help
keep track of a multitude of titles. If such a
system is available, then teachers can check
the availability of a particular resource via a
computer.
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SELECTION TOOLS

The Ministry of Education, Skills and
Training has developed a variety of tools
to assist teachers with the selection of
learning resources.

These include:

APPENDIX B: LEARNING RESOURCES

7. Identify resource priorities.

8.

Apply criteria such as those found in
Evaluating, Selecting, and Managing
Learning Resources: A Guide to shortlist
potential resources.

. Examine shortlisted resources first-hand

at a regional display or at a publishers’
display, or borrow a set by contacting
either a host district or the Curriculum
and Resources Branch.

* Integrated Resource Packages (IRPs)
that contain curriculum information,
teaching and assessment strategies,
and recommended learning resources

¢ resource databases on disks or on-line

* sets of the most recently recommended
learning resources (provided each year to
a number of host districts throughout the
province to allow teachers to examine the
materials first-hand at regional displays)

* sample sets of provincially recommended
resources (available on loan to districts
on request)

10. Make recommendations for purchase.

FURTHER INFORMATION

For further information on evaluation and
selection processes, catalogues, annotation
sets, or resource databases, please contact
the Curriculum and Resources Branch of the
Ministry of Education, Skills and Training.

A MobDEL SELECTION PROCESS

The following series of steps is one way a
school resource committee might go about
selecting learning resources:

1. Identify a resource co-ordinator (for
example, a teacher-librarian).

2. Establish a learning resources committee
made up of department heads or lead
teachers.

3. Develop a school vision and approach
to resource-based learning.

4. Identify existing learning resource
and library materials, personnel, and
infrastructure.

5. Identify the strengths and weaknesses
of existing systems.

6. Examine the district Learning Resources
Implementation Plan.
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

101 Japanese Idioms: Understanding Curriculum Organizer(s): Acquiring Information
Communicating
Understanding Culture and Society

Japanese Language and Culture Through
Popular Phrases

Author(s): Maynard, Michael L.; Maynard, Senko K. Grade Level:

General Description: Multimedia kit, consisting of a book and two K| 23| 4 5 6 7 8 9 | 10| 11 | 12
audio cassettes, presents idiomatic phrases that effectively convey 0|00
the essence of Japanese society and culture. Black-and-white Year Recommended: 1995

illustrations capture the significance of each phrase. Explanations

and sample conversations reinforce understanding of the idioms and Supplier: Copp Clark Ltd.

expressions for everyday use. Cassettes support text. Also suitable 2775 Matheson Boulevard East
for Introductory Japanese 11. Mississauga, ON
L4W 4P7

Audience: General
Gifted - encourages in-depth study of culture and language Tel: (905) 238-6074 Fax: (905) 238-6075

Category: Student, Teacher Resource
8oty ' Price: $35.16

ISBN/Order No: 0-8442-8341-X

250 Essential Kanji for Everyday Use Curriculum Organizer(s): Communicating
General Description: Workbook teaches the 250 characters most Grade Level:
frequently seen in daily life in Japan. All entries include the Kn|(23| 4| 5| 6| 7| 8| 9|10 11| 12
readings, meanings, stroke orders, common compounds, and 0 0
derivations of kanji. Each of the 21 lessons illustrates everyday Year Recommended: 1995

situations such as train stations, banks, post offices, restaurants,

hospitals and university campuses. Recommended as a teacher Supplier: Raincoast Book Distribution

resource since the order of kanji selected does not match B.C. 8680 Cambie Street
curriculum order. Vancouver, BC
V6P 6M9

Audience: General

Category: Teacher Resource Tel: (604) 323-7100 Fax: (604) 323-7109
Price: $28.95
ISBN/Order No: 0-8048-1911-4

501 ]apanese Verbs Curriculum Organizer(s): Communicating
Author(s): Lange, Roland A. Grade Level:
General Description: Reference book provides an alphabetical Kn(23| 4| 5| 6| 7| 8|9 /|10| 11| 12
listing of 501 important and widely used Japanese verbs written in Oo|o|o|0O|0O|0O|0O|0O
romaji. It lists verb entries in charts. An introductory section Year Recommended: 1992

provides general information on pronunciation, formality, deference,

inflection, and derivation of verbs. Includes various indices. Also Supplier: Bonjour Books

suitable for Introductory Japanese 11. Unit 2135, 11871 Horseshoe Way
Richmond, BC
Audience: General V7A 5H5

Category: Teacher Resource
Tel: 1-800-665-8002 Fax: (604) 274-2665

Price: $15.95
ISBN/Order No: 0-8120-3991-2
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Active Japanese 5 and 6

Author(s): Williams, Lynn

General Description: Books use a topic-based, communicative
approach that is stimulating and interactive. Series allows for
variations in pace, teaching styles, and needs. Topics represent
real-world experiences such as health, weather, eating, shopping,
family, and so on. Activities and extension material give a sense of
achievement and continuity. Also suitable for Introductory Japanese
11.

Audience: General

Category: Teacher Resource

Curriculum Organizer(s): Acquiring Information

Communicating

Grade Level:

K| 23| 4| 5 6 7| 8 9 | 10 | 11 | 12

Year Recommended: 1995
Supplier: Copp Clark Ltd.
2775 Matheson Boulevard East
Mississauga, ON
L4W 4P7
Tel: (905) 238-6074 Fax: (905) 238-6075
Price: $24.76

ISBN/Order No: 0-582-85923-9

= ‘é‘E\E) Ancient Japan

Author(s): Barték, Mira; Ronan, Christine

General Description: Book provides information on Japanese
history, culture, art, and traditions. It includes five art activities and
eight cardboard pop-out stencils that reinforce concepts discussed in
the text, such as the festival of dolls, Boy's Day, Japanese folk tales,
samurai, haiku, Furashiki, Sensu, Shintoism, mythology, and the
Imperial Family.

Audience: General

Gifted - hands-on art activities and language arts activities offer extended
opportunities

LD - hands-on activities

Category: Student, Teacher Resource

Curriculum Organizer(s): Understanding Culture and Society

Grade Level:

K| 23| 4| 5 6 7| 8 9 | 10 | 11 | 12

o, g,|a

Year Recommended: 1995
Also Recommended For: Social Studies

Supplier: Harper Collins Canada Ltd.
1995 Markham Road
Scarborough, ON
M1B 5M8

Tel: 1-800-387-0117 Fax: (416) 321-3033

Price: $9.50

ISBN/Order No: 0-673-36054-7

Annual Festivities and Ceremonies

General Description: Twenty-nine-minute video presents the
various seasonal festivals and ceremonies of Japan. It begins with an
overview of the multiplicity of religions that co-exist in Japan.
Explores various religious ceremonies and seasonal festivals within
the context of city and rural life. May also be used for Introductory
Japanese 11.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Understanding Culture and Society

Grade Level:

K1|23| 4| 5| 6| 7| 8|9 |10 11|12

Year Recommended: 1995
Supplier: Canadian Learning Company Inc.

63 Mack Avenue

Scarborough, ON

MI1L 1M5

Tel: (416) 691-9094 Fax: (416) 691-8833
Price: $89.95

ISBN/Order No: (not available)
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Basic Japanese - English Dictionary

General Description: Beginner's dictionary contains 2873 entries.
Vocabulary focusses on language most frequently used within
introductory language programs. It is conveniently organized, with
entries in romaji along with the Japanese. Includes furigama when
kanji is used.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Acquiring Information

Grade Level:

K| 23| 4 5 6 7| 8 9 (10| 11 | 12

og,o0(ojo0,0/0|0]0

Year Recommended: 1992

Supplier: Sophia Bookstore
725 Nelson Street
Vancouver, BC
V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 0-19-864162-1

=|"Body'" Language

Author(s): Garrison, Jeffrey

General Description: Book is a collection of more than 250 common
idiomatic phrases that contain some reference to a part of the
human body. Each entry has a literal English translation, an
explanation, English equivalents, and one or more Japanese examples
(full sentences) with English translations. May also be used for
Introductory Japanese 11.

Audience: General

Category: Teacher Resource

Curriculum Organizer(s): Communicating

Understanding Culture and Society

Grade Level:

K| 23| 4| 5 6 7| 8 9 | 10 | 11 | 12

o,o0(o0ojo0/00|0]|0

Year Recommended: 1992

Supplier: Fitzhenry & Whiteside Ltd.
195 Allstate Parkway
Markham, ON
L3R 4T8

Tel: 1-800-387-9776 Fax: (905) 477-9179
Price: (not available)

ISBN/Order No: 0-87011-955-9

The Children of Japan: Learning the

New, Remembering the Old

General Description: Twenty-one-minute video depicts a
12-year-old boy's life in Tokyo. Makoto's letter to an American pen
pal introduces family and school life that exemplify both modern and
traditional customs and values. Features Japanese vocabulary and
situational expressions.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Communicating

Understanding Culture and Society

Grade Level:

K| 23| 4| 5 6 7| 8 9 | 10 | 11 | 12

o, 0

Year Recommended: 1992

Supplier: B.C. Learning Connection Inc.
¢/ o Learning Resources Branch (Customer Service)
878 Viewfield Road
Victoria, BC
VIA 4V1

Tel: (250) 387-5331 Fax: (250) 387-1527
Price: $21.00
ISBN/Order No: LANG11
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

=| Chopsticks! An Owner's Manual Curriculum Organizer(s): Understanding Culture and Society
Author(s): Hashi-San Grade Level:
General Description: Book provides a humorous, effective K1 23| 4 5 6 7| 8 9 | 10| 11 | 12
approach to the topic of chopstick use in Japan, China, Taiwan, O|0|0|0|O
Korea, and Vietnam. Contains historical, social, cultural, and Year Recommended: 1992

gastronomical information and trivia. Includes a set of chopsticks.
Supplier: Sophia Bookstore

Audience: General 795 Nelson Street
Category: Student, Teacher Resource Vancouver, BC
V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 0-943233-23-2

=| Collins Shubun English Japanese Curriculum Organizer(s): Acquiring Information

Dictionary (New - First Edition)

Author(s): Okubo, Yukimi; Goris, Richard C., eds. Grade Level:

General Description: Compact English-Japanese dictionary KA(23| 4| 5| 6| 7| 8|9 ]|10| 11| 12
presents more than 27 000 references and 38 000 translations, with 0 0 0 0
emphasis on current usage. It includes a chart of hiragana and Year Recommended: 1995

katakana scripts along with the roman letter transliteration used. All

Japanese entries have their pronunciation indicated in romaji. Supplier: Harper Collins Canada Ltd.

Special supplement deals with expressions for conversation. Also 1995 Markham Road
suitable for Introductory Japanese 11. Scarborough, ON
M1B 5M8

Audience: General

Category: Student, Teacher Resource Tel: 1-800-387-0117 Fax: (416) 321-3033
Price: $11.73

ISBN/Order No: 0-00-433405-1

o\\ The Complete Origami Kit for Children Curriculum Organizer(s): Experiencing Creative Works
oLl ) Understanding Culture and Society

General Description: Resource package consists of two small Grade Level:

instruction books and 82 sheets of coloured origami paper. Books Ki/23| 4| 5| 6| 7| 8|9 101112
provide easy-to-follow instructions and diagrams for creating 31 0o,/0]0

origami projects such as birthday cards, finger puppets, jewellery, Year Recommended: 1995

masks, and toys. ) o
Supplier: Raincoast Book Distribution

Audience: General 8680 Cambie Street
Category: Teacher Resource Vancouver, BC
V6P 6M9

Tel: (604) 323-7100 Fax: (604) 323-7109
Price: $12.95
ISBN/Order No: 0-8048-1973-4
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Curriculum Organizer(s): Communicating

Daily Expressions in Japanese

General Description: Set of 45 flash cards provides Grade Level:
black-and-white drawings representing daily life and classroom K123 4| 5| 6| 7| 8|9 10| 11|12
expressions, greetings, and questions. On the reverse side the 0 0 0
appropriate phrase is written in hiragana and kanji. A glossary Year Recommended: 1992
provides translations for each card, in English and five other
languages. Supplier: Sophia Bookstore
725 Nelson Street
Audience: General Vancouver, BC

Category: Student, Teacher Resource V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: (not available)

% g A Dictionary of Basic Japanese Grammar Curriculum Organizer(s): Communicating
Author(s): Makiho, Seiichi; Tsutsui, Michio Grade Level:
General Description: Comprehensive guide to Japanese grammar is K123 4| 5| 6| 7| 8|9 10| 11|12
arranged in alphabetical format. "Main Entries" component includes olololololololo
part of speech of the entry; meaning, or function, with English Year Recommended: 1992
counterpart; key sentences; formation rules and connection forms; )
example sentences; notes. Also provides sections on the Supplier: Sophia Bookstore
characteristics of Japanese grammar. A basic knowledge of grammar 725 Nelson Street
is necessary for this text to be used effectively. Also suitable for Vancouver, BC
Introductory Japanese 11. V6Z2A8
Audience: General Tel: (604) 684-4032 Fax: (604) 684-1683
Category: Teacher Resource
8oty Price: (not available)

ISBN/Order No: 4-7890-0454-6
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

@ Dynamic Japanese Curriculum Organizer(s): Communicating

Grade Level:

General Description: Two CD-ROMs for Macintosh, MS-DOS, and
K| 23| 4 5 6 7 8 9 |10 | 11 | 12

Windows augment an introductory course in spoken Japanese. They
provide kana practice, dictations, completion exercises, vocabulary

drills, and a game. Offers feedback for all activities. Students can Year Recommended: 1995
record and play back their own voices. Includes a study guide and

Supplier: Irwin Publishing

user's guide. Also suitable for Introductory Japanese 11. 1800 Steeles Avenue West
Concord, ON
System requirements for Macintosh: 2.5 Mb RAM for System 7; L4K 2P3
CD-ROM drive; 13" or greater colour monitor capable of displaying
256 colours. System requirements for MS-DOS: 2 Mb RAM for Tel: (905) 660-0611 Fax: (905) 660-0676

System 386 or later; CD-ROM drive; SVGA colour graphics; mouse;
SoundBlaster-compatible sound card optional. System requirements
for Windows: 4 Mb RAM; SVGA colour graphics; CD-ROM drive;
mouse; SoundBlaster-compatible sound card optional.

or
DynED International
989 East Hillside Boulevard, Suite 130
Foster City, CA
Audience: General 94404
Category: Student, Teacher Resource
Tel: 1-800-765-4375 or (415) 578-8067
Fax: (415) 578-8069

Price: (not available)

ISBN/Order No: (not available)

Easy Katakana: How to Read and Curriculum Organizer(s): Communicating

Write English Words Used in Japanese

Author(s): Wells, Tina Grade Level:

General Description: Book contains more than 1500 loanwords K1|23| 4| 5 6 7| 8 9 | 10| 11 | 12
from English, written in katakana script. Twenty lessons provide O|0|0|0O0|0O
practice in pronunciation and orthography of the words. Students Year Recommended: 1995

will learn to read and write words at the same time. Also suitable for
Supplier: Copp Clark Ltd.

2775 Matheson Boulevard East
Audience: General Mississauga, ON

Introductory Japanese 11.

Category: Student, Teacher Resource L4W 4P7

Tel: (905) 238-6074 Fax: (905) 238-6075
Price: $15.16
ISBN/Order No: 0-8442-8519-6
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Eating in ]apan Curriculum Organizer(s): Understanding Culture and Society
General Description: Reference guide demystifies Japanese food by Grade Level:
explaining the ingredients and cooking methods and by providing K123 4| 5| 6| 7| 8|9 10| 11|12
information on seasonal and regional cookery. Sections deal with olololololo
restaurants, dining out, traditional cuisine, and simple recipes. Year Recommended: 1992

In?ludes Japanese vocabulary in romaji with each listing. Also Also Recommended For: Social Studies
suitable for Introductory Japanese 11.

Supplier: Sophia Bookstore

Audience: General 795 Nelson Street
Category: Student, Teacher Resource Vancouver, BC
V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683

Price: (not available)

ISBN/Order No: 4-533-00456-3

Effective Japanese Usage Guide: A Curriculum Organizer(s): Communicating

Concise Explanation of Frequently
Confused Words and Phrases

Author(s): Hirose, Masayoshi; Shoji, Kakuko, eds. Grade Level:

General Description: Compact book contains 302 comparisons of K1 23| 4 5 6 7 8 9 | 10| 11| 12
708 synonymous terms. It explains differences in usage, as well as O
meanings of words and phrases that seem similar but are often Year Recommended: 1995

misused by non-native speakers. Entries can be accessed by

romanized alphabetical order, Japanese script, or cross-referenced Supplier: Fitzhenry & Whiteside Ltd.

terms. Each entry consists of an English translation of the word or 195 Allstate Parkway
phrase, as well as sentences using the word or phrase. Markham, ON
L3R 4T8

Audience: General

Category: Professional Reference Tel: 1-800-387-9776 Fax: (905) 477-9179
Price: $86.95
ISBN/Order No: 4-7700-1919-X

Everyday Japanese: A Basic Introduction Curriculum Organizer(s): Acquiring Information

to the Japanese Language & Culture Communicating ,
Understanding Culture and Society

Author(s): Schwarz, Edward A.; Ezawa, Reiko

- . . Grade Level:
General Description: Book provides language and cultural material

K1|23| 4| 5| 6| 7| 8|9|10| 11|12
o,o0(o0ojo0/00|0]|0

useful in planning language programs or special Japanese-related

activities. Focusses on three general areas: getting around in Japan,

specific cultural information, living in Japan. Includes useful Year Recommended: 1992

phrases for the 34 topics; dialogues; basic vocabulary in hiragana, Supplier: Copp Clark Ltd.

kanji, and romaji; as well as explanatory notes. Also suitable for 5775 Matheson Boulevard East

Introductory Japanese 11. Mississauga, ON

Audience: General L4W 4P7

Category: Teacher Resource Tel: (905) 238-6074 Fax: (905) 238-6075
Price: $9.56

ISBN/Order No: 0-8442-8500-5
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

@ Exotic Japan: A CD-Rom Companion Curriculum Organizer(s): Acquiring Information
Communicating

Author(s): Yokokura, Nikki Understanding Culture and Society

General Description: Interactive CD-ROM for Macintosh Grade Level:

introduces the culture and language of Japan. Program consists of Knil2al a5 6| 7189101112

four parts: 165 lessons, quizzes, stations, and games. The glossary olololololo

aids in language (vocabulary) acquisition. Accompanying user's

guide provides installation instructions and an overview. Uses the Year Recommended: 1992

romaji (Hebon Shiki Hepburn) method. Also suitable for Supplier: Perceptix Inc.

Introductory Japanese 11. Suite 1014, 111 Richmond Street West
Toronto, ON

System requirements: 1 Mb RAM required (4 Mb suggested); M5H 2]5

HyperCard 2.1; System 6.05 or later; CD-ROM drive; headphones or

speakers; sound-input device suggested. Tel: 1-800-267-7788 Fax: (416) 365-7463

Audience: Gifted

Category: Student, Teacher Resource Price: $135.00

ISBN/Order No: PE-078

Festivals of Japan Curriculum Organizer(s): Understanding Culture and Society
General Description: Illustrated pocketbook provides a brief Grade Level:
overview of 271 Japanese festivals, grouped according to the month Kn|(23| 4 |5| 6| 7| 8|9 ]|10| 11| 12
in which they are held. Includes a festivals map and calendar. ololololololo
Japanese vocabulary is in romaji, with limited use of Japanese Year Recommended: 1992

characters in some sections. Small type size may limit use. Also

. Also Recommended For: Social Studies
suitable for Introductory Japanese 11.

