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Section 1 — General Description of the Charter School’s
Progress and Desegregation Analysis

Part A: Charter School Progress
Provide a narrative about the successes of the charter during the current contractual period.
Respond below in 11 point Times New Roman font. This response can be no longer than 3
pages.

Cross County High School a New Tech School (CCHS) has seen a variety of successes since the
implementation of the school’s charter. Our school’s vision is “to provide all students with the

experiences and opportunities necessary to live a passion-driven life.” As we continue to grow towards
our vision, we have found that innovation is key to ensuring that all students find success at CCHS and
beyond. A major emphasis in our original charter application was the desire to be affiliated with the New
Tech Network (NTN). We implemented project-based learning, the Teacher Advancement Program
(TAP), a college and career access program (College x Career x Choice, C*), and a high school writing
center. All of this work started with a focus on the data. We realized that to improve, we needed to change
-- to grow, we needed to innovate. All the successes mentioned below originate from this mindset.

CCHS became a New Tech Network school during the 2011-2012 academic year. The New Tech
Network is a nonprofit organization that transforms schools into innovative learning environments. The
project-based learning approach engages students with dynamic, rigorous curriculum. Through extensive
professional development and hands-on coaching, New Tech teachers evolve from keepers of knowledge
to facilitators of rich, relevant learning. As a key to New Tech design principles, New Tech Network
schools develop and maintain a culture that promotes trust, respect, and responsibility. Each year, NTN
surveys students about their perception of school culture. This formative assessment is used as data to
help build a strong culture around academic agency and success. The survey data shows a positive trend.
When surveyed:

e 78% of students felt a strong connection to the school in 2015, as compared to 69% in
2013.

® 76% of students felt that they had a strong connection to the adults in the school in 2015,
as compared to 66% in 2013.

The school district implemented TAP: The System for Teacher and Student Advancement during
the spring semester of 2010. The goal of TAP is improved teacher professional practice resulting in
improved student achievement. TAP is a reform system designed to elevate the teaching profession
through the implementation of four interrelated elements: multiple career paths, ongoing applied
professional growth, instructionally focused accountability, and performance-based compensation. One
of the core principals of TAP is that instructional effectiveness should be measured partly in terms of
contributions that the teacher and the school make to student achievement, using a method called value-
added assessment.

Value-added uses annual achievement test scores as the pretest and posttest to measure an entire
year’s learning. The essence of value-added assessment is simply to use gains or growth in student
achievement to measure the instructional performance of teachers and schools. The school-wide score is



a composite of all the tested grades and subjects in the school. A school that achieves a year of academic
growth as compared to other schools with similar students receives a score of “3.” CCHS scored a value
added of a “3” during the academic years of 11-12 and 13-14. The value added reports along with
standardized test data drives the ongoing applied professional growth (weekly cluster group meetings),
which occurs during the regular school day. Cluster group meetings allow teachers to examine student
data together, engage in collaborative planning, and learn instructional strategies to increase student
achievement. The National Institute for Excellence in Teaching (NIET) awarded CCSD the TAP
Ambassador Award and the TAP Award of Distinction. These awards were given because of the
commitment that the district has shown to implement this initiative while working together to restructure
systems and culture in support of building highly effective instructional teams.

While the implementation of the programs listed above has been successful, we realized that
something was lacking: our students were enrolling in postsecondary opportunities at a rate far lower than
the state and national average. In a response to this data, we launched the CCHS College and Career
Access Program (C*) during the 2014-2015 academic year. This program provides guidance and support
to our students and alumni in order to level the playing field. Many of our students are first generation
(meaning they are the first in their family to attend college) or come from situations of poverty. This puts
them at a disadvantage, since going to college is only made easier by having “experts” in your life to
assist you through the difficult, often frustrating, process. The CCHS College and Career Access Program
(C?) is designed to mitigate these disadvantages by taking control of the conversation, the timeline, and
working to adjust mindsets. As part of the program, we:

e implement curriculum, strategies, and guidance carefully designed to help our students
understand that postsecondary experiences are possible for them,;
plan trips to show our students what is possible (a college trip for every student, 7-12);
provide our students, parents, community members with the resources and guidance necessary to
help those around them achieve their goals;
designed and launched a college and career course which is a requirement for all 11th graders;
plan job shadowing experiences for all 11th graders;
provide ACT boot camps to students prior to the ACT;

provide guidance and support to CCHS alumni throughout college.

Last September, we were honored to host Governor Asa Hutchinson, along with other politicians
and distinguished guests, for the expansion of our college and career access program (C°). In his address,
Governor Hutchinson noted, “[...]I am excited about what you are doing here [...] because you will create
students that go beyond high school and get a technical certificate or an associate's degree or a four-year
degree, and they will go on because you prepared them well.” Overall, this program is a school-wide
initiative intended to ensure that all students find success in high school and beyond.” We have found
much success in making sure that students have choices upon graduation. As the charts below show (data
sourced from National Student Clearinghouse), we have made big gains in the percentage of students who
are enrolling in postsecondary opportunities. More students are going to four-year schools with high
graduation rates. More students are starting at a community college or technical school (2-year
postsecondary includes all community college and technical school), with many intending to continue on.
As the program continue to expand, we will continue to focus on to providing access, but we are also
want students who are prepared and eligibility. We do not just want to help students get into a



postsecondary experience, we want to ensure that they find success. In this, we will be tracking and
supporting our alumni throughout their journey. We realize that their success is directly connected to our
own.

The ACT (American College Testing Assessment) is the primary college-readiness assessment
used in our region. The ACT allows for students to take the test up to twelve times. There are several
reasons for taking the ACT multiple times; it increases a students chance of increasing their scores, it
increases their probability of getting scholarships, and it lowers the possibility of required remediation in
college. Thus, one of our focuses has been on increasing our student’s ACT scores and increasing the
frequency in which they take the test. Through ACT boot camps, integration in our classrooms, and an
awareness campaign, we have found success. For the Class of 2015, 92.5% of graduating seniors took the
ACT, with 62% of students taking the test more than once. The average frequency rate was 2.51 tests per
student. Additionally, CCHS was awarded the 2012 College Readiness Award by the Arkansas ACT
Council. The school was recognized for having a significant increase in ACT scores over the last five
years while, at the same time, increasing the number of students taking the ACT.

In making sure that students are prepared, eligible, and aware, we have found success. As part of
the New Tech surveys all seniors are surveyed prior to graduation. In this survey, students are asked a
variety of questions to gauge their awareness and eligibility. When surveyed, 82% of the Class of 2015
identified as aware of their options as compared to 56% for the Class of 2013. Additionally, 92% of the
Class of 2015 identified as eligible for postsecondary options as compared to 62% for the Class of 2013.

During the 2013 school year, in collaboration with the University of Arkansas, CCHS launched, a
high school writing center, the first of its kind in the state. A writing center is a complete redesign in how
a student interacts with writing. Normally, students receive an assignment, proceed through the writing
process, and then they are assessed on their work. Writing Center Theory realizes that even the best
writers need support outside of the classroom. Therefore, we train peer tutors to facilitate conversations
with students during advisory. The forty-minute session is voluntary and completely student-driven. The
tutor and the tutored plot the course of the conversation together. The peer tutor does not write or rewrite
a paper for the student. Instead, writing center tutors know that the development of a student's writing
requires an opportunity to talk about their writing. The peer tutors, like successful teachers of writing,
engage students in conversations about their work thereby helping students understand and apply a broad
range of writing principles. Overall, a writing center is a low risk environment where there is reverence



for writing. The CCHS Writing Center has seen a steady flow of clientele in its two and a half years of
operation.

