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STATE BOARD OF EDUCATIN |
ARKANSAS DEPARTMENT OF EDUCATION \
APPLICATION FOR AN OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL '

A. GENERAL INFORMATION (Please type)

Name of Proposed Charter School: Miller-McCoy Academy for Mathematics and
Business

Grade Level(s) for the School: 5"-12% Student Enrollment cap: 400
Name of Sponsoring Entity: Miller-McCoy Network
The applicant is an “cligible entity” under the following category (check one):

A public institution of higher education;
A private nonsectarian institution of higher education;
A government entity; or

@An organization that is nonsectarian in its programs and operations, and is, or
will be, exempt from taxation under Section 501(c)(3) of the Internal Revenue
Code (provide evidence). (A copy of the entity’s letter from the IRS reflecting tax
exempt status or a copy of the entity’s application for 501(c)(3) status must be
attached to the application. Articles of incorporation or letter acknowledging
nonprofit status from the Secretary of State will not suffice). An eligible entity
must have received formal tax-exempt status under 501(c)(3) of the Internal
Revenue Code of 1986 prior to the first day of its operation with students.

Name of Contact Person: Dr. Tiffany Hardrick
Address (no P.O. Box please): 8436 Patricia Street Chalmette, 1A 70043

Daytime Phone Number: (504) 460-8830 FAX: 504 240 3257

Email: thardrick@millermecoy.org

Charter Site Address: City: Forrest City, AR ZIP: 72335

‘Date of Proposed Opening: July 1. 2011

Chief Operating Officer

Of Proposed Charter: TBD from leaders identified in currently Miller-McCoy leadership
development program Title: School Leader

 Address: TBD

ZIP Code: TBD Daytime Telephone Number: TBD P s =N
The proposed charter will be located in the Forrest City School District. F} E @ {8 W E
SEP 012018 ©
CHARTER SCHOOL OFFICE



Provide a comprehensive list of al! individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process.

Name: Position - Profession State of Residence:
Dr. Tiffany Co-Founder & COO | Educator Louisiana
Hardrick
Mr. Keith Sanders | Co-Founder & Educator Louisiana
CEO
Dr. Terrence Brown | Network Board Associate Tennessee
Member Secretary | Superintendent
Ms. Lisa Daggs Network Board Independent Charter | California
President Consultant
Mr, Dion Wilson Network Board Attorney Arkansas
Treasurer
Mr. Ron Walker Network Board Executive Director | Maryland
' Vice President of Coalition of
Schools Educating
Boys of Color

List the current K-12 student enroltment of the district where the proposed public charter
school will be located. 3270 (Total District Enrollment)

List the school districts from which students are expected to come (use additional
sheets as necessary) '

Forrest City School District Palestine-Wheatly School District
Lee County School District Wynne School District




B. GENERAL DESCRIPTION

Miller-McCoy Academy for Mathematics and Business is a 5-12 learning community
under the umbrella of the Miller-McCoy Network designed to educate urban male
students. The Network exist to systematically change the lives of young males by
providing high-performing schools that prepare students for college success. The flagship
campus in New Orleans, Louisiana achieved milestones as identified in charter. Many of
these accomplishments can be read in nationally recognized media such as New York
Times and Education Week and can be viewed in upcoming documentary by Academy
award winning Director Davis Guggenheim (See Attachment J). The effectiveness of our
network of schools will ultimately be measured through the graduation rates from high
school and college.

Miller-McCoy Academy for Mathematics and Business-Forrest City campus will open
August 2011 with grades 5-9 with all the benefits of a support system from the Network.
Each year thereafter, we will add one grade at the high school level. Urban schools have
become a place of isolation for many boys not able to succeed socially and academically.
For these male students, school has become a place where academics are preached but
male students are not adequately supported in the learning process. Our personal answer
to this educational challenge is the formation of Miller-McCoy Academy for
Mathematics and Business. This school will be 2 progressive student-centered learning
environment that prepares students to succeed in school, college, and life beyond the
classroom. The Academy will be designed to meet the needs and interests of urban male
students. In our extensive work with urban males, we have again and again seen a strong
interest in mathematics, business, and entrepreneurship. Yet, according to Educational
Achievement and Black White Inequality, the black-white mathematics gap begins to
widen during middle school. As such, Miller-McCoy will devote extensive time to math
interventions in order to close this achievement gap and prepare urban males with the
skills needed to pursue their professional interests.

Mathematics and Business LEmphasis

Miller-McCoy students must have access to a rigorous and challenging math curriculum
beginning in the fifth grade that addresses basic level skills and accelerates students
through a demanding curriculum in preparation for advanced math through out high
school and college.

Miller-McCoy’s vision for mathematics will align with that of the 2000 National Council
of Teachers and Mathematics (NCTM) six major principles, which include:
1. Equity in mathematics, Maintaining high expectations and support for all
students.
2. Curriculum. Articulating coherent mathematics across the grades.
3. Teaching. Challenging and supporting students with building new knowledge.



4. Learning. Helping students build an understanding of mathematics by actively
creating meaning by connecting new knowledge with prior knowledge.

5. Assessment. Support the learning of mathematics through formative and
summative assessment of what students actually understand.

6. Technology. Expanding the mathematics that can be taught and enhancing
student learning.

These principles will be applied to the major content strands (number and operations,
algebra, geometry, measurement, data analysis/probability) and process strands (problem
solving, reasoning/proof, communication, connections, representation) for mathematics.

