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Introduction
The Arkansas English Language Arts Standards for grades K-12 have been developed to prepare students for success after high school. Students who are successful in college or careers have attained particular literacy capacities: they demonstrate independence; they build strong content knowledge; they respond to the varying demands of audience, task, purpose, and discipline; they comprehend as well as critique; they value evidence; they use technology and digital media strategically and capably; and they come to understand other perspectives and cultures. These broad literacy capacities are developed across the disciplines, not just in English language arts; therefore, a separate document, the Arkansas Disciplinary Literacy Standards, has been created for other content areas to address their unique literacy needs. The English classroom focuses on reading and analyzing literature and literary nonfiction, studying the English language, and writing about related topics. 

The document includes the Arkansas College and Career Ready Anchor Standards for each strand of the standards: reading, writing, speaking and listening, and language. These anchor standards describe the knowledge and skills that are needed in the discipline of English language arts by high school graduates to acquire the literacy capacities. The grade-level standards, which are aligned to the anchor standards, represent the progression of learning for each grade level from grades K-12. 

The anchor standards are placed before the grade-level standards for each strand to describe the overarching learning goals. The grade-level standards documents include teacher notes that provide explanations, definitions, and links to resources to support teachers as they implement the standards. Although the documents are organized by strands—reading, reading foundational, writing, speaking and listening, and language—the standards should be integrated during instruction. For example, students should be writing and studying language while they are reading. Students should be speaking and listening periodically as they are engaged in reading and writing. Texts can be used as examples to support developing writers. These examples describe only a few of many ways that the strands can be embedded naturally and effectively during instruction that is aligned to the standards. 

The document focuses on literacy skills rather than literary content. Teachers have the opportunity to select grade-appropriate literary and literary nonfiction texts to teach the standards. Therefore, text selection is critical to successful implementation of these standards. The texts must provide opportunities to teach all the strands at grade-level rigor. Three measures of text complexity should guide text selection: quantitative, qualitative, and reader and task. Teacher notes in the grade-level documents provide support for effective text selection. 

Students acquire knowledge and skills at different rates; therefore, teachers are encouraged to become familiar with the standards above and below the grade level they teach. The standards below grade level will guide decisions for providing interventions for students who do not have all the grade-level skills in place, and the standards above grade level will guide decisions for extending students who are ready to move ahead. In addition, familiarity with the K-12 standards will support developing an aligned curriculum that will create a smooth learning progression in English language arts from kindergarten through high school graduation. 
 As students advance through the grades and master the standards in reading, writing, speaking, listening, and language, they continue to develop literacy capacities and increase their opportunities for success in the future.  
[bookmark: _GoBack]



	Arkansas Anchor Standards for Reading 

	The standards on the following pages define what students should understand and be able to do by the end of the grade or grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number. The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter providing additional specificity—that together define the skills and understandings that all students must demonstrate 

Key Ideas and Details
1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings; analyze how specific word choices shape meaning and/or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view, perspective, and/or purpose shape the content and style of a text. 

Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse media and formats.
8. Analyze and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches of the author(s).


Range of Reading and Level of Text Complexity
10.  Read and comprehend complex literary and informational texts independently and proficiently.


	Note on Range and Content of Student Reading Grades K-5

To build a foundation for college and career readiness, students must read widely and deeply from among a broad range of high-quality, increasingly challenging literary and informational texts. Through extensive reading of stories, dramas, poems, and myths from diverse cultures and different time periods, students gain literary and cultural knowledge as well as familiarity with various text structures and elements. By reading texts in history/social studies,science, and other disciplines, students build a foundation of knowledge in these fields that will also give them the background to be better readers in all content areas. Students can only gain this foundation when the curriculum is intentionally and coherently structured to develop rich content knowledge within and across grades. Students also acquire the habits of reading independently and closely, which are essential to their future success. 









	Grade 5-Reading Standards for Literature

	Key Ideas and Details

	RL.5.1
	Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

	RL.5.2
	Examine a grade-appropriate literary text.
· Provide a summary.
· Determine a theme of a story, drama, or poem from details in the text including how characters in a story or drama respond to challenge including how the speaker in a poem reflects upon a topic.

	Teacher Note

	RL.5.2
“Grade-appropriate” is tied to text complexity. A wide selection of words will be found in texts that align to the three text complexity measures: quantitative, qualitative, and reader and task for the Grades 4-5 text complexity band. The texts should also be selected to include words for appropriate phonics development and spelling development. Texts should be strategically selected for phonics, word study, and grammar as well as content and literary merit. The text must be rigorous enough to engage students in Grade 5 concepts across all four strands of the English Language Arts standards. Text selection should be a priority consideration when developing a rigorous grade-appropriate curriculum.

The following link provides a discussion of the differences among the terms “retell,” “recount,” and “summarize”:  (http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/

Retell vs. Recount
“Retell implies an oral recapitulation of the narrative elements, probably best put in order but not necessarily; as we speak, we may correct our thoughts and provide for that correction in our speaking. On the other hand, recount may be written or oral and requires a clearly sequenced ordering of narrative events. Retelling is less formal and probably told from the point of view of the story’s original narrator and in the tense the story was told; recounting, more formal in stance, sets the context for the recount from the beginning and is told in either first person or third person depending on the nature of the recount, but always told in past tense. The recount has closure, perhaps evaluative or summative in nature, or as in following the admonishment of the standards, may address the message, lesson, or moral of the text. http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/ 

Summary is “a shortened version of an original text, stating the main ideas and important details of the text with the same text structure and order of the original”  Summarizing, Paraphrasing, and Retelling Skills for Better Reading, Writing, and Test Taking(2006) Kissner (p. 8).