Due the success of the writing center, CCHS decided to launch a high school math lab last year.
The math center functions similar to the high school writing center. Students who are effective
communicators, collaborators, and have advanced math skills, are selected and trained in tutoring theory.
Students, 7-12, are able to access the math lab’s services during advisory.

Part B: Desegregation Analysis

Describe the impact, both current and potential, of the public charter school on the efforts of
affected public school district(s) to comply with court orders and statutory obligations to create
and maintain a unitary system of desegreqgated public schools.

Respond below in 11 point Times New Roman font.

Pursuant to Ark. Code Ann. §6-23-106, the Cross County School District has carefully reviewed the
impact that the renewal of Cross County High School’s (CCHS) conversion charter would have upon the
efforts of Cross County School District and any other school district to create and maintain a unitary
system of desegregated public schools. The renewal of CCHS’ conversion charter will have no effect on
any Arkansas public school districts’ efforts to comply with court orders and statutory obligations to
create and maintain a unitary system of desegregated public schools. The Cross County School District is
not under any federal desegregation order or court-ordered desegregation plan, and neither are any of our
surrounding districts. Nothing in the operation of the CCHS will hamper, delay, or in any manner
negatively affect the desegregation efforts of any public school district or public school districts in this
state.

Section 2 — Composition of the Charter School’s Governing
Board and Relationships to Others

Part A: Composition of Governing Board

Describe the governance structure of the charter, including an explanation of the board member
selection process and the authority and responsibilities of the charter board.

Respond below in 11 point Times New Roman font. This response can be no longer than 5
pages.

Cross County is a District Conversion Charter that has a seven member governing board one from each of
the seven school board zones established before the charter was established. Each board member is
elected by the constituents living in their respective zone. Members are elected in a public election to a
five-year term. The school follows a “staggered” election schedule so only one to two zones open yearly.
The board operates as all public schools under the same policies, procedures, and recommended
guidelines set forth by the Arkansas School Board Association. The board’s authority and responsibilities
are no different than any other public school.



Part B: Disclosure Information

Identify any contract, lease, or employment agreement in which the charter is or has been a
party, and in which any charter administrator, board member, or an administrator’s or board
member’s family member has or had a financial interest.

Respond below in 11 point Times New Roman font. This response can be no longer than 3
pages.

Because the governing board and staff adheres strictly to the disclosure rules of all public schools, the
District ensures all these rules are followed. The District does employ a teacher who is a board member’s
sister. She was employed with the District before charter status and is assigned to the elementary building.
She is a fully licensed teacher, recommended for employment by a hiring committee that does not include
board members.

Complete the table on the following page.

Relationship Disclosures

In the first column, provide the name and contact information of each board member and/or administrator. In
the second column, provide the name and position (e.g., financial officer, teacher, custodian) of any other
board member, charter employee, or management company employee who has a relationship with the board
member/administrator or state NONE. Describe the relationship in the third column (e.g., spouse, parent,
sibling).

Charter School Name and Title of
Board Member’s/ Individual Related to Relationship
Administrator’'s Name and Board Member

Contact Information

Joan Ball, Brd President None
870 588 4206

Craig Walker, Brd Secretary None
870 208 4421

Shane Bell, Brd, V. Pres None
870 588 1402

Richard Imboden, Brd Mbr None
870 926 3154
James Matlock, Brd Mbr None




870 208 8414

870 588 1688

Steve Stricklin, Brd Mbr

None

870 588 6162

Dennis Stevenson, Brd Mbr

Teacher

Melinda Hogan,

Sister

870 588 3338

Carolyn Wilson, Supt.

None

Duplicate this page, if necessary.

Section 3 —Teacher Retention

Complete the following Teacher Retention Table:

Review the data in the Teacher Retention Table.

School Year Total Teachers Who Teachers Who Teachers Who
Numbe Left During the Returned to Took Other
r of School Year Teach a the Positions within
Teache Charter the the Charter
rs Following Year Organization
_ Number % Number % Number %
2012-2013 32 0 0 21 66 2 6
2013-2014 31 0 0 28 90 1 3
2014-2015 32 2 6 23 71 2 6

Discuss the reasons that teachers leave the charter and current practices and future plans to

retain teachers.

Respond below in 11 point Times New Roman font. This response can be no longer than 3

pages.




Teachers leave Cross County High School, a New Tech School for a variety of reasons:

1) Teachers find a job closer to their home. Since our rural area has a declining population with a
lack of industry/jobs and housing means most of our teachers live in surrounding towns
(Jonesboro, Harrisburg, Wynne, etc.)

2) District hires teachers with Teach for America who make a two year commitment then often
leave.

3) The surrounding districts pay higher salaries.

4) Some teachers leave education completely for a different career.

5) Some teachers prefer a more traditional instructional approach as opposed to New Tech and
project/problem-based learning.

6) Teachers change positions within the school through New Tech and TAP advancement.

Teacher turnover is detrimental to our students’ educational success. Selecting good teachers is
one of the most important responsibilities of school leaders. The district strives to find the best teachers
available and the current teacher shortage in so many areas, the district’s location, and a lower salary has
made it hard to find high quality teachers. In response, the district has partnered with Teach For America.
The quality of the teachers we have recruited from Teach for America has been exceptional, but the
turnover still exists. Teach For America is currently working with their participating schools to develop a
retainment plan for irreplaceable teachers. This year there have been three meetings scheduled to address
recruitment and retainment strategies.

To combat the persistent turnover in the high school the district has and is implementing several
initiatives. First, the district has implemented the Teacher Advancement Program (TAP). TAP utilizes a
system for continuous improvement of teacher quality through meaningful classroom evaluations, in-
house professional development, teacher mentoring and a pay-for-performance reward system. Though
funding could limit the performance pay portion, the actual benefit of the program comes from the
extensive support system. The embedded, weekly professional development ensures that all staff work
toward continuous improvement. Profession development is targeted to individual teachers and utilizes
best practices and engaging strategies to combat weak areas in student performance. The TAP evaluation
system provides four observations for each teacher by at least three different trained staff. The post
conferences reinforce the individual teachers successes and identifies an area to focus improvement
efforts and refinement. The TAP system provides assurance to all teachers, especially new teachers, in a
non-threatening, non-punitive atmosphere of continuous support and improvement. TAP also offers
multiple career paths for teacher advancement and increases in salary.

The district is making strides in growing our own teachers. We have four veteran teachers in the
high school that graduated from Cross County High School and came back to teach. For several years, the
staff has encouraged students to enter the education field with an emphasis on coming back home to
teach. In the past four years, we have hired four more former graduates to teach. These home grown
teachers have a deep commitment to the district and pride in being a part of making the district a success.

Another strategy that the district has implemented this year is to start the retainment
conversations early in the year. The administration began in November holding conversations with
individual teachers about their plans for next year. Based on these conversations and the input and



feedback from teachers the district officials began taking notes and making decisions on those low cost,
high reward initiatives that might entice a teacher to stay. For instance, one teacher might really want to
teach at a different grade level, or have a particular course she/he would like to teach. Hopefully there
may be easy solutions to keep some of our teachers. Cross County High School is committed to obtaining
and retaining effective teachers to provide the best possible education to our students.

Section 4 —Data and Best Practices

Part A: Test Data
Review the following assessment data, 2012-2014, for the charter and the district in which the

charter resides.