The business curriculum will provide students with the skills needed to be successful
entrepreneurs, investors, and positive contributors to society. The Business and
Entrepreneurship curriculum will prepare independent and self-sufficient students to
thrive in the fast-changing economy while positively contributing to the New Orleans
economy. Through a rigorous interdisciplinary core curriculum based on the disciplines
of business and entrepreneurship, students will develop the knowledge and skilis required
to create, perform and appreciate effective business practices and applications. Through
study of business related areas such as Entrepreneurship, Economics, Finance, Business
Math, Marketing, and Business Technology, all students will engage in inquiry-based
learning activities. The rigorous core curriculum is designed to equip them with the
financial literacy, leadership and management skills necessary to sustain a small business.

The business courses will provide students with the skills needed to be successful
entrepreneurs, investors, and positive contributors to society. The Business and
Entrepreneurship curriculum will prepare independent and self-sufficient students to

thrive in the fast-changing economy. Through a rigorous interdisciplinary core

curriculum based on the disciplines of business and entrepreneurship, students develop
the knowledge and skills required to create, perform and appreciate effective business
practices and applications. Through study of business related areas such as
entrepreneurship and marketing, students will engage in inquiry-based learning activities,
The electives are designed to equip them with the financial literacy, leadership and
management skills necessary to sustain a small business.



D. REQUIRED INFORMATION

1. Results of the Public Hearing

A public hearing was held July 31, 2010 at the local community center to discuss the
establishment of Miller McCoy Academy for Mathematics and Business, Forrest City
Campus. Approximately 57 community members were present (See Attachment G, Sign-
In Sheet). In addition, more than 370 citizens signed a public support paper petition.
These petitions are available upon request.

2. Documentation of Notification and Publication Requirements

Per statute, notices were published in the Times Herald. Notices were sent certified mail
to Superintendent of Forrest City School District as well as contiguous districts (See
Attachment A). In addition, copies of Charter application were sent to Forrest City
School District and contiguous districts.

3. Governing Structure

Board Composition
Miller McCoy Network seeks to recruit and retain individuals who share a commitment

to the Miller-McCoy Academy for Mathematics and Business’ mission to prepare
students to graduate fully prepared to attend and thrive in the best colleges in the nation.
The members of the National network board (See Attachment D) will appoint members
(3-5) to the founding local board.

Board Selection and Composition

Board members are selected primarily because of their alignment with and deep
commitment to the mission and vision of the school. The board will be composed of at
least one attorney, an accountant, and an educator. The Board will form a Governance
Committee, as outlined in the by-laws, to initialize and maintain an effective process for
developing the Board.

Qualifications of prospective board candidates will include:

a. Belief in the college preparatory mission of the school

b. Belief that all children can achieve the highest levels of academic excellence,
regardless of the circumstances into which they are born

c. Availability to participate meaningfully in the founding process and/or

ongoing meetings and oversight

d. Expertise in education, law, real estate, financial management,

Governance, marketing, fundraising, community organizing / outreach, or strategic
planning

¢. Personal experience with entrepreneurship and working in diverse teams

f. Willingness to leverage personal and professional networks on behalf of the school
g. A deep commitment to improving the quality of education for the children of Forrest
City.



h. Develop a strategic plan to meet and talk with those individuals by a pre-determined
due date. During these initial conversations Board members will share our mission and
vision and allow potential candidates to express their own ideas about education in
Forrest City.

1. If there is mission alignment, the Committee members will begin a more formal
recruitment of the potential candidate.

j- The more formal recruitment will consist of conversations with other Board members,
meetings with the School Leaders, sharing current work and asking for feedback, and
visits to high performing schools and/or attendance at Board or committee meetings.

k. If the Nominating Committee decides to make a nomination, a majority vote by the
Board of Trustees will confirm the potential candidate. Finally, in order to become full
Board members, each candidate will be required to sign a Conflict of Interest Policy,
complete a Board of Trustees Orientation, consent to a background check, complete a
SBESE-issued Board Affidavit and Assurance form, and sign Performance Expectations
outlining their full Board responsibilities.

Board Responsibilities

The duties of the Governance Committee shall be to:

a. Study the qualifications of candidates and present a slate of the best qualified as
nominees for the vacant Trustee positions on the Board;

b. Present a slate of nominees for Officers to the Board for election at the annual meeting;
c. Recommend candidates to the Board to fill vacancies that arise outside the regular
nominating process; :

d. Provide ongoing orientation to Trustees

In order to successfully complete their first charge, to study the qualification of the
candidates and present a slate of the best-qualified nominees for the vacant Trustee
positions on the Board, the Nominating Committee will take the following steps:

a. Survey the backgrounds, skill sets, and expertise currently represented on the Board.
b. Determine where the Board could be further strengthened. This approach will allow us
to focus our attention on individuals that will bring great value to our team instead of
duplicating talents and skills that are already thoroughly represented. It also will require
the Board to be reflective and proactive about its growth.

c. Brainstorm personal and professional connections to individuals who may be able to
direct us to those we seek or individuals who are potential Board candidates.

Miller McCoy Academy will implement a school based management team that will
consist of administrators, faculty, parents, students and community stakeholders. The
purpose of the school based management team is to be responsive to community
expectations and ensure that there is a collaborative approach to reaching the school’s
mission.

4. Mission Statement

The Mission of Miller-McCoy Academy for Mathematics and Business is to prepare
urban male students for college and beyond.



The mission is rooted in the educational philosophy of the school founders, both of whom
have extensive experiences working with at-risk African-American males. The mission
is and will continue to be the guiding principal for decisions affecting the educational
program, instructional methodology, and school culture.

Miller-McCoy's Vision

We envision and believe that urban male students can and will become critical thinkers,
responsible citizens, and positive leaders in the community. They will learn to work
effectively with their peers, stay committed to hard work and honorable values, and
develop a deep sense of personal responsibility for their actions and their community.,
We believe these young men will leave Miller-McCoy Academy prepared to succeed in
school, college, and life beyond the classroom.