“Theme is defined as a main idea or an underlying meaning of a literary work that may be stated directly or indirectly” (http://literarydevices.net/theme/). 

	RL.5.3
	Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters interact).







	Grade 5-Reading Standards for Literature

	Craft and Structure

	RL.5.4
	Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

	RL.5.5
	Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.

	Teacher Note

	RL.5.5
In a ballad, each stanza tells the next part of the story. In a novel, the early chapters often establish the setting and provide foundational descriptions of characters who develop across the following chapters. In a play, one scene follows another as the action unfolds. When writing or discussing stories, dramas, and poems, students should refer to specific chapters, scenes, or stanzas when citing evidence to support their analysis.

	RL.5.6
	Describe how a narrator's or speaker's point of view and/or perspective influence how events are described.

	Teacher Note

	RL.5.6
It is important to clarify the terms “point of view” and “perspective” for students. 

Point of view is the position of the narrator in relation to the story (e.g., first person, third person) and is instrumental in manipulating the reader’s understanding of the narrative. In a way, the point of view can allow or withhold the reader access into the greater reaches of the story. Two of the most common point of view techniques are the first person, wherein the story is told by the narrator from his or her standpoint and the third person wherein the narrator does not figure in the events of the story and tells the story by referring to all characters and places in the third person with third person pronouns and proper nouns
(http://literary-devices.com/content/point-view)

Perspective is a ​particular way of ​viewing things that ​depends on one’s ​experience and personality 
(http://literary-devices.com/content/point-view)

In an English class, the teacher should use the term point of view when referring specifically to 1st person, 3rd person, omniscient, limited, etc., and perspective should be used when referring to a ​particular way of ​viewing things that ​depends on one’s ​experience and personality. Furthermore, students need to know that it is common practice for disciplines other than English to use the terms “point of view” and “perspective” interchangeably to mean what English teachers would define as perspective. 







	Grade 5-Reading Standards for Literature

	Integration of Knowledge and Ideas

	RL.5.7
	Analyze how multimedia elements (e.g., text, audio, still images, animation, video, or interactive components) contribute to the meaning, tone, or beauty of that text (e.g., graphic novel, multimedia presentation of fiction, folktale, myth, poem).

	Teacher Note

	RL.5.7
Multimedia fall into one of five main categories and use varied techniques for digital formatting. One or any combination of this content can be used to enhance your website or social media platform. The five main categories are text, graphics, animation (including interactive elements), audio, video. 

This standard is the introduction to the concept of tone. The foundation of understanding is built through analyzing the visual and auditory elements as they contribute to the text. Tone is the author’s attitude towards the subject, characters or situation (e.g., amused, sad, angry, etc.).  

	RL.5.8
	RL.K.8 is not applicable to literature based on anchor standard CCRA.R.8.
 Analyze and evaluate the argument and specific claims in a text, including the validity 
of the reasoning as well as the relevance and sufficiency of the evidence.

	RL.5.9
	Compare and contrast stories in the same genre on their approaches to similar themes and topics.

	Range of Reading and Level of Text Complexity

	RL.5.10
	By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the Grades 4-5 text complexity band independently and proficiently.


	Teacher Note

	RL.5.10
For information about how to enrich comprehension through read-alouds and independent reading, see 
http://www.corestandards.org/assets/Appendix_A.pdf#page=27
 
It is critical that children are reading on grade-level. “In 2011, sociologist Donald Hernandez reported that children who do not read proficiently by the end of third grade are four times more likely to leave school without a diploma than proficient readers” (http://www.aecf.org/m/resourcedoc/AECF-EarlyWarningConfirmed-2013.pdf#page=11). 

Since districts use a variety of materials that have different quantitative descriptors, the Reading Level Correlation 
A detailed explanation of the three dimensions of text complexity may be found at the following link: http://www.corestandards.org/wp-content/uploads/Appendix-A-New-Research-on-Text-Complexity.pdf

A chart with text complexity quantitative measures by grade band may be found at the following link: http://www.corestandards.org/wp-content/uploads/Appendix-A-New-Research-on-Text-Complexity.pdf#page=4 







	Grade 5-Reading Standards for Informational

	Key Ideas and Details

	RI.5.1
	Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

	RI.5.2
	Examine a grade-appropriate informational text.
· Provide a summary.
· Determine the main idea of a text and explain how it is supported by key details.

	Teacher Note

	RI.5.2
“Grade-appropriate” is tied to text complexity. A wide selection of words will be found in texts that align to the three text complexity measures: quantitative, qualitative, and reader and task for the Grades 4-5 text complexity band. The texts should also be selected to include words for appropriate phonics, word study, and spelling development and should have content and literary merit. The text must be rigorous enough to engage students in Grade 5 concepts across all four strands of the English Language Arts standards. Text selection should be a priority consideration when developing a rigorous grade-appropriate curriculum.