2012 All 68.45% 67.13% 81.13% 61.27% 67.03% 81.13%
Students

TAGG 62.55% 63.33% 80.77% 56.60% 64.79% 80.77%

2013 All 69.44% 66.57% 82.69% 63.49% 61.71% 82.69%
Students

TAGG 64.35% 62.50% 81.08% 59.18% 60.61% 81.08%

2014 All 67.08% 67.32% 72.22% 55.88% 63.95% 72.22%
Students

TAGG 62.15% 64.23% 64.86% 46.00% 60.16% 64.86%

Describe the ways in which the testing data support the achievement of, or progress toward
achieving, the charter’s current approved academic goals. Respond below in 11 point Times
New Roman font. This response can be no longer than 6 pages.




We feel our data does not truly reflect the depth of our accomplishments. With any
implementation of new programs or initiatives, there is an anticipated implementation gap. Our ACTAAP
score data beginning in 2012, shows the school narrowly missing state AMO targets for that year. 2012
literacy AMO targets were 63.3% for performance indicators and 63.1% for growth indicators. For that
given year, our school’s performance was 61.2% in the performance indicator; however, we did meet the
target for the student growth indicator with 65.06% of our students demonstrating growth in math skills.
Math scores were close to targeted AMOs. Those AMO goals were 74% for performance and 56% for
growth. The school’s actual performance was 67% in overall performance and 56.6% in growth. During
that same year, based on comparable school data with the TAP program, the school was awarded a value
add score of 3, which is based on performance comparisons, and indicates students actually grew one full
year.

The 2013 test scores attests to the expected dip in student performance. The goals for literacy
were 65% in performance and 68.5% in growth with the school’s actual performance being 63.48% in
performance and 61.18% in growth. Math AMO goals were 70.33% for performance and 60.9% for
growth. CCHS actually scored 61.7% in performance and 48.2% in growth with a school-wide value
added score of 2 in 2013.

2014 garnered a school-wide value added score of 3 demonstrating students were showing
growth, but the school did not meet the state’s AMO targets that year. Math did show a marked
improvement with students scoring 63.95% with a state goal of 73%. Math increased 15.75 percentage
points the following year. Literacy goals for this year were 69.02% in the performance indicator and
72.05% for growth indicators. Our school performance showed only 55.88% of our students met
performance goals and 58.62% of students met growth goals, therefore, our literacy scores dipped and
were 13.14% from the targeted goal that year.

In 2014, the school ratings were published; we were prepared for a “C”, but were surprised when
we received a “D.” Analysis of the report indicated the district had an exceptionally low graduation rate
for the school; keeping in mind that the rates reported on ESEA Accountability reports for a given year
reflect the previous years graduation rate. The 2013 graduation rate was 72.22%, which is substantially
lower than any in the five-year period. The rates over the last five years were as follows: 2011-81.13%,
2012-82.69%, 2013-72.22%, and 2014-89.13%. Throughout the years, we have stayed focused on the
core tenets of academic success, including challenging and rigorous coursework, as well as, student-
driven learning. These efforts are indicated from our 0% grade inflation rate from 2013 and 2014 as
compared to the state’s rate of 2.51% and 7% respectively. This focus led to a huge improvement in 2015.

2015 demonstrated yet another year of growth for Cross County High School. The 2015 ESEA
Accountability Report shows the school exceeded new AMO targets in literacy by 9.71 percentage points
and narrowly missed new targets in Math by only 3.84 percentage points. The scores indicate the school
is beginning to see positive growth and better student performance. School-wide strategies and effective
teaching has shown to be main reasons for this growth and progress. Specifically, PARCC scores showed
areas of need in some content areas or grade levels, but also demonstrated in some areas that we exceeded
the state averages.

Grade

Scoring 3,4,5

Scoring 4,5

School Avg.

State Avg. +/-

7th Literacy

65%

37%

737

735

+2

10



8th Literacy 41% 20% 720 733 -13
9th Literacy 50% 28% 731 737 -6

10th Literacy | 68% 35% 739 735 +4
11th Literacy | 48% 18% 721 743 -22
7th Math 48% 6% 721 730 -9

8th Math 27% 5% 708 720 -12
Algebra | 44% 7% 721 733 -11
Algebra 11 10% 0% 694 717 -23
Geometry 35% 5% 717 730 -13

The leadership team, made up of mentor teachers, master teachers, and the principal, new tech
trainers and advocates, researches and implements school-wide strategies to address deficit areas and
track that data weekly. Once a deficit is identified, the leadership researches strategies that will help
address these areas of need. These strategies are field tested on a group of students and adjustments are
made to meet the needs of our students. Both quantitative and qualitative data is collected to track the
progress of the field-tested students. Once the strategy has proven to show improvements, it is then rolled
out for the entire staff to implement. The strategies and data are presented in weekly cluster meetings
(PLC) as part of student and staff support and are implemented across all content areas and used by all
teachers. During the 13-14 school year, based on the 12-13 ACTAAP Benchmark data, our students
struggled with constructed response (responding to text) questions. Based on that data, the leadership
team designed a research-based strategy to address constructed responses. Overall, students improved in
the area of constructed response and essay questions. The charts below show student performance during
the 2013 & 2014 school years. The performance comparison data highlighted in green indicates an
increase from 2013 to 2014. The most dramatic increases were amongst IEP students as indicated in the
second chart below.

Combined Item 2014 2014 2013 2013 Performance
Population Analysis |School |State School | State Comparison
7- Math A 1.5 3.1 -1.6 33 4.3 -1 -0.6
Released

B 3.1 3.3] -0.2 1.7 2.8 -1.1 0.9

C 1.3 1.4] -0.1 2.0 29| -0.9 0.8
Not Released |A 2.6 3.4] -0.8 0.6 1.9 -1.3 0.5

B 1.7 2.3] -0.6 2.8 29| -0.1 -0.5
7- Literacy A-OR 3.9 49| -1 2.8 3.6 -0.8 -0.2
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Released

B-OR 52 6.1] -0.9 2.5 41| -1.6 0.7
Essay 17.1 17.2| -0.1 16.4 16.8| -0.4 0.3
Not Released |A-OR 32 47| -1.5 4.8 5.6] -0.8 -0.7
Essay 15.9 16.9( -1 16.6 17.2] -0.6 -0.4
8- Math A-OR 2.0 2.5 -0.5 4.4 5.1 -0.7 0.2
B-OR 2.9 3.8] -0.9 1.0 1.3] -0.3 -0.6
C-OR 3.7 42| -0.5 2.2 3.2 -1 0.5
Not Released | A-OR 1.1 1.8] -0.7 2.0 3.1 -1.1 0.4
B-OR 2.2 2.51 -0.3 2.0 24| -04 0.1
8- Literacy A-OR 4.4 55| -1.1 4.5 54| -09 -0.2
Released
B-OR 4.2 52| -1 6.0 64| -04 -0.6
Essay 16.4 17.2| -0.8 17.4 17.6 -0.2 -0.6
Not Released | A-OR 4.9 6.0| -1.1 2.8 3.8 -1 -0.1
Essay 16.3 17.2| -0.9 16.6 17.1] -0.5 -0.4
11 Literacy A-OR 4.8 5.0] -0.2 6.5 6.6| -0.1 -0.1
EOC
B-OR 5.3 5.6| -0.3 6.1 6.2| -0.1 -0.2
C-OR 5.9 6.0 -0.1 5.0 5.1 -0.1 0
Essay 34.8 33.8 1 33.2 33.9( -0.7 1.7
Not Released | A-OR 5.0 5.6] -0.6 5.0 57| -0.7 0.1
B-OR 4.0 4.2 -0.2 5.6 62| -0.6 0.4
C-OR 5.4 6.0] -0.6 3.3 43 -1 0.4
Essay 35.1 340 1.1 34.7 3441 03 0.8




