DISCIPLINARY LITERACY IN MUSIC
Presentation by Cynthia Outlaw
Vocal music instructor at Camden Fairview High School

MORNING AGENDA

2 hours

1 hour

LUNCH

Disciplinary Literacy: Overview

Disciplinary Literacy: Music

AFTERNOON AGENDA

1 % hours

1 hour

Y5 hour

Music Literacy Strategies

*Looking For Clues in a Musical Score both text and music itself;

*Music Listening;

*Compare/Contrast Music Scores of same text but different music/Venn
Diagram

*Bloom’s Musical Taxonomy/ Self Questioning Taxonomy; Rate Lesson
*Write a new ending to one of the pieces of music, both text and notes
*Word Walls/ Music Listening Evaluative Writing;
Comparative/Evaluative Writing/Exit Sheet/Problem Solving

BREAK

More Music Literacy Strategies

*Looking For Clues in a non-text short musical example
*Paired Reading Exercise of a composer history
*Possible Writing opportunities

*Wrap up of musical literacy

Teacher Excellence and Support System (TESS)

+Identifying artifacts
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Introduction

The Common Core State Standards for English Language Arts & Literacy in
History/Social Studies, Science, and Technical Subjects (“the Standards”) are
tha culmination of an extended, broad-based effort to fulfill the charge issued
by the states to create the next generation of K-12 standards in order to help
ensure that all students are college and career ready in literacy no later than the
end of high school.

The present work, led by the Council of Chief State School Officers (CC550)
and the National Governors Association (NGA), builds on the foundation laid by
states in their decades-iong work on crafting high-quality education standards.
The Standards also draw on the most important international models as well

as research and input from numerous sources, including state departments

of education, schotars, assessment developers, professional organizations,
educators from kindergarten through college, and parents, students, and other
members of the public. In their design and content, refined through successive
drafts and numerous rounds of feedback, the Standards represent a synthesis of
the best elements of standards-related work to date and an important advance
over that previous work.

As specified by CC550 and NGA, the Standards are (1) research and evidence
based, (2) aligned with college and work expectations, (3) rigorous, and

(4) internationally benchmarked. A particular standard was included in the
document only when the best available evidence indicated that its mastery was
essential for college and career readiness in a twenty-first-century, globally
competitive society. The Standards are intended to be a living work: as new and
better evidence emerges, the Standards will be revised accordingly.

The Standards are an extension of a prior initiative led by CCSSC and NGA to
develop College and Career Readiness (CCR) standards in reading, writing,
speaking, listening, and language as well as in mathematics, The CCR Reading,
Writing, and Speaking and Listening Standards, released in draft form in
September 2009, serve, in revised form, as the backbone for the present
document. Grade-spacific K-12 standards in reading, writing, speaking, listening,
and language translate the broad (and, for the earliest grades, seemingly
distant) aims of the CCR standards into age- and attainment-appropriate terms.

AN TECHNICAL SUBJECTS 1~

The Standards set requirements not only for English language arts (ELA)
but also for literacy in history/social studies, science, and technical subjects.
Just as students must learn to read, write, speak, listen, and use language
effectively in a variety of content areas, so too must the Standards specify
the literacy skills and understandings required for college and career
readiness in multiple disciplines. Literacy standards for grade 6 and above
are predicated on teachers of ELA, history/social studies, science, and
technical subjects using their content area expertise to help students meet
the particular challenges of reading, writing, speaking, listening, and language
in their respective fields. It is important to note that the 6-12 literacy
standards in history/social studies, science, and technical subjects are not
meant to replace content standards in those areas but rather to supplement
them. States may incorporate these standards into their standards for those
subjects or adopt them as content area literacy standards.

As a natural outgrowth of meeting the charge to define college and career
readiness, the Standards also lay out a vision of what it means to be a literate
person in the twenty-first century. Indeed, the skills and understandings
students are expected to demonstrate have wide applicability outside the
classroom or workplace. Students who meet the Standards readily undertake
the close, attentive reading that is at the heart of understanding and enjoying
complex works of literature, They habitually perform the critical reading
necessary to pick carefully through the staggering amount of information
available today in print and digitally. They actively seek the wide, deep, and
thoughtful engagement with high-guality literary and informational texts

that builds knowledge, enlarges experience, and broadens worldviews.