The following link provides a discussion of the differences among the terms “retell,” “recount,” and “summarize”:  The following link provides a discussion of the differences among the terms “retell,” “recount,” and “summarize”:  (http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/

Retell vs. Recount
“Retell implies an oral recapitulation of the narrative elements, probably best put in order but not necessarily; as we speak, we may correct our thoughts and provide for that correction in our speaking. On the other hand, recount may be written or oral and requires a clearly sequenced ordering of narrative events. Retelling is less formal and probably told from the point of view of the story’s original narrator and in the tense the story was told; recounting, more formal in stance, sets the context for the recount from the beginning and is told in either first person or third person depending on the nature of the recount, but always told in past tense. The recount has closure, perhaps evaluative or summative in nature, or as in following the admonishment of the standards, may address the message, lesson, or moral of the text. http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/ 

Summary is “a shortened version of an original text, stating the main ideas and important details of the text with the same text structure and order of the original”  Summarizing, Paraphrasing, and Retelling Skills for Better Reading, Writing, and Test Taking(2006) Kissner (p. 8).

Although a text may have several important ideas, it can have only one main idea.

	RI.5.3
	Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.







	Grade 5-Reading Standards for Informational

	Craft and Structure

	RI.5.4
	Determine the meaning of general academic vocabulary and domain-specific words and phrases in a text relevant to a Grade 5 topic or subject area.

	Teacher Note

	RI.5.4
These standards refer to two types of vocabulary words. The terminology is based in Isabel Beck’s work. General academic vocabulary refers to words that can be used across the disciplines (e.g., surface, determine). Domain-specific words are terms that are used within a particular discipline (e.g., personification, circulatory system, DNA, trade route, explorer, density, time signature). Information about these vocabulary types may be found at (http://www.corestandards.org/assets/Appendix_A.pdf#page=33)

	RI.5.5
	Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in two or more texts.

	RI.5.6
	Analyze multiple accounts of the same event or topic, noting important similarities and differences in the point of view and/or perspective they represent.  

	Teacher Note

	RI.5.6
It is important to clarify the terms “point of view” and “perspective” for students. 

Point of view is the position of the narrator in relation to the story (e.g., first person, third person) and is instrumental in manipulating the reader’s understanding of the narrative. In a way, the point of view can allow or withhold the reader access into the greater reaches of the story. Two of the most common point of view techniques are the first person, wherein the story is told by the narrator from his or her standpoint and the third person wherein the narrator does not figure in the events of the story and tells the story by referring to all characters and places in the third person with third person pronouns and proper nouns
(http://literary-devices.com/content/point-view)

Perspective is a ​particular way of ​viewing things that ​depends on one’s ​experience and personality (http://dictionary.cambridge.org/us/dictionary/english/perspective)

In an English class, the teacher should use the term point of view when referring specifically to 1st person, 3rd person, omniscient, limited, etc., and perspective should be used when referring to a ​particular way of ​viewing things that ​depends on one’s ​experience and personality. Furthermore, students need to know that it is common practice for disciplines other than English to use the terms “point of view” and “perspective” interchangeably to mean what English teachers would define as perspective. 







	Grade 5-Reading Standards for Informational

	Integration of Knowledge and Ideas

	RI.5.7
	Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently.

	RI.5.8
	Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point(s).

	RI.5.9
	Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.

	Range of Reading and Level of Text Complexity

	RI.5.10
	By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of the Grades 4-5 text complexity band independently and proficiently.

	Teacher Note

	RI.5.10
For information about how to enrich comprehension through read-alouds and independent reading, see 
http://www.corestandards.org/assets/Appendix_A.pdf#page=27
 
It is critical that children are reading on grade-level. “In 2011, sociologist Donald Hernandez reported that children who do not read proficiently by the end of third grade are four times more likely to leave school without a diploma than proficient readers” (http://www.aecf.org/m/resourcedoc/AECF-EarlyWarningConfirmed-2013.pdf#page=11). 

A detailed explanation of the three dimensions of text complexity may be found at the following link: http://www.corestandards.org/wp-content/uploads/Appendix-A-New-Research-on-Text-Complexity.pdf
A chart with text complexity quantitative measures by grade band may be found at the following link: http://www.corestandards.org/wp-content/uploads/Appendix-A-New-Research-on-Text-Complexity.pdf#page=4 








	Grade 5-Reading Standards: Foundational Skills

	Phonics and Word Recognition 

	RF.5.1 
	This standard is taught in Grade 1 and should be reinforced as needed.
Demonstrate understanding of the organization and basic features of print.

	RF.5.1.A
	This standard is taught in Grade 2 and should be reinforced as needed.
Recognize the distinguishing features of a paragraph including that multiple sentences may be used to form a paragraph and the   author may indent or skip a line to signal a new paragraph.

	RF.5.1.B
	This standard is taught in Kindergarten and should be reinforced as needed. 
Recognize that spoken words are represented in written language by specific sequences of letters and that print carries meaning.

	RF.5.1.C
	This standard is taught in Kindergarten and should be reinforced as needed. 
Understand that words are separated by spaces in print. 

	RF.5.1.D
	This standard is taught in Kindergarten and should be reinforced as needed.
Recognize and name all upper- and lowercase letters of the alphabet.

	RF.5.2

	This standard is taught in Grade 1 and should be reinforced as needed.
Demonstrate understanding of spoken words, syllables, and sounds (phonemes).

	RF.5.2.A
	This standard is taught in Grade 2 and should be reinforced as needed. 
Distinguish vowels (long, short, variant) in spoken single-syllable words. 