IEP Item 2014 2014 2013 2013 Performance
Analysis [School |State School |State Comparison
7- Math A 6.0 1.0 5 2.0 2.1 -0.1 5.1
Released
B 6.0 1.6| 4.4 0.2 09| -0.7 5.1
C 0.0 04| -04 0.9 0.9 0 -0.4
Not Released |A 4.0 1.1 2.9 0.1 06| -0.5 34
B 6.0 09| 5.1 1.4 1.7 -03 5.4
7- Literacy A-OR 2.0 291 -0.9 1.8 1.8 0 -0.9
Released
B-OR 8.0 43| 3.7 0.7 1.5 -0.8 4.5
Essay 17.0 13.8 3.2 13.7 13.3 0.4 2.8
Not Released | A-OR 1.0 221 -1.2 1.8 3.0 -1.2 -0
Essay 18.0 13.5| 4.5 14.0 13.7 0.3 4.2
8- Math A-OR 1.3 0.6/ 0.7 4.0 2.2 1.8 -1.1
B-OR 1.6 1.5 0.1 2.0 0.2 1.8 -1.7
C-OR 2.8 2.1 0.7 1.5 1.1 04 0.3
Not Released |A-OR 0.9 0.5 04 1.5 1.2 0.3 0.1
B-OR 0.9 0.6/ 0.3 1.8 1.0 0.8 -0.5
8- Literacy A-OR 2.6 3.8(-1.2 5.3 34 1.9 3.1
Released
B-OR 2.5 3.1| -0.6 6.0 4.3 1.7 2.3
Essay 14.3 13.6| 0.7 17 14.5 2.5 -1.8
Not Released | A-OR 39 39 0 1.8 221 -04 0.4
Essay 13.9 13.5| 0.4 16.5 13.7 2.8 2.4
11 Literacy A-OR No 3.2 49| -1.7
EOC students
were
tested
with
IEPs
B-OR 3.0 371 -0.7
C-OR 1.0 251 -1.5




Essay 21.0 264 -54
Not Released | A-OR 1.5 34| -1.9
B-OR 1.8 3.8 -2
C-OR 1.0 1.5 -0.5
Essay 28.8 27.8 1

The school has been utilizing TLI (The Learning Institute) interim assessments and ACT testing
to track student academic growth and progress. This data is updated regularly and is compared to strategy
data to determine trends and effectiveness. While TLI historically provided useful data that was strongly
correlated to previous testing (ACTAAP), when the test actually changed to PARCC, the data proved less
useful and it became difficult to correlate TLI data predictions to the PARCC assessment. Additionally,
with an intense focus on college and career access, awareness, and eligibility, CCHS has recently doubled
its efforts on ACT awareness and preparation. In collaboration with the University of Arkansas’ Center
for Multicultural and Diversity, CCHS trained all teachers in the ACT. As part of the school model, ACT
is an integral part of our classrooms. Additionally, some teachers were provided additional, extensive
training. Two times a year, these experts lead an ACT boot camp. The five-day, after school boot camp,
provides students with extension ACT study and practice, as well as assistance with content deficiencies,
for 15-20 students. The school also plans to utilize the state’s ACT Aspire interim assessments as a tool to
help track student growth and progress.

In years past, CCHS has struggled with motivating some students in their coursework. Thus,
when designing our college and career access program (C°), we knew that we had to change mindsets on
what is possible for our students, as well as help students understand the purpose of their work in high
school. Our partnership with East Arkansas Community College (EACC), and their concurrent credit
program, has helped drive us towards this aim. All 10th, 11th, and 12th grade students are provided the
opportunity to take concurrent credit. Some courses are offered online, while some courses are offered at
CCHS and taught by CCHS teachers. Since the recent evolution of the concurrent credit program, we
have seen a large increase of students taking advantage of this program. The 2014-2015 school year
indicated only 10 students took a concurrent credit course. During the first semester of 2015-2016, 28
students have enrolled in concurrent courses. We currently have 14 students initially signed up for the
spring semester.
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Part B: Discipline and Attendance Data

Review the following discipline data.

*Please note that some demographic categories are intentionally left out due to the
school not having more than 10 students enrolled that fall into those categories.

2014-2015 Discipline Data

Disciplinary Infractions

Race Gender Group
Type Total | Black White Male Female | FRL SPED

Enrollment 285 31 244 160 125 125 37
Drugs 0 0 0 0 0 0 0
Alcohol 0 0 0 0 0 0 0
Tobacco 16 0 12 11 1 9 6
Truancy 39 8 21 12 18 24 2
Student Assault 21 4 14 15 4 17 3
Staff Assault 0 0 0 0 0 0 0
Knife 1 0 1 1 0 1 0
Handgun 0 0 0 0 0 0 0
Rifle 0 0 0 0 0 0 0
Shotgun 0 0 0 0 0 0 0
Club 0 0 0 0 0 0 0
Gangs 0 0 0 0 0 0 0
Vandalism 0 0 0 0 0 0 0
Insubordination 135 22 43 49 19 60 13
Disorderly Conduct 236 23 73 71 28 87 21
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Explosives 0 0 0 0 0 0 0
Other 41 3 29 24 9 30 6
Bullying 1 0 0 1 0 1 0
Fighting 0 0 0 0 0 0 0
TOTAL 490 60 193 184 79 229 51
2014-2015 Discipline Data
Disciplinary Actions
Race Gender Group
Tota | Blac | Whit Femal SPE
Type I k e Male | e FRL [ D

Enrollment 285 31 244 160 125 125 37
In-School Suspension 419 48 147 144 60 175 37
Out-of-School Suspension (non- 53 7 36 33 11 40 11
injury)
Expelled 0 0 0 0 0 0 0
Expelled for Weapons 0 0 0 0 0 0 0
Corporal Punishment 7 2 5 3 4 6 2
Other 9 2 5 4 3 7 1
No Action 1 1 0 0 1 1 0
Alternative Learning 0 0 0 0 0 0 0
(full year)
Expelled for Drugs 0 0 0 0 0 0 0
Expelled for Dangerousness 0 0 0 0 0 0 0
(non-injury)
Expelled for Dangerousness 0 0 0 0 0 0 0
(injury)
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Out-of-School Suspension 0 0 0 0 0 0 0
(injury)

Alternative Learning 0 0 0 0 0 0 0
(less than year)

TOTAL 490 60 193 184 79 229 51

Discuss the disciplinary infraction and action data. Be certain to discuss any disproportionate
representation by one or more subgroups.

Respond below in 11 point Times New Roman font. This response can be no longer than 2
pages.

The data indicates a possible discrepancy with economically disadvantaged (FRL)
subpopulations. During those years, the school traditionally had from 70-74% that qualified for free and
reduced lunch status. The vast majority of that students in the District make-up our FRL subpopulation. It
was anticipated the subgroup would have a higher infraction rate occurring. When data is broken down
further, 229 of the infractions with that subgroup is only 46% of the total number of infractions. There
also appears to be disproportion between whites and blacks, but when looking at the total enrollment
approximately 11% of the students are African American and 89% of the students are white. So
essentially enrollment numbers is the logical explanation for all of the differences in data. All discipline
follows the student handbook.

Explain how the numbers of out-of-school and in-school suspensions impact student
achievement.

Respond below in 11 point Times New Roman font. This response can be no longer than 2
pages.