They reflexively demonstrate the cogent reasoning and use of evidence

that is essential to both private deliberation and responsible citizenship in a
democratic republic. In short, students who meet the Standards develop the
skills in reading, writing, speaking, and listening that are the foundation for any
creative and purposeful expression in language.

June 2, 2010
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Key Design Considerations
CCR and grade-specific standards

The CCR standards anchor the document and define general, cross-discipiinary
literacy expectations that must be met for students to be prepared to

enter college and workforce training programs ready to succeed. The K-12
grade-specific standards define end-of-year expectations and a cumulative
progression designed to enable students to meet college and career readiness
expectations no later than the end of high school. The CCR and high school
(grades 9-12) standards work in tandem to define the college and career
readiness line—the former providing broad standards, the latter providing
additional specificity. Hence, both should be considered when developing
college and career readiness assessments.

Students advancing through the grades are expected to meet each year's grade-
specific standards, retain or further develop skills and understandings mastered
in preceding grades, and work steadily toward meeting the more general
expectations described by the CCR standards.

Grade levels for K-8; grade bands for 9-10 and 11-12

The Standards use individual grade levels in kindergarten through grade 8 o
provide useful specificity; the Standards use two-year bands in grades 9-12 to
allow schools, districts, and states flexibility in high school course design.

A focus on results rather than means

By emphasizing required achievements, the Standards leave room for teachers,
curriculum developers, and states to determine how those goals should be
reached and what additional topics should be addressed. Thus, the Standards
do not mandate such things as a particular writing process or the full range of
metacognitive strategies that students may need to moenitor and direct their
thinking and learning. Teachers are thus free to provide students with whatever
tools and knowledge their professional judgment and experience identify as
maost helpful for meeting the goals sek out in the Standards.

An integrated model of literacy

Although the Standards are divided into Reading, Writing, Speaking and
Listening, and Language strands for conceptual clarity, the processes of
communication are closely connected, as reflected throughout this document,
For example, Writing standard 9 requires that students be able to write

about what they read. Likewise, Speaking and Listening standard 4 sets the
expectation that students will share findings from their research.

IS TORY/SOCIAR STUDIES; SCIENCE, AND:

HNICAL SUBJ

Research and media skills blended into the Standards as a whole

To be ready for college, workforce training, and life in a technological society,
students need the ability to gather, comprehend, evaluate, synthesize, and
report on information and ideas, to conduct original research in order to answer
questions or solve problems, and to analyze and create a high volume and
extensive range of print and nonprint texts in media forms old and new. The
need to conduct research and to produce and consume media is embedded
into every aspect of today's curriculum, In like fashion, research and media

skills and understandings are embedded throughout the Standards rather than
treated in a separate section.

Shared responsibility for students’ literacy development

The Standards insist that instruction in reading, writing, speaking, listening,

and language be a shared responsibility within the school. The K-5 standards
include expectations for reading, writing, speaking, listening, and language
applicable to a range of subjects, including but not limited to ELA. The grades
6-12 standards are divided into two sections, one for ELA and the other for
history/social studies, science, and technical subjects. This division refiects the
unique, time-honored place of ELA teachers in developing students’ literacy
skills while at the same time recognizing that teachers in other areas must have
a role in this development as well. ’

Part of the motivation behind the interdisciplinary approach to literacy
promulgated by the Standards is extensive research establishing the need
for college and career ready students to be proficient in reading complex
informational text independently in a variety of coentent areas. Most of the
required reading in college and workforce training programs is informational
in structure and challenging in content; postsecondary education programs
typically provide students with both a higher velume of such reading than is
generally required in K~12 schools and comparatively little scaffolding.

The Standards are not ajone in calling for a special emphasis on informational
text, The 2009 reading framework of the National Assessment of Educational
Progress {(NAEP) requires a high and increasing proportion of informational text
on its assessment as students advance through the grades.
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How to Read This Document

Overall Document Organization

The Standards comprise three main sections: a comprehensive K-5 section
and two content area-specific sections for grades 6-12, one for ELA and one
for history/social studies, science, and technical subjects. Three appendices
accompany the main document.