	RF.5.2.B
	This standard is taught in Grade 2 and should be reinforced as needed. 
Delete phonemes in the initial, medial, and final positions of spoken words including blends.

	RF.5.2.C
	This standard is taught in Grade 1 and should be reinforced as needed. 
Isolate and produce initial, medial vowel, and final sounds (phonemes) in spoken single-syllable words.

	RF.5.2.D
	This standard is taught in Grade 1 and should be reinforced as needed.
Segment spoken one-syllable words into their complete sequence of individual sounds (phonemes).

	RF.5.2.E
	This standard is taught in Grade 1 and should be reinforced as needed.
Segment spoken one-syllable words into their complete sequence of individual sounds (phonemes).

	RF.5.2.F
	This standard is taught in Grade 1 and should be reinforced as needed.
Add or substitute individual sounds (phonemes) in simple spoken words to make new words.

	RF.5.2.G
	This standard is taught in Grade 1 and should be reinforced as needed. 
Delete individual initial and final sounds (phonemes) in simple spoken words (e.g., say “nice” without the /n/, say “lamp” without the /p/.

	RF.5.3
	Know and apply grade-level phonics and word analysis skills in decoding words.

	RF.5.3.A
	Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context. 

	Teacher Note

	RF.5.3.A
A chart of prefixes and suffixes may be found at (http://www.readwritethink.org/files/resources/printouts/content-area-roots.pdf).

	RF.5.3.B 
	This standard is taught in Grade 3 and should be reinforced as needed. 
Decode words with common Latin suffixes.

	RF.5.3.C
	This standard is taught in Grade 3 and should be reinforced as needed.
Decode multi-syllable words.

	RF.5.3.D
	This standard is taught in Grade 3 and should be reinforced as needed.
Read grade-appropriate irregularly-spelled words.

	RF.5.3.E
	This standard is taught in grade 2 and should be reinforced as needed. 
                                                       Decode words that follow the six syllable types.
                                                       ●   closed syllable
                                                       ●   open syllable
                                                       ●   vowel-consonant-e
                                                       ●   vowel teams
                                                       ●   r-controlled
                                                       ●   consonant-le

	RF.5.3.F
	This standard is taught in Grade 2 and should be reinforced as needed. 
Decode regularly-spelled two-syllable words with long vowels.







	Grade 5-Reading Standards: Foundational Skills

	Fluency

	RF.5.4
	Read grade-level text with sufficient accuracy and fluency to support comprehension.

	Teacher Note

	RF.5.4
Fluency is the ability to read accurately, quickly, expressively, with good phrasing, and with good comprehension. 

Students’ fluency should be measured qualitatively by how well they demonstrate their ability to read grade-level texts accurately, quickly, expressively, with good phrasing, and with good comprehension. 

Timothy Rasinski has studied and written extensively on the topic of reading fluency. The article cited below provides extensive guidance, including rubrics for reading fluency. Rasinski provides the following warning about the proper use of fluency assessments:

“Reading rate appears to reflect students’ ongoing development of automaticity in their decoding, which can be developed through practiced and assisted readings (see Kuhn & Stahl, 2000; Osborn & Lehr, 2003). If teachers provide the kind of instruction in fluency that works, then fluency, comprehension, and rate will improve. If teachers choose instead to focus primarily on developing students’ reading rate at the expense of reading with expression, meaning, and comprehension, students may read fast but with insufficient comprehension. Their goal may be to get from one point in the text to another as fast as possible, without understanding the nuances of meaning in the text. This would be a grave misinterpretation of the research related to reading fluency development and a disservice to the students. Similarly, teachers need to be cautious in using reading rate to assess English language learners (ELLs). Many ELLs can be deceptively fast and accurate in their reading, yet demonstrate little understanding of the text. Teachers cannot assume that such students are progressing well in reading based solely on their reading rate. Other issues such as vocabulary and language proficiency may impede the students’ growth in reading and require instructional intervention” (Rasinski, Timothy, p 15. http://files.eric.ed.gov/fulltext/ED483166.pdf).


	RF.5.4.A
	Read grade-level text with purpose and understanding. 

	RF.5.4.B
	Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings. 

	RF.5.4.C
	Use context in grade-level text to confirm or self-correct word recognition and understanding, rereading as necessary. 







	Arkansas Anchor Standards for Writing

	The standards on the following pages define what students should understand and be able to do by the end of the grade or grade span. They correspond to the Arkansas College and Career Readiness (CCR) anchor standards below by number. The CCR and grade-specific standards are necessary complements--the former providing broad standards, the latter providing additional specificity--that together define the skills and understandings that all students must demonstrate. 

Text Types and Purposes
1. Write arguments to support claims when analyzing substantive topics or texts using valid reasoning and relevant, sufficient evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content.
3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details and well-structured event sequences. 

Production and Distribution of Writing
     4.  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
          purpose, and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject under investigation.
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
9. Draw evidence from literary and/or informational texts to support analysis, reflection, research, and synthesis.


Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

	Note on Range and Content of Student Writing Grades K-5

To build a foundation for college and career readiness, students need to learn to use writing as a way of offering and supporting opinions, demonstrating understanding of the subjects they are studying, and conveying real and imagined experiences and events. They learn to appreciate that a key purpose of writing is to communicate clearly to an external, sometimes unfamiliar audience, and they begin to adapt the form and content of their writing to accomplish a particular task and purpose. They develop the capacity to build knowledge on a subject through research projects and to respond analytically to literary and informational sources. To meet these goals, students must devote significant time and effort to writing, producing numerous pieces over short and extended time frames throughout the year.







	Grade 5-Writing Standards

	Text Types and Purposes

	W.5.1
	Write opinion pieces on topics or texts, supporting  the opinion with reasons and information.

	W.5.1.A
	Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer's purpose.

	W.5.1.B
	Provide logically ordered reasons that are supported by facts and details.

	W.5.1.C
	Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically).

	W.5.1.D
	Provide a concluding statement or section related to the opinion presented.

	W.5.1.E
	This standard begins in Grade 6.
Provide a concluding statement or section that follows from the argument presented.

	W.5.2
	Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

	W.5.2.A
	Introduce a topic clearly, provide a general observation and focus, and group related information logically; include text features when useful to enhance comprehension.

	Teacher Note

	W.5.2.A
Text features should be presented in a systematic way within an aligned curriculum. 

	W.5.2.B
	Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

	W.5.2.C
	Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially).

	W.5.2.D
	Use precise language and domain-specific vocabulary to inform about or explain the topic.

	Teacher Note

	W.5.2.D
Precise language is specific and non-vague language that spells out relationships between ideas, leading readers to a desired conclusion.

These standards refer to two types of vocabulary words. The terminology is based in Isabel Beck’s work. General academic vocabulary refers to words that can be used across the disciplines (e.g., surface, determine). Domain-specific words are terms that are used within a particular discipline (e.g., personification, circulatory system, DNA, trade route, explorer, density, time signature). Information about these vocabulary types may be found at (http://www.corestandards.org/assets/Appendix_A.pdf#page=33)

	W.5.2.E
	This standard begins in Grade 6.
Establish and maintain a formal style.

	W.5.2.F
	Provide a concluding statement or section related to the information or explanation presented.

	W.5.3
	Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

	W.5.3.A
	Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

	W.5.3.B
	Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the responses of characters to situations.

	W.5.3.C
	Use a variety of transitional words, phrases, and clauses to manage the sequence of events.

	W.5.3.D
	Use concrete words and phrases and sensory details to convey experiences and events precisely.

	W.5.3.E
	Provide a conclusion that follows from the narrated experiences or events.





	Grade 5-Writing Standards

	Production and Distribution of Writing

	W.5.4
	Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

	Teacher Note

	W.5.4
Grade-specific expectations for writing types are defined in standards W.5.1, W.5.2, and W.5.3.

	W.5.5
	Develop and strengthen writing with guidance and support as needed from peers and adults, by planning, revising, editing, rewriting, or trying a new approach.

	Teacher Note

	W.5.5
Editing for conventions should demonstrate command of Language standards 1-3 up to and including Grade 5.

	W.5.6
	Use technology, including the Internet, to produce and publish writing as well as interact and collaborate with others with some guidance and support from adults; demonstrate sufficient command of keyboarding skills to produce writing in a single sitting.








	Grade 5-Writing Standards

	Research to Build and Present Knowledge

	W.5.7
	Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic.

	W.5.8
	Recall relevant information from experiences or gather relevant information from print and digital sources.
· Summarize or paraphrase information in notes and finished work.
· Provide a list of sources.

	Teacher Note

	W.5.8
The following link provides a discussion of the differences among the terms “retell,” “recount,” and “summarize”:  (http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/

Retell vs. Recount
“Retell implies an oral recapitulation of the narrative elements, probably best put in order but not necessarily; as we speak, we may correct our thoughts and provide for that correction in our speaking. On the other hand, recount may be written or oral and requires a clearly sequenced ordering of narrative events. Retelling is less formal and probably told from the point of view of the story’s original narrator and in the tense the story was told; recounting, more formal in stance, sets the context for the recount from the beginning and is told in either first person or third person depending on the nature of the recount, but always told in past tense. The recount has closure, perhaps evaluative or summative in nature, or as in following the admonishment of the standards, may address the message, lesson, or moral of the text. http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/ 

Summary is “a shortened version of an original text, stating the main ideas and important details of the text with the same text structure and order of the original”  Summarizing, Paraphrasing, and Retelling Skills for Better Reading, Writing, and Test Taking(2006) Kissner (p. 8).

	W.5.9
	Draw evidence from literary or informational texts to support analysis, reflection, and research.

	W.5.9.A
	Apply Grade 5 Reading standards to literature (e.g., "Compare and contrast two or more characters, settings, or events in a story or a drama, drawing on specific details in the text [e.g., how characters interact].").

	W.5.9.B
	Apply Grade 5 Reading standards to informational texts (e.g., "Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point[s].").





	Grade 5-Writing Standards

	Range of Writing

	W.5.10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.





	Arkansas Anchor Standards for Speaking and Listening

	The standards on the following pages define what students should understand and be able to do by the end of the grade or grade span. They correspond to the Arkansas College and Career Readiness (CCR) anchor standards below by number. The CCR and grade-specific standards are necessary complements--the former providing broad standards, the latter providing additional specificity--that together define the skills and understandings that all students must demonstrate. 

Comprehension and Collaboration
1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media such as visual, quantitative, and oral. 
3. Evaluate a speaker’s perspective, reasoning, and use of evidence and rhetoric. 