The most concerning data item in the table is the 419 total days assigned to in-school
suspensions. Many of these are due to class tardies. Students who have been tardy for a class 4 times, and
have had a trust card pulled twice is assigned a day of ISS. The district is currently researching
alternatives to suspension, especially with tardies. Any time a student is out of the classroom, it can have
a detrimental/negative effect on that student’s learning and achievement. Absences from class and/or
school are directly related to student achievement. The more students are in school, the more likely they
are to be successful and demonstrate proficiency. Schools do still have the responsibility to create and
foster a safe environment for students, and unfortunately, that means students may have an instance(s) of
out of school suspension (OSS) or in school suspension (ISS).

In the event a student is suspended from school (OSS), they do not receive a zero/no credit (if
work is completed). Students can make up their work upon their return or work on any assignment after a
suspension is over to receive credit for assignments, within a reasonable timeframe. At any time, a student
can contact a teacher via email or phone to get any assistance during the suspension period.

During ISS, students have access to the materials they would normally have access to (i.c.,
laptops and other materials). Students also have access to teachers, if needed, either through email, face-
to-face interactions, etc.
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The school will be pursuing amendments to the tardy policy and the consequences to make efforts
to lower ISS assignments; connecting community service hours is one option the school is exploring.
Other strategies the school will explore to deter ISS instances are student research projects, lunch
detentions, and/or after-school detentions.

To explain the enrollment discrepancy, the October 1 enrollment reflected 285 students. The data
shows 285 students in the gender categories, but does not in the race categories. The race categories total
275 students. Data presented to the school in the charter renewal application only reported black and
white students. There were 10 students reported as other races on the cycle 2 report based on October
enrollment numbers.

Discuss the strategies used by the charter to ensure that discipline is administered in a fair and
equitable manner.

Respond below in 11 point Times New Roman font. This response can be no longer than 3
pages.

The school employs a full-time principal and part-time dean of students. The dean of students
responds to and deals with all discipline. The dean does confer with the building principal in certain cases
and the building principal handles severe issues. To ensure equity, the school’s handbook is followed and
having that one person in charge of discipline helps to ensure student discipline is as consistent and fair as
possible. Following the handbook consistently means everyone has prior knowledge of the consequences
and everyone is treated the same. In the event a parent has a complaint or the dean requires or requests
assistance, the building principal will step in and investigate to determine the best course of action.

Review the following attendance data.

2014-2015 Attendance
Quarter 1 Quarter 2 Quarter 3 Quarter 4
ADA 273.6 259.68 250.94 250.49
ADM 283.68 279.36 276.68 273.45
Rate 96% 93% 91% 92%

Describe the methods used by the charter to improve student behavior and attendancel
Respond below in 11 point Times New Roman font. This response can be no longer than 3
pages.

The school implements a “trust card” system, which is similar to PBIS (Positive Behavior
Intervention System) that focuses on the foundations of trust. Every student enrolled in the school,
receives an ID card that is also their “trust” card. When students have their “trust” cards, they have certain
privileges that are consistent school-wide. Students have input in some of those privileges. The privileges
for the 2015-2016 are as follows. Students with trust cards can:
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work on projects outside the room in a designated area;

go to the restroom and office without a hall pass;

re-enter sporting events;

listen to music during work time in the classroom;

go the library and other supervised areas during lunch with a note;
attend Friday night tailgate parties (pre-game parties);

go to the front of lunch line;

take computer home;

have a dry snack and drink in class;

10. fun reward trip for those who keep trust card all semester.

A P AN

Students are awarded each semester for exhibiting good behavior (#10 on list) and proving they
can be trusted. These rewards vary year to year, but have included trips to nearby areas to bowl, to eat,
etc.

Attendance is not a large, encompassing problem for the school, but there are certain students
who do miss more than a reasonable number of days. The school follows the law in terms of reporting
compulsory attendance. The school issues written notification to parents informing them of student
absences. The principal and counselors have conferences with students and parents as another way to help
improve attendance. The school is currently researching best practices and award systems to help improve
attendance.

The school offers a School-Based Health Center partnering with a local medical clinic chain
(ArCare) located on campus and also partners with local mental health professionals (Mid-South Health
Systems) who are on campus daily. When students are sick, parents can make an appointment with the
health center so students can see the doctor on campus and return to school. This service has been a
positive intervention in helping improve student attendance. We have a very strong partnership with the
medical clinic, which is in its fifth year of operation.

Students may also be referred for mental health counseling and assigned a certified therapist and
case manager that provide counseling services on-site. These services assist in improving attendance and
behavior. Counselors are on site daily to intervene and assist in behavior and discipline cases as needed.
The counselors follow-up with students in cases of behavioral issues, they attend meetings with parents,
and serve as committee members for IEP’s, 504, and Alternative Education (if they provide services to
the specific student). Our current mental health service provider is in its third year and the school could
not be more pleased with that partnership.

Part C: Best Practices

Identify and describe one (or more) best practice(s) that support the achievement of, or
progress toward achieving, the charter’s current approved academic goals. Provide the data
that led to the determination that this practice is effective.

Respond in 11 point Times New Roman font. This response can be no longer than 3 pages.
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The mission of Cross County School District is to educate the whole child by preparing them to
be lifelong learners and responsible citizens in a global society. In order to succeed in a rapidly changing
world, all students will be able to:

* Think analytically

* Solve problems creatively

« Utilize technology appropriately
* Collaborate effectively

* Communicate articulately

School representatives and stakeholders both agree these are the skills students need to be
successful in the globalized world. In an effort to provide the best opportunity for students to excel in
applying these skills, the school chose to adopt school-wide learning outcomes, adopted the TAP model,
and just recently launched a college and career access program (C”3).

School-Wide Learning Outcomes
Cross County High School has adopted school-wide learning outcomes (SWLO) that are assessed
in all classes:
Written communication;
Oral communication;
Agency (work ethic);
Knowledge and thinking (problem solving); and
Collaboration

The school and other stakeholders developed a mission statement for the school district that
shows the parallels between the SWLOs and what stakeholders deemed as important skills for students in
the mission. Every teacher assesses SWLOs through the context of their content to foster the development
of real-world skills students will need in their postsecondary careers. Students present or speak publicly at
least 32 times over the course of one school year. Additionally, students learn and apply skills in work
ethic, problem solving, and understand the importance of being able to work together and collaborate to
accomplish a shared goal within a project. Being proficient in these skills, demonstrates our students are
more real-world ready.

During the 2011-2012 school year, CCSD implemented CCSS K-12 literacy and then 2012-2013
K-12 math two years ahead of the mandated state implementation to ensure a smoother transition to
Common Core State Standards (CCSS) from Arkansas Curriculum Frameworks. New Tech pushes our
students to reach out into the community more and to be more effective problem solvers. Students present
to each other, the teachers, and, at times, key community leaders. Our students are more comfortable with
speaking publically, working together to solve problems, and thinking critically about text as a result of
adopted school-wide learning outcomes. The school has made progress to meet the charter’s goals as a
result.

All of these requirements allow our students to meet the same goals as Common Core, which

were designed to ensure that students are prepared for today’s entry-level careers, freshman-level college
courses, and workforce training programs. Common Core focuses on developing the critical-thinking,
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problem solving, and analytical skills students will need to be successful. Providing students an
environment and a platform to showcase these skill-sets is what education today is all about. For a school
that has a high rate of poverty and is isolated, the culture of the school says a lot about the students and
community.