Each section is divided into strands. K-5 and 6-12 ELA have Reading, Writing,
Speaking and Listening, and Language strands; the 6-12 history/ social studies,
sclence, and technical subjects section facuses on Reading and Writing. Each
strand is headed by a strand-specific set of College and Career Readiness
Anchor Standards that is identical across all grades and content areas.

Standards for each grade within K-8 and for grades 9-10 and 11-12 follow the
CCR anchor standards in each strand. Each grade-specific standard (as these
standards are collectively referred to) corresponds to the same-numbered
CCR anchor standard. Put another way, each CCR anchor standard has an
accompanying grade-specific standard transiating the broader CCR statement
into grade-appropriate end-of-year expectations,

Individual CCR anchor standards can be identified by their strand, CCR status.
and number (R.CCR.6, for example). Individual grade-specific standards can
be identified by their strand, grade, and number {or number and letter, where
applicable), so that R1.4.3, for example, stands for Reading, Informational Text,
grade 4, standard 3 and W.5.1a stands for Writing, grade S, standard 1a. Strand
designations can be found in brackets alongside the full strand title.

Who is responsible for which portion of the Standards

A single K-S section lists standards for reading, writing, speaking, listening,
and language across the curriculum, reflecting the fact that most or all of the
instruction students in these grades receive comes from one teacher. Grades
6-12 are covered in two content area-specific sections, the first for the English
lang.uage arts teacher and the second for teachers of history/social studies,
science, and technical subjects. Each section uses the same CCR anchor
standards but also includes grade-specific standards tuned to the literacy
requirernents of the particular discipline(s).

Key Features of the Standards

Reading: Text complexity and the growth of comprehension

The Reading standards place equal emphasis on the sophistication of what
students read and the skill with which they read. Standard 10 defines a grade-by-
grade "staircase” of increasing text complexity that rises from beginning reading

TUDIES, SCIENCE, AN

to the college and career readiness level. Whatever they are reading, students
must aiso show a steadily growing ability to discern more from and make fuller
use of text, including making an increasing number of connections among ideas
and between texts, considering a wider range of textual evidence, and becoming
more sensitive to inconsistencies, ambiguities, and poor reasoning in texts.

Writing: Text types, responding to reading, and research

The Standards acknowledge the fact that whereas some writing skills, such

as the ability to plan, revise, edit, and publish, are applicable to many types of
writing, other skills are more properly defined in terms of specific writing types:
arguments, informative/explanatory texts, and narratives. Standard 9 stresses
the importance of the writing-reading connection by requiring students to draw
upen and write about evidence from literary and informational texts. Because
of the centrality of writing to most forms of inquiry, research standards are
prominently inciuded in this strand, though sklills important to research are
infused throughout the document,

Speaking and Listening: Flexible communication and collaboration

Including but not limited to skiils nacessary for formal presentations, the
Speaking and Listening standards require students to develop a range of
breadly useful oral communication and interpersonal skills. Students must learn
to work together, express and listen carefully to ideas, integrate information
from oral, visual, quantitative, and media sources, evaluate what they hear, use
media and visual displays strategically to help achieve communicative purposes,
and adapt speech to context and task.

Language: Conventions, effective use, and vocabulary

The Language standards include the essential "rules” of standard written

and spoken English, but they also approach language as a matter of craft

and informed choice among alternatives. The vocabulary standards focus on
understanding words and phrases, their relationships, and their nuances and on
acquiring new vocabulary, particularly general academic and domain-specific
words and phrases.

Appendices A, B, and C

Appendix A contains supplementary material on reading, writing, speaking and
listening, and language as well as a glossary of key terms, Appendix B consists of
text exemplars illustrating the complexity, guality, and range of reading appropriate
for various grade fevels with accompanying sample performance tasks. Appendix
C includes annotated samples demonstrating at least adequate performance in
student writing at various grade levels,
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College and Career Readiness Anchor Standards for Reading

The grades 6-12 standards on the following pages define what students should understand and be abie to do by the end
of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary compiements—the former providing broad standards, the latter
providing additional specificity—that together define the skilis and understandings that all students must demonstrate.