Miller-McCoy'’s Core Values
Scholarship... We love to learn.
Innovation... We create new realitics.
Vision... We invest today for our futures.
Heart... We will not quit!

Results...We reach our goals.

5. Educational Need

National Statistics

There is much literature around the hard fact that black males are not performing at levels
of other male students or black female students in school. One such print, The Odds are
Against Them: The Black Male Education Debacle, mentions the facts below — all of
which speaks to the urgency of educating black male students:

+ Only 41% of Black men graduate from high school in the United States.
Schoit Foundation for Public Education

o Just 22 % of Black males who began at a four-year college graduated within six
years. National Student Clearinghouse/Study by Consortium on Chicago School
Research at U of Chicago

»  More young Black men in the US have done time than have served in the
military or earned a college degree, according to a new study

» Blacks account for only 12% of the U.S. population but 44% of all prisoners in
the United States are Black . Human Rights Waich

*  69% of Black children in America cannot read at grade level in the 4th
grade, compared with 29% among White children. National Association of
Educational Progress

¢ For every 3 Black men in college, four are in prison. Department of Justice,
Bureau of Justice Statistics

Local Statistics



The student achicvement results in Forrest City, Arkansas are no different from the
national norm and thus the need for an institution, such as Miller-McCoy Academy, to
address the needs of male students is apparent. Currently the Forrest City School District
is losing approximately 100 students per year to surrounding districts. Miller-McCoy
Academy will support the district in its efforts to return students to Forrest City, Arkansas
for their educational experience. The following speaks to the current state of education in
Forrest City, which is a direct correlation to parents withdrawing students from the
district:
e 39% and 43% of students were proficient in Literacy and Mathematics
respectively in Forrest City in 2009 in the middle grades.
¢ The achievement gap between boys and girls on the 2010 Benchmark in Literacy
and Mathematics average 25 percentage points. _
o The percentages of males that receive disciplinary action more than double that of
girls in the district.

Miller-McCoy Academy’s presence in Forrest City will support the current academic
program and work collaboratively to increase student achievement, literacy levels,
numeracy analysis, and character development for male students in the Delta. Academic
achievement of this demographic of student is directly connected to the future of
economic development for the city.

6. Educational Program

Miller-McCoy Academy for Mathematics and Business is a 5-12 learning community
designed to educate urban male students. Kelly Miller was the first black mathematics
graduate student. From Howard University, he received a Master of Arts (MLA.) in
Mathematics (1901). He was later appointed professor of mathematics at Howard
University. Elijah McCoy was a prominent inventor and businessman. He obtained as
many as 57 patents mostly related to lubrication, but also included a folding ironing
board and a lawn sprinkler. In 1920 he formed the Elijah McCoy Manufacturing
Company.

Educational Philosephy

All Students Can Attend College

The founders of Miller-McCoy firmly believe that all children can attend college if given
a sound educational opportunity. This belief will be translated into a culture of extremely
high expectations for students. All staff will be aligned in this belief, and all programs
and instructional programs will be designed to equip students with the skill they need to
attend college. Low expectations will not be tolerated.

A Culture that Serves Urban Males

Urban schools have become a place of isolation for many boys not able to succeed
socially and academically. For these male students, school has become a place where
academics are preached but male students are not adequately supported in the learning
process. Our personal answer to this educational challenge is the formation of Miller-
McCoy Academy for Mathematics and Business. This school will be a progressive




student-centered learning environment that prepares students to succeed in school,
college, and life beyond the classroom. We will cultivate in our young men the character,
skills, and knowledge required to succeed in the world as responsible and courageous
citizens.

Mathematics and Business Emphasis

The Academy will be designed to meet the needs and interests of urban male students. In
our extensive work with urban males, we have again and again seen a strong interest in
mathematics, business, and entrepreneurship. Yet, according to Educational
Achievement and Black White Inequality, the black-white mathematics gap begins to
widen during middle school. As such, Miller-McCoy will devote extensive time to math
interventions in order to close this achievement gap and prepare urban males with the
skills needed to pursue their professional interests.

The Mathematics core curriculum will be supported by seminars and special enrichment
experiences both inside and outside of school. Students will engage in applying the
content that they learn in core classes while gaining valuable and rare experience that will
help them succeed in their post secondary studies and in life.

The business curriculum will provide students with the skills needed to be successful
entrepreneurs, investors, and positive contributors to society. The Business and
Entrepreneurship curriculum will prepare independent and self-sufficient students to
thrive in the fast-changing economy while positively contributing to the Forrest City
economy. Through a rigorous interdisciplinary core curriculum based on the disciplines
of business and entrepreneurship, students will develop the knowledge and skills required
to create, perform and appreciate effective business practices and applications. Through
study of business related areas such as Entrepreneurship, Economics, Finance, Business
Math, Marketing, and Business Technology, all students will engage in inquiry-based
learning activities. The rigorous core curriculum is designed to equip them with the
financial literacy, leadership and management skills necessary to sustain a small business.

Instructional Methods and Strategies that will Support the Educational Philesophy
In meeting our rigorous academic mission, Miller-McCoy will adopt a set of practices
and beliefs that have proven to be critical in maximizing student achievement. Through
the New Leaders for New Schools (NLNS) program, the school founders have
extensively studied many of our nation’s highest performing urban schools. NLNS is a
nationally recognized training program that promotes high academic achievement for
every child by attracting, preparing, and supporting the next generation of outstanding
leaders for our nation’s urban public schools (NLNS website).