TAP and Cluster Meetings (PLC)

To continually improve instruction, CCSD implements the TAP model with fidelity. In order to
ensure that all teachers develop an in-depth understanding of the TAP instructional rubric, all teachers
attend weekly cluster meetings. The first cluster cycle focuses on understanding and implementing best
practices by honing in on what each indicator from the TAP rubric looks and sounds like in a classroom.
The following cluster cycles consist of teachers learning how to implement the strategies that have been
field tested to strengthen identified student weaknesses. The meetings begin by looking for trends in
student data from the week before and using that data to help drive teacher instruction for the approaching
week. Most of the cluster time is spent developing ways for the strategy to seamlessly be implemented
into their own curriculum. Master and mentor teachers model and label the indicators when facilitating
cluster, as well as in the classroom when providing follow-up support to teachers.

Support is determined during each cluster meeting. Just like a teacher would provide
differentiated support to their students depending on what their individual needs might be, master and
mentor teachers provide differentiated support for teachers to meet their individual needs in order to grow
them as teachers. Throughout the year, teachers have the support of master and mentor teachers to make
suggestions, model, co-teach, observe, and plan. Each teacher is observed four times throughout the year.
After each observation, teachers are given a reinforcement area that they are strongly encouraged to
continue and a refinement area to work on. All teachers reflect weekly on their teaching practices by
keeping an on-going individual growth plan. Implementing this model, has allowed for personal growth
for each teacher, which results in student achievement gains.

College and Access Program (C°)

Cross County High School (CCHS) is a school dedicated to the academic success of every
student. However, we feel that is not enough. Our focus is on the whole child. We want to ensure that all
students have the opportunities and experiences to live passion-driven lives. The CCHS College and
Career Access is designed to help the school meet this vision. An outline of the college and career access
program’s work can be found in Section 1. This work (college trips, additional counseling/support, parent
involvement practices, college and career course, etc.) is all based on best practices and the Cycle of
Inquiry (data, analysis, strategy, repeat).

The work on the college and career access program (C began with the data in the Spring of 2014.
Upon investigation, we realized that our students were engaging in postsecondary experiences at a rate far
below the national and state averages. This realization started a discussion and analysis period: we wanted
to know why. As we dug deeper, we found three things. Students either 1) thought they were not smart
enough for postsecondary (“only smart kids...”), and thus, often did not care about their school work, 2)
students thought that only wealthy kids had opportunities after high school, and thus, they often did not
care about their course work in high school 3) students were often ill-informed, mistaken, or wrong about
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what is necessary to be accepted and successful in a postsecondary experience.

Yet, upon reflection, this analysis left us with more questions than answers. We often talked
about intelligence being malleable in our classrooms. Like most schools, we often discussed career
choices and college options. And, the guidance counselor often provided a lot of information about
college and career choices. The question remained: why was it not enough?

Therefore, we entered back into the cycle of inquiry. We connected our students to the research
available. What we found was that populations like ours, a large population of students from situations of
poverty and a large population of first generation students, needed more. At this point, we knew it was
time to innovate. We began our work with partnerships. We worked with KIPP, the University of
Arkansas, Arkansas Tech, and others to create a system of support. Through the use of the cycle of
inquiry, we identified our desired outcomes and attacked with strategy. We realized that students were
limited in their mindsets around what is possible, thus, we launched a college trip for every grade, every
year. We realized that parents were not involved in the process; thus, we decided to host a parent night for
all 9th-12th grade parents to get them up to speed. We realized that students were limited in their
knowledge of possible careers, thus, we set up a job shadow for every 11th grader. And, we realized that
our student required student post-high school, thus, we created an alumni support program.

Our work with the college and career access program is steeped in best practices. The program
itself is a product of the Cycle of Inquiry. The work inside the program is data-informed, innovative,
relentless, and thoughtful. We know the vision that we have for students and we are willing to do
whatever it takes to accomplish our goals.

Section 5 — Academic Performance Goals

Part A: Current Performance Goals

Each of the charter’s student academic performance goals, as approved by the authorizer, is
listed. Describe the charter’s progress in achieving each goal and provide supporting
documentation that demonstrates the progress. If a goal was not reached, explain why it was
not reached and the actions being taken so that students can achieve the goal.

REDACT ALL STUDENT IDENTIFIABLE INFORMATION.

Goals as stated in 2013 renewal application:

Describe the charter’s progress to achieving each goal and provide supporting documentation
that demonstrates

the progress.
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Goals in Literacy

Cross County High School Reading and Reading Comprehension will increase to meet Annual
Measurable Objectives (AMOs) and individual student growth goals each year for the first five
years.

Respond below in 11 point Times New Roman font. Indicate if supporting documentation
demonstrating the progress is attached. This response can be no longer than 1 page, excluding
the supporting documentation.

All students will demonstrate growth and progress toward the school's AMO
expectations/projections as indicated by TLI assessments and ACTAAP testing.

Respond below in 11 point Times New Roman font. Indicate if supporting documentation
demonstrating the progress is attached. This response can be no longer than 1 page, excluding
the supporting documentation.

Since both goals are interconnected, the following response will address both goals. As you notice from

the chart, we did not meet the AMO for 2012-2013 and 2013-2014 school year. Cross County High
School met its AMO target for
literacy based on 2014-2015
PARCC testing data.

We realize some of the data in the
table is not positive, but we are
implementing interventions to
help address the deficits. Those
efforts are discussed in further
detail below. The implementation
of PBL (project-based learning)
and PrBL (problem-based
learning) began in 2012. And
while we are now benefiting from
the fruits of our labor, the process
was long and tough, both for teachers and students. We believe the implementation, and the
implementation gap that was likely to occur, is visible in this literacy data. However, throughout the
implementation, we did not let our work become stagnant. We actively incorporated research-based
programs and strategies to push our student achievement in literacy. Some of these items can be found
described below. We put many mechanisms in place to track all instructional processes to address
individual growth including:
1. Value add scores to break down student growth further;
2. Field testing to identify student growth and progress toward school-wide instructional
strategies;
3. School-wide instructional strategies that track weekly progress of high, medium, and low
work (quantitative and qualitative) for all students;
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4. Data walls to track each student based on a set baseline to indicate achievement using
TLI, ACT scores, ACT interim assessments and pre and post-test data;

5. APEX, Naviance, and Reading Plus, for an example, are added computer aided platforms
used to track all students.

6. ACT Aspire interim assessments and Noble Network interim assessments;

7. ACT boot camps, ACT Prep.

TAP Literacy School-wide Instructional Strategy

As part of the TAP model, the school’s leadership team researches and field-tests best academic
strategies to implement school-wide in areas identified from state testing data. These strategies are rolled
out in the school’s cluster meetings (PLCs). Cluster leaders explain, model, and keep track of student data
throughout the duration of the strategy and other testing endeavors, i.e. TLI interim assessments and ACT
pretests. As part of this work, we partnered with The Noble Network of schools, who developed interim
assessments to target 9th/10th ACT testing. 11th grade students were given an ACT exam to break down
skills deficits. TLI data was also used to set baselines for student growth and analysis. The school rolled
out a pre-test to determine need areas and began charting that information. As strategies are implemented,
post-testing will occur to determine growth in those identified areas. Previous strategies the school
implemented to address reading include constructed response strategies, vocabulary development
strategies, and close reading strategies. Additional supporting documents are attached regarding strategies
and data.

New Tech School-wide Learning Outcomes

We also assess students using school-wide learning outcomes. Students are assessed in content,
but also in how well they can communicate ideas both verbally and through writing, think and respond
critically to texts, and collaborate with others to understand texts and improve the ability to present
information. Additionally, students are assessed on agency (work ethic) and how well they endure and
demonstrate effort during extended reading and writing. The 2015 ESEA Accountability Report
demonstrates Cross County’s students did meet AMO targets in literacy. Previous data indicates slow, but
steady progress in literacy (reading/writing) skills. Students are reading more and delving into more
complex text and are better able to analyze those texts for understanding based on literacy strategies
implemented.

