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Introduction

The Common Core State Standards for English Language Arts & Literacy in
History/Social Studies, Science, and Technical Subjects (“the Standards”) are
tha culmination of an extended, broad-based effort to fulfill the charge issued
by the states to create the next generation of K-12 standards in order to help
ensure that all students are college and career ready in literacy no later than the
end of high school.

The present work, led by the Council of Chief State School Officers (CC550)
and the National Governors Association (NGA), builds on the foundation laid by
states in their decades-iong work on crafting high-quality education standards.
The Standards also draw on the most important international models as well

as research and input from numerous sources, including state departments

of education, schotars, assessment developers, professional organizations,
educators from kindergarten through college, and parents, students, and other
members of the public. In their design and content, refined through successive
drafts and numerous rounds of feedback, the Standards represent a synthesis of
the best elements of standards-related work to date and an important advance
over that previous work.

As specified by CC550 and NGA, the Standards are (1) research and evidence
based, (2) aligned with college and work expectations, (3) rigorous, and

(4) internationally benchmarked. A particular standard was included in the
document only when the best available evidence indicated that its mastery was
essential for college and career readiness in a twenty-first-century, globally
competitive society. The Standards are intended to be a living work: as new and
better evidence emerges, the Standards will be revised accordingly.

The Standards are an extension of a prior initiative led by CCSSC and NGA to
develop College and Career Readiness (CCR) standards in reading, writing,
speaking, listening, and language as well as in mathematics, The CCR Reading,
Writing, and Speaking and Listening Standards, released in draft form in
September 2009, serve, in revised form, as the backbone for the present
document. Grade-spacific K-12 standards in reading, writing, speaking, listening,
and language translate the broad (and, for the earliest grades, seemingly
distant) aims of the CCR standards into age- and attainment-appropriate terms.

AN TECHNICAL SUBJECTS 1~

The Standards set requirements not only for English language arts (ELA)
but also for literacy in history/social studies, science, and technical subjects.
Just as students must learn to read, write, speak, listen, and use language
effectively in a variety of content areas, so too must the Standards specify
the literacy skills and understandings required for college and career
readiness in multiple disciplines. Literacy standards for grade 6 and above
are predicated on teachers of ELA, history/social studies, science, and
technical subjects using their content area expertise to help students meet
the particular challenges of reading, writing, speaking, listening, and language
in their respective fields. It is important to note that the 6-12 literacy
standards in history/social studies, science, and technical subjects are not
meant to replace content standards in those areas but rather to supplement
them. States may incorporate these standards into their standards for those
subjects or adopt them as content area literacy standards.

As a natural outgrowth of meeting the charge to define college and career
readiness, the Standards also lay out a vision of what it means to be a literate
person in the twenty-first century. Indeed, the skills and understandings
students are expected to demonstrate have wide applicability outside the
classroom or workplace. Students who meet the Standards readily undertake
the close, attentive reading that is at the heart of understanding and enjoying
complex works of literature, They habitually perform the critical reading
necessary to pick carefully through the staggering amount of information
available today in print and digitally. They actively seek the wide, deep, and
thoughtful engagement with high-guality literary and informational texts

that builds knowledge, enlarges experience, and broadens worldviews.

They reflexively demonstrate the cogent reasoning and use of evidence

that is essential to both private deliberation and responsible citizenship in a
democratic republic. In short, students who meet the Standards develop the
skills in reading, writing, speaking, and listening that are the foundation for any
creative and purposeful expression in language.
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Key Design Considerations
CCR and grade-specific standards

The CCR standards anchor the document and define general, cross-discipiinary
literacy expectations that must be met for students to be prepared to

enter college and workforce training programs ready to succeed. The K-12
grade-specific standards define end-of-year expectations and a cumulative
progression designed to enable students to meet college and career readiness
expectations no later than the end of high school. The CCR and high school
(grades 9-12) standards work in tandem to define the college and career
readiness line—the former providing broad standards, the latter providing
additional specificity. Hence, both should be considered when developing
college and career readiness assessments.

Students advancing through the grades are expected to meet each year's grade-
specific standards, retain or further develop skills and understandings mastered
in preceding grades, and work steadily toward meeting the more general
expectations described by the CCR standards.

Grade levels for K-8; grade bands for 9-10 and 11-12

The Standards use individual grade levels in kindergarten through grade 8 o
provide useful specificity; the Standards use two-year bands in grades 9-12 to
allow schools, districts, and states flexibility in high school course design.

A focus on results rather than means

By emphasizing required achievements, the Standards leave room for teachers,
curriculum developers, and states to determine how those goals should be
reached and what additional topics should be addressed. Thus, the Standards
do not mandate such things as a particular writing process or the full range of
metacognitive strategies that students may need to moenitor and direct their
thinking and learning. Teachers are thus free to provide students with whatever
tools and knowledge their professional judgment and experience identify as
maost helpful for meeting the goals sek out in the Standards.

An integrated model of literacy

Although the Standards are divided into Reading, Writing, Speaking and
Listening, and Language strands for conceptual clarity, the processes of
communication are closely connected, as reflected throughout this document,
For example, Writing standard 9 requires that students be able to write

about what they read. Likewise, Speaking and Listening standard 4 sets the
expectation that students will share findings from their research.

IS TORY/SOCIAR STUDIES; SCIENCE, AND:

HNICAL SUBJ

Research and media skills blended into the Standards as a whole

To be ready for college, workforce training, and life in a technological society,
students need the ability to gather, comprehend, evaluate, synthesize, and
report on information and ideas, to conduct original research in order to answer
questions or solve problems, and to analyze and create a high volume and
extensive range of print and nonprint texts in media forms old and new. The
need to conduct research and to produce and consume media is embedded
into every aspect of today's curriculum, In like fashion, research and media

skills and understandings are embedded throughout the Standards rather than
treated in a separate section.

Shared responsibility for students’ literacy development

The Standards insist that instruction in reading, writing, speaking, listening,

and language be a shared responsibility within the school. The K-5 standards
include expectations for reading, writing, speaking, listening, and language
applicable to a range of subjects, including but not limited to ELA. The grades
6-12 standards are divided into two sections, one for ELA and the other for
history/social studies, science, and technical subjects. This division refiects the
unique, time-honored place of ELA teachers in developing students’ literacy
skills while at the same time recognizing that teachers in other areas must have
a role in this development as well. ’

Part of the motivation behind the interdisciplinary approach to literacy
promulgated by the Standards is extensive research establishing the need
for college and career ready students to be proficient in reading complex
informational text independently in a variety of coentent areas. Most of the
required reading in college and workforce training programs is informational
in structure and challenging in content; postsecondary education programs
typically provide students with both a higher velume of such reading than is
generally required in K~12 schools and comparatively little scaffolding.

The Standards are not ajone in calling for a special emphasis on informational
text, The 2009 reading framework of the National Assessment of Educational
Progress {(NAEP) requires a high and increasing proportion of informational text
on its assessment as students advance through the grades.
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How to Read This Document

Overall Document Organization

The Standards comprise three main sections: a comprehensive K-5 section
and two content area-specific sections for grades 6-12, one for ELA and one
for history/social studies, science, and technical subjects. Three appendices
accompany the main document.

Each section is divided into strands. K-5 and 6-12 ELA have Reading, Writing,
Speaking and Listening, and Language strands; the 6-12 history/ social studies,
sclence, and technical subjects section facuses on Reading and Writing. Each
strand is headed by a strand-specific set of College and Career Readiness
Anchor Standards that is identical across all grades and content areas.

Standards for each grade within K-8 and for grades 9-10 and 11-12 follow the
CCR anchor standards in each strand. Each grade-specific standard (as these
standards are collectively referred to) corresponds to the same-numbered
CCR anchor standard. Put another way, each CCR anchor standard has an
accompanying grade-specific standard transiating the broader CCR statement
into grade-appropriate end-of-year expectations,

Individual CCR anchor standards can be identified by their strand, CCR status.
and number (R.CCR.6, for example). Individual grade-specific standards can
be identified by their strand, grade, and number {or number and letter, where
applicable), so that R1.4.3, for example, stands for Reading, Informational Text,
grade 4, standard 3 and W.5.1a stands for Writing, grade S, standard 1a. Strand
designations can be found in brackets alongside the full strand title.

Who is responsible for which portion of the Standards

A single K-S section lists standards for reading, writing, speaking, listening,
and language across the curriculum, reflecting the fact that most or all of the
instruction students in these grades receive comes from one teacher. Grades
6-12 are covered in two content area-specific sections, the first for the English
lang.uage arts teacher and the second for teachers of history/social studies,
science, and technical subjects. Each section uses the same CCR anchor
standards but also includes grade-specific standards tuned to the literacy
requirernents of the particular discipline(s).

Key Features of the Standards

Reading: Text complexity and the growth of comprehension

The Reading standards place equal emphasis on the sophistication of what
students read and the skill with which they read. Standard 10 defines a grade-by-
grade "staircase” of increasing text complexity that rises from beginning reading

TUDIES, SCIENCE, AN

to the college and career readiness level. Whatever they are reading, students
must aiso show a steadily growing ability to discern more from and make fuller
use of text, including making an increasing number of connections among ideas
and between texts, considering a wider range of textual evidence, and becoming
more sensitive to inconsistencies, ambiguities, and poor reasoning in texts.

Writing: Text types, responding to reading, and research

The Standards acknowledge the fact that whereas some writing skills, such

as the ability to plan, revise, edit, and publish, are applicable to many types of
writing, other skills are more properly defined in terms of specific writing types:
arguments, informative/explanatory texts, and narratives. Standard 9 stresses
the importance of the writing-reading connection by requiring students to draw
upen and write about evidence from literary and informational texts. Because
of the centrality of writing to most forms of inquiry, research standards are
prominently inciuded in this strand, though sklills important to research are
infused throughout the document,

Speaking and Listening: Flexible communication and collaboration

Including but not limited to skiils nacessary for formal presentations, the
Speaking and Listening standards require students to develop a range of
breadly useful oral communication and interpersonal skills. Students must learn
to work together, express and listen carefully to ideas, integrate information
from oral, visual, quantitative, and media sources, evaluate what they hear, use
media and visual displays strategically to help achieve communicative purposes,
and adapt speech to context and task.

Language: Conventions, effective use, and vocabulary

The Language standards include the essential "rules” of standard written

and spoken English, but they also approach language as a matter of craft

and informed choice among alternatives. The vocabulary standards focus on
understanding words and phrases, their relationships, and their nuances and on
acquiring new vocabulary, particularly general academic and domain-specific
words and phrases.