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
and ideas.

3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragrapbhs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as
well as in words.”

B. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as
the relevance and sufficiency of the evidence.

9.  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently,

‘Please see "Research to Build and Present Knowledge” in Writing for additional standards relevant to gath-
ering, assessing, and applying information from print and digital sources.

TORY/SOCIAL STUBIES, SCIENCE, AND. TEGHNIGAL SUE]

Note on range and content
of student reading

Reading is critical to building
knowledge in history/social studies
as well as in science and technical
subjects. College and career ready
reading in these fields roguires

an appreciation of the norms and
conventions of each discipline, such as
the kinds of evidence used in history
and science; an understanding of
domain-specific words and phrases;
an attention to precise details; and
the capacity to evaluate intricate
arguments, synthesize complex
information, and follow detailed
descriptions of events and concepts.
in history/social studies, for example,
students need to be able toc analyze,
evaluate, and differentiate primary
and secondary sources. When
reading scientific and technical
texts, students need to be able fo
gain knowledge from challenging
texts that often make extensive use
of elaborate diagrarmns and data to
convey information and iflustrate
concepts. Students must be able o
read complex informational fexts

in these fields with independence
and cenfidence because the vast
majority of reading in college and
waorkforce training programs wifl

be sophisticated nonfiction. It is
important to note that these Reading
standards are meant to complement
the specific content demands of the
disciplines, not replace them.
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College and Career Readiness Anchor Standards for Writing

The grades 6-12 standards on the foliowing pages define what students should understand and be able to do by the end
of each grade span, They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity~that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant
and sufficient evidence.

2, Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content,

3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details
and well-structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and coliaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, refiection, and research.

Range of Writing

10, Write routinety over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

*These broad types of writing include many subgenres. See Appendix A for definitions of key writing typas.

SCIENCE, AND TECHNICAL SUBJECTS . -

A

Note oh range and content
of student writing

For students, writing is a key means
of asserting and defending claims,
showing what they know about a
subject, and conveying what they
have experienced, imagined, thought,
and felt. To be college and career
ready writers, students must take
task, purpose, and audience into
careful consideration, choosing words,
information, structures, and formats
deliberately. They need to-be able to
use technology strategically when
creating, refining, and collaborating on
writing. They have to become adept
at gathering information, evaluating
sources, and citing material accurately,
reporting findings from their research
and analysis of sources in @ clear

and cogent manner. They must have
the flexibility, concaentration, and
fluency to produce high-quality first-
draft text under a tight deadline

and the capacity to revisit and

make improvements to a piece of
writing over multiple drafts when
circumstances encourage or require
it. To meet these goals, students must
devote significant time and effort to
writing, producing numerous pieces
over short and long time frames
throughout the year.
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An Overview of the Big Shifts in the Common Core State Standards
for English Language Arts and Literacy in History/Social Studies,

Science, and Technical Subjects
February 14, 2012

Appropriate Text
Complexity

Students have extensive opportunities to engage with complex texts. Teachers
consider qualitative and quantitative measures as well as reader and task when

selecting texts.

increased Reading of
Informational Texts

Throughout the school day, students at K-5 read a balance of 50% literature and
50% informational texts. By grade 12, at least 70% of texts read throughout the

day should be informational texts. ELA classrooms at grades 6-12 wilf focus on

literary nonfiction. At the secondary level, texts shift from namative structures to

those written to convey information, explanation, and points of view.

Disciplinary Literacy

Students read, write, and speak about discipline-related topics to build content
knowledge. In the early grades, students read informational texts that include
historical, scientific, and technical texts to prepare for the demands of reading
discipline-specific texts in later grades. At grades 6-12, students grapple with
discipiine-specific complex texts that deepen their understanding of a topic and
develop an understanding of the norms and conventions of each discipline; they
demonstrate mastery by applying that knowledge when writing or speaking.