Supplier: Sophia Bookstore

Audience: General 795 Nelson Street
Category: Student, Teacher Resource Vancouver, BC
V6Z2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-533-00489-X

Fun with Hiragana - Workbook Curriculum Organizer(s): Communicating
Author(s): Hijirida, Kyoko; Dung, Satako Grade Level:
General Description: Student workbook introduces and provides K| 23| 4 5 6 7 8 9 | 10| 11 | 12
practice in learning and writing the 46 basic hiragana. Provides a O |0
total of 310 words and 71 expressions. Illustrative drawing Year Recommended: 1992

accompanies each hiragana character to provide a mnemonic

relationship through shape and sound. Supplier:  Sophia Bookstore

725 Nelson Street
Vancouver, BC
Category: Student, Teacher Resource V6Z 2A8

Audience: General

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-7601-0849-1
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

A Guide to Learning Hiragana and Curriculum Organizer(s): Communicating
Katakana
Author(s): Henshall, Kenneth G.; Takagaki, Tetsuo Grade Level:
General Description: Book provides systematic coverage of the two Kn(23| 4| 5| 6| 7| 8| 9|10 11| 12
kana systems, presented through brush and pen writing techniques, Oolo|lo O

and explains the origin and function of kana and kana combinations. Year Recommended: 1995

Contains review and self-testing exercises. Vocabulary has practical

and cultural relevance. Includes romanized Japanese. Also suitable Supplier: Raincoast Book Distribution

for Introductory Japanese 11. 8680 Cambie Street
Vancouver, BC
Audience: General V6P 6M9

Category: Student, Teacher Resource
Tel: (604) 323-7100 Fax: (604) 323-7109

Price: $18.95
ISBN/Order No: 0-8048-1663-8

A Guide to Reading and Writing Curriculum Organizer(s): Communicating
Japanese (Revised Edition)

Author(s): Sakade Grade Level:
General Description: Book is a kanji dictionary that provides the K1|23| 4| 5| 6| 7| 8|9|10| 11|12
step-by-step stroke order for 881 characters. It also features a 0|0

general-use dictionary comprising 1850 characters. Each of the first Year Recommended: 1995

881 characters includes onyomi and kunyomi readings, English

translations, and usages in kanji compounds. When stock of this title Supplier: Learning Resources Branch

is no longer available from Learning Resources Branch, please direct 878 Viewfield Road
orders to the Sophia Bookstore. Victoria, BC
VI9A 4V1
Audience: General
Category: Professional Reference Tel: (250) 387-5331 Fax: (250) 387-1527
or

Sophia Bookstore

725 Nelson Street

Vancouver, BC

V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: $19.75

ISBN/Order No: 0-8048-0226-2
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Haiku: One Breath Poetry Curriculum Organizer(s): Experiencing Creative Works
Understanding Culture and Society

Author(s): Wakan, Naomi

General Description: Book presents a detailed explanation of the Grade Level:

Japanese poetry form of haiku. It discusses techniques for writing K23 45|67 8910 1112
haiku, the history of haiku, and haiku in English. Also studies g,/gjgjgojgjag
important cultural background and belief systems within the context Year Recommended: 1995

of this art form. Resource provides modern and ancient haiku
examples. Also suitable for Introductory Japanese 11.

Supplier: Pacific Rim Publishers

#302 - 130 East 15th Avenue
Audience: General Vancouver, BC
Gifted - provides opportunities for enrichment V5T 4L3

Category: Teacher Resource
Tel: (604) 872-7373 Fax: (604) 872-2622

Price: $14.95
ISBN/Order No: 0-921358-18-0/B93027

A Homestay in Japan: Ninon To No Curriculum Organizer(s): Acquiring Information
Communicating
Understanding Culture and Society

Deai

Author(s): Allen, Caron; Watanabe, Natsumi
Grade Level:

K| 23| 4| 5 6 7| 8 9 | 10 | 11 | 12

General Description: Book presents the experiences of Amy, a
North American exhange student who spends a year with a

Japanese family in Kobe. Each chapter contains a reading section, 8
illustration, vocabulary lists, study questions, and culture notes. Year Recommended: 1995

Resource helps students develop effective reading strategies in order Supplier: Stone Bridge Press

to grasp main ideas and supporting details without the use of P.O. Box 8208

translation. Berkeley, CA

Audience: Gifted - opportunities for enrichment and extension 94707

Category: Student, Teacher Resource Tel: (510) 524-8732 Fax: (510) 524-8711

Price: $15.96
ISBN/Order No: 0-9628137-6-1
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Ikimashoo

Author(s): McLaughlin, Megan

General Description: Australian resource package consists of a
student workbook and teacher's guide that provide an introductory
program outline for beginning Japanese arranged by themes.
Generally uses romaji. Each unit includes suggested dialogues,
vocabulary items and phrases, written exercises, and a cultural
activity. Guide comprises an overview and some notes.
Accompanying cassette tapes of vocabulary and dialogues have not
been evaluated.

Audience: General

Category: Teacher Resource

Curriculum Organizer(s): Communicating

Grade Level:
K| 23| 4 5 6 7 8 9 | 10| 11 | 12
o,|o (oo

Year Recommended: 1992

Supplier: Sophia Bookstore
725 Nelson Street
Vancouver, BC
V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
or

Weigl Educational Publishers Ltd.

1902 - 11th Street SE

Calgary, AB

T2G 3G2

Tel: 1-800-668-0766 Fax: (403) 233-7769

Price: Student Text: $10.15
Teacher Guide: $17.30

ISBN/Order No: Student Text: 0-949919-72-1
Teacher Guide: 0-949919-23-X

In Japan

Author(s): Hinder, Philip

General Description: Colourful book about Japanese culture and
way of life is a helpful resource for teachers and people travelling to
Japan. Topics range from Japanese literature, music, and art, to the
various regions and geography of Japan. Photos, comics, illustrations,
historical paintings, and maps enhance the concise, informative text.
Also suitable for Introductory Japanese 11.

Audience: General
Gifted - opportunities for individual research
LD - large type; short chunks of information; many pictures

Category: Student, Teacher Resource

Curriculum Organizer(s): Communicating
Understanding Culture and Society

Grade Level:

K| 23| 4 5 6 7 8 9 |10 | 11| 12
o|o|o|o|o0|0O0|0|O
Year Recommended: 1995

Also Recommended For: Social Studies

Supplier: Irwin Publishing
1800 Steeles Avenue West
Concord, ON
L4K 2P3

Tel: (905) 660-0611 Fax: (905) 660-0676

Price: $17.00

ISBN/Order No: 0-8219-0921-5/58252
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Japan: An International Travel Map

General Description: This 1:1 500 000 scale map of Japan outlines
Japanese geography in detail appropriate to the size of the resource.
Place names are in romaji. Includes brief notes of interesting
information about various locations. Layout, with the detailed map
of Hokkaido separate from the other main islands, may be confusing.
Also suitable for Introductory Japanese 11.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Acquiring Information

Grade Level:

K123 4|5 6 7| 8 9 (10| 11

12

o,o0,0/0 000

Year Recommended: 1995

Supplier: Pacific Rim Publishers
#302 - 130 East 15th Avenue
Vancouver, BC
V5T 4L3

Tel: (604) 872-7373 Fax: (604) 872-2622
Price: $11.95

ISBN/Order No: 0-921463-07-3/B91076

=| Japanese - An Appetizer

Author(s): Wakan, Naomi

General Description: Book encourages an appreciation of Japanese
culture and way of looking at the world through an interesting
examination of Japanese language in both spoken and written form.
Chapters highlight features of spoken Japanese, loanwords, kanji,
hiragana, katakana, and sentences. Not intended as a language
teaching text. Also suitable for Introductory Japanese 11.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Acquiring Information

Understanding Culture and Society

Grade Level:

K123 4| 5 6 7| 8 9 |10 | 11

12

o,o0,0/0 000

Year Recommended: 1992

Supplier: Pacific Rim Publishers
#302 - 130 East 15th Avenue
Vancouver, BC
V5T 4L3

Tel: (604) 872-7373 Fax: (604) 872-2622
Price: $19.95
ISBN/Order No: 0-921358-02-4/B-90088

Japanese for Everyone: A Functional

Approach To Daily Communication

Author(s): Nagara, Susumu

General Description: Comprehensive book rapidly takes students
from beginner's level Japanese to fluency. Each of the 27 lessons has
a dialogue, vocabulary list, open-ended and structured exercises,
grammatical explanations, and culture notes. Includes answer key.
Four accompanying 60-minute audiotapes have not been evaluated.

Audience: General
Gifted - could provide independent study opportunities for enrichment

Category: Teacher Resource

Curriculum Organizer(s): Acquiring Information
Communicating

Understanding Culture and Society

Grade Level:

K123 4| 5 6 7| 8 9 |10 | 11

12

Year Recommended: 1995

Supplier: Fitzhenry & Whiteside Ltd.
195 Allstate Parkway
Markham, ON
L3R 4T8

Tel: 1-800-387-9776 Fax: (905) 477-9179
Price: $43.95
ISBN/Order No: 0-87040-853-4
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

= oﬂx\\ Japanese Kana Card Curriculum Organizer(s): Communicating
A mﬂ
Grade Level:
General Description: Card game for two to five players reinforces Kil2k| 4] 56| 7] 8] 9]10]11]12
the recognition of hiragana. Set contains 51 game cards and seven ololololo

rule cards. Students take turns arranging the hiragana in Gojuonzu

form. Provides rules for six games in English and Japanese. Year Recommended: 1992

Individual cards feature romaji, hiragana, and katakana. May also be Supplier: Nihongo Circle

used for Introductory Japanese 11. 7 Pittsford Close

Audience: General Waterloo, ON
N2K 1V5

Category: Student, Teacher Resource
Tel: (519) 884-2228 Fax: (519) 884-9083

Price: $10.99

ISBN/Order No: (not available)

|| |E ]apanese Language and People Curriculum Organizer(s): Acquiring Information

Communicating

General Description: Comprehensive resource package consists of Understanding Culture and Society
videos of 10 BBC television programs, teacher's notes, student
coursebook, and five audio cassettes. Videos form a free-standing
introduction to Japanese language and culture and last about five
hours. They can be used to support this or any other core program

Grade Level:
K| 23| 4 5 6 7 8 9 | 10| 11 | 12
o,|o (oo

from grades 9-12. Course is divided into 50 lessons. Text uses a Year Recommended: 1995
communicative approach. Audio ?assettes contain a.pp‘roximate.ly Supplier: International Tele-Film Enterprises Ltd.
seven-and-a-half hours of model dialogues, pronunciation exercises, Suite #301, 5090 Explorer Drive
and listening exercises. Because of the denseness of the print and Missi
. . ] ississauga, ON
audio components, the entire package is recommended only for L4W 4T9
Introductory Japanese 11. There is almost exclusive use of romaji
throughout the text; teachers will need to supplement the text to Tel: 1-800-561-4300 Fax: (905) 629-1211

enable students to learn kana.

Caution: In Episode 6 there is a two-second side view of male nudity.
In Episode 5 there is a shot of an American student riding on the back of a
motorcycle without a helmet.

Audience: General

Category: Student, Teacher Resource Price: $349.00

ISBN/Order No: (not available)
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Japanese Society Today: Perspectives on Curriculum Organizer(s): Understanding Culture and Society

Tradition and Change

Author(s): Ishido, Kotaku; Myers, David, eds. Grade Level:

General Description: Book about contemporary Japanese society Kn1|(23| 4| 5| 6| 7| 8| 9|10 11| 12
consists of subjective essays by senior academics from Japan, oo
Australia, Europe, U.S.A., and New Zealand. Essays are grouped into Year Recommended: 1995

broad topics such as "Education”; "Tradition, Culture, and Heritage";

and "Changes in the Everyday Lifestyle of Average Japanese." Supplier: Central Queensland University Press

Useful as a reference for obtaining in-depth information. P.O. Box 1615
Rockhampton, Queensland, Australia
Audience: General 4701

Category: Professional Reference
Tel: 61-79-228 144 Fax: 61-79-228 151

Price: $14.95
ISBN/Order No: 1-875998-02-0

Kana Can Be Easy Curriculum Organizer(s): Communicating
Author(s): Ogawa, Kunihiko Grade Level:
General Description: Book provides assistance in learning to write K| 23| 4 5 6 7 8 9 | 10| 11 | 12
hiragana and katakana by suggesting ways in which the learner may 0|0
recognize, memorize, and produce each kana through pictorial Year Recommended: 1992

association. An appendix includes information on elaborations of

basic hiragana and katakana, as well as information on punctuation. Supplier:  Sophia Bookstore

725 Nelson Street
Vancouver, BC
Category: Student, Teacher Resource V6Z 2A8

Audience: General

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-7890-0517-8

Kanji and Kana: A Handbook and Curriculum Organizer(s): Communicating

Dictionary of the Japanese Writing

System
Author(s): Hadamitzky, Wolfgang; Spahn, Mark Grade Level:
General Description: This is a compact and comprehensive guide K1|23| 4| 5| 6| 7| 8|9 |10 11|12
to reading and writing Japanese. It provides an introductory ol/o|lo|lo|lo|lO|O
overview highlighting origin, writing, and usage of kana and kanji. Year Recommended: 1992

Listings of Jooyoo kanji include the 1945 basic characters, along with

their most important readings and definitions. Also suitable for Supplier:  Sophia Bookstore

Introductory Japanese 11. 725 Nelson Street
Vancouver, BC
Audience: General V6Z 2A8

Category: Professional Reference
Tel: (604) 684-4032 Fax: (604) 684-1683

Price: (not available)

ISBN/Order No: 0-8048-1373-6

B-22



RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

IEI KanjiWord Curriculum Organizer(s): Communicating

Grade Level:
K| 23| 4 5 6 7 8 9 | 10| 11 | 12
o,o|o|o|jo|og

General Description: Japanese-language word processing Windows

software. Users input in roman characters (romaji), which may be

changed to hiragana, katakana, or kanji. Contains a user-defineable
kanji conversion dictionary, an English-language spell checker, and Year Recommended: 1995

an English-Japanese dictionary. Includes a disk with 100 sample Supplier: Pacific Rim Publishers

Japanese documents, a user's guide, and a function key template. #302 - 130 East 15th Avenue

Also suitable for Introductory Japanese 11. Vancouver, BC

V5T 4L3
System requirements: Windows 3.1 or later; 4 Mb RAM (8 Mb
recommended); mouse; printer recommended. Tel: (604) 872-7373 Fax: (604) 872-2622
Audience: General
Gifted - word processing in Japanese offers enrichment opportunities
Category: Student, Teacher Resource Price: $279.00

ISBN/Order No: (not available)

o«\\ Karuta: A Game for Students of Japanese Curriculum Organizer(s): Communicating
A mn

Grade Level:
General Description: Card game based on the traditional Japanese Ki(23| 4| 5| 6| 7| 8| 9|10 11 12

game of Karuta consists of 60 reading cards and 60 picture cards that ololololo

can be used in various ways to reinforce the learning of hiragana.
. . . . . T Year Recommended: 1992
Each reading card is written in kana on one side and romaji with an

English translation on the other. Game rules are in both English and Supplier: Sophia Bookstore
Japanese. Also suitable for Introductory Japanese 11. 725 Nelson Street
Vancouver, BC

Audience: General V6Z 2A8

Category: Student, Teacher Resource
Tel: (604) 684-4032 Fax: (604) 684-1683

Price: (not available)

ISBN/Order No: (not available)

m Kcom2 Curriculum Organizer(s): Communicating

Grade Level:
K1 23| 4 5 6 7 8 9 | 10| 11 | 12
oyo (o (oo o

General Description: Japanese-language word processing Windows
software. Users input in roman characters (romaji), which may be
changed to hiragana, katakana, or kanji, as required. Includes a

user-defineable kanji conversion dictionary, English-language spell Year Recommended: 1995
checker, and English-Japanese dictionary. User's manual Supplier: Kureo Technology Ltd.
accompanies resource. Also suitable for Introductory Japanese 11. 303-3600 Gilmore Way
. . Burnaby, BC
System requirements: 386 or later; Windows 3.1 or later; 8 Mb RAM; V5G 4R8
10 Mb free disk space; Hayes modem/fax modem optional.
Audience: General Tel: (604) 433-7715 Fax: (604) 433-3393

Gifted - word processing in Japanese offers enrichment opportunities

Category: Student, Teacher Resource Price: $350.00

ISBN/Order No: (not available)
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Kenkyusha's Furigana English-Japanese Curriculum Organizer(s): Acquiring Information
Dictionary
General Description: Compact, portable dictionary covers 49 000 Grade Level:
headwords in a user-friendly manner. Provides furigana readings of Kn(23| 4| 5| 6| 7| 8| 9|10 11| 12
all kanji in hiragana above the kanji characters. Word entries are all 0|0 |0|Oo
in bold type to facilitate searches; definitions are concise but also Year Recommended: 1992

include idiomatic usages.
Supplier: Sophia Bookstore

Audience: General 795 Nelson Street
Category: Student, Teacher Resource Vancouver, BC
V6Z2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-7674-1172-6

IEI Kimono Curriculum Organizer(s): Acquiring Information
Communicating
Author(s): Sedunary, Michael; Burnham, Suzanne Understanding Culture and Society

General Description: Series comprises at each level a student text
Grade Level:

K123 4| 5| 6| 7| 8| 9|10 11|12
o,0|/0 00

and workbook, teacher's manual, and three audio cassettes. Level

One also includes a hiragana puzzle book. Resource supports the

communicative approach to second-language learning. Covers

reading and writing in hiragana and introduces katakana and kanji Year Recommended: 1995
characters. Lessons present language, culture, and concepts using Supplier: Weigl Educational Publishers Ltd.
colour cartoons and photos. 1902 - 11th Street SE
Audience: General Calgary, AB

T2G 3G2

Category: Student, Teacher Resource
Tel: 1-800-668-0766 Fax: (403) 233-7769

Price: (not available)

ISBN/Order No: (not available)
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Kodansha's Compact Kanji Guide Curriculum Organizer(s): Acquiring Information
General Description: Character dictionary provides a concise guide Grade Level:
to all 1945 Jooyoo kanji, including stroke order, On-Kun readings, and K1 23| 4 5 6 7 8 9 | 10| 11 | 12
English meanings. Includes some compounds selected for 0|0
practicality, usefulness, and timeliness. Provides radicals for each Year Recommended: 1992

kanji on the side of each page. Users must have a reading knowledge

of hiragana and katakana. Supplier: Fitzhenry & Whiteside Ltd.

195 Allstate Parkway
Audience: General Markham, ON
Category: Teacher Resource L3R 4T8

Tel: 1-800-387-9776 Fax: (905) 477-9179
or

Sophia Bookstore

725 Nelson Street

Vancouver, BC

V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-7700-1553-4

Let's Play Games in Japanese Curriculum Organizer(s): Communicating
Author(s): McGinnis; Nakayama; Yao Grade Level:
General Description: Book provides opportunities to develop oral, K123 4| 5| 6| 7| 8|9 10| 11|12
aural, reading, and writing skills through the use of partner or group Oololol o

games. It is organized into speaking and listening games, and reading
and writing games at beginner, intermediate, and advanced levels.
Includes instructions to the teacher. Also suitable for Introductory

Year Recommended: 1995
Supplier: Copp Clark Ltd.

Japanese 11. 2775 Matheson Boulevard East
Mississauga, ON
Audience: General LAW 4P7

Category: Teacher Resource
Tel: (905) 238-6074 Fax: (905) 238-6075

Price: $23.16

ISBN/Order No: 0-8442-8414-9

A Look Into ]apan Curriculum Organizer(s): Understanding Culture and Society
General Description: Pocket-size reference guide provides a brief Grade Level:
overview of various aspects of Japanese culture and life: traditional K1 23| 4 5 6 7 8 9 | 10| 11 | 12
culture, life and customs, food, and travel. Colour drawings ololololololo
enhance text. Japanese vocabulary is written primarily in romaji, Year Recommended: 1992

with occasional use of hiragana or katakana. Also suitable for

Introductory Japanese 11. Supplier: Sophia Bookstore

725 Nelson Street

Audience: General Vancouver, BC

Category: Student, Teacher Resource V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-533-01381-3
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|E| Lyric Language: Japanese

General Description: Audio cassette features songs in both English
and Japanese, with lively accompaniment and sound effects. Songs

teach new words, phrases, and proper pronunciation.
Accompanying lyric book provides the teacher with the words to the
songs in kanji and kana, romaji, and English.