Appendices A, B, and C

Appendix A contains supplementary material on reading, writing, speaking and
listening, and language as well as a glossary of key terms, Appendix B consists of
text exemplars illustrating the complexity, guality, and range of reading appropriate
for various grade fevels with accompanying sample performance tasks. Appendix
C includes annotated samples demonstrating at least adequate performance in
student writing at various grade levels,
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College and Career Readiness Anchor Standards for Reading

The grades 6-12 standards on the following pages define what students should understand and be abie to do by the end
of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary compiements—the former providing broad standards, the latter
providing additional specificity—that together define the skilis and understandings that all students must demonstrate.

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
and ideas.

3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragrapbhs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as
well as in words.”

B. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as
the relevance and sufficiency of the evidence.

9.  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently,

‘Please see "Research to Build and Present Knowledge” in Writing for additional standards relevant to gath-
ering, assessing, and applying information from print and digital sources.

TORY/SOCIAL STUBIES, SCIENCE, AND. TEGHNIGAL SUE]

Note on range and content
of student reading

Reading is critical to building
knowledge in history/social studies
as well as in science and technical
subjects. College and career ready
reading in these fields roguires

an appreciation of the norms and
conventions of each discipline, such as
the kinds of evidence used in history
and science; an understanding of
domain-specific words and phrases;
an attention to precise details; and
the capacity to evaluate intricate
arguments, synthesize complex
information, and follow detailed
descriptions of events and concepts.
in history/social studies, for example,
students need to be able toc analyze,
evaluate, and differentiate primary
and secondary sources. When
reading scientific and technical
texts, students need to be able fo
gain knowledge from challenging
texts that often make extensive use
of elaborate diagrarmns and data to
convey information and iflustrate
concepts. Students must be able o
read complex informational fexts

in these fields with independence
and cenfidence because the vast
majority of reading in college and
waorkforce training programs wifl

be sophisticated nonfiction. It is
important to note that these Reading
standards are meant to complement
the specific content demands of the
disciplines, not replace them.
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College and Career Readiness Anchor Standards for Writing

The grades 6-12 standards on the foliowing pages define what students should understand and be able to do by the end
of each grade span, They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity~that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant
and sufficient evidence.

2, Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content,

3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details
and well-structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and coliaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, refiection, and research.

Range of Writing

10, Write routinety over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

*These broad types of writing include many subgenres. See Appendix A for definitions of key writing typas.

SCIENCE, AND TECHNICAL SUBJECTS . -

A

Note oh range and content
of student writing

For students, writing is a key means
of asserting and defending claims,
showing what they know about a
subject, and conveying what they
have experienced, imagined, thought,
and felt. To be college and career
ready writers, students must take
task, purpose, and audience into
careful consideration, choosing words,
information, structures, and formats
deliberately. They need to-be able to
use technology strategically when
creating, refining, and collaborating on
writing. They have to become adept
at gathering information, evaluating
sources, and citing material accurately,
reporting findings from their research
and analysis of sources in @ clear

and cogent manner. They must have
the flexibility, concaentration, and
fluency to produce high-quality first-
draft text under a tight deadline

and the capacity to revisit and

make improvements to a piece of
writing over multiple drafts when
circumstances encourage or require
it. To meet these goals, students must
devote significant time and effort to
writing, producing numerous pieces
over short and long time frames
throughout the year.
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An Overview of the Big Shifts in the Common Core State Standards
for English Language Arts and Literacy in History/Social Studies,

Science, and Technical Subjects
February 14, 2012

Appropriate Text
Complexity

Students have extensive opportunities to engage with complex texts. Teachers
consider qualitative and quantitative measures as well as reader and task when

selecting texts.

increased Reading of
Informational Texts

Throughout the school day, students at K-5 read a balance of 50% literature and
50% informational texts. By grade 12, at least 70% of texts read throughout the

day should be informational texts. ELA classrooms at grades 6-12 wilf focus on

literary nonfiction. At the secondary level, texts shift from namative structures to

those written to convey information, explanation, and points of view.

Disciplinary Literacy

Students read, write, and speak about discipline-related topics to build content
knowledge. In the early grades, students read informational texts that include
historical, scientific, and technical texts to prepare for the demands of reading
discipline-specific texts in later grades. At grades 6-12, students grapple with
discipiine-specific complex texts that deepen their understanding of a topic and
develop an understanding of the norms and conventions of each discipline; they
demonstrate mastery by applying that knowledge when writing or speaking.

Close Reading

Students should read and reread texts of sufficient complexity to draw meaning
from them. After students fully understand the text, they will be able to make
appropriate connections and/or comparisons to other texts. For younger
students or those needing additional help, the first reading of a text may be done

by the teacher.

Text-dependent
Questions

To gain deeper understanding of a text, students respond to high-quality
questions about its content, structure, and language, including questions that
ask students to make inferences and draw conclusions based on textual
evidence. At least 80%-90% of questions about a text should be text-dependent.

General Academic
and Domain-specific
Vocabulary

Students acquire general academic vocabulary (Tier Two words) to comprehend
complex texts that cross disciplines and domain-specific vocabulary (Tier Three
words) that enables students to comprehend language specific to a discipline.
Students demonstrate mastery by using both types of vocabulary when
speaking and writing.

Argumentative
Writing

Throughout the school day, all students write about topics or texts, some of
which have differing viewpoints. In grades K-5, 30% of student writing shouid
be writing opinions. In grades 6-8, 35% of student writing should be writing
arguments in which they support claims with reasons and evidence. In grades
9-12, 40% of student writing should be well-developed arguments.

Short and Sustained
Research Projects

Students conduct research, both short and long term, in which they synthesize
information from many sources, construct knowledge, use technology when
appropriate, and present findings in a variety of formats.
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PREPARING AMERICA'S STODENTS FOR COLLEGE & CAREER

Understanding the Big Shifts in the Common Core State

Standards
English Language Arts & Literacy in History/Social Studies, Science,
and Technical Subjects

Alignment of Arkansas’s Big Shifts to PARCC’s Key
Instructional Shifts

*PARCC’s Key Instructional Shifts Arkansas’s Big Shifts
COMPLEXITY » Appropriate Text Complexity
» Increased Reading of Informational
Regular practice with complex text Texts
and its academic vocabulary + Disciplinary Literacy

* Close Reading
« General Academic and Domain-

specific Vocabulary

EVIDENCE + Increased Reading of Informational
" L . Teth
Reading and writing grounded in » Disciplinary Literacy
evidence from text » Close Reading

+ Text-dependent Questions
* Argumentative Writing
« Short and Sustained Research

Projects
KNOWLEDGE » Appropriate Text Complexity
+ Increased Reading of Informational
Building knowledge through Texts
content-rich nonfiction and « Disciplinary Literacy
informational texts « Close Reading

» Text-dependent Questions
» Short and Sustained Research

Projects

*For more information on PARCC’s Key Instructional Shifts, see A Strong State Role in Common Core

State Standards Implementation. Rubric and Self-Assessment Tool, p. 6, at
hitp://www.parcconline.org/sites/parcc/files/CCSS %20rubric%20and%20state%20planning%20to0l%20-

%203%202%2012.pdf.
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Students Who are College and Career Ready

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS - -

in Reading, Writing, Speaking, Listening, and Language

The desctiptions that follow are not standards themselves but instead offer a portrait of students who meet the standards set out in this document. As students
advance through the grades and master the standards in reading, writing, speaking, listening, and language, they are able to exhibit with increasing fullness and

regularity these capacities of the literate individual,

They demonstrate independence.

Students can, without significant scaffolding, comprehend and evaluate
complex texts across a range of types and disciplines, and they can construct
effective arguments and convey intricate or multifaceted information. Likewise,
students are able independently to discern a speaker's key points, request
clarification, and ask relevant questions. They build on others' ideas, articulate
their own ideas, and confirm they have been understood. Without prempting,
they demonstrate command of standard English and acquire and use a
wide-ranging vocabulary, More broadly, they become self-directed learners,
effectively seeking out and using resources to assist them, including teachers,
peers, and print and digital reference materials.

They build strong content knowledge.

Students establish a base of knowledge across a wide range of subject matter
by engaging with works of quality and substance. They become proficient

in new areas through research and study. They read purposefully and listen
attentively to gain both general knowledge and discipline-specific expertise,
They refine and share their knowledge through writing and speaking.

They respond to the varying demands of audience, task, purpose,
and discipline.

Students adapt their communication in relation to audience, task, purpose, and
discipline. They set and adjust purpose for reading, writing, speaking, listening,
and language use as warranted by the task, They appreciate nuances, such as
how the composition of an audience should affect tone when speaking and
how the connotaticons of words affect meaning. They alse know that different
disciplines call for different types of evidence (e.g., documentary evidence in
history, experimental evidence in science).

They comprehend as well as critique.

Students are engaged and open-minded—but discerning—readers and listeners.
They work diligently to understand precisely what an author or speaker is
saying, but they also question an auther's or speaker's assumptions and
premises and assess the veracity of claims and the soundness of reasoning.

They value evidence.

Students cite specific evidence when offering an oral or written interpretation
of a text. They use relevant evidence when supporting their own points in
writing and speaking, making their reasoning clear to the reader or listener, and
they constructively evaluate others' use of evidence,

They use technology and digital media strategically and capably.

Students employ technology thoughtfully to enhance their reading, writing,
speaking, listening, and language use. They tailor their searches online to
acquire useful information efficiently, and they integrate what they learn using
technelogy with what they learn offline. They are familiar with the strengths and
limitations of various technological tocls and"mediums and can select and use
those best suited to their communication goals.

They come to understand other perspectives and cultures.

Students appreciate that the twenty-first-century classroom and workplace
are settings in which people from often widely divergent cultures and who
represent diverse expariences and perspectives must learn and work together.
Students actively seek to understand other perspectives and cultures through
reading and listening, and they are able to communicate effectively with
people of varied backgrounds. They evaluate other points of view critically
and constructively. Through reading great classic and contemporary works

of literature representative of a variety of periods, cultures, and worldviews,
students can vicariously inhabit worlds and have experiences much different
than their own.