The NLNS program is designed to effectively prepare and support individuals who have
an unyielding belief in the potential of all children to achieve academically, a record of
success in leading adults, and demonstrated instructional expertise in a K-12 classroom
setting. The strategics for developing successful schools include:

1. Recruit, retain, and enable outstanding teachers



2. Establish a safe, structured and orderly learning environment

Engage families and communities in support of student achievement

4. Promote teaching and learning through ongoing teacher observation and effective
feedback

Teach with curricula and instructional models that have proven result

6. Assess and analyze data regularly to ensure each student achieves academically

L¥ 8]
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Recruit, Retain, and Enable Outstanding Teachers

Numerous studies have demonstrated that teacher-effectiveness is the number one
determinant of student achievement. Miller-McCoy Academy for Mathematics and
Business will recruit highly qualified teachers that believe that all children can attend
college. Miller-McCoy will provide all teachers with the necessary support to impact
student achievement as well as student behavior. Teacher support will include extensive
professional development in modeis of teaching, differentiated instruction, curriculum
mapping, and classroom management,

Miller-McCoy’s main focus will always be on cultivating outstanding teaching; in order
to achieve this goal; we will ensure that:
1. All teachers will attend two - week professional development training prior to the

start of school to analyze data, align curticulum and lesson plan.

2. Teachers will be subjected to announced and unannounced observations to ensure
that they use a variety of effective teaching strategies, manage classrooms and
student behavior effectively, engage every student in the class, and teach courses that
are challenging, well-planned, and aligned with learning standards.

3. Teachers will be required to attend professional development sessions outside the
school at National or Local conferences hosted by nationally recognized
organizations such as the National Middle School Association.

4. Miller-McCoy will implement a comprehensive process to ensure teachers and staff
are sincerely interested in increasing student achievement, are eager to be apart of a
professional learning community, are reflective about teaching practice, and are
willing to collaborate and work with a team of professionals. Miller-McCoy will
utilize the relationships established with New Leaders for New Schools, and Teach
For America to assist in the recruiting process. The recruitment process will begin
early fall, immediately follow approval of charter. School principals will attend
teaching recruitment fairs at local and out-of-state- universities.

Establish a Safe,_ Structured and Orderly Learning Environment

In order to successfully educate urban males it is absolutely critical to establish a learning
environment that is safe, structured, and orderly. Taking the time to perfect the school’s
culture will allow for great increases in time devoted to instruction. Yet, outstanding
school cultures do not just happen — they must be established through hard work and
explicit planning.



Miller-McCoy will operate under the Effective-Effort belief system — as opposed to an
Ability-Based belief system. Jeff Howard and the Efficacy Institute developed this Effort
system._ The Effort Based system is one that de-emphasizes ability and focuses on hard
work. If students put in effort they will achieve. Once students achieve a goal they gain
confidence. If a student is confident, their ability to perform increases and thus on the
next assignment students will put in more effort.

To further support this behavioral system, Miller-McCoy will train all teachers in the
following parameters of teaching to ensure a safe, structured, and orderly learning
environment:

o Classroom Management — Attention, Momentum, Space, Time,

Routines, Discipline
Instruction- Clarity, Principles of Learning, Models of Teaching

o Motivation- Expectations, Personal Relationship building, Classroom
Climate

o Curriculum- Objectives, Learning Experiences, Assessment, Curriculum
Design, Teacher Beliefs

In order for this cultural system to be effective, Miller-McCoy will also develop student
character, leadership capacity, and community responsibility. To meet this goal, Miller-
McCoy will offer an advisor-advisee program under which the character education
curriculum will be implemented. Extensive research will occur during the planning year
to create the best advisory program and character education curriculum for male students.
The advisory program will address: intrapersonal and interpersonal relationships, life
skills and conflict resolution. It will also highlight the importance of goal setting and the
consequences of both undeveloped character and troubled relationships. The character
education curriculum will replicate the curriculum used at the previous school, Miller
McCoy Academy for Mathematics and Business (New Orleans Campus), with
appropriate modifications.

Engage Families and Communities in Support of Siudent Achievement

Continuity of relationships, surroundings, and environmental influence are essential for a
child’s healthy development (Goldstein, Freud, & Solnit, 1973, p.31). As students
develop in the context of the relationship with their primary caretakers, supporting this
relationship is essential to the success of Miller-McCoy Academy for Mathematics and
Business. Miller-McCoy will provide a resource lab for parents to assist them in areas
such as assisting their child, seeking employment, and continuing education. Miller-
McCoy will use the following communication strategies:

» Parent/Staff/Student Conferences

¢ Open Door Policy
» Parent Involvement Committee
e Family Accountability Contract



Promoie Teaching and Learning through Ongoing Teacher Observation and Effective
Feedback

Teachers will be observed regularly and provided with effective feedback. Teachers and
administrators will use Jeff Howard’s Self Directed Improvement System to monitor
progress and effectiveness.

Miller-McCoy will adopt the curricular and instructional methods that are outlined in Jon
Saphier’s The Skillful Teacher. School founders Tiffany Hardrick and Keith Sanders
were both trained by Jon Saphier during both their five-week foundation course and
during their residency year with New Leaders for New Schools. Both principals
experienced success in increasing student achievement on state assessment and with
teacher retention by successfully implementing the above models of teaching. Teachers
will be trained in, but not limited to, the following models of teaching:

Nondirective Teaching
Group Investigation
Direct Instruction

1. The Inductive Thinking Model
2. Advanced Organizer Model

3. Concept Attainment

4. Inquiry Thinking

5. Awareness Training

6. Synectics Model

7.

8.

9.

The following instructional strategies will also be implemented by Miller-McCoy
teachers. These strategies are supported by Zemelman, Daniels, and Hyde’s work, Bes?
Practice: Today’s Standards for Teaching & Learning in America’s Schools.

Best Practices Practice Details

Small-Group Activities ' Students work together in pairs, threes, and
long-term teams without constant teacher
supervision.

Structures for collaborative learning include
partner/buddy reading, peer response and
editing, study teams, group investigations,
and centers.

Classroom Centers Male students learn best when they are
actively engaged.