Cross County High School Writing Center

The school has been implementing a student-led Writing Center for nearly three years as an
additional support to students. Students apply to be selected to be tutors within the Writing Center. A
certified teacher trains all students in support strategies to implement during the time. Students make
appointments to see a tutor during advisory time, which occurs four times weekly. Students have the
opportunity to receive 160 minutes of tutoring weekly in reading and writing.
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Other Literacy Supports

Other supports, such as computer-assisted programs, are used as additional interventions to target
growth in literacy skills. These programs include, but are not limited to, Reading Plus, STAR testing, and
APEX. Kindles were introduced this current school year as tools to improve and motivate students to
read more. Overdrive, an online library, allows students to check out more books at any time of day
(during off times, summer, and breaks). ACT boot camps are set up to ensure that students have best
opportunity possible to be successful on ACT exams. Naviance provides a platform for students to train
and pre-test ACT materials. Naviance tracks students’ ACT scores, GPA, and college applications, all
available to students at anytime via a personal log-in. After school tutoring is yet another option available
to assist in student achievement.

Goals in Mathematics

We realize the data in the table is not
positive, but we are implementing
“interventions” to help address the deficits.
Those efforts are discussed below. The
implementation of PBL (project-based learning)
and PrBL (problem-based learning) began in
2012. And while we are now benefiting from the
fruits of our labor, the process was long and
tough, both for teachers and students. We
believe the implementation, and the implementation gap that was likely to occur, is visible in this
math data. However, throughout the implementation, we did not let our work become stagnant.
We actively incorporated research-based programs and strategies to push our student achievement
in mathematics. Some of these items can be found described below. Since both goals are
interconnected, the following response will address both goals. Cross County High School has
struggled to meet AMO goals. The 2015 ESEA Report does indicate positive growth. Individual
student progress and success is just as important as overall performance. We put many
mechanisms in place to track all instructional processes to address individual growth including:
1. Value add scores to break down student growth further;
2. Field testing to identify student growth and progress toward school-wide instructional strategies;
3. School-wide instructional strategies that track weekly progress of high, medium, and low work
(quantitative and qualitative) for all students;
4. Data walls to track each student based on a set baseline to indicate achievement using TLI, ACT
scores, ACT interim assessments and pre and post-test data;
5. APEX and Naviance, for an example, are added computer aided platforms used to track all
students;
6. ACT Aspire interim assessments and Noble Network interim assessments;
7. ACT boot camps and ACT prep.
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TAP School-Wide Instructional Strategy

As part of the TAP model, the school’s leadership team researches and field tests best academic
strategies to implement school-wide in areas identified from state testing data. These strategies are rolled
out in the school’s cluster meetings (PLCs). Cluster leaders explain, model, and keep track of student data
throughout the duration of the strategy and other testing endeavors, i.e. TLI interim assessments and ACT
pretests. The Noble Network of schools developed interim assessments to target 9th/10th ACT testing.
11th grade students were given an ACT exam to break down skills deficits. TLI data was also used to set
baselines for student growth and analysis. The school rolled out a pre-test to determine need areas and
began charting that information. As strategies are implemented, post-testing will occur to determine
growth in those identified areas. Strategies assessed include content vocabulary, fractions and math
computation, and problem solving.

New Tech School-Wide Learning Outcomes

In an effort to increase student achievement in math, the school is transitioning from project-
based learning (PBL) to problem-based learning (PrBL) to better align the needs of effective instruction
and student learning. As part of adopted school-wide learning outcomes (SWLOs), problem solving has
been more beneficial in math and with the use of problem-based learning (PrBL). The problem-solving
SWLO provides the teachers the opportunity to assess a student’s logic, ability to justify, and ability to
identify and generalize the underlying mathematical structures of a problem.

Other Math Supports

There are a variety of other math supports provided by CCHS. In an effort to continue the
progress, we have implemented a Math Lab that is very similar to the school’s Writing Center. This is a
student-led math tutoring service available four days weekly. Students have the opportunity to receive up
to 140 minutes of tutoring every week. After school tutoring is available to all students. Teachers in the
classroom implement Visual Instructional Plans (VIPs) that scaffold and breakdown math equations into a
visual reference point. APEX offers opportunities for students to catch up and receive credit recovery
during the year. Policies are being developed to create a better avenue for students to receive credit
recovery and the work they do within APEX. Intentional supplemental math connections are made in
Agriculture and Family and Consumer Science courses daily. Students taking these courses are engaged
in real-world application math processes.

Cross County High School Mathematics and Mathematical Reasoning will increase to meet
Annual Measurable Objectives (AMOs) and individual student growth goals each year for the
first five years.

Respond below in 11 point Times New Roman font. Indicate if supporting documentation
demonstrating the progress is attached. This response can be no longer than 1 page, excluding
the supporting documentation.

All students will demonstrate growth and progress toward the school's AMO
expectations/projections as indicated by TLI assessments and ACTAAP testing.
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Respond below in 11 point Times New Roman font. Indicate if supporting documentation
demonstrating the progress is attached. This response can be no longer than 1 page, excluding
the supporting documentation.

Other Goals

Attendance will increase by 1% each year for the first two years and .5% each subsequent three
years.

Respond below in 11 point Times New Roman font. Indicate if supporting documentation
demonstrating the progress is attached. This response can be no longer than 1 page, excluding
the supporting documentation.

Cross County High School is meeting attendance goals. Attendance rates have stayed steady with
the following rates (all based on ESEA Accountability Reports 3rd quarter averages):

YEAR CCHS (3rd Q) State Avg. State Goal 2014
2012 96.71% NA
2013 95.15% 94.1%
2014 95.22% 94.4% 91.13%
2015 94.94% NA

2012: 96.71%, 2013:95.15%, 2014: 95.22%, 2015: 94.94%. The school has met or surpassed the
recent state goal of 91.13% as stated on the 2014 School Report Card. When comparing the school
performance on the 2014 School Report card for attendance, the school’s attendance rates are as follows:
2012: 96.7%, 2013: 93.3%, and 2014: 93.8%. In both instances, the school’s performance did exceed the
state’s goal.

Cross County High School offers a school-based health center on campus partnering with local
medical and mental health providers. Having the health clinic on-site allows parents to make an
appointment with the doctor’s office for students to walk over, meet with the doctor, and come back to
school. Most students do return unless the doctor recommends otherwise. Mental health counseling is also
available on-site daily. Counselors provide services to students making it unnecessary for students to miss
school in order to make it to counseling sessions. Educating the whole child is necessary to keep them
healthy both physically and mentally.

We also host project showcase nights as a motivational component to keeps students and parents
alike interested and engaged in the happenings at Cross County High. As part of our college and career
access program, all students grades 7-12 participate in college and career visits and job shadowing in an
effort to keep students interested in the importance of school and a good education. These trips also give
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the school the opportunity to ‘tap’ into student interests as well, giving them voice and choice in some
instances. For example, a small group of students may request a visit to a local community college to
observe a welding program; the school may be able to arrange that visit. Students are also interested in
forming clubs that are not necessarily those “typical” clubs. Additionally, we have had students take the
initiative to form three clubs this school year. Our students are taking note of outside interests and
bringing those to school in a positive format to share with others in the form of new clubs.

One goal of the school overall is to provide more engaging and relevant instruction to help appeal
to all students. When students are more engaged, they are more likely to be more successful and want to
come to school. Our hopes are that as PBL becomes more and more mainstream, students will see the
value in it and the value in New Tech and feel that CCHS is the place for them and encourage fewer
absences.