Shanahan Article Excerpt (Slide 14)
Harvard Educational Review
Spring 2008 Issue

"Teachmg Disciplinary theracy to Adolescents: Rethinking Content-Area
theracy

“In this article, Timothy and Cynthia Shanahan argue that “disciplinary
literacy” — advanced literacy instruction embedded within content-area
classes such as math, science, and social stud.'es — should be a focus of

middle and secondary school settings. Moving beyond the oft-cited “every =

teacher a teacher of reading” philosophy that has historically frustrated
secondary content-area teachers, the Shan aha'n_s present data collected
during the first two years of a study on disciplinary literacy that reveal how
content experts and secondary content teachers read disciplinary texts,
make use of comprehension strategies, and subsequently teach those
strategies to adolescent readers. Preliminary findings suggest that experts
from math, chemistry, and history read their respective texts quite
differently; consequently, both the content-area experts and secondary
teachers in this study recommend different comprehension strategies for
work with adolescents. This study not only has implications for which
comprehension strategies might best fit particular disciplinary reading
tasks, but also suggests how students may be best prepared for the
reading, writing, and thinking required by advanced d:sc:plmary
coursework” (italicized preface of document, page 40).



T Bio'aiooay)sARIL DR 8 SHINLHYL . 18UrANBISESILSPRISBO{UL 0] YDROR30) PLRS "ETATZE L PaUSidnd
SBINCSA JBUORPPE puld LNIW3AIIHOY

1N3Anls “samnosad ANe)dWwoes ey 10) JRA1dIL0D-1%)/AI02-UoW e - £S8)a - B/ D10 31003LRAR DR O) JaJ3Y T
“5597 9U3Ag PaNNbE) SHIUS U3 0GR UonELIGI] ELOIPRE 10) (SHILSIMY13/0.0'3:0031124098) 8L B 3 SIS 100 LOUILIGS 0} 12J24 T

‘palpms ‘palpms
Bujag wu=auoo sl 0) Bulag Jello> sy
jueag|al abpaimouy 0] jUEA3|A] JOU 24.
PINg pue Jeap ase pUE fE3)2Un e
Aayy - yby s1 {s)xe A2y — mo) S {SxEy
aly Jo Anend ay| alp Jo Aenb ay ‘paipnys Buleq Jusuco ay)
v € -z L 01 JueADI2. 2bpaymouy piIng
4 pue le2> ade (shixayr syl D
4
“leak joouas 1eak jooyos ayy Ul

3Ly ul awn pue apesb ayy  awp pue apeib ayy Jog
104 payzadie Axedwo> pajoadxa Anxajdwos
aaneyuenb pue anjzeyjenb pug N.._m.w% 1OCY2s By Ul swn

aayeyienb 3y) Yyog aA0de  aajepjuenb auy wiog puE apeJb duL 40 pa12adxd

J0 1e 2Je (shX2) Iy MOJag 2.8 (SHXe) 3yl
¢ 2 L 12A2] Axa1dwoD auy
;.w DACOE 1038 2JE (S)iIX=n 24l g
4
UOSSa)
S1U} Ul passaJppe uossa] 5IU) Ul
Apoaup st {51%3) uopRIapIsUoS J2pUn (5p%21 noqge
BN o) 3x33 ¢ @ ou st 2ssy L Bunpm o ‘Bupjeads ‘Bujpesd
v € z I ul s3uspn)s sabebus
SDION 4 UoH2NAISUl paseq-IXal v

J3a¥3IHLYD HO Q3AYISE0 IDNIAIAL SHOLVYDIANI

ue|q 19 Aj3endoidde 2q ABW SI0IEDIPU| 2WEGS “UOSSD] € $O Ucniod e BulAIaSgo USLM HJOM JUIPNIS pue JoABLDQ pue LIOISSNISIP JUSPNIS "UoRINASUI
12UDED) ‘SHSEY ‘S]BIIDIBLL pUe (5)1X2) "uB|d uossa) lBpnaul IYBIW S2IGRAIDSQO JO spoRjyIe 'UOSSS] YDBS 104 "UoRDNasUl ul 21qeASsqo pue Buluue)d Ul JUIpIAS 2Q PINOYS SUORDY 10D AL




1AUARBIETIUSPMSEAIUI O} 328GP83) PUIG “STOZZZ L PAUsHANd “ugissiusad Joud Inoum pareULIETR -

pue pasnpaidal ‘palipoLL ag ABW A3y - BoUBIPNE AUE |0 SP33U DU} 33

z /w>m_;um ® syaNLEvd 3! |.1_d,,N_E9m:u 3q Ao QUSLOCLLIOY [12 pue ALy “uom sty o3 sybL m:_,.ma_._m_m_._ 10 paie1a) pue YBLACOD 12 DOAIZA JABL SA "MB) SBPUN 310 Hyaixa dul AL ¢ i
JAIPPE PUL LNI W3 AHHHIY Y3t UORIUNUGD 1) Bsn 10y PRPUSILY SY 3pinB ALY, UORENRAR U} 95N J0) vwcmﬁ%vuﬂ,ﬂrﬁl\_ Mwﬂw_m_:w._whnmﬂh«.awmm_.m_mﬁ._;ﬂm_“mw%ﬂmmm%% M,ﬂﬂ%%haﬁw?wmﬂhwﬂwﬁ.ﬂﬂ:ﬁwﬁhﬂﬁ%& wﬁﬁﬁﬁ.ﬁﬁﬂﬂﬂﬂnﬂ Mwﬂrﬁmgmmwu%hﬁ <
iN3anls . -
"$ysey ADRIDY) |2A8)-2pRID Ut acuspuadapul
¥ £z L “syse) Aoesa)) Buieidwon ur esuspuadapul pJemo) ssasbold sowold o) syuapms
21RASUOWDP SIUSPTIS ‘2191ss0d UByM 1enplaput Jo aBpaimouy uo s1de Jayoesl ay | q
‘BupjuiL
‘LUOBJIOQRHOD JO LOISSNDSLP s 420 Yoesa Inoge ey 01 pabeinooua ale
¥ € 2 1 BuLNp $1Y61ISU| JO-SUCIIBAISSAO SJ2U30 SILBPNIS 2JaYM 5581 sueld pue SUOIIESISALOD
UDED UQ P|iNg 03 95UspIAR 35N SUBPMIS 1LBPNIS J0) SUOIHPUOD DU S3JERUD Jaydeal syl ™D
‘Abuipioooe
¥ € ¢ | ‘sasuodsal pue siamsue yoddns oy slomsue SIUDpPNIS $9qoId pue SJUIpNIS WO}
22USPIA |BNYXa) 2pIn0d Ajenzigey siuapms ucisiald pue 35U3PIAS S109dx%a Jayoea) ay). g
¥y ¢ z L -[s)11x2} 12Aa1-2peiB BuipUeLiapR INCAR S11UM JO X5} UO SND0o§ & SUapnis
SSON /pue yeads ‘peal oy SHoYS Ui sIsiad s3uspng & 404 suonIpUOD 343 sapiacsd Jayseay syl 'y
.LO_E:mMM_E ;ensUCWD ﬂumu_.zm 11E pue AJHIHILYD HO
Apumsisuod Aunyoddo syuapms sopiaard Jaysem s = ¢
“JOINRUSA SILY TEASUOLUISP SIUAPMIS BLLIOS pLR d3aAdasaO IDNIAIAT HOIAYHAG LNAANLS IAILYHLSNTT SHOLVDIIANI
Ayuaysisuon Aurueodda siuapnis sapiacud JaY2e) auL = £

“IOMBYAG SIY) SIENSUOLIIP SILapms ) plig
Anusysisuonul Aunyoddo siuapns sapinosd Jaupes) UL =7
“JOARYS] SIL] 2IENSUOWIIP SUBPN)S M3l Al
pue Aunuoddo sjuapnis apwuaid 10U 520p JBYSEIIAYL = T
3|85

“1¥3) 5U] JO UORBUILEXS “dap J0 12A3]

daap Ul siuapnIs awes auy Je 18 ae.jo ‘s2npenold
Bt g R e s s1eudoidde pue ‘sisAleue Atinbul Loddns oy
¥ c z L so1ydeJ6 a0 ‘eyep 1xa3 ol sodasp Bulaap
4 ur syuspnss 1oddns suopsanb jo seouanbas 'q
-abenf ds -abenBue d! .
.mc_M__..__._n__._".,m rnr_.._N_Uua_Em,omum EMP Anicey ucmmEn.mu .Mu_ u_E_mm_MWmm uom mﬁ\_._m._U 10 WMWCOO_mm‘_
Buyd i 5juapnys Hoddns auinbas Ayondxa jou
.a_”_._mr_nn__d_wﬂw:”_wxmm“ n.._um suasany m.m._ﬂ me. pue _mcu_umm:G \__w_(_u _.“__ uxvu« vr_u EOLF ﬁxmu._:_%m U_Lm adeDNUO\,
¥ £ z L a1} aBenBue) JiwspedE ash AlRleudoldde
4 0} Sjuspn]s aJinbal $Yse3 pue sUonsany) "D
—
‘mEp J0
"B1EP JO 1@y BY] W) 3] ayj wal} 9dUSpine 9}
20UDpIAR 12 0] SISPMS A0USIJ3] TROUJIA PIIBMSUE . I
annbar sysm uhmwcc_umwao 2] UBD D58 puB m_n_,._o_uﬂsa swdie U_Lm LouIBU
" £ z L 'sisAjeur poddns ©) 1Xa) ay) Wal) souaplaa
d 2112 0y SUBpMS a4nbad sysey pue suonsany g
4
-Buipuiejsiaplin piing .E.m.Smcm cD__.__n_owA_u__m pesysw
=} al -
Aomesde) diom puE SO 308 o Syie: pub AUGHESND s|elep pue
b £ z 1 S1UBAR ‘seapl ‘s3dasuoD ‘eJmonds Jenomued si ol
“SEI0N ¢ Bulpusyie AQ 1¥2) 3y} S52Jppe S3Se} PUE SUONSANG 'Y
AIYIHLYD HO d3AYISHO IDNIAIAT SHOLVDIUNI

T T T 2




(¥

ssauaAisuodsay wistjeuoissajold buimoys
pue A)jqixaj4 Bupessuowaqg 9 Ajjeuoissajoid Buidojanaq pue Buimols -9

uoljonJisu| uj Juswssassy buisn °p Ajlunwuion
Bujuiea ui sjuepmg butbebug o [BUOISSajO.id B Ul Bunedidiued p
sanbjuyosaj soljiwed yum Bupesjunwiwoy 9
uoisshasi pue Buiuonsany buisn g SpJ023Y 9jend2y Buluiejuiely -q
sjuapnis yum Bunesiunwwon e Buiyoeaj uo bupoajjey e