Audience: General

Category: Teacher Resource

Curriculum Organizer(s): Communicating

Grade Level:
K| 23| 4 5 6 7 8 9 | 10| 11 | 12
o ad

Year Recommended: 1995

Supplier: Bonjour Books
Unit 2135, 11871 Horseshoe Way
Richmond, BC
V7A 5H5

Tel: 1-800-665-8002 Fax: (604) 274-2665

Price: $12.95

ISBN/Order No: 1-56015-230-3

Mangajin's Basic Japanese Through

Comics

General Description: Book comprises a collection of Japanese comic
strips organized to illustrate 24 basic language concepts. Each lesson
introduces the concept and illustrates its use through
black-and-white cartoon clips. Teachers will need to discuss the
phenomenon of manga in Japanese society and social attitudes such
as "Obartarian" and the use of "baka." Also suitable for Introductory
Japanese 11.

Audience: General

Category: Teacher Resource

Curriculum Organizer(s): Acquiring Information

Communicating
Experiencing Creative Works
Understanding Culture and Society

Grade Level:
K1|23| 4| 5| 6| 7| 8|9 |10 11|12
0o|0o

Year Recommended: 1995

Supplier: Raincoast Book Distribution
8680 Cambie Street
Vancouver, BC
V6P 6M9

Tel: (604) 323-7100 Fax: (604) 323-7109
Price: (not available)

ISBN/Order No: 0-9634335-1-2

Martin's Concise Japanese Dictionary:
English-Japanese, Japanese-English

Author(s): Martin, Samuel E., ed.

General Description: Book is a Japanese-English dictionary that
features more than 18 000 entries written in romanized Japanese and
kanji and kana. Along with definitions, sample phrases and
sentences help students to select the correct word. Although
compact, the font size is clear and easy to read. Also suitable for
Introductory Japanese 11.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Acquiring Information

Grade Level:
K| 23| 4 5 6 7 8 9 | 10| 11 | 12
gyo|(ojojojojo|o

Year Recommended: 1995

Supplier: Raincoast Book Distribution
8680 Cambie Street
Vancouver, BC
V6P 6M9

Tel: (604) 323-7100 Fax: (604) 323-7109

Price: $24.50
ISBN/Order No: 0-8048-1912-2
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Merriam Webster's Japanese-English Curriculum Organizer(s): Acquiring Information

Learner's Dictionary

General Description: Easy-to-use Japanese-English dictionary is a Grade Level:

comprehensive romanized dictionary. Key features include Kn(23| 4| 5| 6| 7| 8| 9|10 11| 12
vocabulary words selected for frequency of use, example sentences OO0 |0 O

and phrases with English translation, single alphabetical listing of all Year Recommended: 1995

vocabulary items, and visuals to supplement meaning. Includes a

guide to Japanese pronunciation and an outline of Japanese Supplier: Thomas Allen & Son Limited

grammar. Also suitable for Introductory Japanese 11. 390 Steelcase Road East
Markham, ON
Audience: General L3R 1G2

Category: Student, Teacher Resource
Tel: 1-800-387-4333 Fax: (905) 475-6747

Price: $42.95
ISBN/Order No: 0-87779-164-3

IEI Moshi Moshi Curriculum Organizer(s): Acquiring Information
Communicating
General Description: Two-level Australian language series Experiencing Creative Works
comprises a teacher's handbook, student book, teacher's print Understanding Culture and Society

resource package, and an audio cassette containing songs and

Grade Level:
material from the student book. Methodology of the series strongly —

K1|23| 4|5 | 6| 7| 8] 9)|10|11]12
o,o |00

supports communicative approach to language learning. Provides

many activities. Goals and objectives surpass the minimum learning

outcomes of the BC curriculum. Two other levels of this series are Year Recommended: 1995

also recommended: Niko Niko and Pera Pera. Please see separate Supplier: Educare

annotations for complete information. Also suitable for Introductory 3335 Oak Street

Japanese 11. Victoria, BC
V8X 1R2

Audience: General

Gifted - opportunities for extension and independent or group study
Tel: 1-800-561-2251 Fax: (250) 475-3239

or
Cheng & Tsui Co.
25 West Street
Boston, MA
02111

Category: Student, Teacher Resource

Tel: (617) 426-6074 Fax: (617) 426-3669

or
Weigl Educational Publishers Ltd.

1902 - 11th Street SE

Calgary, AB

T2G 3G2

Tel: 1-800-668-0766 Fax: (403) 233-7769

Price: (not available)

ISBN/Order No: (not available)
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

@ Multimedia Kanji Learning System: Curriculum Organizer(s): Acquiring Information
Kantaro, Volume 1 Communicating
General Description: Multimedia package consists of a CD-ROM Grade Level:
for Windows with 200 basic kanji, a textbook, and a user's guide. K1/ 23| 4| 5 6 7| 8 9 | 10 | 11 | 12
Topics include nature and physical objects, numbers and quantity, oo
basic words, complex kanji, family, directions, seasons, time, and so Year Recommended: 1995

on. Includes games and review. Textbook provides exercises and

review, reading, and writing practice to support the course. Supplier: Pacific Rim Publishers

#302 - 130 East 15th Avenue
System requirements: 386 or later; Windows 3.1 or later; 4 Mb RAM; Vancouver, BC
3 MB free disk space; CD-ROM drive; VGA display or later; sound V5T 4L3

card; graphics card; mouse.
Tel: (604) 872-7373 Fax: (604) 872-2622
Audience: General

Gifted - opportunities for independent practice and extension
LD - very easy to use

Category: Student, Teacher Resource Price: $129.00

ISBN/Order No: (not available)

Nihongo Daisuki! Japanese For Curriculum Organizer(s): Communicating

Children Through Games and Songs

Author(s): Hirate, Susan H.; Kawaura, Noriko Grade Level:

General Description: Manual is a useful resource for the beginning KA|(23| 4| 5| 6| 7| 8|9 /|10| 11| 12
year of a Japanese program. It emphasizes a communicative O

approach to learning Japanese. Reading and writing are not Year Recommended: 1992

introduced. Suggests lesson plans to cover 25 weeks. Offers a taste

of Japanese through games, songs, puppets, and related activities. Supplier: Bess Press

P.O. Box 22388
Honolulu, HI
96823

Caution: Song “Ten Little Indian Boys” is included and should be
adapted.

Audience: General

Tel: (808) 734-7159 Fax: (808) 732-3627
or

Sophia Bookstore

725 Nelson Street

Vancouver, BC

V6Z 2A8

Category: Teacher Resource

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 0-935848-82-7
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Nihongo: First Lessons in Kanji Curriculum Organizer(s): Communicating
General Description: This book is designed as a guide for beginning Grade Level:
learners of Japanese to learn kanji. It includes 500 kanji, most of K1 23| 4 5 6 7 8 9 | 10| 11 | 12
which may be considered as necessary for students of Ol o
elementary-level Japanese. Each character description and related Year Recommended: 1992

information are presented in both Japanese and English.
Supplier: Sophia Bookstore

Audience: General 725 Nelson Street

Gifted - appropriate for more advanced students Vancouver, BC

Category: Student, Teacher Resource V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-89358-033-7

= Nihongo No Kiso: ]apanese Kana Curriculum Organizer(s): Communicating
Workbook
General Description: Resource provides clear worksheets for Grade Level:
hiragana and katakana practice. Provides stroke order for each K1/ 2/3| 4| 5 6 7| 8 9 | 10 | 11 | 12
individual kana and practice for printing words and sentences. 0 0 0 0 0
Subsections contain a list of all letters, drills and exercises, hints and .
Year Recommended: 1992

suggestions, notes, and general exercises. Also suitable for

Introductory Japanese 11. Supplier: Sophia Bookstore

725 Nelson Street
Vancouver, BC
Category: Teacher Resource V6Z 2A8

Audience: General

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: (not available)

ISBN/Order No: 4-906224-28-8
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

Nihongo Notes 1: Speaking and Living Curriculum Organizer(s): Acquiring Information

in Japan Communicating
Understanding Culture and Society

Author(s): Mizutani, Osamo; Mizutani, Nobuko

- . . Grade Level:
General Description: Poc'ket-s1zed book exp}ams SL‘1btle nuances of K123 45 6] 78] 9 10 11]12
common Japanese expressions that are sometimes misunderstood by 0o
non-native speakers. It provides practical and often humorous
examples of proper and improper usage of more than 70 Japanese Year Recommended: 1995
words and phrases. When stock of this title is no longer available Supplier: Learning Resources Branch
from Learning Resources Branch, please direct orders to the Sophia 878 Viewfield Road
Bookstore. Victoria, BC
Audience: General V9A 4V1
Category: Professional Reference Tel: (250) 387-5331 Fax: (250) 387-1527

or
Sophia Bookstore
725 Nelson Street
Vancouver, BC
V6Z 2A8

Tel: (604) 684-4032 Fax: (604) 684-1683
Price: $19.00

ISBN/Order No: 4-7890-0068-0
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|E| Niko Niko

General Description: Two-level Australian series comprises a
teacher's handbook, teacher's print resource package, student book
for Stage B, and an audio cassette of songs and material from the
student book. Content matches or exceeds expectations of the BC
curriculum, but supplementation is required to meet the
orthography outcomes. Uses an activity-based approach to language
learning. Two other levels of this series are also recommended:
Moshi Moshi and Pera Pera. Please see the separate annotations for

complete information.

Caution: The song "Ten Little Indians” is on the audio cassette, and an
activity sheet based on this song depicts a sterotypical view of First
Nations people.

Audience: General

Gifted - opportunities for extension and independent or group study
LD - clear, simple language and text; supportive illustrations; clear
Japanese characters

Category: Student, Teacher Resource

Curriculum Organizer(s): Acquiring Information

Communicating
Experiencing Creative Works
Understanding Culture and Society

Grade Level:

KA

2/3

4 | 5|6 /|7|8|9|10 1112

g, o|jgjogpo

Year Recommended: 1995

Supplier: Educare

3335 Oak Street
Victoria, BC
V8X 1R2

Tel: 1-800-561-2251 Fax: (250) 475-3239
or

Cheng & Tsui Co.

25 West Street

Boston, MA

02111

Tel: (617) 426-6074 Fax: (617) 426-3669
or

Weigl Educational Publishers Ltd.

1902 - 11th Street SE

Calgary, AB

T2G 3G2

Tel: 1-800-668-0766 Fax: (403) 233-7769

Price: (not available)

ISBN/Order No: (not available)

NTC's Basic Japanese

Author(s): Williams, Lynn

General Description: Two-level American series comprises at each
level a teacher's manual, student text, and student workbook.
Teacher's manual contains aims and objectives and detailed lesson
plans to match the student books. Student text is organized around
broad functional topics that are suborganized into units. Each unit
introduces new, relevant language. There are vocabulary lists in
both kana and romaji followed by model dialogues, notes on language
points, and activities. Kana is introduced gradually throughout;
hiragana in Level 1; and katakana in Level 2. Workbook contains
further activities and exercises. Also suitable for Introductory
Japanese 11.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Acquiring Information

Communicating
Understanding Culture and Society

Grade Level:

K/

2/3

4 |5 6 7| 8 9 (10 | 11 | 12

o, g

Year Recommended: 1995

Supplier: Copp Clark Ltd.

2775 Matheson Boulevard East
Mississauga, ON
L4AW 4P7

Tel: (905) 238-6074 Fax: (905) 238-6075

Price: (not available)

ISBN/Order No: (not available)
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RECOMMENDED LEARNING RESOURCES * Japanese 5 to 12

|E_| Pera Pera Curriculum Organizer(s): Acquiring Information
Communicating

Experiencing Creative Works
Understanding Culture and Society

General Description: Australian series comprises a teacher's
handbook, student book, teacher's print resource package, and an

audio cassette containing songs and material from the student book.
Methodology strong] ts th icati ht Grade Level:

ethodology strongly supports the communicative approach to Kil2sl a5 6] 7819 101112
language learning. Provides many activities. Recommended as a 0

teacher resource, as goals and objectives surpass minimum learning

outcomes of B.C. curriculum. Two other levels of this series are also Year Recommended: 1995

recommended: Niko Niko and Moshi Moshi. Please see the separate Supplier: Educare
annotations for complete information. 3335 Oak Street
Audience: General Victoria, BC
Gifted - opportunities for extension and independent or group study V8X'1R2
Category: Teacher Resource Tel: 1-800-561-2251 Fax: (604) 475-3239
or
Cheng & Tsui Co.
25 West Street
Boston, MA
02111

Tel: (617) 426-6074 Fax: (617) 426-3669

or
Weigl Educational Publishers Ltd.

1902 - 11th Street SE

Calgary, AB

T2G 3G2

Tel: 1-800-668-0766 Fax: (403) 233-7769

Price: (not available)

ISBN/Order No: (not available)

= IEI Power Japanese Curriculum Organizer(s): Communicating
General Description: Award-winning multimedia CD-ROM for Grade Level:
. . . N K123 4| 5| 6| 7| 8| 9]|10| 11|12
Windows comprises an extensive beginning Japanese-language
course. Main topics are "Hiragana," "Katakana," "Grammar," U U U U
"Dialogues," and "Homestretch." It addresses kana readings, word Year Recommended: 1995
order, particle use, adjectives, and so on. Provides drills for practice. Supplier: BayWare Inc.
Inclufles learning strategy guide, dictionary, installation guide, 1660 S. Amphlet Blvd., Suite 128
exercise book, and small flashcards. May also be used for San Mateo, CA
Introductory Japanese 11. 94402
System requirements: 386 or later; Windows 3.1; 4 Mb RAM (8 Mb Tel: (415)-286-4481 Fax: (415)-578-1884

recommended); 7 Mb free disk space (16 Mb for floppy-disk version);
VGA/SVGA display adapter; mouse.

Audience: General
Gifted - opportunities for independent study

Category: Student, Teacher Resource Price: $159.00
ISBN/Order No: 1-883653-02-9/PJ5001-FG-001
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|E| Rapanese 1, 2, 3

General Description: Three audio cassettes totalling approximately
90 minutes teach pronunciation and rhythm in a musical way. Each
tape contains 11 or 12 songs that are first modelled slowly, acappella,
then recited with the background music. The songs become
increasingly difficult. Lyrics are printed on each cassette liner. Also
suitable for Introductory Japanese 11.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Communicating

Experiencing Creative Works

Grade Level:

K| 23| 4| 5 6 7| 8 9 | 10 | 11 | 12

o,o0(o0ojo0/00|0]|0

Year Recommended: 1992

Supplier: Bonjour Books
Unit 2135, 11871 Horseshoe Way
Richmond, BC
V7A 5H5

Tel: 1-800-665-8002 Fax: (604) 274-2665
Price: $12.95 each

ISBN/Order No: (not available)

Working Women: Personal and Social
Goals

General Description: Twenty-nine-minute colour video examines
the role of Japanese women by presenting the aspirations of three
women. Although marriage is still an important goal, many women
are no longer satisfied with traditional roles. Video portrays the
opportunities for and limitations of Japanese women in the
workplace.

Audience: General

Category: Student, Teacher Resource

Curriculum Organizer(s): Understanding Culture and Society

Grade Level:

K| 23| 4| 5 6 7| 8 9 |10 | 11 | 12

Year Recommended: 1995
Supplier: Canadian Learning Company Inc.

63 Mack Avenue

Scarborough, ON

MIL 1M5

Tel: (416) 691-9094 Fax: (416) 691-8833
Price: $89.95

ISBN/Order No: (not available)

Yookoso! An Invitation to Contemporary

Japanese

Author(s): Tohsaku, Yasu-Hiko

General Description: Grammar-oriented text, the first level of a
series for university students, comprises in-depth grammar
explanations; culture notes; and reading, writing, and skill-practice
exercises. Topics cover classmates, my town, everyday life, weather,
leisure activities, food, and shopping. Goals, objectives, and content
greatly surpass minimum learning outcomes of the B.C. curriculum.
Independent student use is not recommended, due to small font
size.

Audience: General

Category: Teacher Resource

Curriculum Organizer(s): Acquiring Information

Communicating
Understanding Culture and Society

Grade Level:

K1|23| 4| 5| 6| 7| 8|9 |10 11|12

Year Recommended: 1995

Supplier: McGraw-Hill Ryerson Ltd. (Ontario)
300 Water Street
Whitby, ON
L1IN 9B6

Tel: 1-800-565-5758 (orders only)
Fax: (905) 430-5020

Price: $59.95
ISBN/Order No: 0-07-072291-9
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APPENDIX C: CROSS-CURRICULAR INTERESTS

he three principles of learning stated

in the introduction of this Integrated

Resource Package (IRP) support
the foundation of The Kindergarten to Grade
12 Education Plan. They have guided all
aspects of the development of this document,
including the curriculum outcomes,
instructional strategies, assessment strategies,
and learning resource evaluations.

In addition to these three principles, the
Ministry of Education, Skills and Training
wants to ensure that education in British
Columbia is relevant, equitable, and
accessible to all learners. In order to meet the
needs of all learners, the development of each
component of this document has been guided
by a series of cross-curricular reviews. This
appendix outlines the key aspects of each of
these reviews. The information here is
intended to guide the users of this document
as they engage in school and classroom
organization and instructional planning and
practice.

The areas of cross-curricular interest are:

¢ Applied Focus in Curriculum

¢ Career Development

* English as a Second Language (ESL)
¢ Environment and Sustainability

* Aboriginal Studies

* Gender Equity

¢ Information Technology

* Media Education

* Multiculturalism and Anti-Racism
* Science-Technology-Society

* Special Needs

AvrprLIED Focus IN CURRICULUM

An applied focus combines the following
components in curriculum development,
consistent with the nature of each subject
area:

Learning Outcomes—expressed as
observable, measurable, and reportable
abilities or skills

Employability Skills—inclusion of
outcomes or strategies that promote skills
that will enable students to be successful
in the workplace (e.g., literacy, numeracy,
critical and creative thinking, problem
solving, technology, and information
management)

Contextual Learning—an emphasis on
learning by doing; the use of abstract ideas
and concepts, including theories, laws,
principles, formulae, rules, or proofs in a
practical context (e.g., home, workplace,
community)

Interpersonal Skills—inclusion of strategies
that promote co-operative activities and
teamwork

Career Development—inclusion of
appropriate connections to careers,
occupations, entrepreneurship, or the
workplace

An applied focus in all subjects and courses
promotes the use of practical applications to
demonstrate theoretical knowledge. Using
real-world and workplace problems and
situations as a context for the application

of theory makes school more relevant to
students’ needs and goals. An applied focus
strengthens the link between what students
need to know to function effectively in the
workplace or in postsecondary education
and what they learn in Kindergarten
through Grade 12.

Some examples of an applied focus in
different subjects are:

English Language Arts—increasing
emphasis on language used in everyday
situations and in the workplace, such as for
job interviews, memo and letter writing, word
processing, and technical communications
(including the ability to interpret technical
reports, manuals, tables, charts, and
graphics)
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Mathematics—more emphasis on skills
needed in the workplace, including
knowledge of probability and statistics, logic,
measurement theory, and problem solving

Science—more practical applications and
hands-on experience of science, such as
reducing energy waste in school or at home,
caring for a plant or animal in the classroom,
and using computers to produce tables and
graphs and for spreadsheets

Business Education—more emphasis on
real-world applications such as preparing
résumés and personal portfolios, participating
in groups to solve business communication
problems, using computer software to keep
records, and using technology to create and
print marketing material

Visual Arts—applying visual arts skills

to real-world design, problem solving, and
communications; exploring career
applications of visual arts skills;
experimenting with a variety of new
technologies to create images; and a new
emphasis on creating and understanding
images of social significance to the community
This summary is derived fromThe Kindergarten to

Grade 12 Education Plan (September 1994), and curriculum
documents from British Columbia and other jurisdictions.

CAREER DEVELOPMENT

Career development is an ongoing process
through which learners integrate their
personal, family, school, work, and
community experiences to facilitate

career and lifestyle choices.