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence with organization, development, and style appropriate to task, purpose, and audience so that listeners can follow the line of reasoning. 
5. Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate. 

	Note on Range and Content of Student Speaking and Listening Grades K-5

To build a foundation for college and career readiness, students must have ample opportunities to take part in a variety of rich, structured conversations--as part of a whole class, in small groups, and with a partner. Being productive members of these conversations requires that students contribute accurate, relevant information; respond to and develop what others have said; make comparisons and contrasts; and analyze and synthesize a multitude of ideas in various domains.

New technologies have broadened and expanded the role that speaking and listening play in acquiring and sharing knowledge and have tightened their link to other forms of communication. Digital texts confront students with the potential for continually updated content and dynamically changing combinations of words, graphics, images, hyperlinks, and embedded video and audio. 





	Grade 5-Speaking and Listening Standards

	Comprehension and Collaboration

	SL.5.1
	Engage effectively in a range of collaborative conversations (one-on-one, in groups, and teacher-led) with diverse partners on Grade 5 topics and texts, building on others' ideas and expressing their own clearly.

	Teacher Notes 

	SL.5.1
Collaborative conversations take place when students talk jointly with others especially in an intellectual endeavor (e.g., Think Pair Share, Reciprocal Teaching, and teacher-led class discussion). 

	SL.5.1.A
	Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

	SL.5.1.B
	Follow agreed-upon rules for discussions and carry out assigned roles.

	SL.5.1.C
	Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others.

	SL.5.1.D
	Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions.

	SL.5.2
	Summarize information that is gained by means other than reading (e.g., texts read aloud; oral presentations of charts, graphs, or diagrams; speeches).





	Teacher Note

	SL.5.2
The following link provides a discussion of the differences among the terms “retell,” “recount,” and “summarize”:  (http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/

Retell vs. Recount
“Retell implies an oral recapitulation of the narrative elements, probably best put in order but not necessarily; as we speak, we may correct our thoughts and provide for that correction in our speaking. On the other hand, recount may be written or oral and requires a clearly sequenced ordering of narrative events. Retelling is less formal and probably told from the point of view of the story’s original narrator and in the tense the story was told; recounting, more formal in stance, sets the context for the recount from the beginning and is told in either first person or third person depending on the nature of the recount, but always told in past tense. The recount has closure, perhaps evaluative or summative in nature, or as in following the admonishment of the standards, may address the message, lesson, or moral of the text. http://partnerinedu.com/2013/01/29/retell-or-recount-the-common-core-shift-from-1st-grade-to-2nd-grade/ 

Summary is “a shortened version of an original text, stating the main ideas and important details of the text with the same text structure and order of the original”  Summarizing, Paraphrasing, and Retelling Skills for Better Reading, Writing, and Test Taking(2006) Kissner (p. 8).

	SL.5.3
	Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence.

	Teacher Note

	SL.5.3
See Teacher Note for SL.5.2





	Grade 5-Speaking and Listening Standards

	Presentation of Knowledge and Ideas

	SL.5.4
	Report on a topic or text or present an opinion to support main ideas or themes.
· Sequence ideas logically.
· Use appropriate facts.
· Use relevant, descriptive details.
· Speak clearly at an understandable pace.

	Teacher Note

	SL.5.4
Theme is a main idea or an underlying meaning of a literary work that may be stated directly or indirectly (http://literarydevices.net/theme/).

	SL.5.5
	Include multimedia components and visual displays in presentations when appropriate to enhance the development of main ideas or themes.

	Teacher Note

	SL.5.5
Multimedia fall into one of five main categories and use varied techniques for digital formatting. One or any combination of this content can be used to enhance your website or social media platform. The five main categories are text, graphics, animation (including interactive elements), audio, video. 

A visual display is a presentation of information that can be seen (e.g., drawings, bar graphs, 3D pie charts, line graphs, and pyramid area graphs).

	SL.5.6
	Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation.

	Teacher Note

	SL.5.6
Formal English is the result of particular choices of grammar and vocabulary whereby the speaker or writer uses longer words or words with origins in Latin and Greek as opposed to more informal vocabulary that commonly involves shorter words, or words with origins in Anglo-Saxon. Contractions, relative clauses without a relative pronoun and ellipsis are avoided. Formal English is used when writing essays for school, cover letters to apply for jobs, or emails and letters at work.

Informal discourse is used with friends, children, and relatives.

See L.5.1 and L.5.3 for specific expectations for Grade 5 students when speaking and writing.





	Arkansas Anchor Standards for Language

	The standards on the following pages define what students should understand and be able to do by the end of the grade or grade span. They correspond to the Arkansas College and Career Readiness (CCR) anchor standards below by number. The CCR and grade-specific standards are necessary complements--the former providing broad standards, the latter providing additional specificity--that together define the skills and understandings that all students must demonstrate. 

Text Types and Purposes
1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening. 

Production and Distribution of Writing
4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
6. Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, and listening; demonstrate independence in gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression. 