Centers promote independence, helps
students become responsible, allow
students to learn through self discovery,
and provide teachers with time to pull
students one-on-one or in small groups to
target specific academic skills.




Authentic Experiences Students will be involved in genuine,
authentic, real-world materials and
experiences.

Inside School: Follow news and current
events, connecting with curriculum; Assign
real, whole books, rather than synthetic
basal texts created by publishers; Invite
speakers, experts, and interview subjects
from community, etc. (See social studies
curriculum)

Outside School: Give homework
assignments that require interactions with
family and community; Plan regular field
trips that support the curriculum; Visit,
study and investigate local government and
businesses. etc.

Integrative Units Teachers will build extended units across
content areas. These extended lessons or
themes are multidisciplinary in nature.

If needed, two teachers can provide
integration across more than one period of
the day.

i Assess and Analyze Data Regularly to Ensure each Student Achieves Academically

It is impossible to meet the academic needs of students if you do not know what their
needs are. Miller-McCoy will use diagnostic, interim, and end of the year tests to
monitor student learning. Inquiry fuels school reform. Cur use of these tests will not be
passive; rather we use all data to constantly re-evaluate curriculum and re-teach
objectives that have not been mastered. School Leaders will hold data meetings with
their respective teachers — at these meetings teachers will be assisted in analyzing data
and creating re-teaching plans. Additionally, all after-school tutorials will be directly
connected to each student’s results on the assessments. Finally, once the end of the year
data is received, the founders will use the summer to re-structure the curriculum so as to
correct for any deficiencies.

Miller-McCoy will use data as a foundation for examination of school-wide performance.
The key roles for data within the Miller-McCoy community are as follows:

1. To uncover problems that might otherwise remain invisible.
2. To confirm or discredit assumptions about students and instructional practices.

j



3. To get to the root cause of problems, pinpoint areas where change is most needed,
and guide resources.

4. To prevent one-size-fits all solutions within the classroom.

5. To build a culture of inquiry and continuous improvement.

The system for analyzing data will integrate an electronic database that allows the sharing
of data; will allow disaggregation of all measures of achievement and participation by all
students; will produce reliable, credible data that will be updated in a timely manner and
available at key decision points throughout the school year; will allow for reports to be
produced in a timely fashion to help school personnel answer questions regarding student
achievement; will link data to policies and standards set by the state, district, and school,
so progress towards attaining standards can be measured.

Extend Learning Time to Ensure Student Mastery

Miller-McCoy will operate on an extended school day schedule from 7:30 a.m. to 5:00
p.m., as well as a Saturday academy from 8:00 a.m. to 12:00 p.m. twice a month. Having
previously taught and led in urban schools, the founders are acutely aware that the vast
majority of their students will begin school numerous grade levels behind. In order to
meet student needs, Miller-McCoy will offer after-school tutorials to bring their students
up to grade level.

Students who demonstrate low academic performance in literacy and mathematics will be
required to attend mandatory tutoring sessions at least twice a week. Teachers will hold
office hours during various times (before school, after school, during scheduled periods,
etc.) to support tutoring initiatives. Older students will mentor younger students and will
volunteer or be paid for homework help and/or tutoring. We also intend to utilize a
variety of academic intervention tools to ensure that struggling students are making
academic progress. These interventions listed below will be required school wide or
assigned based on an individual student’s needs. They are as follows:

Homework Hall- all uncompleted assignments will be finished on Friday afternoons
Saturday School at least twice a month

Academic After School Programs (advanced or remediation)

Peer Tutoring

Summer Institute

b —

Evidence that this Educational Philosophy and/or Approach is Effective and will
result in High Academic Achievement for the Anticipated Student Population.

Founders Experience in Raising Student Achievement
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All of the educational philosophies and instructional approaches have previously been
implemented by the school founders, both of whom who have achieved demonstrated
results in raising student achievement with at-risk populations:

Reading Data (New Orleans Campus)

Initial Benchmark Unit 2 Benchmark Unit 3 Benchmark Unit 4 Benchmark
Percentages Percentages Percentages Percentages
(August 2009) (October 2009) (December 2009) {March 2010)

Grade

Above | At |Below
Grade | Grade | Grade
Level | Level | Level

Above | At Below
Grade | Grade | Grade
Level | Level | Level

Ahove At Below
Grade | Grade | Grade
Level | Lavel | Level

Ahove At Below
Grade | Grade | Grade
Level Level Level

gth

1% | 25% | 66%

0% | 15% | 55%

35% 7% | 49%

55% 22% 23%

Tth

0% | 28% | 41%

53% | 12% | 35%

61% 10% | 28%

61% 13% 25%

8.5

18% | 0% | 82%

18% 1% B1%

36% 9% 55%

40% 0% 60%

gth

16% | 19% | 65%

15% | 22% | 63%

28% | 20% | 51%

39% 25% 36%

10t

28% | 24% | 48%

20% | 27% | 44%

44% 15% | 40%

47% 18% 36%

Adopting the Practices of the Nation’s Leading Schools and Educational Organizations

The Miller-McCoy school model and instructional philosophy are based on lessons
learned from site visits and research on the following high-performing urban charter
schools: Amistad Academy (New Haven, CT), the KIPP schools (NYC and NOLA),
North Star Academy (Newark, NJ), Boston Collegiate Charter School (Boston, MA), and
Boston Prep (Boston, MA). Along with successful strategies proven to work at the
flagship campus in New Orleans, Louisiana. All of these schools have outperformed their
district and comparable public school benchmarks. Moreover, all the schools are
considered to be “no excuses” schools in that there school culture and instructional
practices are all designed to promote high levels of academic success regardless of the
socio-economic background of their student populations.