Students develop:

¢ an open attitude toward a variety of
occupations and types of work

* an understanding of the relationship
between work and leisure, work and the
family, and work and one’s interests and
abilities

e an understanding of the role of technology
in the workplace and in daily life

* an understanding of the relationship
between work and learning

e an understanding of the changes taking
place in the economy, society, and the job
market

* an ability to construct learning plans and
reflect on the importance of lifelong learning

* an ability to prepare for multiple roles
throughout life

The main emphases of career development
are career awareness, career exploration,
career preparation, career planning, and
career work experience.

In the Primary Years

Career awareness promotes an open attitude
toward a variety of career roles and types of
work. Topics include:

e the role of work and leisure
e relationships among work, the family,
one’s personal interests, and one’s abilities

A variety of careers can be highlighted
through the use of in-class learning activities
that focus on the students themselves and
on a range of role models, including non-
traditional role models.

In Grades 4 to 8

The emphasis on self-awareness and career
awareness is continued. Topics include:

* interests, aptitudes, and possible future
goals

e technology in the workplace and in our
daily lives

e social, family, and economic changes

e future education options

e career clusters (careers that are related to
one another)

e lifestyles

¢ external influences on decision making
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Games, role-playing, drama, and appropriate
community volunteer experience can be used
to help students actively explore the world of
work. Field experiences in which students
observe and interview workers in their
occupational environments may also

be appropriate. These learning activities will
facilitate the development of interpersonal
communications and group problem-solving
skills needed in the workplace and in other
life situations.

In Grades 9 and 10

The emphasis is on providing students

with opportunities to prepare for and make
appropriate and realistic decisions. In
developing their student learning plans, they
will relate self-awareness to their goals and
aspirations. They will also learn many basic
skills and attitudes that are required for an
effective transition into adulthood. This will
assist in preparing them to be responsible
and self-directed throughout their lives.
Topics include:

* entrepreneurial education

* employability skills (e.g., how to find and
keep a job)

e the importance of lifelong education and
career planning

e involvement in the community

e the many different roles that an individual
can play throughout life

e the dynamics of the working world (e.g.,
unions, unemployment, supply and
demand, Pacific Rim, free trade)

The examination of personal interests and
skills through a variety of career exploration
opportunities (e.g., job shadowing) is
emphasized at this level. Group discussion
and individual consultation can be used to
help students examine and confirm their
personal values and beliefs.

In Grades 11 and 12

Career development in these grades is
focussed more specifically on issues related
to the world of work. These include:

¢ dynamics of the changing work force and
changing influences on the job market
(e.g., developing technology and economic
trends)

* job-keeping and advancement skills
(interpersonal skills needed in the
workplace, employment standards)

e occupational health issues and accessing
health support services

e funding for further education

¢ alternative learning strategies and
environments for different life stages

* mandatory work experience (minimum
30 hours)

Work Experience

Work experience provides students with
opportunities to participate in a variety of
workplace situations to help prepare them
for the transition to a work environment.
Work experience also provides students with
opportunities to:

e connect what they learn in school with the
skills and knowledge needed in the
workplace and society in general

e experience both theoretical and applied
learning, which is part of a broad liberal
education

e explore career directions identified in their
Student Learning Plans

Descriptions of career development are drawn

from the ministry's Career Developer’s Handbook,
Guidelines for the Kindergarten to Grade 12 Education
Plan, Implementation Resource, Part 1, and the Career and
Personal Planning 8 to 12 IRP (1997).

C-5



APPENDIX C: CROSS-CURRICULAR INTERESTS

ENGLISH AS A SECOND LANGUAGE (ESL)

ESL assistance is provided to students whose
use of English is sufficiently different from
standard English to prevent them from
reaching their potential. Many students
learning English speak it quite fluently and
seem to be proficient. School, however,
demands a more sophisticated version of
English, both in reading and writing. Thus
even fluent speakers might require ESL to
provide them with an appropriate language
experience that is unavailable outside the
classroom. ESL is a transitional service rather
than a subject. Students are in the process of
learning the language of instruction and, in
many cases, the content matter of subjects
appropriate to their grade level. Thus ESL
does not have a specific curriculum. The
provincial curriculum is the basis of much of
the instruction and is used to teach English
as well as individual subject areas. It is the
methodology, the focus, and the level of
engagement with the curriculum that
differentiates ESL services from other

school activities.

Students in ESL

Nearly 10% of the British Columbia school
population is designated as ESL students.
These students come from a diversity of
backgrounds. Most are recent immigrants to
British Columbia. Some are Canadian-born
but have not had the opportunity to learn
English before entering the primary grades.
The majority of ESL students have a well-
developed language system and have had
similar schooling to that of British Columbia-
educated students. A small number, because
of previous experiences, are in need of basic
support such as literacy training, academic
upgrading, and trauma counselling.

Teachers may have ESL students at any level
in their classes. Many ESL students are
placed in subject-area classes primarily for
the purpose of contact with English-speaking
peers and experience with the subject and
language. Other ESL students are wholly
integrated into subject areas. A successful
integration takes place when the student has
reached a level of English proficiency and
background knowledge in a subject to be
successful with a minimum of extra support.

Optimum Learning Environment

The guiding principle for ESL support is the
provision of a learning environment where
the language and concepts can be
understood by students.

Good practices to enhance learning include:

e using real objects and simple language at
the beginning level

e taking into consideration other cultural
backgrounds and learning styles at any
level

e providing adapted (language-reduced)
learning materials

* respecting a student’s “silent period”
when expression does not reflect the level
of comprehension

¢ allowing students to practise and
internalize information before giving
detailed answers

e differentiating between form and content
in student writing

e keeping in mind the level of demand
placed on students

“”

This summary is drawn from Supporting Learners

of English: Information for School and District
Administrators, RB0032, 1993, and ESL Policy Discussion
Paper (Draft), Social Equity Branch, December 1994.
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ENVIRONMENT AND SUSTAINABILITY

Environmental education is defined as a way
of understanding how humans are part of
and influence the environment. It involves:

e students learning about their connections to
the natural environment through all subjects

e students having direct experiences in
the environment, both natural and
human-built

¢ students making decisions about and
acting for the environment

The term sustainability helps to describe
societies that “promote diversity and do not
compromise the natural world for any
species in the future.”

Value of Integrating Environment
and Sustainability Themes

Integrating “environment and sustainability”
themes into the curriculum helps students
develop a responsible attitude toward caring
for the earth. Students are provided with
opportunities to identify their beliefs and
opinions, reflect on a range of views, and
ultimately make informed and responsible
choices.

Some guiding principles that support
the integration of “environment and
sustainability” themes in subjects from
Kindergarten to Grade 12 include:

* Direct experience is the basis of learning.

* Responsible action is integral to, and a
consequence of, environmental education.

e Life on Earth depends on, and is part of,
complex systems.

e Human decisions and actions have
environmental consequences.

¢ Environmental awareness enables students
to develop an aesthetic appreciation of the
environment.

e The study of the environment enables
students to develop an environmental
ethic.

This summary is derived from Environmental Concepts
in the Classroom: A Guide for Teachers, Ministry of
Education, 1995.

ABORIGINAL STUDIES

Aboriginal studies focus on the richness
and diversity of Aboriginal cultures and
languages. These cultures and languages are
examined within their own unique contexts
and within historical, contemporary, and
future realities. Aboriginal studies are based
on a holistic perspective that integrates the
past, present, and future. Aboriginal peoples
are the original inhabitants of North
America and live in sophisticated,
organized, and self-sufficient societies. The
First Nations constitute a cultural mosaic as
rich and diverse as that of Western Europe,
including different cultural groups (e.g.,
Nisga’a, KwaKwaka"Wakw, Nlaka'pamux,
Secwepemc, Skomish, Tsimshian). Each is
unique and has a reason to be featured in the
school system. The First Nations of British
Columbia constitute an important part of the
historical and contemporary fabric of the
province.

Value of Integrating Aboriginal Studies

¢ First Nations values and beliefs are
durable and relevant today.

e There is a need to validate and
substantiate First Nations identity.

* First Nations peoples have strong, dynamic,
and evolving cultures that have adapted to
changing world events and trends.

e There is a need to understand similarities
and differences among cultures to create
tolerance, acceptance, and mutual respect.
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¢ There is a need for informed, reasonable
discussion and decision making regarding
First Nations issues, based on accurate
information (for example, as modern
treaties are negotiated by Canada, British
Columbia, and First Nations).

In studying First Nations, it is expected that
students will:

¢ demonstrate an understanding and
appreciation for the values, customs, and
traditions of First Nations peoples

* demonstrate an understanding of and
appreciation for unique First Nations
communications systems

e demonstrate a recognition of the importance
of the relationship between First Nations
peoples and the natural world

¢ recognize dimensions of First Nations art
as a total cultural expression

* give examples of the diversity and
functioning of the social, economic, and
political systems of First Nations peoples
in traditional and contemporary contexts

e describe the evolution of human rights
and freedoms as they pertain to First
Nations peoples

Some examples of curriculum integration
include:

Visual Arts—comparing the artistic styles
of two or more First Nations cultures

English Language Arts—analysing
portrayals and images of First Nations
peoples in various works of literature

Home Economics—identifying forms of
food, clothing, and shelter in past and
contemporary First Nations cultures

Technology Education—describing the
sophistication of traditional First Nations
technologies (e.g., bentwood or kerfed boxes,
weaving, fishing gear)

Physical Education—participating in and
developing an appreciation for First Nations
games and dances

This summary is derived from First Nations Studies:
Curriculum Assessment Framework (Primary Through
Graduation), Aboriginal Education Branch, 1992, and

B.C. First Nations Studies 12 Curriculum, Aboriginal
Education Branch, 1994.

GENDER EQuiTy

Gender-equitable education involves the
inclusion of the experiences, perceptions,
and perspectives of girls and women, as well
as boys and men, in all aspects of education.
It will initially focus on girls in order to
redress historical inequities. Generally, the
inclusive strategies, which promote the
participation of girls, also reach boys who
are excluded by more traditional teaching
styles and curriculum content.

Principles of Gender Equity in Education

e All students have the right to a learning
environment that is gender equitable.

¢ All education programs and career
decisions should be based on a student’s
interest and ability, regardless of gender.

¢ Gender equity incorporates a
consideration of social class, culture,
ethnicity, religion, sexual orientation,
and age.

¢ Gender equity requires sensitivity,
determination, commitment, and vigilance
over time.

e The foundation of gender equity is
co-operation and collaboration among
students, educators, education
organizations, families, and members
of communities.

C-8



APPENDIX C: CROSS-CURRICULAR INTERESTS

General Strategies for
Gender-Equitable Teaching

* Be committed to learning about and
practising equitable teaching.

¢ Use gender-specific terms to market
opportunities—for example, if a
technology fair has been designed to
appeal to girls, mention girls clearly and
specifically. Many girls assume that
gender-neutral language in non-traditional
fields means boys.

* Modify content, teaching style, and
assessment practices to make non-
traditional subjects more relevant and
interesting for female and male students.

e Highlight the social aspects and usefulness
of activities, skills, and knowledge.

¢ Comments received from female students
suggest that they particularly enjoy
integrative thinking; understanding
context as well as facts; and exploring
social, moral, and environmental impacts
of decisions.

* When establishing relevance of material,
consider the different interests and life
experiences that girls and boys may have.

* Choose a variety of instructional strategies
such as co-operative and collaborative
work in small groups, opportunities for
safe risk taking, hands-on work, and
opportunities to integrate knowledge and
skills (e.g., science and communication).

¢ Provide specific strategies, special
opportunities, and resources to encourage
students to excel in areas of study in
which they are typically under-
represented.

¢ Design lessons to explore many
perspectives and to use different sources
of information; refer to female and male
experts.

e Manage competitiveness in the classroom,
particularly in areas where male students
typically excel.

e Watch for biasses (e.g., in behaviour or
learning resources) and teach students
strategies to recognize and work to
eliminate inequities they observe.

* Be aware of accepted gender-bias practices
in physical activity (e.g., in team sport,
funding for athletes, and choices in
physical education programs).

* Do not assume that all students are
heterosexual.

e Share information and build a network of
colleagues with a strong commitment to
equity.

* Model non-biassed behaviour: use
inclusive, parallel, or gender-sensitive
language; question and coach male and
female students with the same frequency,
specificity, and depth; allow quiet students
sufficient time to respond to questions.

* Have colleagues familiar with common
gender biasses observe your teaching and
discuss any potential bias they may
observe.

* Be consistent over time.

This summary is derived from the preliminary Report

of the Gender Equity Advisory Committee, received by the

Ministry of Education in February 1994, and from a
review of related material.

INFORMATION TECHNOLOGY

Information technology is the use of tools
and electronic devices that allow us to create,
explore, transform, and express information.

Value of Integrating Information Technology

As Canada moves from an agricultural and
industrial economy to the information age,
students must develop new knowledge,
skills, and attitudes. The information
technology curriculum has been developed
to be integrated into all new curricula to
ensure that students know how to use
computers and gain the technological
literacy demanded in the workplace.
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In learning about information technology,
students acquire skills in information
analysis and evaluation, word processing,
database analysis, information management,
graphics, and multimedia applications.
Students also identify ethical and social
issues arising from the use of information
technology.

With information technology integrated into
the curriculum, students will be expected to:

* demonstrate basic skills in handling
information technology tools

¢ demonstrate an understanding of
information technology structure and
concepts

e relate information technology to personal
and social issues

¢ define a problem and develop strategies
for solving it

* apply search criteria to locate or send
information

¢ transfer information from external sources

e evaluate information for authenticity and
relevance

e arrange information in different patterns
to create new meaning

¢ modify, revise, and transform information

e apply principles of design affecting the
appearance of information

¢ deliver a message to an audience using
information technology

The curriculum organizers are:

* Foundations—provides the basic physical
skills and intellectual and personal
understanding required to use information
technology, as well as self-directed
learning skills and socially responsible
attitudes

® Process—allows students to select,
organize, and modify information to solve
problems

* Presentation—provides students with an
understanding of how to communicate
ideas effectively using a variety of
information technology tools

This information is derived from the Information
Technology K to 12 curriculum.

Mebpia EpucaTioN

Media education is a multidisciplinary and
interdisciplinary approach to the study of
media. Media education deals with key
media concepts and focusses on broad
issues such as the history and role of media
in different societies and the social, political,
economic, and cultural issues related to the
media. Instead of addressing the concepts in
depth, as one would in media studies, media
education deals with most of the central
media concepts as they relate to a variety

of subjects.

Value of Integrating Media Education

Popular music, TV, film, radio, magazines,
computer games, and information services—
all supplying media messages—are
pervasive in the lives of students today.
Media education develops students” abilities
to think critically and independently about
issues that affect them. Media education
encourages students to identify and examine
the values contained in media messages. It
also cultivates the understanding that these
messages are produced by others to inform,
persuade, and entertain for a variety of
purposes. Media education helps students
understand the distortions that may result
from the use of particular media practices
and techniques.

All curriculum areas provide learning
opportunities for media education. It is
not taught as a separate curriculum.
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The key themes of media education are:

e media products (purpose, values,
representation, codes, conventions,
characteristics, production)

¢ audience interpretation and influence
(interpretation, influence of media on
audience, influence of audience on media)

* media and society (control, scope)

Examples of curriculum integration include:

English Language Arts—critiquing
advertising and examining viewpoints

Visual Arts—analysing the appeal of an
image by age, gender, status, and other
characteristics of the target audience

Personal Planning—examining the influence
of the media on body concepts and healthy
lifestyle choices

Drama—critically viewing professional and
amateur theatre productions, dramatic films,
and television programs to identify purpose

Social Studies—comparing the depiction of
First Nations in the media over time

This summary is derived from A Cross-Curricular
Planning Guide for Media Education, prepared by the

Canadian Association for Media Education for the
Curriculum Branch in 1994.

MULTICULTURALISM AND ANTI-RAcCISM
EpucaTtioN

Multiculturalism Education

Multiculturalism education stresses the
promotion of understanding, respect, and
acceptance of cultural diversity within our
society.

Multiculturalism education involves:

* recognizing that everyone belongs to a
cultural group
* accepting and appreciating cultural

diversity as a positive feature of our society

e affirming that all ethnocultural groups are
equal within our society

 understanding that multiculturalism
education is for all students

* recognizing that similarities across
cultures are much greater than differences
and that cultural pluralism is a positive
aspect in our society

e affirming and enhancing self-esteem
through pride in heritage, and providing
opportunities for individuals to appreciate
the cultural heritage of others

¢ promoting cross-cultural understanding,
citizenship, and racial harmony

Anti-Racism Education

Anti-racism education promotes the
elimination of racism through identifying and
changing institutional policies and practices
as well as identifying individual attitudes and
behaviours that contribute to racism.

Anti-racism education involves:

* proposing the need to reflect on one’s own
attitudes about race and anti-racism

* understanding what causes racism in order
to achieve equality

e identifying and addressing racism at both
the personal and institutional level

* acknowledging the need to take individual
responsibility for eliminating racism

¢ working toward removing systemic
barriers that marginalize groups of people

¢ providing opportunities for individuals to
take action to eliminate all forms of racism,
including stereotypes, prejudice, and
discrimination

Value of Integrating Multiculturalism
and Anti-Racism Education

Multiculturalism and anti-racism education
provides learning experiences that promote
strength through diversity and social,
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economic, political, and cultural equity.
Multiculturalism and anti-racism education
gives students learning experiences that are
intended to enhance their social, emotional,
aesthetic, artistic, physical, and intellectual
development. It provides learners with the
tools of social literacy and skills for effective
cross-cultural interaction with diverse
cultures. It also recognizes the importance
of collaboration between students, parents,
educators, and communities working toward
social justice in the education system.

The key goals of multiculturalism and
anti-racism education are:

e to enhance understanding of and respect
for cultural diversity

¢ to increase creative intercultural
communication in a pluralistic society

¢ to provide equal opportunities for
educational achievement by all learners,
regardless of culture, national origin,
religion, or social class

* to develop self-worth, respect for oneself
and others, and social responsibility

¢ to combat and eliminate stereotyping,
prejudice, discrimination, and other forms
of racism

* to include the experiences of all students
in school curricula

Examples of curriculum integration include:

Fine Arts—identifying ways in which the
fine arts portray cultural experiences

Humanities—identifying similarities and
differences within cultural groups’ lifestyles,
histories, values, and beliefs

Mathematics or Science—recognizing that
individuals and cultural groups have used
both diverse and common methods to
compute, to record numerical facts, and

to measure

Physical Education—developing an
appreciation of games and dances from diverse
cultural groups

This summary is derived from Multicultural and Anti-
Racism Education —Planning Guide (Draft), developed by
the Social Equity Branch in 1994.

SCIENCE-TECHNOLOGY-SOCIETY

Science-Technology-Society (STS) addresses our
understanding of inventions and discoveries and
of how science and technology affect the well-
being of individuals and our global society.

The study of STS includes:

e the contributions of technology to
scientific knowledge and vice versa
e the notion that science and technology
are expressions of history, culture, and
a range of personal factors
e the processes of science and technology such
as experimentation, innovation, and invention
e the development of a conscious awareness of
ethics, choices, and participation in science
and technology

Value of Integrating STS

The aim of STS is to enable learners to investigate,
analyse, understand, and experience the
dynamic interconnection of science,
technology, and human and natural systems.

The study of STS in a variety of subjects gives
students opportunities to:

¢ discover knowledge and develop skills to
foster critical and responsive attitudes
toward innovation

* apply tools, processes, and strategies for
actively challenging emerging issues

* identify and consider the evolution of
scientific discovery, technological change,
and human understanding over time, in the
context of many societal and individual
factors

C-12



APPENDIX C: CROSS-CURRICULAR INTERESTS

¢ develop a conscious awareness of personal
values, decisions, and responsible actions
about science and technology

* explore scientific processes and
technological solutions

* contribute to responsible and creative
solutions using science and technology

The organizing principles of STS are: Human
and Natural Systems, Inventions and
Discoveries, Tools and Processes, Society and
Change. Each organizer may be developed
through a variety of contexts, such as the
economy, the environment, ethics, social
structures, culture, politics, and education.
Each context provides a unique perspective
for exploring the critical relationships that
exist and the challenges we face as individuals
and as a global society.