Close Reading

Students should read and reread texts of sufficient complexity to draw meaning
from them. After students fully understand the text, they will be able to make
appropriate connections and/or comparisons to other texts. For younger
students or those needing additional help, the first reading of a text may be done

by the teacher.

Text-dependent
Questions

To gain deeper understanding of a text, students respond to high-quality
questions about its content, structure, and language, including questions that
ask students to make inferences and draw conclusions based on textual
evidence. At least 80%-90% of questions about a text should be text-dependent.

General Academic
and Domain-specific
Vocabulary

Students acquire general academic vocabulary (Tier Two words) to comprehend
complex texts that cross disciplines and domain-specific vocabulary (Tier Three
words) that enables students to comprehend language specific to a discipline.
Students demonstrate mastery by using both types of vocabulary when
speaking and writing.

Argumentative
Writing

Throughout the school day, all students write about topics or texts, some of
which have differing viewpoints. In grades K-5, 30% of student writing shouid
be writing opinions. In grades 6-8, 35% of student writing should be writing
arguments in which they support claims with reasons and evidence. In grades
9-12, 40% of student writing should be well-developed arguments.

Short and Sustained
Research Projects

Students conduct research, both short and long term, in which they synthesize
information from many sources, construct knowledge, use technology when
appropriate, and present findings in a variety of formats.
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PREPARING AMERICA'S STODENTS FOR COLLEGE & CAREER

Understanding the Big Shifts in the Common Core State

Standards
English Language Arts & Literacy in History/Social Studies, Science,
and Technical Subjects

Alignment of Arkansas’s Big Shifts to PARCC’s Key
Instructional Shifts

*PARCC’s Key Instructional Shifts Arkansas’s Big Shifts
COMPLEXITY » Appropriate Text Complexity
» Increased Reading of Informational
Regular practice with complex text Texts
and its academic vocabulary + Disciplinary Literacy

* Close Reading
« General Academic and Domain-

specific Vocabulary

EVIDENCE + Increased Reading of Informational
" L . Teth
Reading and writing grounded in » Disciplinary Literacy
evidence from text » Close Reading

+ Text-dependent Questions
* Argumentative Writing
« Short and Sustained Research

Projects
KNOWLEDGE » Appropriate Text Complexity
+ Increased Reading of Informational
Building knowledge through Texts
content-rich nonfiction and « Disciplinary Literacy
informational texts « Close Reading

» Text-dependent Questions
» Short and Sustained Research

Projects

*For more information on PARCC’s Key Instructional Shifts, see A Strong State Role in Common Core

State Standards Implementation. Rubric and Self-Assessment Tool, p. 6, at
hitp://www.parcconline.org/sites/parcc/files/CCSS %20rubric%20and%20state%20planning%20to0l%20-

%203%202%2012.pdf.
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Students Who are College and Career Ready

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS - -

in Reading, Writing, Speaking, Listening, and Language

The desctiptions that follow are not standards themselves but instead offer a portrait of students who meet the standards set out in this document. As students
advance through the grades and master the standards in reading, writing, speaking, listening, and language, they are able to exhibit with increasing fullness and

regularity these capacities of the literate individual,

They demonstrate independence.

Students can, without significant scaffolding, comprehend and evaluate
complex texts across a range of types and disciplines, and they can construct
effective arguments and convey intricate or multifaceted information. Likewise,
students are able independently to discern a speaker's key points, request
clarification, and ask relevant questions. They build on others' ideas, articulate
their own ideas, and confirm they have been understood. Without prempting,
they demonstrate command of standard English and acquire and use a
wide-ranging vocabulary, More broadly, they become self-directed learners,
effectively seeking out and using resources to assist them, including teachers,
peers, and print and digital reference materials.

They build strong content knowledge.

Students establish a base of knowledge across a wide range of subject matter
by engaging with works of quality and substance. They become proficient

in new areas through research and study. They read purposefully and listen
attentively to gain both general knowledge and discipline-specific expertise,
They refine and share their knowledge through writing and speaking.

They respond to the varying demands of audience, task, purpose,
and discipline.