In the second year, the graduation rate will increase by 2%, and will continue to increase by
the same increment each subsequent year.
Respond below in 11 point Times New Roman font. Indicate if supporting documentation
demonstrating the progress is attached. This response can be no longer than 1 page, excluding
the supporting documentation.

YEAR AMO CCHS +/-
2012 83.02 81.13 -1.89
2013 84.90 82.69 -2.21
2014 86.79 72.22 -14.57
2015 88.68 89.13 +.45

Based on our goal, the school’s rate did increase from 2012 to 2013 by 1.56%. The following
year, the rate decreased. The school’s 2014 graduation rate did drop significantly. School officials worked
diligently with several students to reduce the chances of them dropping out and despite those efforts, that
particular cohort year, there were many students who did drop out of school due to different personal
reasons. The following year did show a 16.91% increase.

While the most recent data shows significant growth, we believe there is much work to be done.
We pride ourselves in being innovative, progression, and responsive. Our vision requires that all students
graduate with the opportunities and experiences necessary to live a passion-driven life.

A major part of our work in helping students graduate is helping them find a purpose for their
work today by helping them connect today’s work to their future. In the past, our students have struggled
with finding the worth in assignments that don’t feel connected to their future. This was occurring for a
variety of reasons: a) some students did not see the importance of education in the pursuit of their goals,
b) some students had a limited view of what was possible, ¢) some students did not know how their
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coursework today could connect to their future. Cross County High School’s leadership team decided that
we needed to find a way to help students understand that what they are doing today will affect what is
possible beyond our school.

The biggest mechanism used to attack these negative mindsets is the college and career access
program (C). The college and career access program (C°) is designed to help students understand the
importance of their current coursework by showing them what is possible in the future and counseling
them through their educational journey. We found that when we are able to show students what is
possible, their work becomes purposeful and meaningful. When students try and see worth in their work,
they not only are more likely to graduate, but more likely to be a highly successful student.

Another element that is leading to a higher graduation rate is our conversion to project-based
learning (PbL). With PbL, students are challenged with authentic, rigorous course that meets the state
standards while connecting to a student’s interests. This student-centric model allows for more student
voice, involvement, and buy in. Again, when students are more invested, they are must more likely to
graduate and find success.

Finally, CCHS provides opportunities for credit recovery. If a student does not pass a course, they
are able to make up the credit through APEX, a computer-based, online instructional system.

Part B: New Performance Goals

Confirm the understanding that, during the term of the charter renewal, the charter is
expected to meet all goals and/or objectives set by the state.

List other student academic performance goals for the period of time requested for renewal. For
each goal, include the following:

The tool to be used to measure academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

Respond below in 11 point Times New Roman font. This response can be no longer than 3
pages.

Literacy: The school will narrow the achievement gap between the school’s performance
as compared to the state’s performance by 2% each year until the school reaches the
state average.

Math: The school will narrow the achievement gap between the school’s performance as
compared to the state’s performance by 2% each year until the school reaches the state

average.

Graduation: Based on our commitment to college and career readiness, we will meet or
exceed the national graduation rate each year.

Attendance: The school will increase attendance rates by .5% or meet state goals.
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Section 6 — Finance

Review the charter’'s most recent annual financial audit report. For each finding, address the
following:

If the finding had been noted in any prior year audits;
The corrective actions taken to rectify the issue; and
The date by which the issue was or will be corrected.

During the most recent financial audit ending June 30, 2014, the audit stated “Upon auditor’s
review of free and reduced lunch applications, it was noted that an application that was incorrectly
processed as reduced, was in fact, based on income and household size, qualified for free status.”
Subsequent reviews did not uncover additional incorrect applications, and it was believed to be a one-time
error and not a systematic error. The employees responsible for processing applications have been made
aware and will continue to strive for accurate processing on a go-forward basis. No other findings were
noted.

Section 7 — Waivers

Review the following list of statutes and rules that have been waived for the charter school:

Waivers from Title 6 of the Arkansas Code Annotated (Education Code)

6-10-106 School year dates

6-15-1004 Qualified teachers in every public school classroom

6-17-111 Duty-free lunch periods

6-17-114 Daily planning period

6-17-309 Certification to teach grade or subject matter—Exceptions—
Waivers

6-17-401 et seq. Certification Generally

6-17-902 Definition (definition of a teacher as licensed)

6-20-2208(c)(6) Monitoring of expenditures (gifted and talented)

Waivers from ADE Rules Governing Standards for Accreditation

9.03.3.6 Grades 5-8 Fine Arts (to be integrated into the other curriculum)
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9.03.3.7

9.03.3.8

9.03.3.9

9.03.3.11

9.03.3.12

9.034.1

9.03.4.2

10.02.5

14.01

14.03

15.03

18.01

18.02

Waivers from Other Rules:

Grades 5-8 Health and Safety (not approved to the extent that it
affects accountability)

Grades 5-8 Tools for Learning (to be integrated into the other
curriculum)

Grades 5-8 Career and Technical Education (not approved to
the extent that it affects accountability)

5-8 Arkansas history (to be incorporated into other courses)

Pertaining to high school courses being taught in Grades 5-8
(waiver pertains to giving credit to seventh and eighth graders
for physical science and Algebra I)

Requiring oral communication as part of the language arts
curriculum

Science (to allow other courses to be granted science credits)

Requiring that teachers in Grades 7-12 not be assigned more
than 150 students and classes should not exceed 30 students
except for exceptional cases or courses that lend themselves to
large group instruction

Graduation Requirements
Unit of credit and clock hours for a unit of credit
Licensure and Renewal

Requiring the development of procedures to identify gifted and
talented students in accordance with guidelines established by
the Department

Requiring the school district to provide educational opportunities
for students identified as gifted and talented appropriate to their
ability

ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
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ADE Rules for Gifted and Talented Program Approval Standards

Part A: New Waiver Requests

Complete the waiver request form to include each additional law and rule from Title VI of
Arkansas Code Annotated, State Board of Education Rules and Requlations, including the
Standards for Accreditation, that the charter would like the authorizer to waive. A rationale is
required for each new waiver request.

If no new waivers are requested, state this.

Form is attached as additional documentation.

Part B: Waivers to Be Rescinded

List each waiver granted by the authorizer that the charter would like to have rescinded. If no
waivers are listed, the charter may be required to adhere to all waivers listed on both the original
and renewal charter documentation.

The school would like to rescind the following waiver:

9.03.3.12 Pertaining to high school courses being taught in Grades 5-8 (waiver
pertains to giving credit to seventh and eighth graders for physical
science and Algebra I)

If the charter wishes to maintain all currently approved waivers, state this.
Respond below in 11 point Times New Roman font. Contact staff in the Charter Schools Office if
this response needs to be longer than 5 pages.

The school would like to maintain the remaining approved waivers, with the exception 9.03.3.12 as stated
in Part B: Waivers to Be Rescinded.

Section 8 — Requested Amendments

List any amendment requests and provide a rationale for each (i.e., changes to grade levels,
enrollment cap, location, educational plan).
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A budget to show that the charter will be financially viable must accompany any amendment
reguest to change grade levels, the enrollment cap, relocate, and/or add a campus. The
budget must document expected revenue to be generated and/or expenses to be incurred if the
amendment request is approved.

A request to add or change a location must be accompanied by a Facilities Utilization
Agreement.

If no charter amendments are requested, state thist

Respond below in 11 point Times New Roman font. Contact staff in the Charter Schools Office if
this response needs to be longer than 5 pages, excluding any budget pages.

No amendments will be requested in regards to changing grade levels, the enrollment cap, relocation, or
adding a campus.
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