Additionally, the founders will apply all the leadership and instructional strategies that
are taught during the New Leaders for New Schools training program. As a result of the
program’s success in applying proven strategies to raise student achievement in urban
areas, the New Leaders program has been named one of the “Top 20 Groups that are
Changing the World,” by Fast Company Magazine; it was selected as one of six best
practice case studies by the US Department of Education; and it has been supported by
both Hillary Clinton and Bill Frist on the Senate floor.

Adopting the Practices of Outlined in Leading Academic Research

The founders will be assimilating into their school many of the best practices of the
leading academic research on improving student achievement. As detailed in the

previous section, the founders will use the following texts and articles to inform their
school model:
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Zemelman, Daniels, and Hyde, Best Practice: Today’s Standards for Teaching &
Learning in America’s Schools.

Jon Saphier, The Skiliful Teacher.

Jeff Howard, “The Efficacy Model” Schools That Work: The Research Advantage.
Paul Bambrick-Santoyo, Driven by Data. Dr. Hardrick and Mr. Sanders are featured on
pages 122-124 of this book (See Attachment B).

7. Measurable Goals

Miller-McCoy Academy will participate in state mandated assessments and internally
developed assessments for college readiness purposes as outlined.

State Mandated Assessment

Miller-McCoy Academy will participate in the Arkansas Comprehensive Testing,
Assessment, and Accountability Program (ACTAA). All students will be required to
participate in grade-appropriate state mandated assessments.

The school will set AYP goals for Reading, Reading Comprehension, Mathematics, and
Mathematics Reasoning after collecting last state performance data on individual students
after their enrollment. Each student will be expected to advance one level by the end of
the school year. This goal will be adjusted each year to ensure school is in compliance
with NCLB rules and state targets of proficiency and above. The goals will clearly reflect
100% of students in NCLB defined subgroups will perform at the proficient or Advanced
Levels on criterion referenced assessments by the 2013-2014 school year. To ensure
academic achievement is on target to reach goals, other assessments will be administered.

Other Assessments

In addition to the state testing programs, Miller McCoy Academy for Mathematics and
Business will administer a diagnostic exam the beginning and end of each school year in
order to establish a baseline of performance and monitor growth in achievement
longitudinally from year to year, both at the student level and grade cohort level. Miller
McCoy Academy for Mathematics and Business will use the data from these tests to
evaluate teacher effectiveness in improving student achievement over the school year,
and to compare student performance to local, state, and national benchmarks. The
diagnostic exam will serve as an important comparative and value-added assessment
within our overall assessment schedule and accountability plan.

Internally Developed Assessments

Miller McCoy Academy for Mathematics and Business will employ three types of
school-developed assessments: Classroom Assessments, interim assessments, and
comprehensive assessments. Classroom assessments, drawn from the ACC, published
textbooks or developed by teachers, will be administered by teachers on a weekly basis in
order to gauge student mastery of material recently covered. Assessments take only a
small part of a class period and enable teachers to efficiently and promptly understand
which students have mastered which aspects of material taught in the previous few
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classes. These assessments are aligned with state standards, and serve as a reliable,
ongoing way to ensure that students are making progress to overall mastery of the

standards.

Comprehensive Assessmenis
The Network will provide Miller-McCoy Academy with “Comps” for each grade level in

English / Language Arts, Math, Business, Science, and Social Studies. Comps will be
administered twice per school year, at the end of each semester, and will be designed to
measure mastery of standards and additional Miller McCoy Academy for Mathematics
and Business learning standards incorporated into the annual Curriculum Alignment
Templates (CATs). Many college courses at selective universities base student grades
heavily on the results of one or two comprehensive tests, and consequently Miller McCoy
Academy for Mathematics and Business believe it is important to begin modeling these
expectations for students in high school to ensure students develop appropriate study

habits to succeed in courses with high stakes comprehensive exams.

Interim Assessments

Every six weeks, Miller McCoy Academy for Mathematics and Business will administer
interim assessments in core academic subject areas with ACTAA-like questions that
assess student mastery of the standards covered cumulatively in the ACC from the
beginning of the school year to the time of administering the test. Assessments will be
provided by Network. They will measure how fully the students have mastered the
standards and objectives for the given interval. By the Network designing the
assessments during the summer curriculum-development period it ensures alignment with
the standards, frees teachers from having to develop ad hoc tests, and provides
consistency for the school and Network as a whole.

Assessment Tool Administration Date Subject Areas Purpose
ACTAA Spring English Language Mandatory criterion referenced
Arts / Math / Science tests that
/ Social Studies measure student
mastery of state
standards.
Comprehensive Twice per year — end English Language Internal mid-term and
Assessments of each semester Arts / Math / Science final exams covering

(internally developed)

/ Social Studies/Business

assessing cumulative
grade/subject level
mastery of standards.

Interim Assessments
(internally developed)

Every 6 Weeks

English Language
Arts / Math / Science
/ Social Studies/Business

Internal criterion referenced
assessments that will

allow teachers to

monitor individual

student growth on a

timely basis and

adjust instruction

based on this data.

13




Classroom Weekly English Language Internal teacher created

Assessments Arts / Math / Science assessments
(internally developed) / Saocial Studies of weekly lesson
content

8. Arkansas Curriculum Frameworks.

The curriculum at Miller-McCoy is an assimilation of proven curricula programs widely
used at high performing schools across the country, including Miller McCoy Academy
(New Orleans). Most educators will be familiar with our curriculum choices: Core *
Knowledge, Direct Instruction, Saxon Math, Delta Science, and the Arkansas
Comprehensive Curriculum. In the instance teachers are not familiar with curriculum,
professional development and support will be provided. We have chosen these packages
because of their proven effectiveness with the at-risk student population we have
educated through the years.