	Note on Range and Content of Student Language Use Grades K-5

To build a foundation for college and career readiness in language, students must gain control over many conventions of standard English grammar, usage, and mechanics as well as learn other ways to use language to convey meaning effectively. They must also be able to determine or clarify the meaning of grade-appropriate words encountered through listening, reading, and media use; come to appreciate that words have nonliteral meanings, shadings of meaning, and relationships to other words; and expand their vocabulary in the course of studying content. The inclusion of language standards in their own strand should not be taken as an indication that skills related to conventions, effective language use, and vocabulary are unimportant to reading, writing, speaking, and listening; indeed, they are inseparable from such contexts. 

Standard English is the English language in its most widely accepted form, as written and spoken by educated people in both formal and informal contexts,having universal currency while incorporating regional differences
(http://www.dictionary.com/browse/standard-english?s=t)

Formal English is the result of particular choices of grammar and vocabulary whereby the speaker or writer uses longer words or words with origins in Latin and Greek as opposed to more informal vocabulary that commonly involves shorter words, or words with origins in Anglo-Saxon. Contractions, relative clauses without a relative pronoun and ellipsis are avoided. Formal English is used when writing essays for school, cover letters to apply for jobs, or emails and letters at work.

Informal discourse is used with friends, children, and relatives.

“Grade-appropriate” is tied to text complexity. A wide selection of words will be found in texts that align to the three text complexity measures: quantitative, qualitative, and reader and task for the Grades 4-5 text complexity band. The texts should also be selected to include words for appropriate phonics, word study, and spelling development and should have content and literary merit. The text must be rigorous enough to engage students in Grade 5 concepts across all four strands of the English Language Arts standards. Text selection should be a priority consideration when developing a rigorous grade-appropriate curriculum.





	Grade 5-Language Standards

	Conventions of Standard English

	L.5.1
	Demonstrate command of the conventions of standard English grammar and usage when writing or speaking as appropriate for Grade 5. 

	Teacher Note

	L.5.1
Standard English is the English language in its most widely accepted form, as written and spoken by educated people in both formal and informal contexts,having universal currency while incorporating regional differences
(http://www.dictionary.com/browse/standard-english?s=t)

Formal English is the result of particular choices of grammar and vocabulary whereby the speaker or writer uses longer words or words with origins in Latin and Greek as opposed to more informal vocabulary that commonly involves shorter words, or words with origins in Anglo-Saxon. Contractions, relative clauses without a relative pronoun and ellipsis are avoided. Formal English is used when writing essays for school, cover letters to apply for jobs, or emails and letters at work.

Informal discourse is used with friends, children, and relatives.

	L.5.1.A 
	This standard is taught in Grade 3 and should be reinforced as needed.
Explain the function of nouns, pronouns, verbs, adjectives, prepositions, and adverbs in general and their functions in particular sentences.

	L.5.1.B

	This standard is taught in Grade 3 and should be reinforced as needed. 
                                                    Form and use regular and irregular plural nouns.
                                                    ● Use abstract nouns (e.g., childhood).

	L.5.1.C
	Use verb tense to convey various times, sequences, states, and conditions.
● Recognize and correct inappropriate shifts in verb tense.

	L.5.1.D
	Use relative pronouns whose, whom, who, which, and that.

	L.5.1.E
	Use the relative adverbs where, when, and why.

	L.5.1.F
	Use correlative conjunctions (e.g., either/or, neither/nor) and subordinating conjunctions (e.g., after, since, because, when, etc.) appropriately.

	L.5.1.G
	This standard is taught in Grade 4 and should be reinforced as needed. 
Form and use prepositional phrases.

	L.5.1.H
	Produce complex sentences using dependent clauses and subordinating conjunctions. 

	L.5.1.I 
	This standard is taught in Grade 4 and should be reinforced as needed.
Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

	L.5.1.J
	This standard is taught in Kindergarten and should be reinforced as needed.
Understand and use question words (interrogatives) e.g., who, what, when, where, why, how).

	L.5.1.K
	This standard is taught in Grade 3 and should be reinforced as needed.
Form all upper- and lowercase letters to write words legibly in cursive.

	L.5.2
	Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling as appropriate for Grade 5 when writing.

	Teacher Note

	L.5.2
Standard English is the English language in its most widely accepted form, as written and spoken by educated people in both formal and informal contexts,having universal currency while incorporating regional differences
(http://www.dictionary.com/browse/standard-english?s=t)

Formal English is the result of particular choices of grammar and vocabulary whereby the speaker or writer uses longer words or words with origins in Latin and Greek as opposed to more informal vocabulary that commonly involves shorter words, or words with origins in Anglo-Saxon. Contractions, relative clauses without a relative pronoun and ellipsis are avoided. Formal English is used when writing essays for school, cover letters to apply for jobs, or emails and letters at work.

Informal discourse is used with friends, children, and relatives.

	L.5.2.A
	This standard is taught in Grade 4 and should be reinforced as needed. 
Use correct capitalization.

	L.5.2.B
	Use underlining, quotation marks, or italics to indicate titles of works.

	L.5.2.C
	Use a comma to separate an introductory element from the rest of the sentence.
· Use a comma to set off appositives, the words yes and no (e.g., Yes, thank you.), to set off a tag question from the rest of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is that you, Steve?).
· Use punctuation to separate items in a series.


	L.5.2.D
	Spell grade-appropriate words correctly, consulting references as needed.

	Teacher Note

	L.5.2.D
Systematic instruction in spelling is important because spelling impacts comprehension of text. 