Uuononsuj ¢ uiewog Soni[IqIsuodsay [euoISSajold : ulewod

sjuslssassy Juspmeg Buiubiseg 3 |
aoede [eoisAyg Buiziuebipg o uonosnJisuj Juasayon Buiubiseg e |
iolaeyag jusapnis Buibeueyy -p s824n0sey J0 ebpejmouy] Bunessuowsg ‘p |
S2INpasoid wooisse|d Buibeueyy - SOWooINO jeuolonssuj Buieg "o
Bujuiea 1o} aunyng e Buiysijgeiss g sjuepn)g jo afpajmouy] Buljessuowsg g
uoddey pue ABobBepad pue
Humnmmm 0 JusmuosAUZ ue mmﬁmgu e Emﬁ_oo jo mmﬁmmgo:vm @z;m.ﬁmzoﬁmg e

CO_“—N._N 0._n_ _u_._ EW_M :m_n_ _‘C_NEOG_

99I1)oeid _m:o_mwwu_o._n_ JO me:oQ_Eoo
:Buiyoea] 10} jiomauwel] y

i
L

T S P T 2 R T A e L e Y T2 T T T e e S A e T TR T R L T S I L SR

.,...EmE:o..S:m Eoo._wmm_o m_._ ._. N :_mEo@.m_

T

s e T Ty

Srsens”



ELOZILLITL PSIAGY

ajeidwa ssalbold juspnis

SJUBLUSSISSY SAIJEULIO SNOLEBA

XUIB JUSWSSassy

SJUSLWINIISU| JUSWISSASSY-198d PUR JUSWSSASSY-}ag
sue|d UOHedUIpoiy

SisiipoayD

sougny

s)uBWSsSassy o|duex]

SUB|4 U0SSaT

sjuswssessy Juspnig Bulubisaq

xiep Buidnolo

Sue|d UCHEAUIPCy

sdepy [euononnsu)/saping buoed
Apmig 4o spun

SUB|4 U0SSaT

uononisul Juassyo Bulubisaqg

Bo7 eoinosay

1817 Jauped Judled

6o s1s8n9) 5 J9yeads 1sen9
Bunsi Areigr sse-y|

ge Jeindwony u-ubig
Boqoday sinoy [enuIA
Bomodey ebesn 1sulsiy|

SLOVHILYY Jo saiduex3 §53),

Ue|d uoliejualafiq

Sueld UoiedyIpoN ‘sd3|

Apnig Jo syun

uononJsu|

Juslayiq Buiyoel] Joj Jesyspeaids 10 Xuje
soping) Buioed/s|eos)/spiepuels

sewoan() [euononnsu| Bunosjeg

9OUBIBJU0D-Ald
SUB}d UONEIYIPO +0G ‘SdIV Sd3l

("018 usjuod ‘abenfue| ‘Buipesl) sjusLssassy

{018 ‘so|A)s Bules)| JsaIa)Ul) SDLIOJUSAUf pUB SASAINS
so|loid Bulurea uspng

SHey) Juswdojaraq plIuY

YoJeasay Juswidoeas( piyo

YOOGoION EBle(/se1008 158 /SIShleuy ejeq

Sjuapn)S 10 mmvm__.so:v_ g

BOUBIS0-2Id

Apnig Jo spun

SUB|d U0SSaT

soyoroiddy

[eaiBobiepad B Jusjuo) Uo Sajoily Yoleasay
SIS aysinbaiald Jo sishleuy yse|
suonejou Y seping Buoed/splepuels

$92.n058Y J0 ofipajmouy  °p ABobBepad pue jualios Jo abpajmouy e
w:o_uwhmamhn_ pue m:_::m_n_ .l uiewoqg

11| 3A1ISneYX ue apiaodd o) Juraw Jou pue ANO sajdwexe ae buimoljo} ayl
*YIOM UMO JIay} JO 3AI}IaJRd 248 JRY) S)IRJUE 95N pINOYS SIayaea] "sjaejiue ajqissod Jo )si| pawiojsuleiq e sl Siyl 910N

SLOVALLYYV JO SHTdINVXH

u191s4s 110ddng 9ouUd[[adXq JI9Yded L YV

MIEAS JHOMARS SNV EDATIIEAN imeTeRL

SSAip



E108/L1/Z1 posiney Z SLOV4ILYY Jo sarduexd 5531

saAldY/UR|dfepusby |BUOISSl0I-BIR4SAIUNIOA -
u-uBIg/uI-oRY ) [BUCISSDI0I-BIB4IASIUNI0A -
{1sIo9y9 J0 191504) [BUORONGSUI-UON JOf sUnoy/ainpasold -
Isipoay) sugnoy Buiyoea] -
Jap|o4/saanpaoid/Uue| /400 HiomatoH -
ueld Wawabeuey sa|ddng pue sjeualely -
UB|d UORISUBI| wooissel) -
ueld Buidnotey -
dnoig e se Buiyiops Joy ougny -
saInpasold woolsse|) buibeueyy -2

sue|d uossa -
uonoapay pue Buluueld uonoyjuswabeuey soueuoda -
SOANUAOU| JUepN)S -

Juswabuely wooy jo bumelq

sy Aoges - 10SUSYIOM MBIADY J0dd -
) 1SIyo8Y D) UoISIASY Juswubissy Juspnyg -
aoedg [eoishud Buiziuebip o comysulON -
CHIOW SSB[) -
SJSIMaay)) Joneyagd Juspnis - JusweE)g UoissIly -
slojAeyag Jo suonejoN yum 6o 10Bju0g ualed - Bujuwiea Joy aimyn e Buiysigejsy  °q
slelaey WO -
npuo) jospoy - 1S218]U| SIUSPMS 109149y JBU) SSIANDY UNM SUB]4 uossa -
SWION/SBINY pRisod - SONIALOY/SIeaYSYIoN 10adsay -
ue|d Jualuabeuepy Jolaeyeg - ug|d ooy -
Joiaeyag juapnig Buibeuey p poddey pue yadsey jo Juswuonaug buneasy e

JuswuoJIAUT Woolsse|) :Z ulewoq

"ISI| @AIISNEYXS U apiaold 0] Jueaw jou pue ANO sajdwexa aie Buimojjoy ayl
"JIOM UMO J13Y} JO BAIJD34al aJe Jeuj S)oBME 3SN PINoYs SIayoea | “sjoeype ajgissod Jo )si| paulolsulelq e S| siy] :3JoN

SLOVALLYYV JO SH'TdINVXH S

walsAS y1oddng 20ud[[aaX] J9Yded L UV wmmu_:®



ELOZ/LLITL pasiasy € SLOYILHY jo sepdwexg 531

fpnig josyun - -
ue|d Buidnoigy -
|esodoud 109l0)d sAjewR)y -
1sIosyD Juawebebus uspnls -
spejuon bujwesy -
(uoIsusix3 ‘pajenuaIBI] YUsWIYDLUT ‘PaSeq-walqold) sjuswubissy -
ue|d uohejuaiegia -
sugld uosse| -
Bunwes ui syuapng buibebug o

Apmig jo spun - -
18498y uonedionled juspnig -
ougny uoIssnasiq -
uonediomed/uoissnasiq JUdpN)S 10} SBUISPINSY/SULION -
gjejdwa i asiposy) saibajells BuluoSaND JO JUSLLISSESSY-Jl8g -
suonsany) juspmg Jo sodwexy -
U0SSaT Yoes Joj suolisenp Joisin -
sue|q Uosse] -
sonbluyoa] uoissnasiq g suonsanp Buisn g

W04 UOIBAISSQQ) 199 Jojpue 1aydes] -
SOAJUSOU|/SPIBMOY -
I -
sue|q uossa -

ssouanIsuodsay pue Ayiqixal4 butensuowsg 9

Apmgjosn -
suejq uosse] -

SIIL XS -

SJUSPNIS 0} Y2Beqpa94 USHA JO Sajdwex]
JUSLUNASU} JUSWSSASSY/UCIO|9N-J198
$oLgNYy

(aAneWWNg 1§ SATBLLIOL)

sjuswssassy Jo AjalieA Jo sejdwexd
(s)ojdwex3 Juswssassy apew-juapnig
BLD)LY) JUSLUSSOSSY pajutid

Yorqpas4/uoday moiney-lead SJoyoea] -

SUB|d/SUOlBIUaSa.d Juapnis Jo sejdwex]
Sueld Uotedyipoly

$2INPa00ld puB SuonsdlIq pajuld
sueys Buiuiee Joj suoneoedx3
s19ziuefiq) oydeiny

Apnig Jo spun

SUB|d UOSS9

sjuspn)g yum Bunesunwwosy e
uononljsu] ¢ ulewoq

uononAsuy| Ul Juswssassy buisn  p

“181] aAISNEYXS ue aplaodd 0} Jueaw Jou pue ATNO s3|dwexa ale Buimol||o) ayL
"JIOM UMO 113U} JO dAIO3|Jal aJe Jey) S)IBJLIE aSn Pjnoys sI3yoea] "sjoeyiue a|qissod Jo )si| pawlojsujeld e si siy] :3)oN

SLOVALLYYV JO SH'TdINVXH

WASAS yroddng 2oua[adxy Jayoesd L Jyv

INMEAS 1KOddls GhY TIRITEDA HENOVEL

SSALR



EL0Z/L)L/Z| PasiAsY 14 S10v4ILYY Jo soidwexs 8531

Bo7 Aunwwon uoissejold -

Juswdoersq

[PUOISSBJ0I Palel[DBL-IoyoRa] - alUOH Wol) panpoay pue juag sajoN -
woredoned SRE) ey -
vﬁmm%:mn_u "_M%%cwm__m_ M%ﬁhm 013 ‘uonewlou] sng/sdepy/aunyooig duy pot4 -
poloid powps - soljoplod Juspmis -
slojngjoisn - mEmEcm_mm.ﬂmmEmg b Sliod uepmis -
UONEOYLIBA JIBYD 98I0 - : dnoo fpmg - STETIEN) mmﬂu._oomw._ ylesy -
UOUEIILOA sajnuipy/sepusby w _._wwuwm_uw w_%wm :
&ﬂw:ﬁ%:hww%m;%:w , Bunealy Jusjuo) Jo [pAsT-8pRIS - Lodoy ssalboig uspmig -
A ; sejnul/sepuaby bunssiy 01 - pIOOSY YomaWoH -
Aunwuiod |euoissejold e ul bugedoed  p Bonsiyoayn wewubissy -
Jop|04 [BUSIBW YoIBaSaY - Boq souEpUSHY -
ueld ymmolo) epuaby pue u-ubig JybiN usled - (oull-uo pue Adoo piey) sapeig -