The Arkansas Comprehensive Curriculum (ACC) will be utilized at Miller-McCoy to
ensure the academic program is closely aligned with state learning standards, as defined
by the Grade-Level Expectations (GLEs). The GLEs are aligned with the mission to
promote high levels of academic achievement. The ACC provides a blue print for
learning and curriculum guide that will aide teachers in creating lesson plans, properly
pacing lessons, and creating effective interim assessments. The ACC will also allow for a
Miller-McCoy graduate to have mastered all of the Arkansas GLEs, in addition to
Business Education career majors as outlined by the Arkansas State Board of Education.

9. Geographical Service Area

Miller-McCoy Academy for Mathematics and Business will be located in Forrest City,
Arkansas. Forrest City is located on Crowley’s Ridge, which rises above the Mississippi
Delta terrain, in northeast Arkansas and has a total area of 16.3 square miles (42.2 km?),
of which, 16.3 square miles (42.1 km?) of it is land and 0.1 square miles (0.2 km?) of it
(0.37%) is water.

According to the last census, there were 14,774 people, 4,581 households, and 3,165
families residing in the city. The population density was 908.7 people per square mile
(350.8/km?). There were 5,164 housing units at an average density of 317.6/sq mi
(122.6/km?). The racial makeup of the city is approximately 35.52% White, 60.93%
Black or African American, 0.19% Native American, 0.74% Asian, 0.30% from other
races, and 2.31% from two or more races. 8.26% of the population is Hispanic or Latino
of any race.

In the city the population was spread out with 27.5% under the age of 18, 10.5% from 18
to 24, 32.3% from 25 to 44, 18.5% from 45 to 64, and 11.1% who were 65 years of age or
older. The median age was 32 years. For every 100 females there were 116.1 males. For
every 100 females age 18 and over, there were 121.6 males
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The median income for a household in the city was $23,111, and the median income for a
family was $27,432. Males had a median income of $29,313 versus $21,295 for females.
The per capita income for the city was $11,716. About 29.0% of families and 33.4% of
the population were below the poverty line, including 45.9% of those under age 18 and
22.3% of those age 65 or over.

Miller-McCoy Academy expects 95% of its students will come from the city of Forrest
City. Forrest City School District has an enrollment of 3270 serving students in two
¢lementary schools, one middle school, one junior high school, and one high school.
Approximately 50% of student population is male students. The racial makeup of the
schools within the district is approximately 80% Black or African American, 19% White,
and 1% Asian, Hispanic or other races,

5% of student population may come from a combination of the surrounding districts such
as Palestine-Wheatley in Palestine, Arkansas, Wynne Public School District in Wynne,
Arkansas, and Lee County Schools in Marianna, Arkansas.

Forrest City School district is currently losing approximately 100 students per year to
surrounding districts. The presence of Miller-McCoy Academy will benefit the city
financially in its efforts to draw students back into the city.

10. Annual Reporting

el e o e i

Miller-McCoy Academy will publish a comprehensive Annual Report in the summer
following every school year — not just years 1, 3 and 5 - to inform families, the
community, private funders, ADE, and State Board of Education of the effectiveness of
its educational program in driving high student achievement for every student. The
Annual Report will include a “scorecard” report of actual performance vs. the targets. We
will also utilize a diverse base of reporting mechanisms, including our website, mailings,
brochures, etc. to make up-to-date performance results and general information available
to the community.

As written in ADE Rules Governing Standards for Accreditation of Arkansas Public
Schools and School Districts (standards rule), Section 7.04.2 , Miller-McCoy Academy
shall review each curriculum area annually to ensure alignment with state standards. The
Board of Trustees will review the results of all school-wide assessments. These reviews
will enable the Board to carefully monitor management’s progress towards the agreed-
upon student achievement goals. In addition, the Board’s Committee on Academic
Accountability will work closely with the School Principals to facilitate these formal
reviews and stay up to date on state assessment results as they become available.

Miller-McCoy will establish a school-wide professional culture that is self-critical, self-
reflective, and performance-driven through the use of our comprehensive data and
accountability systems such as SDIS. We will report performance data to all stakeholders
transparently and at regular intervals, inviting complete accountability to accomplish our
mission.
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11. Enrollment and Admission Criteria

Miller-McCoy Academy for Mathematics and Business will not discriminate on the basis
of race, color, national origin, creed, ethnicity, sexual orientation, mental or physical
disability, age, ancestry, athletic performance, special need, proficiency in the English
language or in a foreign language, or academic achievement in admitting students, nor
will Miller-McCoy Academy for Mathematics and Business set admissions criteria that
are intended to discriminate or that have the effect of discriminating on any of these
bases.

In the event more students apply for admission to the open-enrollment public charter
school than can be accommodated under the terms of the charter, except as allowed for in
Arkansas Code Annotated 6-23-306(14)©, a random, anonymous student selection
method will be utilized. J

Student applications will be accepted as soon as the charter is approved. The deadline for
submitting an application will be published in multiple venues with reasonable public
notice of at least 30 days before the deadline (official dates will be established post-
charter approval). The methods of “reasonable public notice” for all enrollment deadlines
and dates will include: _

1. E-mail and postal mail notifications to local non-profits advertising the

school and its enrollment process;
2. Postings in various locations across the city;

3. Well-publicized informational meetings for students and families to learn
about the school and its enrollment process, and Advertisements in the
city’s major commercial and community newspapers.

Miller-McCoy Academy for Mathematics and Business will have the following
enrollment requirements for its entering sixth and ninth grade class each year:
«  Written enrollment form that includes basic and general information about the

prospective student (i.e. name, address, birth date, last grade completed, prior
school attended)

o Proof of residency (this requirement will not be made of homeless students).