Examples of curriculum integration include:

Visual Arts—recognizing that demands
generated by visual artists have led to the
development of new technologies and
processes (e.g., new permanent pigments,
fritted glazes, drawing instruments)

English Language Arts—analysing the
recent influence of technologies on listening,
speaking, and writing (e.g., CDs, voice mail,
computer-generated speech)

Physical Education—studying how
technology has affected our understanding
of the relationship between activity and
well-being

This summary is derived from Science-Technology-Society —
A Conceptual Framework, Curriculum Branch, 1994.

SreciaL NEEDS

Students with special needs have disabilities
of an intellectual, physical, sensory, emotional,
or behavioural nature; or have learning
disabilities; or have exceptional gifts or talents.

All students can benefit from an inclusive
learning environment that is enriched by the
diversity of the people within it. Opportunities
for success are enhanced when provincial
learning outcomes and resources are
developed with regard for a wide range of
student needs, learning styles, and modes

of expression.

Educators can assist in creating more
inclusive learning environments by
introducing the following:

e activities that focus on development
and mastery of foundational skills (basic
literacy)

* arange of co-operative learning activities
and experiences in the school and
community, including the application of
practical, hands-on skills in a variety of
settings

¢ references to specialized learning
resources, equipment, and technology

e ways to accommodate special needs (e.g.,
incorporating adaptations and extensions
to content, process, product, pacing, and
learning environment; suggesting
alternative methodologies or strategies;
making references to special services)

e avariety of ways, other than through
paper-and-pencil tasks, for students to
demonstrate learning (e.g., dramatizing
events to demonstrate understanding of
a poem, recording observations in science
by drawing or by composing and
performing a music piece)

e promotion of the capabilities and
contributions of children and adults
with special needs

* participation in physical activity

All students can work toward achievement
of the provincial learning outcomes. Many
students with special needs learn what all
students are expected to learn. In some cases
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the student’s needs and abilities require that

education programs be adapted or modified.

A student’s program may include regular
instruction in some subjects, modified
instruction in others, and adapted
instruction in still others. Adaptations and
modifications are specified in the student’s
Individual Education Plan (IEP).

Adapted Programs

An adapted program addresses the learning
outcomes of the prescribed curriculum but
provides adaptations so the student can
participate in the program. These
adaptations may include alternative formats
for resources (e.g., braille, books-on-tape),
instructional strategies (e.g., use of
interpreters, visual cues, learning aids), and
assessment procedures (e.g., oral exams,
additional time). Adaptations may also be
made in areas such as skill sequence, pacing,
methodology, materials, technology,
equipment, services, and setting. Students
on adapted programs are assessed using the
curriculum standards and can receive full
credit.

Modified Programs

A modified program has learning outcomes
that are substantially different from the
prescribed curriculum and specifically
selected to meet the student’s special needs.
For example, a Grade 5 student in language
arts may be working on recognizing common
signs and using the telephone, or a secondary
student could be mapping the key features of
the main street between school and home. A
student on a modified program is assessed in
relation to the goals and objectives
established in the student’s IEP.
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APPENDIX D: ASSESSMENT AND EVALUATION ® Introduction

rescribed learning outcomes,
expressed in measurable terms,
provide the basis for the development

of learning activities, and assessment and
evaluation strategies. After a general
discussion of assessment and evaluation, this
appendix uses sample evaluation plans to
show how activities, assessment, and
evaluation might come together in a particular
Japanese program.

ASSESSMENT AND EVALUATION

Assessment is the systematic gathering of
information about what students know, are
able to do, and are working toward.
Assessment methods and tools include:
observation, student self-assessments, daily
practice assignments, quizzes, samples of
student work, pencil-and-paper tests, holistic
rating scales, projects, oral and written
reports, performance reviews, and portfolio
assessments.

Student performance is evaluated from the
information collected through assessment
activities. Teachers use their insight,
knowledge about learning, and experience
with students, along with the specific criteria
they establish, to make judgments about
student performance in relation to prescribed
learning outcomes.

Students benefit most when evaluation is
provided on a regular, ongoing basis. When
evaluation is seen as an opportunity to
promote learning rather than as a final
judgment, it shows learners their strengths
and suggests how they can develop further.
Students can use this information to redirect
efforts, make plans, and establish future
learning goals.

Evaluation may take different forms,
depending on the purpose.

e Criterion-referenced evaluation should be
used to evaluate student performance in
classrooms. It is referenced to criteria based
on learning outcomes described in the
provincial curriculum. The criteria reflect a
student’s performance based on specific
learning activities. When a student’s
program is substantially modified,
evaluation may be referenced to individual
goals. These modifications are recorded in
an Individual Education Plan (IEP).

Norm-referenced evaluation is used for
large-scale system assessments; it is not to
be used for classroom assessment. A
classroom does not provide a large enough
reference group for a norm-referenced
evaluation system. Norm-referenced
evaluation compares student achievement
to that of others rather than comparing how
well a student meets the criteria of a
specified set of learning outcomes.

CRITERION-REFERENCED EVALUATION

In criterion-referenced evaluation, a student’s
performance is compared to established
criteria rather than to the performance of other
students. Evaluation referenced to prescribed
curriculum requires that criteria are
established based on the learning outcomes
listed under the curriculum organizers for
Japanese 5 to 12.

Criteria are the basis of evaluating student
progress; they identify the critical aspects of a
performance or a product that describe in
specific terms what is involved in meeting the
learning outcomes. Criteria can be used to
evaluate student performance in relation to
learning outcomes. For example, weighting
criteria, using rating scales, or performance
rubrics (reference sets) are three ways that
student performance can be evaluated using
criteria.
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Samples of student performance should Where a student’s performance is not a
reflect learning outcomes and identified product, and therefore not reproducible, a
criteria. The samples clarify and make description of the performance sample
explicit the link between evaluation and should be provided.

learning outcomes, criteria, and assessment.

Criterion-referenced evaluation may be based on these steps:

Step 1 » lIdentify the expected learning outcomes (as stated in this Integrated Resource
Package).

Step 2 » Identify the key learning objectives for instruction and learning.

Step 3 » Establish and set criteria. Involve students, when appropriate, in establishing
criteria.

Step 4 » Plan learning activities that will help students gain the knowledge or skills
outlined in the criteria.

Step 5 » Prior to the learning activity, inform students of the criteria against which their
work will be evaluated.

Step 6 » Provide examples of the desired levels of performance.

Step 7 » Implement the learning activities.

Step 8 » Use various assessment methods based on the particular assignment and student.
Step 9 » Review the assessment data and evaluate each student’s level of performance or

quality of work in relation to criteria.

Step 10 » Where appropriate or necessary, assign a letter grade that indicates how well the
criteria are met.

Step 11 » Report the results of the evaluations to students and parents.
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he samples in this section show how a

teacher might link criteria to learning

outcomes. Each sample is based on
prescribed learning outcomes taken from one
or more organizers. The samples provide
background information to explain the
classroom context; suggested instruction
tasks and strategies; the tools and methods
used to gather assessment information; and
the criteria used to evaluate student
performance.

How THE SAMPLES ARE ORGANIZED

There are five parts to each sample:

e identification of the prescribed learning
outcomes

® overview

¢ planning for assessment and evaluation

* defining the criteria

¢ assessing and evaluating student
performance

Prescribed Learning Outcomes

This part identifies the organizer or
organizers and the specific prescribed
learning outcomes selected for the sample.

Overview

This is a summary of the key features of the
sample.

Planning for Assessment and Evaluation

This part outlines:

* background information to explain the
classroom context

¢ instructional tasks

e the opportunities that students were given
to practise learning

e the feedback and support that was offered
students by the teacher

e the ways in which the teacher prepared
students for the assessment

Defining the Criteria

This part illustrates the specific criteria
(based on prescribed learning outcomes), the
assessment task, and various reference sets.

Assessing and Evaluating Student
Performance

This part includes:

¢ assessment tasks or activities

e the support that the teacher offered
students

e tools and methods used to gather the
assessment information

e the way the criteria were used to evaluate
the student performance

EVALUATION SAMPLES

The samples on the following pages illustrate
how a teacher might apply criterion-
referenced evaluation in Japanese 5 to 12.

¢ Sample 1: Grade 5
Clothing
(Page D-8)

Sample 2: Grade 7
Stories and Celebrations
(Page D-11)

Sample 3: Grade 9
Self and Family
(Page D-15)

Sample 4: Grade 10
Shopping
(Page D-19)

Sample 5: Grade 11
Location, Position, and Direction
(Page D-22)

Sample 6: Grade 12
Gift Giving and Receiving
(Page D-29)
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v SampriLE 1: GRADE 5

Topic: Clothing

Prescribed Learning Outcomes:
Communicating

It is expected that students will:

¢ ask and respond to simple questions

Acquiring Information
It is expected that students will:

¢ locate information from age-appropriate
Japanese-language resources to complete
authentic tasks

¢ convey acquired information in oral and
visual forms, and to some extent in writing
using some words and short phrases in
romaji

Understanding Culture and Society
It is expected that students will:

¢ identify key vocabulary related to some
characteristics of Japanese culture and
society

¢ identify and demonstrate an
understanding of some cultural elements
of Japan

OVERVIEW

This three-week unit explored traditional
Japanese clothing. Students developed
vocabulary associated with clothing, had
opportunities to ask and respond to simple
questions, and examined details and
traditions associated with Japanese clothing.
Assessment was based on posters that
students in pairs created and presented.

PLANNING FOR ASSESSMENT AND EVALUATION

Students engaged in a variety of activities to
build vocabulary, practised asking questions
and responding, and gained an awareness of
aspects of Japanese culture. The goals for each
day were discussed with students. The
teacher highlighted the importance of
participating and demonstrating an open
attitude.

* Students viewed videos, slides, posters,
photographs, and other illustrations
showing a variety of formal and informal
traditional Japanese clothing and
accessories. As a class, students then
brainstormed lists of specific features they
noticed and questions they wanted to
explore.

e Students tried on and experimented with
wearing a variety of Japanese formal
(kimono) and informal (yukata) wear and
accessories. The teacher demonstrated how
to correctly wear certain apparel and talked
about traditions surrounding the clothing.
Students added to their personal
dictionaries vocabulary and diagrams
related to Japanese clothing.

* Students observed and closely examined
traditional clothing as represented in
traditional Japanese block art. They then
replicated pictures of traditional clothing
using a similar style.

¢ Using Japanese magazines, students also
created clothing collages around a theme or
category of clothing.

e Throughout the unit, the teacher reviewed
vocabulary, and students added words and
pictures to their personal dictionaries.
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e The teacher introduced students to stems
such as Nan desu ka? (What is that?)
desu.(Itisa—____)
Students answered using nouns for clothing
and apparel. Students practised using
pictures or items of clothing for questions
and responses.

¢ Students worked in pairs to create posters
showing what they had learned about
traditional clothing. They presented the
posters orally to the class, using a question-
and-answer format.

DEFINING THE CRITERIA

The teacher reviewed the learning outcomes
and goals for this unit, explained the
requirements of the tasks, and discussed the
following key criteria.

Poster

¢ information is complete and relevant
e includes a variety of traditional clothing
from different categories

e purpose of clothing is detailed and
explained

e diagrams show specific features and
characteristics

¢ logically organized and clearly presented

Oral Presentation

¢ practised structures are used correctly

¢ includes a variety of vocabulary for
clothing

e pronunciation is approximate (message is
generally understandable)

e attempts to self-correct

e uses non-verbal gestures to help convey
meaning

e listens attentively to other students

ASSESSING AND EVALUATING STUDENT
PERFORMANCE

The teacher used rating scales based on the
criteria to assess student performance. The
teacher and students discussed the criteria
and rating scales before the evaluation.

Poster

Rating Criteria

Outstanding Meets all criteria. Goes beyond the basic requirements to
demonstrate additional learning (e.g., includes vocabulary beyond the
practised list, uses romaji to identify clothing, features interesting or
unusual details, labels include explanation or analysis).

Good Complete and accurate. Uses the structures and vocabulary provided
to present required information. Includes a wide variety of clothing.

Satisfactory Meets the requirements. Clothing is mostly from limited categories.
May omit some information or make errors (e.g., labels or matches
to diagram are incorrect or incomplete).

Not Met

Requirements May be incomplete, inappropriate, or incomprehensible.
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Oral Presentation
Rating Criteria

Outstanding The student presents the required information, typically reciting
carefully rehearsed expressions and structures, and may include an
introductory or concluding phrase. The student clearly makes an
attempt to speak Japanese.The result is somewhat understandable,
although it may take some effort on the part of the listener. Pauses
tend to be at the end of phrases or sentences. Student shows
awareness of his or her speech and attempts to self-correct (often by
restating a sentence or phrase).

Good The student reads or recites the required information. Most parts
can be understood, given the context. Pauses frequently and may
restart if he or she makes a blatant pronunciation error. May ask for
confirmation after a particularly challenging word or phrase.

Satisfactory The student reads or recites the information and attempts to provide
accurate Japanese pronunciation of words and structures that have
been practised in class. The results tend to mix Japanese and English
pronunciations, sometimes within a single word, but it is
comprehensible with some effort on the part of the listener (teacher
may understand easily; students may have a great deal of difficulty).
The student pauses frequently and tends to focus on individual
words.

Requirements May be incomplete, inappropriate, or incomprehensible.
Not Met
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Vv SamPLE 2 : GRADE 7

Topic: Stories and Celebrations
Prescribed Learning Outcomes:
Communicating

It is expected that students will:

¢ demonstrate a willingness to experiment
with hiragana and katakana to communicate
basic information

Acquiring Information
It is expected that students will:

¢ convey acquired information in oral and
visual forms, and to some extent in writing
using some words and short phrases in
romaji and some words in hiragana and
katakana

Experiencing Creative Works
It is expected that students will:

e view and listen to creative works with
visual and contextual support, and
respond to them in various ways

Understanding Culture and Society
It is expected that students will:

e demonstrate an understanding of the basic
characteristics of Japanese daily life

OVERVIEW

During this unit, students looked at locally
approved traditional Japanese stories such as
Bamboo Princess, Momotaro, and Issonboshi.
They also looked at related celebrations such
as Girls’ Day and Children’s Day. (This unit
began on Girls’ Day, the third day of the
third month, and ended on Children’s Day,

the fifth day of the fifth month.) Assessment
was based on displays recreating aspects of
the celebrations, and the retelling of a story
using the traditional storytelling form,
kamishibai.

PLANNING FOR ASSESSMENT AND EVALUATION

¢ Students listened to a variety of traditional
Japanese stories told in English. Then they
discussed the characters, features, and
intended message of each story. In groups,
students dramatized aspects of the stories
using a Readers’ Theatre format.

* The teacher and students discussed
similarities and differences between
Japanese stories and other folk tales (e.g.,
English, other cultures). Students then
looked at a variety of familiar folk tales and
Japanese folk tales to compare heroes,
imaginary creatures, and magical elements.

¢ Students watched videos about the
traditional samurai and the roles of women
and men in traditional Japanese society.
Then they created traditional samurai hats
and paper dolls using folding papers.
Students also made traditional carp, which
indicate the number of boys in a family.

e The teacher introduced students to the
significance and unique aspects of Japanese
celebrations such as Girls’ Day and
Children’s Day. Students compared these
celebrations to Mother’s Day, Father’s Day,
and Valentine’s Day.

e Groups of students researched specific
aspects of the celebrations (e.g., food
enjoyed at the celebrations, activities,
clothing) and set up visual displays
showing unique and significant aspects.

* Each student chose a story to retell to a
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younger buddy. They followed the
traditional storytelling form, kamishibai,
using large story cards. Although most of
the retelling was in English, students were
encouraged to use Japanese words and
phrases.

DEFINING THE CRITERIA

The teacher reviewed the learning outcomes
for activities in this unit and explained the
requirements of each task to students. The
teacher and students agreed that the
following key criteria should be
demonstrated in the assigned tasks.

Celebration Research and Display

e contains general details about the
celebration

e indicates purpose of the celebration

e indicates significance of the celebration
today and in the past

¢ offers accurate representations of key
items and events (e.g., clothing, food)

e matches samples and examples to the
event

e includes Japanese labels and words where
appropriate

* logically organized with visual impact

Story Retelling

¢ includes key events

* organized in correct sequence

e represents all characters on cards

* reflects elements of Japanese culture and
traditions in the cards (e.g., clothing,
scenery, artistic style)

* incorporates common Japanese words and
phrases such as mukashi, mukashi (long
ago, long ago) as much as possible

* shows awareness of the audience (clarity,
expression)

ASSESSING AND EVALUATING STUDENT
PERFORMANCE

The teacher used rating scales to evaluate
activities in this unit.
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Celebration Research and Display

Criteria Rating Comments

contains general details about the
celebration

indicates purpose of the
celebration

indicates significance of the
celebration today and in the past

offers accurate representations of
key items and events (e.g.,
clothing, food)

matches samples and examples to
the event

includes Japanese labels and
words where appropriate

logically organized with strong
visual impact

Key: 3—Outstanding
2—Good
1—Satisfactory
0—Not Demonstrated
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Story Retelling

Outstanding Story follows appropriate sequence and has characters that are
realistic and distinct. Student clearly portrays individual and unique
aspects of the characters and uses various voices and expression.
Story cards contain traditional aspects, and details in artwork
represent Japanese style. Student reflects the traditional kamishibai
way of telling a story. Japanese words, including those learned in
other contexts, are incorporated. Student displays confidence, and
pacing of story shows awareness of the audience.

Good Story contains the important aspects. Characters are clearly defined.
Student attempts to include storytelling elements. Story cards are
complete, contain necessary information, and are used in retelling
the story. Student attempts to follow the traditions of kamishibai.
Includes learned Japanese words and phrases. Student shows an
awareness of the audience.

Satisfactory Story has most of the important aspects, although the characters or
sequence of events are not clearly defined. Story cards are used but
not always at the appropriate place; may not represent the significant
aspects of the story.There is some awareness of the traditions
surrounding kamishibai. Includes some learned Japanese words and
phrases, although they are not always understandable. Student may
pause and need some support to continue.

Requirements May be incomplete, inappropriate, or incomprehensible
Not Met
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v SawmprLE 3: GRADE 9

Topic: Self and Family
Prescribed Learning Outcomes:
Communicating

It is expected that students will:

¢ ask for and give simple information and
assistance

e initiate and maintain short conversations
about personal interests

* express basic information using hiragana
and some katakana

Acquiring Information
It is expected that students will:

¢ convey acquired information in oral and
visual forms, and in writing using basic
hiragana and some katakana

OVERVIEW

In this unit on self and family, students
participated in a variety of activities to

develop communication skills and strategies.
Evaluation was based on written paragraphs

and speeches in which students described
themselves and their families (or fictional
characters and their families).

PLANNING FOR ASSESSMENT AND EVALUATION

¢ Students completed family-tree diagrams

for themselves (or for fictional characters of

their choice) using specific vocabulary to
define the various family relationships.

Students practised using the vocabulary in

practice interactions and role plays.

Students read a description about a family
interaction and then chose, from a group
of pictures, a picture that matched the
description. They discussed as a class the
key words in the description they used to
make the match.

To build descriptive vocabulary, the
teacher described an imaginary creature.
Based on what they understood, students
drew the creature. Students then practised
using descriptive words by orally
describing creatures or monsters for their
partners to draw.

Students participated in a number of
structured exercises to practise writing
simple sentences using basic patterns. The
teacher also provided cloze exercises and
asked students to complete the sentences
with appropriate vocabulary.

Using a full-length picture of a friend or
family member, each student wrote a
descriptive paragraph. The paragraph
included specific information and details
such as name, age, appearance,
personality, hobby, and job or school
information. With partners, students
worked to edit and proofread their work.

Each student prepared a one-minute
speech to introduce self and family (or a
fictional character and family) to the class.
The presentation was supported by a
poster depicting at least four family
members related to the student in different
ways.