[BUOISS3}0I4 [BNPIAIPY| - PJOo3Y 90USIDJUOY JoYoea | Jusled - spi00ay ajeinaoy BuuiElUEl  °q
sojesyipeQAnould/fo sngejds - SUB|J UDSS®] -
Jusludojeas( [BUOISS9jOd - SIols[sMeN - LBy uonjosyay pue Buluue)d uonoy -
jduosuel | JO/PUB B1EIILHDY SUWIOH WO} PAAISISY pue JUsg SAJoN - sboq Bunwes -
‘Snge|IAS YO 8SIN0D - alg M - BJBULONISONT) UOROB)OY U0SSe] -
Ajleuoissajoid Boqyoeony - 20UBJAJIOD-ISOd -

Buidojoasq pue Buimolsy 9 salwe ynm Bunesunwwoy o Buiyoea] uo Bunospay ‘e

Ajiqisuodsay |eUOISSD)OId 1 ulewo(

"151] 2AlSheYXa ug aplaosd o} Jueaw Jou pue AINO sajdwexs ase Buimojjo) ay|
"NIOM UMO 1oy} JO aAIJDR|3a1 aIe Jey) S}oejipe asn pinoys siayoea] "sjoejipe ajqissed Jo )si| pauuojsulelq e S| SIYL :8JoN

SLOVALLYYV Jo SH'IdINVXH v

wa)sAS 1oddng aduafeaxy Jayded ] Yy wwmu_ub



WHAT TESS LOOKS LIKE IN P.E. CLASS

la - Demonstrating Knowledge of Content and Pedagogy

The teacher can identify important concepts in the discipline, and their relationship to one another. For
example, why teaching the concept of force is important when teaching a serve in volleyball.

Teacher plans instructions that scaffold skills and concepts to build student understanding based on
students’ prior knowledge of the concepts and skills. Teacher can relate the skills and concepts of the
discipline to other skills and concepts within the discipline. For example, the relationship between a
basketball dribble and the soccer dribble.

Teacher selects appropriate strategies to engage students in the content that align with the concepts being
taught and include alternative strategies within the lesson to meet the needs of all students. The teacher is
open to trying new strategies to help students understand the content.

1b - Demonstrating Knowledge of Students

Teacher plans lessons that are developmentally appropriate for the age level and includes activities and
experiences that meet the needs of the age group.

Teacher understands typical developmental characteristics of the age group and recognizes and makes
adjustments necessary when there are exceptions. Adjustments might include pace of lesson, adaptations
to equipment or rules, and/or use of visuals to assist in understanding concepts.

Teacher has identified “high”, “medium”, and “low” cognitive and/or motor skill groups in the class.
Teacher is aware of the different cultures and interests in the class and incorporates this knowledge in
planning the lesson.

1c - Setting Instructional Outcomes

Outcomes are suitable to groups of student in the class, differentiated when necessary.

Outcomes represent high expectations that are related to the “big ideas” of the discipline and are written
in terms of what the student will /earn rather than do. For example: the students will learn the proper
mechanics of the overhand tennis serve. This skill is necessary in order to participate in a game of
tennis.

Outcomes reflect different fypes of learning: factual, conceptual, reasoning, social, management, and
communication.

1d - Demonstrating Knowledge of Resources

Equipment is chosen to accommodate a variety of developmental levels such as using beach balls and/or
Volleyball Trainers for teaching volley ball skills to younger or less skilled students.

Instruction is supplemented with internet resources and/or guest speakers. For example, using a video
clip from YouTube to demonstrate what a Double Dutch jump rope routine might look like or bring in
older students to demonstrate and help provide feedback.

Technology is integrated into the lesson in a meaningful way such as using heart rate monitors of pulse
sticks when teaching the concept of exercise intensity.

Teacher makes students aware of opportunities to be active outside of the school setting such as through
youth programs, community recreation centers, etc.

Teacher pursues opportunities to expand knowledge through professional learning groups, organizations,
publications and universities.
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le - Designing Coherent Instruction

Learning activities are matched to instructional outcomes and promote higher-level thinking — thinking
that prompts students to ask why, when, and how - For example, “why did the ball go in that direction?
What form elements impact the direction of flight of the ball?”

The plan for the lesson or unit is well structured with reasonable time allocations.

Teacher provides a variety of appropriately challenging materials and resources and groups student
accordingly to maximize learning and build on student strengths and previous knowledge.

1f - Designing Student Assessment

Assessment criteria and rubrics are clear and may be posted.

Teacher uses formative assessment observations to determine which students need to be challenged and
which students have misunderstandings.

Though the teacher plans to give a written test to most students, he/she may choose to give the test on
games strategies verbally to a student who struggles with writing.

2a - Creating an Environment of Respect and Rapport

Teacher addresses students by name and when appropriate gets down on the same level as the student
when working with them.

Students are attentive to what the teacher is saying.

Teacher and students use courtesies such as please/thank you, excuse me” when addressing each other.

2b - Establishing a Culture for Learning

Teacher communicates the importance of learning the skill(s) and concepts of the lesson. For example:
“It is important to learn how to dribble the ball with the correct amount of force so that we don’t lose
control of the ball”.

Teacher demonstrates a high regard for student abilities and conveys an expectation of high levels of
student effort. For example: “this may be hard at first but with practice you all will be able to serve the
ball over the net”.

When asked, students can show/tell what the critical attributes of the lesson are, and recognize their own
progress and that of others. For example, when asked what the critical attributes or cues are for a chest
pass are, the student will respond “elbows out — step — push”.

2c - Managing Classroom Procedures

Teacher has an effective and efficient routine for taking attendance and dealing with other housekeeping
details such as handing out or collecting materials such as homework, task cards, written tests and
journals.

Teacher has an established routine for creating groups and getting/returning equipment and when
appropriate, uses a timing technique such as a countdown to signal students to be ready.

Students understand their roles and responsibilities when working in small groups such as establishing
roles and/or “order of go” and ensuring the group has adequate space for the activity to be done
successfully and safely.
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2d - Managing Student Behavior

The teacher moves to every section of the gym, constantly monitoring student behavior.

Students respond to non-verbal signals from the teacher.

Standards of conduct appear to have been established. For example, rules have been posted in the room
and/or teacher asks student “what is our rule about finding a partner?” and student gives correct
response.

Teacher uses a respectful yet effective tone of voice when addressing misbehavior.

2e - Organizing Physical Space

The gym area is free of obstacles and walls and poles are padded when appropriate.

Spacing of students is appropriately safe for the activity. For example, students have sufficient space in
which to turn their jump rope without endangering other students.

When able, teacher adjusts the height of the baskets to appropriately accommodate the students.

3a - Communicating With Students

Teacher communicates clearly the purpose of the lesson — why the learning of the skill or concept is
important, and any critical attributes (teaching cues), and links the lesson to previous learning such as
when teaching weight transfer in tennis “just like we did when learning to throw a football .

Teacher explains the drill or activity in multiple ways, using auditory, visual, and kinesthetic approaches.
Teacher makes no content errors, using vocabulary and correct vocabulary that is appropriate to the
student’s age and level of development.

Teachers’ explanations are clear and invite student participation and thinking.

It is clear that the students are on task and focused on performing the skills to the best of their ability and
recognize their own progress and that of others. For example, when asked if they improved during the
lesson a student might respond “Yes, I could not serve over the net at first but now I can!”

3b Using Questioning/Prompts and Discussions

Teacher uses a variety of techniques to ask high quality questions and gives adequate wait time for
students to respond and before giving own response or calling on another student. For example, when
teaching the concept of intensity, the teacher may ask the students to perform three different activities
and check their pulse after 1 minute of each one. The teacher may then ask “Which activity did you find
to be more intense? How do you know?”

Teacher aims for questioning and discussion among students by regularly inviting students to respond to
other students’ comments or to ask questions of other students. For example “Talk to your partner about
ways you might increase the intensity of one of these activities.”

Teacher keeps questions focused and on topic, monitoring the quality and quantity of student
contributions and elicits participation using a variety of sensory modes (verbal, kinesthetic, and spatial).
Teacher posts questions where students can respond on own time.
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3¢ - Engaging Students in Learning

Teacher adjusts the pace of the lesson provides students the time needed to be intellectually engaged.
Activities clearly appear relevant to the learning goals and developmentally appropriate for these
particular students.

Students are grouped in ways that enhance learning and student interest and peer coaching is
incorporated when appropriate.

The teacher uses modified rules or equipment to ensure the success of the students. Students are often
allowed choices of equipment or levels of play as a means to challenge themselves.

3d - Using Assessment in Instruction

Teacher circulates around the gym and offers suggestions/corrections that lead to improved student
performance.

Students know what the learning objectives and performance criteria are and are aware when they are
successful.

Teacher use a specifically-formulated question to elicit evidence of student learning. For example, “what
part of your hand should you use to dribble the ball?” “My fingertips.”

Students use a written or verbal check list to self-assess progress in skill development.

3e - Demonstrating Flexibility and Responsiveness

When necessary, the teacher makes adjustments to the lesson to enhance understanding.

The teacher is able to provide alternative approaches to try students experience difficulty. For example,
the student might be encouraged to stand closer to the net in order to successfully get a serve over the
net.

Teacher identifies students most at risk for learning difficulties in each lesson and uses multiple
strategies and resources to accommodate student learning difficulties.

4a - Reflecting on Teaching

Teacher assesses the results/success of the instructional activities by asking him/herself: “Were the
learning goals met?” “Did student responses to questions indicate understanding?” “Were student
groupings appropriate for the tasks?” “Was student behavior appropriate?”

Teacher makes a few specific suggestions about what to try next time they teach the lesson. These might
include changes in groupings, lesson pace, equipment, questions asked, etc.

4b - Using Multiple Student Data to Modify Instruction and Improve Student Learning

Teacher uses a clipboard or technical device (palm, computer notebook) to record student progress
during formative assessment.

Teacher’s system effectively tracks student progress toward learning goals.

Teacher can readily access assessment information for students and parents.

Teacher has a system for checking out equipment. For example, the teacher uses a spreadsheet to check
out and track pedometers used during class or outside of the PE classroom.
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4c¢ - Communicating With Families

Teacher maintains a website or sends home a newsletter providing parents with information about the PE
program.