Students adapt their communication in relation to audience, task, purpose, and
discipline. They set and adjust purpose for reading, writing, speaking, listening,
and language use as warranted by the task, They appreciate nuances, such as
how the composition of an audience should affect tone when speaking and
how the connotaticons of words affect meaning. They alse know that different
disciplines call for different types of evidence (e.g., documentary evidence in
history, experimental evidence in science).

They comprehend as well as critique.

Students are engaged and open-minded—but discerning—readers and listeners.
They work diligently to understand precisely what an author or speaker is
saying, but they also question an auther's or speaker's assumptions and
premises and assess the veracity of claims and the soundness of reasoning.

They value evidence.

Students cite specific evidence when offering an oral or written interpretation
of a text. They use relevant evidence when supporting their own points in
writing and speaking, making their reasoning clear to the reader or listener, and
they constructively evaluate others' use of evidence,

They use technology and digital media strategically and capably.

Students employ technology thoughtfully to enhance their reading, writing,
speaking, listening, and language use. They tailor their searches online to
acquire useful information efficiently, and they integrate what they learn using
technelogy with what they learn offline. They are familiar with the strengths and
limitations of various technological tocls and"mediums and can select and use
those best suited to their communication goals.

They come to understand other perspectives and cultures.

Students appreciate that the twenty-first-century classroom and workplace
are settings in which people from often widely divergent cultures and who
represent diverse expariences and perspectives must learn and work together.
Students actively seek to understand other perspectives and cultures through
reading and listening, and they are able to communicate effectively with
people of varied backgrounds. They evaluate other points of view critically
and constructively. Through reading great classic and contemporary works

of literature representative of a variety of periods, cultures, and worldviews,
students can vicariously inhabit worlds and have experiences much different
than their own.



Shanahan Article Excerpt (Slide 14)
Harvard Educational Review
Spring 2008 Issue

"Teachmg Disciplinary theracy to Adolescents: Rethinking Content-Area
theracy

“In this article, Timothy and Cynthia Shanahan argue that “disciplinary
literacy” — advanced literacy instruction embedded within content-area
classes such as math, science, and social stud.'es — should be a focus of

middle and secondary school settings. Moving beyond the oft-cited “every =

teacher a teacher of reading” philosophy that has historically frustrated
secondary content-area teachers, the Shan aha'n_s present data collected
during the first two years of a study on disciplinary literacy that reveal how
content experts and secondary content teachers read disciplinary texts,
make use of comprehension strategies, and subsequently teach those
strategies to adolescent readers. Preliminary findings suggest that experts
from math, chemistry, and history read their respective texts quite
differently; consequently, both the content-area experts and secondary
teachers in this study recommend different comprehension strategies for
work with adolescents. This study not only has implications for which
comprehension strategies might best fit particular disciplinary reading
tasks, but also suggests how students may be best prepared for the
reading, writing, and thinking required by advanced d:sc:plmary
coursework” (italicized preface of document, page 40).



8 Steps to Building Music
Knowledge through Literacy

CONTENT AREA

STANDARD(S)

GRADE LEVEL

DL FOCUS

RESOURCES

TEAM MEMBERS

1 List prior knowledge the learner will

need to know for this lesson.

2List new music vocabulary for the

lesson and how instruction will
incorporate this.

3 Share how the learner will

deconstruct complex musical
representation of ideas in the lesson.

4 List how students will use knowledge of

musical elements and genres to identify main
and subordinate ideas within the piece.

List the Musical Score

5 Identify activities that will help

students articulate what the musical
representations mean within a work.

6List relevant questions that will offer the

student an opportunity to think critically.
Consider Bloom’s Taxonomy in your
construction of the questions.

7 Identify how students will compare

musical elements of the work to other
artwork,

8 Share how the learner will identify

evidence to support their knowledge of the
discipline.




REMEMBER
Describe the music.

UNDERSTAND
What is the theme of the musIc

selection?

APPLY
ldentify how the clues within the

piece relate to each other.

(i.e. What musical elements offer a clue about the style, genre, or
back story to the music?)




ANALYSIS

What is the composer trying
to say within the music
selection?

SYNTHESIS

What would you add or take
away from the music?

EVALUATION
Critique the music selection.

What do you think about it?