During each presentation, students asked
the speaker questions for clarification or to
find out additional information. The
speaker responded to the questions.
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DEFINING THE CRITERIA

The teacher reviewed with students the
learning outcomes, expectations, and task
requirements, and collaborated with them to
establish key criteria to evaluate their work.

Paragraph

Content/Meaning

¢ includes all required information

e includes detail to enhance description
¢ information is logical and relevant

* logically organized; easy to understand

Language

e correct word order

e correct use of particles in simple sentence
patterns

* variety in vocabulary

* correct grammatical patterns

e characters are formed neatly and precisely

* non-hiragana words in romaji

Speech

¢ all required information about self and
family (real or fictional) is included

* information is organized

* uses approximate pronunciation of
learned vocabulary

® sentence structure, grammar, word order,
and use of particles are correct

e poster is complete and includes all
relevant information

¢ student addresses audience

ASSESSING AND EVALUATING STUDENT
PERFORMANCE

The teacher used the criteria developed with
students to create an analytical scale for
scoring the paragraphs. Speeches were
assessed using a holistic scale that was
adapted from one that the class had
frequently used for other assignments.
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Paragraph

Criteria Rating

Content/Meaning

* includes all required information

* includes detail to enhance description

« information is logical and relevant

* logically organized; easy to understand

Language

correct word order

 correct use of particles in simple sentence patterns

* variety in vocabulary

 correct grammatical patterns

» characters are formed neatly and precisely

e non-hiragana words in romaiji

Comments: Total 140

Key: 4—OQutstanding
3—Good
2—Minimal
1—Weak
0—Not Evident
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Speech

Rating

A

Meets and exceeds requirements of the assignment. Speech communicates
uniqueness of real or fictional self and family. Information is clear, relevant, and
logically organized. Student demonstrates risk taking by using new and varied
vocabulary, language structure, and patterns. Clear and correct pronunciation.
Demonstrates beginning awareness of expression and intonation of language.
Grammar is correct and goes beyond familiar patterns. Occasional errors in
language do not detract from meaning. Shows awareness of audience by speaking
to listeners rather than reading to them.

Meets requirements. Speech communicates important, relevant information
about real or fictional self and family. Information is logically organized. Clear
demonstration of ability to produce simple sentences. Student uses a variety of
vocabulary and language structures. Clear and correct pronunciation. Grammar
is generally correct. Errors do not impair communication. Shows awareness of
audience by using cue cards appropriately.

Meets most requirements. Speech communicates information about real or
fictional self and family, but may be unclear in places. Information is organized,
although there may be some areas of confusion. Uses basic vocabulary and
sentences. Grammatical structure and sentence patterns are correct but tend to
be very basic and may be repetitive. Errors may cause some confusion and
breakdown in communication. Relies on cue cards and tends to read rather than
speak.

I/F

Criteria are not met. Large number of errors may make it impossible for the
audience to understand the information. Student requires more time and
practice.
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v SawmprLE 4: GRADE 10

Topic: Shopping

Prescribed Learning Outcomes:
Communicating

It is expected that students will:

e communicate needs, desires, and emotions
appropriately

* exchange information orally and in
writing using hiragana and katakana

* participate in a variety of familiar
situations drawn from real life

Acquiring Information
It is expected that students will:

* process information from age-appropriate
Japanese-language resources to complete
authentic tasks

¢ convey acquired information in oral and
visual forms, and in writing using hiragana
and katakana

Understanding Culture and Society
It is expected that students will

¢ demonstrate knowledge of basic concepts
and terms that characterize Japanese
culture and society

OVERVIEW

This unit focussed on vocabulary, customs,
and conversations related to shopping
transactions. Students participated in a
classroom shopping venture as buyers and
sellers. Evaluation was based on advertising
posters and shopping dialogues.

PLANNING FOR ASSESSMENT AND EVALUATION

e The teacher provided instruction about the

specific language, vocabulary, and dialogue
used for shopping and for buying and
selling. Students then practised what they
had learned.

The teacher reviewed vocabulary for small
numbers, which students had previously
learned, and then introduced higher
numbers needed to describe the purchase
of large items (e.g., cars, real estate,
jewellery). Students used flyers to practise
recognizing and saying these larger
numbers with partners. Students also
played “The Price is Right,” in which they
guessed the price of an object or item
displayed on a board.

Students watched slides and videos to
identify features of Japanese stores. They
also discussed the specific customs and
etiquette associated with shopping in

Japan.

Students listened to a dialogue and then,
using clues, determined the main idea of
the dialogue.

Students practised shopping dialogues
with partners and in groups. Then they
created their own dialogues and presented
them as role plays to the class.

Using pictures, the teacher reviewed the
adjectives needed for shopping and
demonstrated how to describe and
compare (e.g., too new, too much, too old,
too expensive, too cheap; I like A; B is

too ).

The teacher reviewed grammatical patterns
and endings. Students practised using this
information by writing a wish list, a wants
list, and a needs list.
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Each student created or provided
something to sell (e.g., cookies or craft
items), set up shop, promoted the item
through advertising posters, and engaged
in dialogue as a seller. Students also
played buyers and, using yen, participated
in dialogues with sellers to buy their
products.

DEFINING THE CRITERIA

Criteria were established for the advertising
posters and shopping transaction dialogues.

Poster

complete, with all necessary information
includes descriptive vocabulary for
product

words are in Japanese script and are
understandable

grammar, spelling, and sentence
construction are correct

creative and original; promotes the
product and encourages customers to
purchase it

Shopping Dialogue

¢ Japanese pronunciation and enunciation
are a close approximation

* Japanese is understandable, with correct
grammatical patterns and endings

¢ dialogue is sustained and communicates
intended message

* student uses appropriate adjectives to
describe the product in detail

e student uses phrases and appropriate
speech patterns related to shopping

* demonstrates appropriate etiquette and
cultural norms associated with shopping

ASSESSING AND EVALUATING STUDENT
PERFORMANCE

The teacher completed rating scales for the
poster and for the dialogue. During the
shopping transactions, students used the
rating scale to self-assess, and other group
members used it for peer assessment. The
teacher asked students to audiotape their
transactions for evaluation, and then
assessed the tapes.

Poster
« complete, with all necessary information 14
« includes descriptive vocabulary for product 14
e words are in Japanese script and are understandable 14
e grammar, spelling, and sentence construction are correct 14
« creative and original; promotes the product and encourages customers 14
to purchase it
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Shopping Dialogue

Buyer

* Japanese pronunciation and enunciation are a close
approximation

Seller’s Name Rater’s Name

Always

Feature Rating

Sometimes

Rarely

5

3

* Japanese is understandable, with correct grammatical
patterns and endings

« dialogue is sustained and communicates intended
message

* student uses appropriate adjectives to describe the
product in detail

* student uses phrases and appropriate speech patterns
related to shopping

 student demonstrates appropriate etiquette and
cultural norms associated with shopping
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¥ SawmprLE 5: GRADE 11

Topic: Location, Position, and Direction
Prescribed Learning Outcomes:
Communicating

It is expected that students will:

* exchange information on familiar topics,

using hiragana, katakana, and some kanji (see
Appendix A) in familiar Japanese linguistic
patterns

describe or narrate events, situations, or
experiences with some supporting detail
interact in a variety of communicative
situations drawn from real life

Acquiring Information
It is expected that students will:

* use relevant information from a variety of
age-appropriate Japanese-language
resources to complete authentic tasks

* convey acquired information in oral and
visual forms, and in writing using hiragana,
katakana, and some kanji (see Appendix A)

Understanding Culture and Society

It is expected that students will:

¢ employ various culturally specific Japanese

manners and gestures

identify the characteristics of gender, age,
relationships, situations, and occupations
that affect the use of language in Japanese

OVERVIEW

The teacher presented a unit with language
activities related to giving directions and
describing positions and locations. Evaluation
was based on:

¢ oral presentations describing rooms in
houses

maps, labelled in Japanese, of students’
neighbourhoods

oral interactions, including prepared
dialogues

written memos giving directions and
locations

PLANNING FOR ASSESSMENT AND EVALUATION

* To review existing vocabulary, students
played a “Hit the Bull’s Eye” game. Using
Japanese, they directed partners, who had
their eyes closed, to move their fingers to
touch the target. After the activity, the
teacher recorded a list of the words and
phrases students had used.

 The teacher modelled location and position
patterns to describe and ask questions
about:

location of items in the classroom

position of students in relation to one

another

location of lockers in relation to one

another

Students used the patterns to respond.

Students created individual diagrams of the
classroom or the locker area and then
practised using the location vocabulary and
patterns by orally describing their
drawings to partners. They were
encouraged to ask questions in Japanese to
clarify meaning,.

Through a number of structured exercises,
students practised writing simple and
complex sentences using basic patterns for
describing position. The teacher also
provided cloze exercises in which students
filled in blanks with appropriate particles
or vocabulary. The exercises included
pictures, diagrams, and maps.

The teacher asked students to demonstrate
mastery learning of location vocabulary by
completing a test. The teacher provided a
list of words and phrases. After students
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practised using the words individually and
with partners, they were given time to write
correct expressions on sheets provided.

Each student prepared a short oral
presentation to describe the items located in
a room in her or his house (usually the
bedroom). The presentation was to include
specific vocabulary and patterns related to
position and location, as well as adjectives
that described the items. The teacher also
discussed the criteria for oral presentations
and provided students with a rating scale
that they could use to self-assess as they
practised. After his or her presentation, the
student completed a learning log entry,
identifying an aspect of the presentation that
had gone well and an area that needed work.

Students participated in the “Placing People”
game. Some students were selected as
participants, one was the “teacher.”
Participants and other students stood at the
back or front of the room, and the “teacher”
instructed a student to sit in a certain seat,
using the kara ichibanme-no position pattern.
The rest of the students assisted by giving
the student clues (hidari-ni itte), without
repeating the teacher’s instructions. All
interaction had to be in Japanese.

Students were shown illustrations (e.g.,
slides, pictures, photographs) of a Japanese
neighbourhood. They then discussed the
similarities and differences between a typical
Japanese neighbourhood and their own,
focussing on addresses, streets, store types,
and special buildings. The teacher compiled
their ideas on a chart.

Students drew and labelled maps in
Japanese, detailing their neighbourhoods.
Each student also prepared a second map
with no labelled items. In pairs, students
asked questions to complete the second map.
Before handing in the maps, students were
asked to complete self-assessments.

e The teacher provided specific instruction
and practice in using language,
vocabulary, and dialogue for giving
directions. A dialogue was provided with
special emphasis on language style and
patterns used. A map was included for
reference.

e With partners, students practised the
direction dialogues. The pairs then created
their own dialogues and presented them
to the class.

* Each student wrote two memos in which
he or she described locations and gave
directions to an exchange student or a
friend. They chose from topics such as the
following:

- to a visiting exchange student, explain
that you will be home late and where to
find food and things in the kitchen

- to an exchange student who will visit
this summer, describe how to get from
the airport or bus station to your home

- to a friend, explain where a great park is
located

DEFINING THE CRITERIA

The teacher reviewed with students the
learning outcomes for these activities,
explained the requirements of each task, and,
where applicable, discussed key criteria. The
teacher emphasized that the most important
quality in all assignments would be students’
abilities to communicate meaning.

Oral Presentation

Meaning
¢ main ideas are understandable
¢ information is relevant and appropriate

Presentation

* pronunciation and intonation are
appropriate

e shows fluidity (brief pauses do not
interfere with the presentation)
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* self-corrects as needed (e.g., restarting or
repeating)

e presentation is from memory or notes (not
read from prepared text)

* questions from other students are answered

Language

¢ includes appropriate vocabulary and
patterns that describe location or position

e vocabulary supports and enhances meaning

e includes descriptive words (adjectives)

Maps of Neighbourhood

e visual images are displayed clearly (e.g., not
too small, not too detailed)

¢ all necessary information is provided

¢ labelled items are correct and only in
Japanese

¢ provide some creativity and originality

Oral Interaction Including Prepared Dialogue

e provides clear message that is appropriate
to describing location or position

e vocabulary and patterns support the
message of giving directions

¢ demonstrates appropriate use of structure,
tense, and level

* uses Japanese as much as possible

* uses strategies to maintain interaction and
avoid communication breakdown

¢ shows fluidity (pauses are brief and do not
interfere with meaning)

* uses non-verbal communication as required
(e.g., bowing, hand gestures)

* language style is appropriate to the
situation

* where relevant, uses appropriate etiquette
associated with giving directions

Memos

Meaning/Content

¢ includes required information

¢ information is clear, relevant, and accurate
e includes details to enhance explanation

Language

* uses wide range of vocabulary to support
message

* uses appropriate particles and patterns to
support message

* sentence patterns are varied

¢ minor errors do not reduce effectiveness

* clear and logical organization of details
enhances meaning

e transitions are clear and appropriate

* language level and style are appropriate

* sustains an easy flow of language

Orthography

* hiragana and katakana are used correctly

* kanji, if used, are appropriate and written
correctly

ASSESSING AND EVALUATING STUDENT
PERFORMANCE

The teacher used rating scales to evaluate
students” demonstration of the learning
outcomes. Students had copies of the scales
as they prepared their assignments. In some
instances, they had discussed the scales and
used them in previous activities. The same
rating scales were also adapted for other
performance tasks carried out during the
course. Communication of meaning received
high weighting in assigning a grade.

The teacher completed a rating scale for the
maps. Students were asked to rate their
maps using the same scale. The teacher also
used a rating scale to assign individual
marks for participation in the oral interaction
and dialogue. For the two memos, the
teacher used a four-point holistic scale to
evaluate student writing. The teacher also
offered detailed oral and written comments
concerning meaning/ content, language, and

orthography.
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Oral Presentation

Rating Criteria

Meaning

A Relevant, appropriate, and detailed. Student names the items and includes clear
details about where they are and what they are like. Includes information to clarify
and extend understanding. Provides additional information and clarifies when
prompted by questions.

B Relevant and appropriate, with some detail. Provides the information needed and
includes some description of the items. Provides additional information for clarity,
but may not be able to respond to questions when asked.

C Relevant and appropriate, with basic information. Names the items and provides a
simplistic description. Often has difficulty understanding or responding to
guestions.

Presentation

A Does not hinder or obscure meaning. Pronunciation and intonation are
appropriate. Uses cue cards or memory rather than reading every word. Pauses
are usually appropriate and brief. The student makes some attempt to correct
errors. May include visual aids to add interest and clarity.

B Meaning not obscured; pronunciation and intonation may include minor errors or
close approximation. May frequently refer to cue cards or written text. Delivery is
at times halting, with frequent pauses or hesitation. Some attempts to correct
errors, but often not successful. May include visual aids.

C The listener must pay close attention, since pronunciation and intonation are at
times not appropriate. Meaning is obscured, and delivery is generally hesitant, with
frequent pauses.Tends to rely on written notes. Usually unaware of errors and
unable to answer most questions. Nevertheless, a presentation does occur.

Language

A Appropriate vocabulary, patterns, and levels used throughout. Adjectives are
declined correctly, and various patterns are used to describe the items and their
locations. Student takes risks with new vocabulary and patterns to enhance
meaning and add interest.

B Appropriate to the topic. Includes the required vocabulary and patterns, but
student tends to use those that have been practised in class. May use English when
asked questions.

C Appropriate to topic, but may include inappropriate usage or style.Tends to rely
on simple constructions and basic vocabulary.

I/F Has not completed the requirements of the assignment.

D-25



APPENDIX D: ASSESSMENT AND EVALUATION ¢ Samples

Maps of Neighbourhood
Feature Teacher/Peer Self

Rating Comments Rating Comments

e appropriate title

* clearly displayed

e easy to read and use

* includes required
information

* labels are correct and
complete

 uses only Japanese

* accurately represents
neighourhood

* provides more than is
required (e.g., includes
unusual detail, innovative
features)

Key: 3—Strong
2—Satisfactory
1—Minimal
0—Not Evident
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Oral Interaction

Rating Criteria

A

Information or message is clear, complete, and appropriate to topic. Interaction
is effective, expressive, and at times demonstrates some sense of spontaneity.
The student uses a wide range of vocabulary and communication strategies.
Errors may occur, but they do not reduce the effectiveness of the presentation.
The student goes beyond what is expected for this category.

Information or message is usually clear and easy to understand. Interaction is
sustained, expressive, and varied, but the student may be hesitant. Errors in
vocabulary, structure, or tense may occur, but they do not obscure the message.

Information or message is appropriate, but it is unclear in parts of the
presentation. Interaction is hesitant and punctuated by long pauses.Vocabulary
and sentence patterns tend to be basic, repetitive, and copied from the provided
examples. Errors are common and interfere with the message. May not be able
to use correct level or style.

I/F

The information or message is unclear, incomplete, inappropriate, or too short
to evaluate. Little Japanese is used, and the student does not demonstrate an
understanding of the basic vocabulary or patterns.
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Memos
Rating Criteria
A Goes beyond the requirements of the task to demonstrate extended learning or

new applications. Takes risk with language, sometimes making errors when
attempting to express complex ideas or new patterns. Information is clear,
relevant, accurate, and logically organized. Includes credible explanations and
uses a wide range of vocabulary and structures to enrich expression. Uses a
variety of scripts accurately. Errors do not impede meaning.

B Information is clear, relevant, accurate, and detailed. Includes credible
explanations and supporting details. Uses a range of useful vocabulary and
structures, but with some repetition. Also uses script appropriately and may even
use some kanji. Errors do not hinder meaning.

C Information is relevant and accurate, but it is unclear in some places. Some detail
is presented to help explanations, but links are weak. May lack logical
organization.Vocabulary, structures, and sentence patterns are basic and
somewhat repetitive. Errors are more common, but do not seriously affect
meaning. Script may be used incorrectly. Meets length requirement.

I/F Information or message is unclear, incomplete, or inappropriate. Too short and
contains numerous errors that make it difficult to understand meaning or
content.
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¥ SaAMPLE 6: GRADE 12

Topic: Gift Giving and Receiving
Prescribed Learning Outcomes:
Communicating

It is expected that students will:

e exchange detailed information on familiar
topics and interests using specified kanji
(see Appendix A)

¢ interact in a range of social and learning
contexts

Acquiring Information
It is expected that students will:

e research, analyse, and synthesize relevant
information from several Japanese-
language sources to complete authentic
tasks

¢ convey acquired information in oral,
visual, and written forms

Experiencing Creative Works

e view, listen to, and read creative works,
and respond to them in various ways

Understanding Culture and Society

It is expected that students will:

¢ demonstrate effective and culturally
appropriate manners and behaviours in a
variety of social and business settings

¢ adapt language to suit cultural context

OVERVIEW

The teacher developed a unit for Grade 12
students that focussed on gift giving and
receiving. Students participated in a variety
of activities to build language skills.
Evaluation was based on:

e summaries in English of an article on gift
giving

* summaries in Japanese of information
about gift giving from videos

¢ oral presentations about favourite gifts

* thank-you letters

PLANNING FOR ASSESSMENT AND EVALUATION

¢ In groups, students read aloud an article
about gift giving and receiving (e.g., a
locally approved article, such as “The Silver
Wedding” in Japanese For Today). The
groups listed key words and phrases that
were new to them, and used dictionaries to
find definitions or synonyms. Students
then individually summarized the article in
English.

e Students watched Japanese videos on
related themes. Each student then
developed a Venn diagram in Japanese to
compare customs and manners of gift
giving and receiving in Japan with those in
her or his community.
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Gift Giving and Receiving

¢ In pairs, students summarized, in
Japanese, the contents of the videos, using
comparative and superlative structures
(e.g., wa

yori benridesu).

Students participated in a “Gift Guessing”
game. On index cards, they described and
drew their favourite gifts, including for
each the size, colour, occasion, and name
of the person who gave it. The teacher
collected, shuffled, and redistributed the
cards to all students. Each student
identified the correct picture using the
information on the index card, and
completed the following:

also asked to bring the items to class and
show them as part of their presentations.
After each presentation, students in the
audience evaluated it using a rating scale
provided by the teacher. As well, each
presenter completed a reflection log
identifying an aspect of the presentation
that had gone well and an area that
needed work.