Teacher contacts parent/guardian with concerns regarding skill performance, participation and or
behavior.

Teacher may send home at home practice ideas, information about an upcoming Fun Run, or invitations
to a Family Activity Night.

When appropriate, communications are provided in home languages and activities are planned for times
that do not conflict with cultural holidays, etc.

4d - Participating in a Professional Community

Teacher regularly participates in department meetings, sharing ideas and strategies for improving student
learning.

Teacher volunteers to participate on a building/district committee.

Teacher volunteers to participate in school/district events such as curriculum night or ice cream social,
and heads the school-wide family activity night and/or leads an activity at the district wellness fair.

4e - Growing and Developing Professionally

Teacher seeks out and participates in professional conferences, workshops, classes; and shares new
information with colleagues.

Teacher regularly visits professional websites such as AAHPERD/NASPE and PECentral to access
resources that will enhance the learning of his/her students.

Teacher invites colleagues into the gym to observe a 4th grade tennis lesson for the purpose of obtaining
insight from their feedback.

Teacher readily shares with a new PE teacher his/her progression for teaching jump rope skills to
primary age students.

4f - Showing Professionalism

Teacher is trusted by his/her regular classroom colleagues to keep confident information shared about a
particular student.

Teacher notices significant developmental delays when a student moves around the gym; he/she calls in
the physical therapist to observe this student and make recommendations for further intervention
strategies.

When asked to add a new unit such as lacrosse to his/her program, the teacher seeks the knowledge to
provide adequate instruction in this activity to the students.

Teacher learns to use the district’s new fitness recording program, such as FitnessGram or Welnet.
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Common Core State Standards for Technical Subjects Literacy: K-12 Close Reading Task

Text grade band placement:

Text Text Complexity Analysis

Title: Quantitative:

Author:

Qualitative:
Citation/Publication info:

Link:

Reader and Task:

ELA/Literacy Common Core Standards addressed by task




What key insights should students take from this text?

After completing this activity students should understand:

Text-Dependent Questions

Writing Mode Writing Prompt

Scaffolding and support for special education students, English language learners, and struggling readers:

How this task supports the content standards for relevant subject area courses in this grade band:




Basketball



How many players are on the court at one time?
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10 Players
5 players for each team
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The game begins with:

A. Foul shot
B. Free Throw
C. Jump Ball
D. Jump shot

www.LEPEinc.com



C. Jump Ball
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What are two ways that a player can
advance the ball?
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The basketball can either be dribbled or passed.
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Once a player stops dribbling, what can he/she do?

A. Pass the ball

B. Shoot the ball
C. Pivot

D. All of the above

www.LEPEinc.com



Once a player stops dribbling, he/she can
pass, shoot or pivot with the ball.

D. All of the Above
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What is a traveling violation?
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Traveling is when a player moves
without dribbling the ball.
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The violation double dribble is called when which of the
following occurs?

A. Aplayer stops and then restarts dribbling
B. Dribbles with two hands on the ball

C. Runs without dribbling the ball

D. Both Aand B
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D. Both Aand B
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What happens when the ball goes out of bounds?
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The team that touched the ball last loses possession
and the opposing team will inbound the ball
from the spot that it went out of play.
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If the ball hits the line, is it in or out of bounds?
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If the ball hits the line the ball is out of bounds.
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Where is a free throw shot from?

A. Baseline
B. Sideline
C. Foul line
D. Center court
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C. Foul line
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What line on the court represents the foul line?




Foul line




A free throw is worth how many points?

www.LEPEinc.com




www.LEPEinc.com




What line on the court represents the arc?







How many points is a field goal worth

if it is shot inside the arc?
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2 points
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How many points is a field goal worth if it is
shot from behind the arc?
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3 Points
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Which area represents the key?







How long can an offensive player stand in the key?
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An offensive player can stand in the key

for less than 3 seconds.
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What infraction is called by the referee when a player has
illegal contact with another player?

A. Traveling
B. Double Dribble
C. Jump Ball

D. Personal Foul
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D. Personal Foul
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True or False

Fouls can be called on players both with and without the
basketball.
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If a player is fouled in the act of shooting
and it does not go in the basket,
how many free throws are taken?
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2 free throws if it was a 2 pt.shot

3 free throws if it was a 3 pt. shot
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If a player makes the shot while getting fouled
how many free throw does the player get?
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The player will receive one free throw.
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What happens if a player is fouled but is not in the act of
shooting?
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The player’s team will get possession and
inbound the ball from the sideline.

Unless the fouling team has more than 6 fouls.
Then the player will shoot one and one.
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What does it mean to be shooting one and one?
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One and one means that the 7 fouls have been
committed by a team. The opposing team gets to
shoot a free throw. If the free throw is made,
then another free throw is taken.
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How many fouls can one player have before they
foul out of the game?
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What is a rebound?
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A rebound is when a player recovers the ball
after a shot has been taken.
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Triple threat position prepares a player to
do which three skills?
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A player can pass, shoot or dribble out of a
triple threat position.
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What is a assist?
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A assist occurs when a player passes
the ball to a teammate and
it leads directly to a basket.
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DISCOVER YOUR OWN

NATURAL HIGH CELEBRITY STUDY

DIRECTIONS: Chose a celebrity from one of the videos. Answer the following questions about that celebrity. Put
the name of the person you are studying in the blanks provided.

1 Name of celebrity:

‘s natural high is:

2 What childhood experiences influenced the celebrity you have chosen?

3 What do you already know about the natural high of ?
(Do this before your research.)

4 List two questions that you have about and put those questions here:
(Research the answers to the questions that you wrote yourself.)

First Question:
Answer:
Second Question:

Answer:
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THE SCIENCE OF NATURAL HIGHS

NATURAL HIGH CHART

NATURAL HIGH (NH)

HOW TO ACHIEVE THE NH

FEELINGS ASSOCIATED  NEUROCHEMICAL(S) AS-

Laughing

Running

Eating

Helping

Loving

Creating Your Own

Hanging out with friends; Watch-
ing funny movies and/or stand-up
comedy

Distance running; Surfing; Biking;
Skiing; any activity that signifi-
cantly elevates heart rate
Cooking ‘slow food" at home or
eating at a well-known restaurant
— preferably with loved ones

Volunteering your time to those

in need; Donating money to good
causes

Spending time with family, friends
or romantic partners; Becoming
immersed in an activity you're
passionate about

Varies (e.g., Meditating, Creating
art; Outdoor activities)

WITH THE NH SOCIATED WITH THE NH
Euphoria; Happiness; Dopamine; Norepineph-
Sense of well-being rine; Serotonin

Euphoria; Calm; Focused;  Opiates; Endorphins; Ace-
Reduced pain sensation; tylcholine

Sense of power

Calm; Happiness; Reduced Dopamine; Serotonin
hunger pains

Happiness; Sense of con-  Oxytocin; Dopamine
nection to others

Euphoria; Warm feelings; Oxytocin; Dopamine; Nor-
Happiness; Sense of con-  epinephrine; Serotonin
nection to others; Sense of

well-being

Varies (e.g., Meditating Varies (e.g., Meditating
produces a sense of calm  increases serotonin levels)
/ sense of being at peace

with the world)

Table created by Matt Bellace, Ph.D., author of A Better High
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PROJECT: SHARE YOUR

NATURAL HIGH

Assignment: Create an individual project around your natural high. You may choose from the following media:

® Video (3-5 minutes)

e Power Point Presentation (8-12 slides)
e Speech (3-5 minutes)

e Creative Story or Essay (2-3 pages)

® (Collage or Poster

Your project should include the following elements in any order:

e |Information about you and your natural high.

e How did you discover your natural high?

e Who have been your role models and positive influences related to your natural high?
e How does your natural high make you feel?

e Why do you choose to live naturally high?

OPTIONAL: If you make a video, feel free to interview parents or other adult influences who can talk about your natural high.

@ /livenaturallyhigh | @@NaturalHigh | naturalhigh.org | info@naturalhigh.org

Natural High is a 501(c)(3) nonprofit organization that relies on the generosity of individuals, corporations and foundations
to help youth discover, amplify and pursue their own natural high so they have a reason to say no to an artificial high.




DISCOVER YOUR OWN

NATURAL HIGH

DIRECTIONS: Use the three steps below to identify your own natural high. Remember, a natural high is any activity,
art form or sport that you love to do and does not involve drugs or alcohol.

1 Below is a list of activities. Circle the ones you like to do or would like to do.

Track and Field

Bowling

Rock Climbing
Skateboarding

Doing magic tricks
Hunting

Surfing

Hanging out with friends
Camping/Being Outdoors
Fishing

Sailing

Cooking/Baking

Sewing

Baby-sitting

Archery
Painting
Crafts/Hobbies/Beads
Religion/Prayer
Golf

Drawing
Knitting

A school club
Tennis

Quilting

Comic books
Recycling
Swimming
Photography

Acting

Volunteer work
Singing
Pets/Animals
Listening to music
Dance

Playing an instrument
Horseback riding
Playing in a band
Football

Clay or Pottery
Lacrosse
Gardening/Farming
Soccer

Basketball

Shopping

Debate

Speech/Public Speaking
Comedy

Scuba Diving/Snorkeling
Nature Walks/Hiking
Computers
Science/Math

Reading
Skiing/Snowboarding
Writing fiction/Poetry
Volleyball

Other:

2 List 3-5 of the circled activities. If you see an activity that you have never tried and that still interests you, put a

star (*) by that activity.
1.

2
3
4.
)

* = “| want to try this!”
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3 Research your “I want to try this!” activity(s). Is the activity available near you? Does this activity involve
spending money?

4 Pick 1-2 two main natural highs you would like to develop and are available near you. List them here and explain
why they interest you:

1.
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RESEARCH YOUR

NATURAL HIGH

Your #1 natural high:

Research your natural high by looking for the following information:

1 Who? (Who are other people that share this natural high?)

2 What? (What else did you learn about your natural high? What makes your natural high so fun and unique?)

3 When? (When can you plan to experience your natural high? What seasons of the year? How soon in your

life? Today?)

4 Where? (Where can you experience your natural high?)

5 Why? (Why is your natural high important to you?)

6 How much? (How much does your natural high cost? Are there ways to save money?)
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Your #2 natural high:

Research your natural high by looking for the following information:

1 Who? (Who are other people that share this natural high?)

2 What? (What else did you learn about your natural high? What makes your natural high so fun and unique?)

3 When? (When can you plan to experience your natural high? What seasons of the year? How soon in your
life? Today?)

4 Where? (Where can you experience your natural high?)

5 Why? (Why is your natural high important to you?)

6 How much? (How much does your natural high cost? Are there ways to save money?)
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Seven ldeas to Promote Reading Related to Health and P.E.