EXIT SHEET

Name two areas that show Name two areas that still need
growth/improvement improvement

Give one example of method or solution to | Give one example of method or solution to
area one that still needs improvement area two that still needs improvement.




Music Reading & Writing Overview

ST.1.VMI.8;S8T.1.VMITI.8;5T.1.VMIITI.8;3T.1.VMIV.8

Demonstrate through performance an understanding of the
language of music
C.4.VMI.4;C. 4. VMIT.4;C.4.VMI1I.4;C.4.VMIV.4 Identify Common
elements and descriptive terms used in muysic with those
used in other disciplines

RS ST 1: (Cite specific textual evidence to support
analysis of “musical” texts.

RS ST 2: Determine the central ideas or conclusions of a
text;

RS ST 4: Interpret words and phrases as they are used in a
text (score)

RSST:5 Analyze the structure of texts(scores),
relationships

RS 8T 6: Assess how point of view shapes content and style

Salmo 150 by Aguiar

*Take a couple of minutes with a partner at your table(2 — 3 people)

Discuss Salmo 150. Use the “Looking For Clues™ Sheet. Be prepared to report back to
the group

WS HST :2 Write informative/explanatory texts to examine
and convey complex ideas and information clearly and
accurately through the effective selection, organization,
and analysis of content.

WSHST:4 Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

*Now listen to a recording of this piece. Write a short paragraph explaining how the
musical elements reflect the meaning of this piece.

C4.3.VMILI;C.4.3.VMIIL1:C43.VMIV.1 Apply criteria for making informed
judgments

RSL:9 Analyze how two or more texts address similar themes
or topics
WS8L:8 Gather relevant information from multiple sources,



*Look at Salmo 150 by Aguiar and Psalm 150 by Neukomm. How are the music
elements of the two songs of the same text treated differently? How do the musical
elements reflect the meaning of the text? Are there differences in syllabic stress? What
about the mood of the piece? Venn Diagram Compare/Contrast '

*Two Minute Meeting: Stand up. Find someone that has not
been seated at your teble. Identify a partner. Decide who
will be partner A and who will be partner B. Face your partner(partner A will be starting)
You have 60 seconds to tell your partner how you might use this idea in your classroom
this fall. Switch roles, partner B has 60 seconds.

Thank your partner. Sit down.

*Group Share.

WSL: 4 Produce clear and coherent writing.
WSL:10 Write routinely over extended time frame

Bloom’s Taxonomy & Self Questioning Taxonomy

Choose one of the two Psalms 150 selections. Write a new text ending and musical
ending consisting of at least four measures.

See Choir Lesson Plan

C.4.VML3;C.3.VMIL3;C.4.VMIIL3;C.4.VMIV.3 Perform music literature from a
variety of styles, time periods, and cultures . . .

¢.4.VMIIL7;C4.VMIV.7 Explore the genre, style, composer and historical background
of the repertoire being studied.

RS.1 Read closely to determine what the text says
RS5.2 Determine the central ideas or themes

WS 3 Write narratives to develop real or imagined
experiences .

WS 4 Produce clear and coherent writing

Vivald’s Largo. Hand out composer information sheets. Explain the Pairs Read. At
each table in groups of two, follow the Pairs Read procedure. Look at the short music
example on the powerpoint, Use your Looking Clues sheet and answer questions about



the music. Listen to the short example of Largo from Winter by Vivaldi. Read the poem.
Discuss the possible writing opportunities.






Name Date

Venn Diagram

Write details that tell how the subjects are different in the outer circles. Write details that tell
how the subjects are alike where the circles overlap.

Subject:

Copyright © Houghton Miffin Company. All rights reserved.

Subject:
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Arkansas Choral Directors Association
Choral Performance Assessment Form
Judges should use the back for extended comments

Performance Date ‘:1 Performance Time[ |

School Class I:l

City

Enrollments 7 8 VM1 VM2 VM3 VM4

Group

Director

e I | A
] ]

This School

___

Accuracy - rhythm, notes, intonation, pronunciation, enunciation

Ensembile - balance within/among sections, blend, coloration (too dark/bright), weak/strong section,

voices prominent, themes covered by veices or instruments.