The teacher demonstrated how to write a
letter in Japanese, pointing out the
different letter formats for Japanese and
English. Students wrote journal entries
about their favourite gifts, using informal
verb forms, and wrote thank-you letters to

wa 0 ni the people who gave the gifts, using the
kattemoraimashita; wa semiformal written format.

ni 0
kattekuremashita. DEFINING THE CRITERIA

The teacher reviewed with students the
learning outcomes for the activities,
explained the requirements of each task, and,
where applicable, discussed key criteria.

e Each student prepared a short speech to
describe a favourite gift that was received
on a special occasion. The presentation
was to include specific vocabulary and
patterns (e.g., verb gerund te form,
moraimasu, kuremasu, agemasu). The teacher
discussed the criteria for the oral
presentations and provided students with
a rating scale that they could use to self-
assess as they practised. Students were

Summary of Article (in English)

e central ideas of article are summarized
e accurate and relevant details enhance
description or support main ideas
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* relationships among ideas in the summary
are clear

¢ includes accurate definitions or synonyms
for key vocabulary terms and phrases

Summary of Video Information (in Japanese)

¢ information is complete, accurate, relevant,
and logically organized

¢ vocabulary supports meaning

* patterns and synonyms are used
appropriately (e.g., student distinguishes
between moraimasu and kuremasu/agemasu)

e appropriate Japanese script (including kanji)
is used throughout

Oral Presentation

Meaning

¢ ideas are clear and understandable

* includes appropriate details to describe the
gift

¢ student tries to engage audience by adding
interesting or unusual detail

¢ ideas are clearly organized

e student answers questions from other
students appropriately

Presentation

¢ student speaks audibly and clearly in
Japanese, varying pace and intonation

e fluid presentation (brief pauses do not
interfere with the presentation); presents
from memory or notes

e self-corrects as needed (e.g., restarting or
repeating)

Language

¢ student uses a range of appropriate
vocabulary and patterns to support and
enhance meaning

e prescribed words and forms (verb gerund fe
form, moraimasu, kuremasu, agemasu) are
included and used appropriately

Letter

Meaning/Content

¢ letter is purposeful and well organized

e ideas are developed through clear,
relevant, and appropriate detail

e required letter format is used (opening
phrase, preliminary remarks, main body,
concluding remarks, closing date, sender’s
name and address, postscript)

e details are included to enhance
explanation

¢ appropriate formality is applied

Language

* wide range of vocabulary is used to
support message

* appropriate particles and patterns are used
to support message

* sentence patterns are varied

* minor errors do not reduce effectiveness

¢ language level and style are appropriate

* an easy flow of language is sustained

ASSESSING AND EVALUATING STUDENT
PERFORMANCE

The teacher and students used performance
rating scales to evaluate activities in this
unit. Students used copies of the scales as
they prepared their assignments. In some
instances, students had discussed the scales
and used them in previous activities. The
most important considerations were
communication of meaning and frequent use
of Japanese, and these received high
weighting in assigning a grade.

For thank-you letters, the teacher used the
six-point Japanese 12 Holistic Scoring Guide
from the Grade 12 Provincial Examination Table
of Specifications to evaluate student writing.
In addition to the specific criteria, the teacher
also considered appropriate use of Japanese
letter format.
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Summary of Article (in English)

A Summary shows thorough understanding of the information in the article.
Includes substantial, accurate detail and explains relationships among ideas. List
of definitions is thorough and accurate.

B Summary shows understanding of key points and includes some supporting
details. Most key terms are listed and accurately defined.

C Summary shows basic understanding of the article. Includes some accurate
definitions. Some parts of the summary or definitions may be incomplete or
unclear.

I/F Summary and definitions are incomplete or largely inaccurate.

Summary of Video Information

A Recorded information is relevant, accurate, and detailed. Includes all required
information and the student adds or elaborates to create interest. Newly
acquired language and patterns (including comparative and superlative
structures) are accurately and appropriately used. The student attempts to go
beyond simple summation.

B Information is relevant, accurate, and complete. Usually only basic requirements
are provided. Presentation is clear and does not interfere with communication.
The student uses recently acquired language (including comparative and
superlative structures) appropriately and competently. However, tends to rely on
familiar constructions and basic vocabulary.

& Relevant information is presented, but one or two important aspects may be
incomplete or inaccurate. There is little detail beyond minimal requirements.
Presentation is clear, but some language use may lead to misunderstanding. Tends
to rely on simple constructions and basic vocabulary. Comparatives and
superlatives may be omitted or incorrectly used. Script may be incorrectly used
(e.g., loan words in hiragana).

I/F Has not completed requirements of the assignment.
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Oral Presentation
Criteria Rating Comments

Meaning

* ideas are clear and understandable

« includes appropriate details to
describe the gift

 student tries to engage audience by
adding interesting or unusual detail

* ideas are clearly organized

¢ questions from other students are
answered appropriately

Presentation

* student speaks audibly and clearly in
Japanese, varying pace and intonation

« fluidity apparent (brief pauses do not
interfere with the presentation);
presents from memory or notes

* self-corrects as needed (e.g.,
restarting or repeating)

Language

« student uses a range of appropriate
vocabulary and patterns to support
and enhance meaning

 prescribed words and forms (verb
gerund te form, moraimasu, kuremasu,
agemasu) are included and used
appropriately

Key: 3—Strong.
2—Satisfactory.
1—Weak.
0—No evidence of attempt to meet criteria.
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Japanese 12 Holistic Scoring Guide

Scalepoint 5

The writer makes a statement on topic and develops it with clarity, ease, and depth. There is often
evidence of a sophisticated level of thinking, originality, and flair. The development is cohesive and
complete.The sentence structure is controlled and varied. The vocabulary is generally rich. The writer
shows a mastery of Japanese diction. Minor errors in spelling and grammar do not detract from the
effectiveness of the writing.

Scalepoint 4

The writer develops the topic and expresses ideas clearly and logically. He or she usually goes beyond
simple description. Sentence structure is correct, but generally conventional. The writer uses
appropriate Japanese expressions, but rarely goes beyond high-frequency vocabulary. Use of tenses is
generally correct, but frequently limited in scope. Minor errors in spelling and grammar do not impede
comprehension.

Scalepoint 3

The writer communicates in a generally straightforward manner. Ideas are related, but they may not
always be sequentially organized.The general impression of the writing is that it is somewhat uninspired
and often variable in quality. Idiomatic Japanese and vocabulary are presented at a predominantly basic
level. Despite a number of errors in spelling and grammar, the message is easily understood.

Scalepoint 2

Development may be deficient or simplistic and does not go beyond stating the obvious. Ideas are not
necessarily sequential, resulting in choppy reading that often requires the reader to fill in details. The
writer uses basic vocabulary and occasionally resorts to direct translation from English. In general, verb
tenses are incorrectly and randomly used. Although the writing may contain many grammatical errors,
the message is still understood.

Scalepoint 1

Ideas may or may not be related and do not follow a logical progression. Development is frequently
insufficient, and the writing lacks clarity.Vocabulary is inappropriate or misspelled, leading to confusion.
The writing is often characterized by reliance on direct translation from English and the use of English
words.Verb tenses are incorrectly formed and used. The large number of grammatical errors impedes
comprehension.

Scalepoint 0

Some text has been produced, but the effort is characterized by one or more of the following
problems:

« too deficient in length to evaluate

« errors make the paper unintelligible

* no discernible grasp of Japanese expressions
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions
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P - Sl A o

Pl R - a VRS SN /LT e N b i B WP

CFE L

pldb AR A TN T LA E S e

Ao o8 B4
Cihers

PR e = ey e A oy

fikc .. T

b D G =R —

T

N R

Fop = SN R SV — AR LY B R T

BiFE ST e () A S
Lol

I e DL SR IA L e L

R LIt s W I R Sy

A
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

Fiood Proparation
E Rl S O
(Rl ST THh I 1 s T
et St A S hA SEY LS RT W =) 0T
Tlrvoums/Seasuriings
ol PO TN R R BT
LA &b, 2LEd s L EHbF
Types of Cookang
Taen T Y O 0
EHL kY
|4 AT = e B e
dow b By & e e — T —
e s} REL i e
(F &) o — =l = =
F— i AT F A S =R RS ANARS
Ll RV RV N I SR - B P LA i =R S
Fe— e — ST
ol
TARL S RHMLAEBTELS
i) e 8 5T LS LA
UERS =R SEA S T
TEDE A
P —Z b — F
i aball APl IR P N TP B

17. Transportation
heans
CEESUTAL S TA L S I B i AT
R S AR P I P S Wt - () R P
MBI ST A —
General Vocabulary
v S DR L RN DSOL SN e DN TTSETAT (TG
ERATLA SN STE SRS
IERVS R I (T3 T ke A PR W e A L s e I VAP R
APAR = EF N A E S L el DD TR A D
Commuting
R EALTL LS
LA FAA
P R Y SR P P T RSB VI

18. Clothing

P

I L Y i

F-11



ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

Articles ol Clotmng:
YTRAE A Zo—w G ERE AV b T A e e S e —
Kl — — S 2 s — e S0 e AR —
PSP ¥ I e s Bl U Y o S S B A LR e
Sl fe ST = S N SN ey b —
BER L ol g s = Rl
Y —eapy g — holney ST
- B R 8 A i R P A R R - A Vi b
Bk AE A e T
Appranriate Yerb
EEATCSHED S LSS TS
R ET AN VI Y ) R TEN 1Y

19. Hoaobbics/Intcrests/Sports
| J
L&LA AU rda LadiFv 0 Lk
FAN L T L L ES STk
LoAeamde TR w275 | e
FERAL =T RS L ES S L e
BrLAhd-dw - AT
A PP L i W i SRR L P bl il IR S I 4
tvf Bl A A ) e SN A S AR S e
Sports (AF—)
Ep G S B = e — = AN A e R SR
fondw G =R T Ing SR E -
[V W WPl W PG, WPl [0 e Pl VO
SN T ki = SR |

20. Expressing what one docs, will do, and did
(See 5, 10, 18,370

21, Neighbourhoods (A 13k}
Tvpes
CAB A L e R
Farts
Bt Sl BN RN SR A
ot e [ See shops and stores]
AN IO TR DA F A A E A T D TRALE £
HHTASE LIS FEFAA LT R R 2 ST
AN e A e B T A DY L L=
Th B TR LA LS A b o b TA D A T s Ll L9
ARV LG T R R TANSIL 5L p A R
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

22. Stores/Shaps/Shopping
T AN RS B IR S AR N B e 0 A
X fa T, E R TR R (R e S BTN A T
HAFRTAFHI 5 08 -0, 0

23, Shopping/Describing Other Situalions
F{ R B T Wl O T WPl IECUN ST/ e Wl 1 AR T B R LA g
i, At the Post { Wce blailim;r al 4 posl ofee
TS, B TRASE & SRR s i a
FaTS DR S TR TFASD DL BTRA
SRR TR A
Frle” Pl T

b, Al g Heslaoranl Ordenny [ood oo restaucanl
VAo Lot b vEAE A G Lol T B E R T LA s
fFoZdTd 63 2L
Drderine D] [ong @ e
Aon— ST b A
iz lLEA
Maying af the restarant
Baallnd (Rl L EA)
Scpacatgly  wDin
TineLlher Tvoll b
Reocving Changs F3-00
. At a Dlepartment Store
bt A G SN T T S R D o L R L R
A lodabn 2R R B A B ST A A SR A
=W T R L e = — R L D AT e — S —
Dieseribe parts of o department store
DL AN A E SN L L E SRR A IR
d. Trawel (B 22 9)
Eoeu A —
L A TR AT &L LS
AT Y T = A A L s e Sl
Fapl AT ART R SBOR L e e
b 9
LT PRl SO YT TR e g B PR GV
5l PR T A W= A Tl T T
C. Health
R ool < S PR A PR S W o
IR E L AT B0 shadels 7 s
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

R TR v 0 A AT G Yol Wy o A R
S M/ IR 0T 1T Bl IR A /P P Al S h T & I
W EAT LA E AT S TS0
0 S S e S L D S E R T D
R DS HARED A RD AT

f. FEmergcnoy
s

24, Telephoning (MET &)
TAEIT S ST A LB
TARIEASS SR LB L
LralBEEhafiin
LEvvET S ERREN AL EREE L
EW AN ATAD S TALLES
R s L
BEELLELEABRES

25. Desecribing/Defining Things
(Seed 5 78,9 10,11, 14, 15, 16, 17, 18, 19, 22 23, 26, 27 28 30}

26. Parts of the Bady {f)
I Sl s W N Nl o A SOl v Pl 13 B
R APt X S ¥ Wl Fa
b Nl NPT I N ST Pl C I ol BT G 1
S E LR LS Ll LSBT L
Bl Y PRI ) 2 P

27, Trees (7F)
- W A TP B ST R I 1
i (A=) i (38

28. Flowers (4}
EA R R P A T Y

29, Animals (5D

s NS AT AT Tl T I Pl PRV Wl W

DESEDSEDR

St RS EE S

LTI i (P IS (i S L S T Y

(SR
E R B R I I e AN R -
Ml S 0 B0 S e L L
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

(LT Y

10, BER
T
FrE T E L S e e L e
EfoAri TR LA R AR R i B L B e
il R TTAT i PR § A PR i P W= O ELA Wl R PC) AR o o 7
RECTANE T F S AP o Y PR RTINS PR S PR A IR’ i P T
Ao ST IR Ll L E A s L Rl s
AT R TR MRS b 3 FEEEY S A Wt MR W W IR 5/
RERTRT: bt RTU Tl R ol AR T AR A TS

FALAER T E e e AT L B AL d e

[ R R Tl L, A D i Pt A Y R A P I A & e
bk Sl S AR ST S E

oL AT E O AT A T LA
frbvm A d S8 By o DT B A

LI R e S TR

LTk DlyS il /S S i B el Ay

Fa s B RES LA E LN SR A RS S
A e S ST TS T E e T A S Ty T

W=t T W= — 0T po— T T e—

el RN 3 P TRl Sl TR T

31. Media
Fdadral— 125 0 — ARl RS KT
P B e N L= A I = B L
Dkl s B L S PR L gy I S SN B P 1)
=7 o= — S EA R
LAESL S E A L L LA AV TRAAA D DL L
HA T oKIIESTAR 2 iRk W
= s KFWL = e T A PR A

32, Deacribing Myacif

{Seed, 7.8, 0,10, 14, 16, 14, 19, 21, 26, ), 33, 37, 34)
LR

33 #HW
frfe LA i Lmds A3 o e o L
R ol AV ok dak KV Sl L W B AW
pi YNNI Py R N B [t Sl DR I PR bl Sl bl 2
A D R b W R AV Bk AV W i 1 WO R
AATTh AN T L e T L S TT
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions
ol |,
34, RERNE

35,

34,

38.

2
-

i
H-

e

i T

L3240

“.r"‘t'.li_': f"u:]

(@)

Crihers
Apoloaizinge

VL B ST MR D S B R TR A B
B BB B LT TR T

mEDSBAED v B

Frao BA LRSI (L] ARG 0C

LR il A I T P ral I I Rl Py S SR
b AR AT AT ik

AT A e N LR AR A

F L s B s T AL E L T SRR S T
(W R St o P SR T S 1N O R AR D P - Tl
DEN ST E

BB SRLSRA S REAS R LA TS S S AED
WIRTAREE R - Rl Rt oty R o U NPl o IV s il PR AP B S S P T
PRSI AN A W /TE (T XU (TR R W B o T A 18- Wy

P - WA B S ILRTR- ST P Y S e 1 g S b TN B AR RRa T
A SRR G SIS DS B ES SRSB4

A NI 3 R Rl o T Rl S DRl B0 ST IO o s 2
Adp R BN T E S SRR SRS (LESY AR D)
R L N Dt T s N P W s WPl T ALEAYEA 3 BN Wl ¥ il
AN il R Ny

SR AEFD (RIESY ARFS R D050 D L e
PG e DL D A S S AR SN B SR DA DSED
CREEIDS NS NS BRE D RD SREL S B L R

SR S BES S BOS S RE LSS LNS L bR e

LD LD RS e L L AR S T

TZFL BT E S S TRl
R e g SR L
i E v e LET
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

Compalison

DS RN S ERS YR G R AT SR A IRE
Concerning

Y halh ) e
Conelitional

l":

verb—iE . verb— /e

Conjeeturc/Heresay

ENTAL AN
Deciaions

verbr LA S
Degrec of Certainty

TLob S8 Lt L0 teA

ERRE L AP
I Jeseribing Hxpericnoes

PEE e

Rl 1Yt
I 2eseribing Scquence

Alj T s
Dreaicc/Tntention

FLV 01

verb—7# A verb— L4 9
Explainng Purpose

bl TSRS
Expressing Conlirmation

b G o /R Rl i S W Y o U I el
Expressing Opinion

b5
Fxprossing Reazon/Cause/Effoct

Andn AT AT
Fxprossing Recciving/iving

RSB DS UNS
Fxpressing Rescrvation

BdoEASE TR SED
Lxpressing Simultancous Action

TR
Cilving Sugpestions

sooe ELLO oL EAEAA
Oreelinys for Spectal Oceasions

FREGLI S RITELTam T L 5 DRy

(33) ALy DTRENTED
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

Interruptions
S, TREARALSTHRFELAN
Likes/Lmslike/laviourites
FEASE LT TESTE R
o BAEE B ST A
Potenrial/ Ahiliny
TEE SN L DS T Sverhe B BRLE
Permission
verb— IV £ A verb— L v T
{Obligation
verb -ZplHRLEE b ol A
Oftfering Empathy
SEwELAERE S E kR S EARATTRE
Cuoting
LR R R S T L N
Polite Bxpressions
HRMRED TN EY S E AL ELT
c"_"'. f-* '43
s ET
Foguesting
RE WS E
Eesponding
S5 SN E R A5 9 A
St L B S A RATER
iihie S
Responding to a Compliment
AAE IS 2d-¥id
Showing Admuiration
A
Showing Agrooinvnl
#65'Th
Hhowing Asscrtion
F6TVE
Showing Attention
[ ARV A L
Showing ITaving an [nterest
Noun iz 2 & &
Showing Surprise
A TRALSD O
Llsing Fillers
#0254 F il TR TTRACARL
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ArrenDIX F: Suggested Vocabulary

Concept, Function, Theme Vocabulary / Expressions

Using Openers
FNT ol

39, Topics Related to Culture

40. Other Language Concepts
Japanese Scripts
e OB IR AT
BALBAKALR LR/ BATEAT
ES5L/ WL Lr L nESL /&L

Relationals/Particles
WESBNCSNST S S SRS
DS SET/ LS LS RS RE SR
Male and Female
In-groups and Qut-groups
Loan words
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ArpPenDIX G: Suggested Expressions

Suggested Expressions

MNoun 7§,

Noun TR&E N LA, (T dev S B Tel)
TS

Noun "Td"%s.

[Z AN .

i, a

Noun "G 437138.

Neun "T3°%.

Noun L L 3.

AT B T g,

Person & A /& &
Icrson < A
Ferson %440
Person & A b

Pronoun fr = (fl, Fr1s)
Country + A (HEA)
Country | 5 {4 &5E)

Name 74,
Name XA TF,
Topictd Noun T3,

TonictINounl 2 Noun2 T4, (B AR LE T, )

Nounles Noun? ¢ Noun3 (7 & aa ) oo i)

Counter?d Noun 4. (Z2 i ai—=31—)

Interrogative + 73 (7ZdLe3 < -3)

W Adiclive . {AE LT3

7y Adjective ~TF. (E+v)

Topie ikAdjective T3, (G AT

Topicid AdicetiveNoun 7> T3, (ZALpEE s RoTe)

(ZArE AT, )

[ -Fid ¥ Systeml]

St I A 12 Noun GOF, (T3

2D EEY T Noun (= ad)

MNoun {2 0Ouestion Word 755, (ZFLEET T3

Subject £E Question Waord TF s, (s 3 AEFE 54 e)
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ArpenDIX G: Suggested Expressions

B JERP T A,

Place "7,
I8 T TN il Don verly B (Fra 4 d  hwd)

Place! Location= -7 (2 mation verh
AT+ Motlon Verb Je

Means T motion verb (T fy&d-)

Hoor 4+ Agtion Vet A, f“ kil s A Ry B!