Keep a list of “good reads” about sports or fitness
Post a funny or inspiring passage about health or sports

Work with the library/media specialist to compile a list of books on sports,
fitness and health

Display clippings from newspapers, magazines, etc., relevant to fitness and
health

Display reviews of computer games relevant to sports or fitness

Display trivia questions about health, fitness, or sports, with hints on where to
find the answers

Display pictures of sports movements with an explanation written by students



Name Date
READING COMPREHENSION

Football

The American type of football was developed in the 19" century from
soccer and rugby football. Played by professionals, amateurs, college, high
school, or young children, football in America is one of the most popular
sports. It attracts millions of fans each fall and people are very supportive
of their favorite teams. The origin or beginning of football may have been a
game played by the ancient Greeks called harpaston. In this game, there
was no limit to the number of players. The ball was kicked, thrown, or run by
the players and the object was to move a ball across a goal by kicking.

The football playing field of today is rectangular in shape and
measures 100 yards long and 53.5 yards wide. White lines are painted on the
playing field to mark off the distances to the end zone. The game is divided
into four quarters, each fifteen minutes long. The first two quarters are
known as the first half. There is a rest period between the two halves which
usually lasts about fifteen minutes.

Each team has eleven players. Each team has offensive players
(play when the team has possession of the ball) and defensive players
(play when the other team has possession of the ball). Players are required to
wear protective equipment to help keep the body safe during the game.
Helmets are worn to protect the head and face area. Pads are worn to
protect the shoulders, arms, and legs. Protective equipment must be worn
because of the body contact players have during the game.

Officials supervise the game and are considered to be very important
to the game of football. They carry whistles and flags and make certain
that the rules of the game are followed during the game.

The football is made of leather and is brown in color. It is shaped
much like an oval and has white rings near each end of the football. These
rings help the players see the ball when it is thrown or someone is running
with it. The eight stitches on the top of the football help players to grip or
hold the ball when throwing or passing.

The most famous football game of the year is the Super Bowl that is
played in January or February. It is televised around the world and is
watched by millions of people each year.
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ANSWER EACH OF THE FOLLOWING:

1. What is the most famous football game each year?
a. the Georgia-Florida game b. the Super Bowl
C. the Alabama-Auburn game d. the Army-Navy game

2. What shape is the football?

a. rectangular b. circle
C. triangle d. oval
3. Why are there white rings on each end of the football?
a. to help players see the ball b. to make it look nice
C. to help players score d. to help players run

4. Why do players need protective equipment during the game?

a.
C.

to make their uniforms fit b. to keep the body safe
to see the ball d. to make touchdowns

5. Who plays American football?

a.
C.

professional players b. college players
high school players d. all of these

6. What do officials do during the game of football?

a.
C.

watch the game b. take up tickets
make sure the rules are followed d. Kkick the ball

7. Which of the following is NOT true?

a. The football field is rectangular in shape.

b. The field measures 100 yards long and 53.5 yards wide.

C. The white lines are used to keep players safe.

d The rest period between at the half lasts about fifteen minutes.
8. The word grip means to .

a. hold tightly b. score during the game

C. end zone d. supervise the game
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Football



How many football players are on the field for one

team during a game?




Eleven

(11)



A football game starts with which of the
following?

A. Jump ball

B. Kick off
C. Field Goal
D. Touch back




A Kickoff
Who kicks the ball off is decided by a coin toss

before the game begins.




Which team is trying to score, the team on offense

or defense?




The team that is trying to score is on offense.




Does the quarterback play offense or defense?




Offense



Where are the end zones on a football field?
A,B,orC

B ©




A and C are end zones.
When a team gets the ball into the opposing team’s

end zone they score a touchdown.




How many points is a touchdown worth?




A touchdown is worth 6 points.




After a team scores a touchdown, they can score
extra points. What two ways can extra points be

scored?




One extra point can be scored by kicking the
ball through the uprights.

Two points can be scored by running or
throwing the ball into the end zone.




When a team is playing offense, they get four
tries to move the ball ten yards on their way to
scoring a touchdown. What football term is used to
describe each try?

A. A fumble
B. Asnap
C. Adown
D. Arun




C. Adown

If the team is able to move the ball ten yards in
four downs, they are awarded a first down and get
four more tries.




If the offensive team can not score a touchdown

in their four downs the other team gets the ball.
However, the offensive team may try to kick a
field goal if they don’t think they can make a

touchdown.
How many points does the team get if they are
able to kick the ball through the uprights for a field
goal?




A team gets three points for kicking a field goal.




When the offensive team tries to move the ball
they run a play. What are two types of plays?

A. Running
B. Passing
C. Walking
D. Serving




A. Running
B. Passing




The quarterback can throw the ball to which
player?

A. Tackle
B. Center
C. Receiver
D. Lineman




C. Receiver

The quarterback can only throw to receivers and

running backs.




What is the football term for when the quarterback
throws the ball and it is not caught by the receiver?




When a thrown ball is not caught it is called an
incomplete pass.




What is the football term for a thrown ball that is
caught by a defensive player?

A. A fumble

B. A completed pass
C. An incomplete pass
D. An interception




D. An interception

When the defensive team intercepts a pass they get
the ball and become the offense.




What is the football term for when a player has
possession of the ball and drops it?




When a player drops the ball it is called a fumble.

The team that recovers the fumble gets control of
the ball and either becomes or remains on offense.




Which player snaps the ball to the quarterback?

A. Center

B. Receiver

C. Running back
D. Coach




A. Center

The center lifts the ball or snaps the ball to the
quarterback between his legs.




Which football term describes when the player
with the ball is knocked to the ground?

A. Blocked

B. Intercepted
C. Tackled
D. Fumbled




C. Tackled

When a player is tackled they are said to be down
and the play is over.




What is the name of the imaginary line that the

ball is placed on to mark where a play started?




The line of scrimmage is an imaginary line that
separates the two teams at the beginning of each

play.
The line is determined by where the ball is downed

at the end of a play and determines where the next
play starts.
The quarterback can not throw the ball once he
crosses the line of scrimmage.




If the offense doesn’t believe it can score a
touchdown on its fourth down and is too far away

to kick a field goal, what should they do?




They should punt the ball.

A punt is an attempt to kick the ball as far as

possible in-bounds to the other end of the field so
that the other team has a long distance to travel to
get a touchdown.




What is the football penalty called when a
defensive player crosses the line of scrimmage
before the ball is snapped?

A. Offside

B. Encroachment
C. False start

D. Oops




When a defensive player crosses the line of
scrimmage before the snap it is called offsides.

If the player crosses and comes in contact with an
offensive player it is called encroachment.

If an offensive player (other than the player in
motion) moves prior to the snap it is called a false
start.




When is the ball kicked off?




At the beginning of the game

At the beginning of the second half

After a touchdown or field goal




YOUR NATURAL HIGH AND THE FIVE SENSES

NATURAL HIGH JOURNAL #1

You were just asked to close your eyes and imagine your natural high using the five senses.

Now describe in detail how each of your senses is affected by your natural high: Sight, Sound, Smell, Taste,
Touch.
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THE SCIENCE OF NATURAL HIGHS

NATURAL HIGH JOURNAL #2

Reflect on one of the natural highs mentioned on the chart: Laughing, running, eating, helping, or loving.

Choose one that you relate to and write about how it makes you feel.
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DRUG ADDICTION

NATURAL HIGH JOURNAL #3

Drug addiction is something that has affected almost all people. If you have been affected by someone’s drinking
or drug use, write about it here.

Jon Sundt says, “The high that drugs give you is a rip oft.” Why do you think that drugs are a rip off? (Remember,
you can talk to the adult facilitating this activity,)
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LESSON PLAN

DISCOVER YOUR NATURAL HIGH

Overview

Welcome to the Discover Your Natural High lesson. This lesson focuses on the full exploration of the Natural High
concept. This lesson answers the question, “What is my natural high?” for your students. It is important that
students are directed to naturalhigh.org at the end of this lesson in an effort to allow them the opportunity to
continue the Natural High dialogue with peers.

Time
Three 45 minute periods

1. Introduction to a natural high
2. Discover and research your natural high
3. The science of natural highs

Recommended Videos

All of the Natural High videos depict a natural high. We suggest that you and your students select approximately
five videos of your choice. It is recommended that you show the Jon Sundt story as a part of the science of natural
highs section.

Goals

Students will be able to:

e Define a natural high

e Name multiple examples of natural highs

e Discover one or more of their natural highs by participating in several exploration activities
e |dentify the natural highs of their friends, parents, or guardians

e Discuss how natural highs are better than artificial highs

e Research the science behind natural highs
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Procedures

Introduction to a natural high

1.

Define “natural high” with your students as: An activity, art form, or sport that you love to do and makes you
feel good- inside and out.

Watch approximately five Natural High videos.
Ask students to choose one celebrity to study further using the Discover Your Natural High-Celebrity Study.
Ask your students to pair up and share their findings with each other.

(End of first 45 minute period)

Discover and Research Your Natural High

1.

Students complete the Discover Your Natural High worksheet to allow them an opportunity to explore natural
highs.

Ask students to close their eyes and to think of their natural high. Ask them specifically, “What do you: See?
Hear? Smell? Taste? Feel?”

When it is appropriate, direct them to Journal #1. Allow time for students to reflect and complete the entry.

Now allow them computer time to research their natural highs. Ask them to research each natural high using
the Research Your Natural High worksheet.

Reconvene the whole class (or break into small groups) and have students go around and share natural highs.

Ask each student to share the following:

e Top two natural highs
e Where they learned about or how they discovered their natural high
e Something they discovered about their natural highs by doing research

Note: It is at this time that you, the educator, can share your own natural highs and how you discovered
them. This can be a very valuable part of this lesson.

(End of second 45 minute period)
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http://naturalhigh.org/wp-content/uploads/2013/09/Discover-Your-Natural-High-Celebrity-Study.pdf
http://naturalhigh.org/wp-content/uploads/2013/09/Discover-Your-Own-Natural-High-Worksheet.pdf
http://naturalhigh.org/wp-content/uploads/2013/09/Journal-1.pdf
http://naturalhigh.org/wp-content/uploads/2013/09/Research-Your-Natural-High.pdf

The Science of Natural Highs

1. Review the definition of a natural high.

2. Ask students, “How many of you listed laughing, eating, loving or helping others as your natural highs?”
3. Distribute or project on your screen, The Science of Natural Highs Chart.
4,

Discuss the chemicals in the brain that are related to natural highs, like dopamine, serotonin and
norepinephrine. These are the same chemicals that are simulated or mimicked by synthetic drugs, such as
alcohol, marijuana, ecstasy, cocaine and heroin.