One source that provides research supporting the need for systematic spelling instruction, beyond simply assigning and assessing spelling words,  may be found in Chapter 8, page 120 of “Vocabulary--Spelling Connection: Orthographic Development and Morphological Knowledge at the Intermediate Grades and Beyond by Shane Templeton in Vocabulary Instruction: Research to Practice edited by James F. Baumann and Edward J. Kame’enui. The two quotes that follow are from this text:

“Morphemes, or meaning elements in words, tend to be spelled consistently (Chomsky, 1970); Cummings, 1988; Venezky, 1999), and there is a growing body of research that suggests that systematic attention to this aspect of spelling--how the system visually cues word meaning and the semantic relationships among words--also supports students’ vocabulary growth and understanding (e.g., Leong, 2000; Smith, 1998). 

“Words that are related in meaning are often related in spelling as well, despite changes in sound” (1991, p. 194). 

Table 8.1 “Spelling and Vocabulary: General Scope and Sequence, Intermediate Grades and Beyond” on page 124 of the Baumann and Kame’enui text provides general guidance for developing aligned system of spelling instruction.

In addition, Kathy Ganske’s text, Word Journeys: Assessment-Guided Phonics, Spelling, and Vocabulary Instruction, provides the Developmental Spelling Assessment along with explanation and vocabulary activities to move students through the learning continuum for spelling. 

These suggested resources are offered to support districts but are not mandated. 



















	Grade 5-Language Standards

	Knowledge of Language

	L.5.3
	Use knowledge of language and its conventions as appropriate for Grade 5 when writing, speaking, reading, or listening.

	L.5.3.A
	Expand, combine, and reduce sentences for meaning, reader/listener interest, and style.

	L.5.3.B
	Compare and contrast the varieties of English (e.g., dialects, registers) used in stories, dramas, or poems. 

	Teacher Note

	L.5.3.B
Dialect is a variety of a language that is distinguished from other varieties of the same language by features of phonology, grammar, and vocabulary, and by its use by a group of speakers who are set off from others geographically or socially.          (http://www.dictionary.com/browse/dialect?s=t)

  Register is any of the varieties of a language that a speaker uses in a particular social context.





	Grade 5-Language Standards

	Vocabulary Acquisition and Use

	L.5.4
	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on Grade 5 reading and content, choosing flexibly from a range of strategies.

	L.5.4.A
	Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning of a word or phrase.

	L.5.4.B
	Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., photograph, photosynthesis).

	Teacher Note

	L.5.4.B
“Grade-appropriate” is tied to text complexity. A wide selection of words will be found in texts that align to the three text complexity measures: quantitative, qualitative, and reader and task for the Grades 4-5 text complexity band. The texts should also be selected to include words for appropriate phonics, word study, and spelling development and should have content and literary merit. The text must be rigorous enough to engage students in Grade 5 concepts across all four strands of the English Language Arts standards. Text selection should be a priority consideration when developing a rigorous grade-appropriate curriculum.

See http://www.corestandards.org/assets/Appendix_A.pdf#page=22 for an explanation and examples of derivational 
suffixes.

A chart of prefixes and suffixes may be found at (http://www.readwritethink.org/files/resources/printouts/content-area-roots.pdf).

	L.5.4.C
	Consult reference materials, both print and digital, to find the pronunciation and determine or clarify the precise meaning of keywords and phrases.

	L.5.4.D
	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on Grade 5 reading and content, choosing flexibly from a range of strategies.

	L.5.5
	Demonstrate understanding of figurative language, word relationships, and nuances in word meanings, as appropriate for grade level.

	Teacher Note

	L.5.5
Nuance is a subtle difference or distinction in expression, meaning, response, etc. A single word choice can convey a nuanced meaning: The girl was _____(e.g., petite, little, slight, skinny, emaciated, thin, bony, lean, lanky, fragile). 

	L.5.5.A
	Interpret figurative language in context, including but not limited to, similes and metaphors.

	L.5.5.B
	Interpret the meaning of common idioms and proverbs.

	L.5.5.C
	Use the relationship between particular words (e.g., synonyms, antonyms, homographs, homophones, homonyms) to better understand each of the words.

	L.5.5.D
	This standard is taught in Grade 1 and should be reinforced as needed.
Distinguish shades of meaning among verbs differing in manner (e.g., look, peek, glance, stare, glare, scowl) and adjectives differing in intensity (e.g., large, gigantic) by defining or choosing them or by acting out the meanings.

	L.5.6
	Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including transition words that signal contrast, addition, and other logical relationships.

	Teacher Note

	L.5.6
“Grade-appropriate” is tied to text complexity. A wide selection of words will be found in texts that align to the three text complexity measures: quantitative, qualitative, and reader and task for the Grades 4-5 text complexity band. The texts should also be selected to include words for appropriate phonics, word study, and spelling development and should have content and literary merit. The text must be rigorous enough to engage students in Grade 5 concepts across all four strands of the English Language Arts standards. Text selection should be a priority consideration when developing a rigorous grade-appropriate curriculum.

These standards refer to two types of vocabulary words. The terminology is based in Isabel Beck’s work. General academic vocabulary refers to words that can be used across the disciplines (e.g., surface, determine). Domain-specific words are terms that are used within a particular discipline (e.g., personification, circulatory system, DNA, trade route, explorer, density, time signature). Information about these vocabulary types may be found at (http://www.corestandards.org/assets/Appendix_A.pdf#page=33)
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