Vocal Technique - quality/quantity of voices, well placed, full, natural, well supported, pleasant,

nasal, breathy, throaty, strident, high/low registration

Style - Correctness according fo period, mood, text, dynamic levels, cresc/decresc., interpretation

General Effect - best points of presentation, areas to be improved, suitability of literature, contrast of

program, stage presence, posture, expression

Signature of Adjudicator

Raw Score

100

98

98

94

92

20

88

86

a4

82

80

78

76

74

72

70

68

66

64

62

60

58

56

54

52

50

99'

97
95
03

91

®1|r

a7

85”

83

a1

il

77

75

73

71

69|V

67

65

63

61

—ay

57

55

53

51



Looking For Clues

Music Score

*Special features about this score

*Who wrote the piece?

*Where does the piece originate from?

*What instrume‘ntationfvoicing is needed to perform it?

*What is the mood/meaning of the piece?

*How are the musical elements treated in this piece?

»Are there any patterns established (thythm, chords, melody, harmony, form?)
*How are dynamics treated in this piece?

+If you created another verse, what would the lyrics say?(if there are lyrics)
*Does the title suggest anything?

*What was the composer’s purpose in this composition?



Self-Questioning Taxonomy for Music Performance

Level of Thinking

Comprehension Self-
Assessment

Focusing Question

Creating

I have created an
interpretation of this music.

What might the composer be
telling listeners through this
music? How can my
performance communicate this
music to my listeners?

Evaluating

I can critically examine my
performance of this music

What expectations does the
composer have for the
musicians playing or singing
this piece? How have [ met
the composer’s expectations?

Analyzing

I can understand how the
composer crated the musical
effects of this composition.

How does the composer use
the elements of music (form,
thythm, melody, harmony,
timbre, texture, and
expression)? Why did the
composer make these
particular musical choices?

Applying

I can use my understanding to
perform and appreciate this
music

How can I connect my
experiences to performing this
music? What emotional
responses to the music does
the composer seem to be
indicating?

Understanding

I can understand the
background of this
composition.

When did this composer write
this piece and how might the
times have influenced this
music? Why did the composer
write this piece and for whom?
What do we know about the
composer, and was the piece
characteristic of this
individual’s work?

Remembering

I can follow the composer’s
instructions.

How has the composer
indicated that this piece should
be performed? What attention
do T need to pay to time
signature, key signatures, note
values, dynamics, tempo
markings and pitches?

Buehl, D. & Buehl, W (2008, October) .Connecting music to literacy. Paper presented at
the Wisconsin School Music Association Conference Madison, WI.




1678 — 174

Antonio Vivaldi was born March 4, 1678 in Venice Italy to a baker
turned violinist during an earthquake. He studied music with his
father. He was born into a large family with four brothers and four
sisters. He was baptized immediately by the midwife in his home
due to “Danger of death.” It is not known if this danger was the
earthquake or bad health.

Vivaldi had asthma from a young age. At age fifteen (1693) he
studied to become a priest. With his startling red hair, he was
referred to as the “red priest.” Vivaldi was ordained as a priest, but
within only one year he desired to no longer celebrate mass
because of his asthma. He was given a leave due to his health and
became a violin teacher.

Vivaldi was eventually hired as a violin teacher at the school of the
Ospedale della Piet (Hospital of Mercy) and eventually became
their music director. The Ospedale was a girls orphanage, but had
one of the finest music programs around. He wrote hundreds of
compositions for the girls to perform in the orchestra or sing in the
choir.



It was one of Vivaldi’s duties to provide two concertos per month
(even when he was away) for concerts given each Sunday. Visitors
were amazed by the students’ playing all the instruments rather
than just the ones deemed suitable for ladies.

Vivaldi earned a living as a musician not only through his work at
the Ospedale, but also through the sale of his music. He composed
over 800 works such as instrumental concertos, over 90 solo and
trio sonatas, instrumental chamber music, and vocal music such as
operas, masses, oratorios, and cantatas.

Vivaldi negotiated sizable fees for his music, but spent it
prolifically. This resulted in his dying in poverty. He was given a
pauper’s funeral in Vienna.
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