Example: In cocaine, the neurotransmitters dopamine, serotonin and norepinephrine are artificially increased.
These chemicals will eventually run out making you feel anxious and depressed. You will be craving more and
more cocaine to get the same effect. That high will not happen again.

Normal activities such as laughing, running, eating and helping others will no longer give your brain pleasure like
they did before the drug use. The synthetic drug, not you, is now in control of your brain..

5. Assign Journal #2. Allow time for students to reflect and complete the entry.
6. Discuss the journal entries.

7. Define addiction. Addiction is defined by the National Institute of Drug Abuse (NIDA) as: A chronic,
relapsing brain disease that is characterized by compulsive drug seeking and use, despite harmful
consequences. It is considered a brain disease because drugs change the brain; they change its structure
and how it works. These brain changes can be long lasting and can lead to many harmful, often self-
destructive, behaviors.

In simple terms addiction is a disease. People who are addicted to a substance will continue to use despite the
harmful consequences.

8. Show the Jon Sundt video (link). This video depicts the extreme of addiction and substance abuse resulting
in death and hardship on an entire family.

Note: Students could have an emotional reaction to this particular video, as can adults. Almost everyone has
known someone who has been affected by addiction. This could be a good opportunity for a journal entry on
how they have been affected.

9. Close this lesson with Journal #3.
(End of third 45 minute period)

10. Assign Share Your Natural High Projects as a long term assignment
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http://naturalhigh.org/wp-content/uploads/2013/09/The-Science-of-Natural-Highs-Chart.pdf
http://naturalhigh.org/wp-content/uploads/2013/09/Journal-2.pdf
http://naturalhigh.org/wp-content/uploads/2013/09/Journal-3.pdf
http://naturalhigh.org/wp-content/uploads/2013/09/Share-Your-Natural-High-Projects.pdf
http://naturalhigh.org/resources/jon-sundt-natural-high-founder/

Standards Related to this Lesson

CDC Health Standards-Center for Disease Control Health Education Standards

Standard 1: Students will comprehend concepts related to health promotion and disease prevention to
enhance health. 1.1, 1.2, 1.3, 1.7.

Standard 2: Students will analyze the influence of family, peers, culture, media, technology and other factors
on health behaviors. 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9.

Standard 3: Students will demonstrate the ability to access valid information, products and services to
enhance health. 3.1

Standard 4: Students will demonstrate the ability to use interpersonal communication skills to enhance health
and avoid or reduce health risks. 4.1, 4.4.

Standard 5: Students will demonstrate the ability to use decision-making skills to enhance health. 5.1, 5.4,
5.5, 5.6.

Standard 6: Students will demonstrate the ability to use goal setting skills to enhance health. 6.1, 6.2, 6.3.

Standard 7: Students will demonstrate the ability to practice health-enhancing behaviors to avoid or reduce
health risks. 7.1, 7.2, 7.3.

Standard 8: Students will demonstrate the ability to advocate for personal, family and community health. 8.1,
8.2, 8.3, 8.4.

Common Core State Standards Initiative- English and Language Arts Standards Initiative/Speaking and Listening

Fifth Grade

Comprehension and Collaboration

CCSS.ELA-Literacy. SL.5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 5 related topics and texts, building on others’ ideas and
expressing their own clearly.

CCSS.ELA-Literacy SL.5.1b Follow agreed-upon rules for discussions and carry out assigned roles.

CCSS.ELA-Literacy SL.5.1c Pose and respond to specific questions by making comments that contribute to
the discussion and elaborate on the remarks of others.

CCSS.ELA-Literacy SL.5.1d Review the key ideas expressed and draw conclusions in light of information and
knowledge gained from the discussions.

CCSS.ELA-Literacy SL.5.2 Summarize a written text read aloud or information presented in diverse media
and formats, including visually, quantitatively, and orally.

CCSS.ELA-Literacy SL.5.3 Summarize the points a speaker makes and explain how each claim is supported by
reasons and evidence.
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Presentation of Knowledge and Ideas

CCSS.ELA-Literacy SL.5.4 Report on a topic or text or present an opinion, sequencing ideas logically and
using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an
understandable pace.

CCSS.ELA-Literacy SL.5.5 Include multimedia components (e.g., graphics, sound) and visual displays in
presentations when appropriate to enhance the development of main ideas or themes.

CCSS.ELA-Literacy SL 5.6 Adapt speech to a variety of contexts and tasks, using formal English when
appropriate to task and situation. (See grade 5 Language standards 1 and 3 here for specific expectations.)

Sixth Grade

Comprehension and Collahoration

CCSS.ELA-Literacy. SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and
expressing their own clearly.

CCSS.ELA- Literacy SL.6.1b Follow rules for collegial discussions, set specific goals and deadlines, and
define individual roles as needed.

CCSS.ELA-Literacy SL.6.1c Pose and respond to specific questions with elaboration and detail by making
comments that contribute to the topic, text, or issue under discussion.

CCSS.ELA-Literacy SL.6.1d Review the key ideas expressed and demonstrate understanding of multiple
perspectives through reflection and paraphrasing.

CCSS.ELA-Literacy SL.6.2 Interpret information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and explain how it contributes to a topic, text, or issue under study.

CCSS.ELA-Literacy SL.6.3 Delineate a speaker’s argument and specific claims, distinguishing claims that are
supported by reasons and evidence from claims that are not.

Presentation of Knowledge and Ideas

CCSS.ELA-Literacy SL.6.4 Present claims and findings, sequencing ideas logically and using pertinent
descriptions, facts, and details to accentuate main ideas or themes; use appropriate eye contact, adequate
volume, and clear pronunciation.

CCSS.ELA-Literacy SL.6.5 Include multimedia components (e.g., graphics, images, music, sound) and visual
displays in presentations to clarify information.

CCSS.ELA-Literacy SL 6.6 Adapt speech to a variety of contexts and tasks, demonstrating command of
formal English when indicated or appropriate. (See grade 6 Language standards 1 and 3 here for specific
expectations.)
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Seventh Grade

Comprehension and Collahoration

CCSS.ELA-Literacy. SL.7.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and
expressing their own clearly.

CCSS.ELA-Literacy SL.7.1b Follow rules for collegial discussions, track progress toward specific goals and
deadlines, and define individual roles as needed.

CCSS.ELA-Literacy SL.7.1c Pose questions that elicit elaboration and respond to others’ questions and
comments with relevant observations and ideas that bring the discussion back on topic as needed.

CCSS.ELA-Literacy SL.7.1d Acknowledge new information expressed by others and, when warranted, modify
their own views.

CCSS.ELA-Literacy SL.7.2 Analyze the main ideas and supporting details presented in diverse media and
formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study.

CCSS.ELA-Literacy SL.7.3 Delineate a speaker’s argument and specific claims, evaluating the soundness of
the reasoning and the relevance and sufficiency of the evidence.

Presentation of Knowledge and Ideas

CCSS.ELA-Literacy SL.7.4 Present claims and findings, emphasizing salient points in a focused, coherent
manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate
volume, and clear pronunciation.

CCSS.ELA-Literacy SL.7.5 Include multimedia components and visual displays in presentations to clarify claims
and findings and emphasize salient points.

CCSS.ELA-Literacy SL 7.6 Adapt speech to a variety of contexts and tasks, demonstrating command of
formal English when indicated or appropriate. (See grade 7 Language standards 1 and 3 here for specific
expectations.)

Eighth Grade

Comprehension and Collahoration

CCSS.ELA-Literacy. SL.8.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 8 topics, texts, and issues and building on others’ ideas and
expressing their own clearly.

CCSS.ELA-Literacy SL.8.1b Follow rules for collegial discussions and decision-making, track progress toward
specific goals and deadlines, and define individual roles as needed.

CCSS.ELA-Literacy SL.8.1c Pose questions that connect the ideas of several speakers and respond to others’
questions and comments with relevant evidence, observations, and ideas.
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CCSS.ELA-Literacy SL.8.1d Acknowledge new information expressed by others, and, when warranted, qualify
or justify their own views in light of the evidence presented.

CCSS.ELA-Literacy SL.8.2 Analyze the purpose of information presented in diverse media and formats
(e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its
presentation.

CCSS.ELA-Literacy SL.8.3 Delineate a speaker’s argument and specific claims, evaluating the soundness
of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is
introduced.

Presentation of Knowledge and Ideas

CCSS.ELA-Literacy SL.8.4 Present claims and findings, emphasizing salient points in a focused, coherent
manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact,
adequate volume, and clear pronunciation.

CCSS.ELA-Literacy SL.8.5 Integrate multimedia and visual displays into presentations to clarify information,
strengthen claims and evidence, and add interest.

CCSS.ELA-Literacy SL.8.6 Adapt speech to a variety of contexts and tasks, demonstrating command of
formal English when indicated or appropriate. (See grade 8 Language standards 1 and 3 here for specific
expectations.)

References

Bellace, Matt. (2009). A Better High: A Humorous Look at Getting High Naturally, Everyday. Rockaway, NJ:
Winter Oak Press.

National Institute on Drug Abuse: The Science of Drug Abuse and Addiction, November 2011 (http://www.
drugabuse.gov).

@ /livenaturallyhigh | @@NaturalHigh | naturalhigh.org | info@naturalhigh.org

Natural High is a 501(c)(3) nonprofit organization that relies on the generosity of individuals, corporations and foundations
to help youth discover, amplify and pursue their own natural high so they have a reason to say no to an artificial high.




	DisciplinaryLiteracyHandouts (2)
	TESS Handouts
	WHAT TESS LOOKS LIKE IN P.E.
	Close Reading Task Template
	Basketball Wait your turn cards
	Discover-Your-Natural-High-Lesson1
	The-Science-of-Natural-Highs-Chart
	Share-Your-Natural-High-Projects
	Discover-Your-Own-Natural-High-Worksheet
	Research-Your-Natural-High
	Seven Ideas to Promote Reading
	Reading Comprehension Football
	Football Wait your turn cards
	Journal-1
	Journal-2
	Journal-3
	LessonPlan