Place'F | Actinn Verh (E E CF!"HE' D!

[(Topickd| Azkn & wwansitive yorb e, (it s hs: )
[Uopic X [Direct Chject & transitive verh . e ol G S AP 8 1 LT o

[T i3] Drirect Object 35 transilive verb (akes pluce of % O0/R03 0 = = s LoEd)
[Topic i3] Dircet COhjeettd transitive verbinegarive). (T ARL LR
Cluestion Word A Direct Qlbgect & transiiive verb A,
(Fipir = A d LE T
INopicrE] Indirect Object &2 Direet Ohicot & transitive verb,
(R AU TR AR T E T )

[Mounfsports] 1 i0 {(Fo i LET)

lartich. of clotliing ] & weuring verb (erade specificd) (& -d-gmd-d,
Subject A% intrangitive verl (Fed Lo TeiET, )

Noun # < JEE Y | BT &)

Noun $: <&, (w2 G VAL

Noun & Quanlily < 31y (o BT TR
Cruantity @ NMoun 3= S 20y, ol —1r — 3 S

Moun b Noun [t Mok ALTR-)

MNoun % Noun  {ete) (=ile S E A TE-)

Moun § Noun & MNoun 3 (i T o 5 A TR )
Moun £ Noun % (i B il d)

Noun # Nouw (84 (2R ifr— Afefid:)
[ulerrogatve A0 CEATHs TR s
Interragative T (Frded, b HA)

Pcraon E Verh (EFEbs=m 'e:'f ]__. Y el O RA RS 240
Person 82 Verb (o0 AN 43 D e SR L E D RS
FPorson o E 0T 4 dn (R B AT S
KA 4+ Moun U0 AL BTyt )

armypm + Hours 1 Minntes (R PuHR— |-55)

am/pm + Hours + Minules 3 & 7508 (1A MR 4rdls

G-4



ArpPenDIX G: Suggested Expressions

% T s,

Tune 7. {JHR T4}

{IEFRS verb Ao {{rl|FFjofn & & L fedin)

Titme i verb . (Ao dn sk L)

MIEF A S E T

Limers G ine # T AN o EY S Rl A 1 I o Il
TopictX Nimeword verb (REid S M ALTE )

Timeword (F Subiectdiverb (S Mgtz

Topickt Time Ward | Placers F Mewns™T + Mobon Verb  (word arder may vary)
CELIZEH | i giim #hdrdR-¢  fr& 47

A+ Counler (4R 4%)

Numher + Counter (A

Number & Number T Nummber + Number (=X THIIL T

Number /4, ()

Ve A

Time 577 (R &)

AR ARy 2% SN I g /B

Timg Periad & Byt 0 [ T el PRI BV R -
Amount of Money < &4 [ Pl A PR

el By F A,
Placeds SPlace £ T F o & B A n £ 4
(W yr7s £y GDBETE TH R C I 2 e 0 B 90)

Means (27 ah (s B D)

Meuns #3305 (L B 1) )

Flace &7 & {iaf af 1)

InleresUZ 5% £ 5 2 gy (iR R - TevE, )
Placuir 2 < (RT3 <)

Locationds B F 45 ClEFAPCHTR S

Place & Threelion s F A8 5 {Haad e 2 e Fiothai )
Placedda i & & < H )

AnimalPusonds b, (a ZaivvE-)

Moundt 36, (Wit 297

Location - Noundt 5. (HLEY Riz Ahids g

[ oeation {DPersonds G, (depalim EFLASE T

Nounfh Location/Position (o 345, (LD Licdh v 57
Porsonid Locstion T 1 S (FLfRid SR v di )

Moun @ Location (ol 0]

Maunit Lowtion T, (gt & = T )
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ArpenDIX G: Suggested Expressions

Noun @3 Location i &35 . V5.
Place (i Neungt Ouantity 35,

20 1= ) TR i a1 29
(oM Al A = ondh b 40

TFlain form of I-Adjcctive {(stom +)
b {(F )
ARV {AE L)
Aot (Fi o)
STRA-nTE ChE < Adnait)
L7 (A& T )

Mot v Adjcetjve 7F.

ey — Adjcotive by

bv— Adjootive < A2

Vi— Adjective o

bv— Adjective % Afs o

bs— Adjective 4 °C

Voo Adjectivedall forms) + Noun
by —Addjective <AED

v —Adjective T4

v —Adjeclive +4 & 5

(ZafEn D Atk enFf)
[FELN

(ICE 4 Tahy)

(A EAe)

(N E S fphads)
(FRECT. ... )
{AEWEZ A
(AWELAENELE)

(ReET LELr

(& E L)

Plain form of Ma-Adjective (stem 1)

[l (4L I+

TR { FETHRA T A )

Haaie { LT -ate)

ThE7g A LT Tikiehs of 2 U e i -oit)
Noun i 42 Adjective T (AR E L)

- Adjective TRES 108 i
A —Adjective T LR
7 —Adjoctive T o/

A —Adjeclive

7 — Adjective 7 Noun

fii— Adiective [T7E D

7t — Adjoetive 0T 0

7 Adective A2 S

7k — Adjective +955

MTd +  Adjcetive
ZED 4+ Adivelive neeslive oo

(FEEER L L)
GNRE S ARV R o
(AL E RN T e - i)
(Edid EdveCed S sl m)
(& LT N

(T D)

(oo LE71)
(FHNRE £

(LfFh PEE LR

(LCdavrbn)
(&En ki dd)
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ArpPenDIX G: Suggested Expressions

Tome vt Moands Adjective T,
*olor FESELVWSILEAT SR L L)

Nenmgt T E -7, (A S T

Mounds ST, (F2 S OFHSE D)

Noupdh -FE- T 0 EHA S el R or feb-form,

Subject #X Moundd A T (&l HENTE )

BED CFECE BUERHL
Person b SnortiActivity/Course 87 Adjective T,

(flor §F-°FHWA LS T kWA RAET)
Porson £ Sport/ActivityUoursc 228 15 1 5 8~ T,
Frerson SporlfActvily/CoorsedE b < b A AET T
Relative Clause {(F Lt MEREAL T, )
Persom 55 Body Partd? Adjective T, (YO A8 Rt
Porson 3 Body Tarts sy evie  Anes 7008,

(MY i3 g Ao e

Terson iE NounAE EL Ly T (FLid b A THIE L E)

Poraon b MNeoanAS 1T L4 Al 5,

[Person &L Nounds BRTLAVE, ] (F#tR TR LT evEd, )
Nounfl X5 T s, OENAFEA e WY

Mountd A T A,

Japiancss Relsy Nune + Date 4 {*I*H% B}
Woestern [Date F {19951}
Adverb | Vel (B 2R LET)
Verb Forms Verb 1 Verbh 2 Verb 3
A videy (st Sten) b Fres iy L Antn s R
560 (2nd Stenn) M5 kT foe kT LETSH#ET
L e bRy (rd Stem) e Fronih T
Imperative " Conditional (4 MWiF Yol & (I
THHE frot bl ALY HLLE
Volitional {3th Stem) -5 PR Lls. dls

Semi-lormal orms . (97

Verh 1 Varh 2 verk 3
Ind Stem | £F o2k fresd g [ o v
2wl Slem + FH A &EE AL kAR L4t A s R A
Ind Srem+ GE LA ThEE L FLE LT LELTESER LT
2od Htem + R A T LI TEddATLE  BeFEHAT LA LodkbA w7 L
nd Steint FL kG TEELLS i LL S HELL S
*T -Horm TR BT e LT Ew




ArpenDIX G: Suggested Expressions

Plain Forms
Yerb 1 Verb 2 Veorh 3
Dictionary Form - P 1 H D
bt Stem b oAb Teladiln eI Lo s e
Tlain Past i e Wi T
Znd Stem tAsde i Trdareds o fe b T LAgd-aie
bl A o e
Sthsom | 45k A T ) Tert k) LES k%
“T-Form TG LTy D Ll o el i
verb (nd Stem) + £ L ox 9 (L9 2 ELE 309
vorh (2nd Stom) + E4A07n OrExdi . maEr i)
T Foriv of the vorh verh T 0viE-T vorh-
"Flan Pusl L'orm ol Verb Te-rool + 7= 78
2nd Stem ofverh 1 Fob S Fo S s CrEfov TRt
DO+ & verb-7eb (A Tdfreifry )
DO + 4% verh-Fres {0 A ZHs i)
B IS4 Adjective T, (15 B 000F G St T
A XL Fl TS Adjective T3 7,
AT S Adeclve T, (B AL T OME 5 BSR4 1T
A DEES A Adverh P Verh, (T E 0 BT LD R,
Al BED Adjective T4, (A DS NE TR DT
AL BAR Advab + Verb. (FhitAciE L I i did, )

Ak BEYR TmesfAmount F Adjeative 5,

AR ECODPRTFEREY wikidA Adicolive T8,
(A LB E OB TYRA hid e
A EOmARTERN LA Adicetive 7T,
FRE T L W T 5
A EOodrmE AT eebid A Adverl + overb By
(ALl O enrTiEiuhl il A R4 EEE
AN XA Adicctive T Gl E s -Eoe Tl
A yiiEA Adverb + wverb, (W E i —f <& FET )
At wEiFA Noundt Adwectve T3, MIlEL—&H - EA0asmF)

Ductienary Form of Verk 1 2 2 A580GE & ET o o b AT g o)

Nougn + pET&E 5 (L ipmds T )
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ArpPenDIX G: Suggested Expressions

Te Cuonn of Vorb + £ 2 ks (ff-0C A FAT )

Clinse| {Te Form of Verty, 1 Clanse? (o8- =& LA AR o T Riee LE L)
Cluuse 10, + Clause? (P Las, it s AT LE, )
Neun &, | Clause (AT WAL Tdwbhin

Clavsel?d &, + Clause2 (Rl A {0 e 0 P AR E S @ T LT vl -4)
Clause], Lae L Clause2

Clawse], FhLE § Clanse? (el A0 VAL Rl AR S o g

Clausel. T4 Clause?
Clavsel, F#de i % LT  Clanse?
(dFin{is L. £ LTEEERVELA)

Clansel. F A L Clawse? (SICEE-AE L, FobE, Bildgid i L, )
Clausel, FEM 5 -~ F31TF Claus.c?.ﬁ.h.
(EGHBUMATMN S L, s DR R0 AL A T)

Mo
[-Adjectiveinluin forms)
Mu-Auljective!plan forins) + CLL OO0
Yok (plain forms}
-Gy %) i eieTL R 3)
(T L e S)
(ETCLLS)
(Ao b FLLS) (BAfEdwvaiTLES)

Nuun + il
[-Adjective < 75l

Nu-Adjectivet TrhfzLs + TLEOSHEAS
Werlr 1st Stean + ALl

I Adwvert |
MNoun

I-Adiectveiplain [orms)
MNa-Adjcetive{plain forms) My Loburi s L 3 i AL
Verbr {plain [orms)
(s d VL)
(Fe v dy LAtAar)
(R T Landoey)
(FA A d e b gLl

Chinese Moung + (&) 52 (RS R T
Loun words + (&) 3% (% Z-F5)

G-9



T Mo
3B o+ Noun+ SA

MNoun + W5 S

Moun + 77

[-Adjective
MNa-Adjeetive + #
Ietionary fonm of Verb

ArpenDIX G: Suggested Expressions

(/R L EvET)

YPust Pluin lorm of Verh + 2 2250865

“Adverh | Past Plain form of Verh | 5 B4R

B9+ verh b,
9+ nowalive
= .. 1 wrh

‘HTE T nepalive

Product + < (&)

YProduct + % (B} 1| 2/

(REVERS)

(TFIE) (AFHD -whers applicable
(dall 2 A) —where upplicable

AR FE T IS

(EFfanic RS

(fe-tb s 2 EATE Y £F)

(h ikt & L)

(3 5 R-AEWALT L
(753
(CEETIEEA)

(R
(A AL

IR MR A T d ey PR TA T Y A BRI T e

Ak (AFGETY Al E kT,

A (HAFET) i i,

ALY R E X

Person i3 Iewrerde [ B
(AT

AR

[Cantent] Lde <
[Content] 22 ¢
[Content] BF %5

Dictionary Fomm of Verb + 0% 05
Nugnlive Stem + £y + <0 d 0T
PR AR /T

nd Stem of Verh 3o bvE L D e D

1Purpose] 1=

lat Stem of Verh + AL aukEdn v A
Lt Slem ol Verb + 22T 531

Izt Stom of Vol + 0 Ar s T b v naTe -
2l Slem ol Verh + b E S I

(M E g b wt)

M- REE EuevnyE LD

(IS HIE EHeor)

b LRI - T )
(oAl LA kRS ELE)
e ay L AR TP L FE e e L)
(T LAfc2D EENET)

{{r<-2%H 00

{fom&EL X 5

(T T 0 ik AD
(FThde G S e &)
AT T )
{4 & U120 )




ArpPenDIX G: Suggested Expressions

2ad SwenLof Verb + 1T < S8 (dF & 1)

Ind Stem of Vere | &5 (e ®E L
Dictionary furm of Verlr + 2 &2 D (ire 2 kiTT4H)
e Hormaof Verh ¢+ a5 (FTo Tl b, )
Te Form of Verby + &3 (fr~iT )
Te Form ot Verh 1 Zefcly] (PEL-Tdafr i)
TeTFormof Verk + b A7 570385 i A A

To Form of Vel + $bvievd-F s,
Te Formof verh | kX bsiF 84 e 1
Te Foanol Ve + 48G9 7HiFoh <ho

Time Period — i+ verb (= LIRBTbz, 1T0 Ak L)
Time Perind + & OT.742) | verb (I, Do TR

Mo 1 o

L-Adjectve i F D), ClauscZ

Ma-Addjective + 77

Plain forin of Verb
Gl i ool bR AL GV E L )
(1% 2 — AU T o KA L)
(A nBe o LAV
T Tl i | SRR % Tary: B o a

Mo + o2
} + 14 Y, Clawse

Flain proeressive of Vel
(KB DR T~ < 5, b T
(X AU S BT DR, faa BN RELELE

Noun + 3
} + W (k) Clausel.

Dichcmary torm of Verl
(ST LY Tl X O R R A ol R TRY
AV —FARUA~T{AN L AL E L7, )

Noun + @ } + # (T L ClanseZ.
Plain Past form of Vel
(ZR—woh bt T P47 EHTNEA. )
LA =2 e LT drevhidimnEE L)

G-11



ArpenDIX G: Suggested Expressions

*Plain torms of Verh + L Clawse 2
(ohe tr — e fp e B A BITRdNN, )

Nuun + £ -7
I-Adjoctive | dha-afo S eds i + B, Clause 2.
Na-Adieclve + 720/
Past Flain forms of Verh
Tst Blem + 2227
(Mib-afob, D4dnbnn &)
(BHLSdaih, LARED
(Fde-ofely, B od. )
(o afm A s, R $4 k)

MNoun + Rk
1-Adjective (all forms for tense) + oAb, Clunse 2,
Na Adiuddive + 5% 270 0 fr
All Plain forms of Verblexcent to)
{mvdsdid &, BevEAEAL )
(S OWFH LV, HHIET PEb)
Ceb o ab Lo b v T
O dsra s o e By MR TE e e L0
MNoun | R -0
T-Adjeetive (all fornts o1 lense) + ¢a7E Clans: 2,
Ka-Adective + 7377 o F
Plain [ of Verb
0 o =i S e I P B 2 L S Y Pl A
EHIEVE ALV T, I T T E LY
(Lohadd o e 0T L MBR TS & 1)
CHE b7 0T, AR lse LTy
*Mount 77 o7
*1 Adieclive Slem + vade
¥ Na-Adjoctive | + 0oL L uED,
“Past Plain forn of Vol
21sl Slem ol Verb + fohs o ir)
{(SiofrBiiyaf b La L

FEVE I + vl (K Al fEAe 1 @3 A7)
LAy + verb-negative form (b=l L e gt A )

AL Bk LT
FANIN = D T S5 IR L
Civer At Reoeiverio Thineg & HIFS.
(Mot A T REAE AR LTl

G-12



ArpPenDIX G: Suggested Expressions

Criver 250 Thing % Roeceiver &2 o fL5,
(W EAAE Ao T HCE L)
Receiver 4 Thing & Ciiver (&)1 5 L 55,

- (Fhik 7 2% IMUSAD LR LT

HLh L, pesidencs T
“Person  TIDA L ET
=i+ e VRN I
Persone? F30< i,

Number +3%0 (i FErHN > FRBERL L)
WNuimher +6 (ZRFL T — b aitfel (- FaeTde-al)
A AT (A AT+ Faedd)
fah
Time Word + 1 £ L0
Moun + 11 (HTR, AT 9

Place ='F Ffada L34
Obgect (%)Y 333 g

Person [Cireeting Word) 1 Sl B e
Lo# [leave-tuking word] (12u, T

wE LT, [Mune] U FAFRELASLOIRAEGLET.
FRUWE LT [Name] TF. ZhboEEFLLLIERMALET,
LmiELl T, FIFEEALCBRENLET. Nune] T4,

TPlace Name] + L 5 b s34 272 AL a0l s LE- D E
[Pluwe Numel + A Lo 9 288008

[School Type] + Hks [fal])

[Cirade [ovel] + 4L (—1rd)

[Mumbcr] + RO

[Mumber] + (—-oH)

[Hamily position] | @3 1 [Nanc) (Fa SAnAEN A

Mounid G tedess g
Nemnpl  H S5 demd -7 L

Subject + 5 < (B

Place 1 L0 (L5 v L)
Noin + (T

[Noun] &-auT (o m im0

G-13



ArpenDIX G: Suggested Expressions

Particles/ R elationals

T 3. Lucalive macher, dirctional (in, al, on) Sl Sl S
h. Temporal Marker {ul) (ABFIT <)
e, Markeor of source (from) (Bt £47)
d. Marker of zoal or location (ARIIES S IOEI R )
g Turpuse warker (s LziT <)
f, Tndircet Ohjoet Marker (EEtI et A b b bvE L)
Ko a. |.ncative marker (place of action) (% 7o TRk 5)
b Instrumental Marker (by) e I A ol
¢, Masker of amount of (e o money (BT 5)
d. Marker of cause or reasom (H 4% T e e A L)
L. Limit (i c—HaRL L AR FrdTof)
o Locative marker, directional (in, at, on)  (FR-~{7 <)
b a Jennt Action Makor fwith) (of M fpa)
b. Linumerative Marker {and) (A LML defronB)
. Coleeung Claoscs (Fimfeak, sCnAEEET)
i o Marks Direct (bject (47 0 — A B
b. Murker which indicutes dircetional movenent (FRATIR 0 &4 )
¢ Muarket wlich indicales starting point (AR CE T4
. Marks [ neatian e T b e n T E L fohe)
Aty Slurling point marker AU A & W kAT
FF Fnding point marker (M ECFELET)
kT Maurker of deadline Y& T fe ™ T )
o a. Markgr of possession (Lde e
b, Indefinite pronoun {marker) bl dieAn )
i a Topiv Murker (d o Adhfim & & )
h. Fmphatic Marker (& MdyEE)
i Marker used with negatives LT E £ HA)
d, Marker vsed with DO [or polential verbs (PHEIR A 24 A
i Hubject Markor (AL AT
L A, Miarrks Lo mean alsofloo (RAZLIE LTS
b, Lnumertative Marker (hoth/neither) ) PPNl PRTA Y Tl N ¥ o IR N o
s Fnumerative Murker (und) (A Tty T L TS
s il End Muarker for Chications (e L E9i)
I, Allernalive Marker (or) CHIER A RIEH)
(rher Hnd Markeors
R R A {ymtirmation Marker foedeC-Fiai)
4 Assertion Marker or Recommendation (3o LT 1)
A (i) MNegauve Marker (F 5 (G frnds)
Reservation Marker (5F 9840
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