« Student has successfully completed the current grade

 Parents will be encouraged (not required) to attend at least one of several
information sessions regarding the Miller-McCoy Academy for Mathematics and
Business mission, culture, parent/student expectations and educational program.
All recruitment materials and communications will be designed to inform families
about the school — never to discourage certain types of students from attending the
school. The mission and fundamental goal of the Miller-McCoy Academy for
Mathematics and Business is to serve disadvantaged and at risk children who will
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benefit from our rigorous academic program and extended learning time. Miller-
McCoy Academy for Mathematics and Business will make it as easy as possibie
for students and families to complete the enrollment application. Toward that end,
we will translate the application in languages spoken by the prospective
population and make the application available in multiple locations (including the
school building, neighboring non-profit organizations, our website, local
merchants, etc.). Miller-McCoy Academy for Mathematics and Business will
make a strong and concerted effort to reach out to students and families
throughout the community, and to administer our enrollment process in a way that
is open, inclusive and fair. Miller-McCoy Academy for Mathematics and
Business will enroll students with disabilities in compliance with all applicable
law.

Lottery, Waitlist, & Re-enrollment Procedures

At the conclusion of Miller-McCoy Academy for Mathematics and Business’s
application period, following the admission of students entitled to a preference, if there
are spaces available and the number of applications exceeds the spaces available, we will
conduct a lottery to fill slots. In the second year of operation and thereafter, Miller-
MecCoy Academy for Mathematics and Business will modify the enrollment procedures
in order to give preference to students previously enrolled in the school and their siblings,
Tentatively, the lottery will be held between June 15 and June 30, 2011 with reasonable
public notice given at least one week prior to the lottery (an official date for the lottery
will be established post-charter approval). Tentatively, the final date for students to
accept enrollment will be (TBA) and the actual date of enrollment will be (TBA) (official
dates will be established post-charter approval). Miller-McCoy Academy for
Mathematics and Business will conduct the lottery in public, with a disinterested party
(not affiliated with the school) drawing the names. Even after all spaces in the school are
filled through the lottery, we will continue to draw the names of all students who apply
and place the names of students not selected for an available space on a waiting list in the
order the names were drawn. Miller-McCoy Academy for Mathematics and Business will
keep and make public the waiting list and explicitly specify rules for the waiting list
clearly and in writing as part of our enrollment policies. Once the lottery is complete,
Miller-McCoy Academy for Mathematics and Business will send notification to each
student that submitted an application the status of their application. Students that were
chosen in the lottery will be given expilicit instructions on how they accept admission to
the school and pertinent information regarding the start of the school year. Miller-McCoy
Academy for Mathematics and Business will require a parent or guardian to accept
admission to the school by notifying the school (via multiple ways and ample time to do
s0) of his or her intent to attend. If the principal enrollment process fails to fill all the
available slots, and all names on the waiting list have been given an opportunity to enroll,
Miller-McCoy Academy for Mathematics and Business may repeat the process of
accepting applications for enrollment. This process will be well documented by specified
dates and clear to all prospective families and students. As spaces become available
during the school year, Miller-McCoy Academy for Mathematics and Business may
repeat the application process to fill these openings, provided that all students on a
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current waiting list have first been selected. Should Miller-McCoy Academy for
Mathematics and Business have admitted students that do not show up on the first day of
school, we will hold a slot for at least one week. Thus, if an admitted student does not
attend school for one week, that slot may be released and given to a student on the
waitlist. In such cases, Miller-McCoy Academy for Mathematics and Business will:

¢ Notify the parent/guardian after five days of missing school to discuss their intent
to send their child to the school

o State that in order for the slot to be held, the student must attend school within the
next five days.

e [f the student does not attend within those five days, Millet-McCoy Academy for
Mathematics and Business will release that particular slot and may fill it with a
child from the waitlist (if no waitlist exist, we may receive applications for that
slot.)

12. Job Description of School Director and other Key Personnel

Miller-McCoy Academy will employ 2 principals (co-leadership model), 1 operations
managet, 1 Director of Finance and Operations, 1 Special Services teacher (coordinator),
1 Counselor, 1 Behavior Specialist, and 1 Data Processor/Administrative Assistant. The
growth model of staff will be based on the needs assessment of the school at the end of
each school year.

Principal
General Summary:
The principal serves as the chief administrative officer of the school and is responsible
for the management, supervision and operation of the school; provides educational
leadership for the students and staff members consistent with the educational goals,
values and mission of the school.

Principal Duties and Responsibilities:

Plan, organize, guide, evaluate and direct the implementation of all school activities
including instruction, building administration, communication, staffing and pupil
services:

Instruction

e Make recommendations concerning the school’s instructional program.

¢ Budget school time and resources to provide for the efficient conduct of school
instruction in order to increase student achievement.

¢ lLead in the development, determination of appropriateness, and monitoring of the
instructional program by understanding the individual needs of students in the
program and assessing the programs designed to meet those needs.

e Provides proactive, comprehensive and facilitative leadership for the school in the
planning and implementation of a challenging curriculum.

* Works collaboratively with all staff to strengthen the instructional program.
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Maintain high standards of student conduct through a guidance and development
program, which focuses on prevention, communication with parents and high
expectations for behavior.

o Hold high expectations for all students and link expectations to

instruction.

Assume responsibility for all official correspondence and news releases.
Acts as a liaison between the school and the community.
Manage financial resources to the budget
Monitor expenditures of all funds along with the Business Manager.
Hire and fire all school building personnel.
Evaluate performance and counsel all staff members regarding their individual
and group performance.
Facilitate the professional development of all staff through collaborative staff
development planning and implementation.
Provide for the safety and well being of all students.

Qualifications

Must have motivational skills to inspire staff, facilitate teamwork, support
innovation and serve as a role model.

Moust have a demonstrated ability to provide effective leadership by including
vision, goals, purpose, cultures and values to promote learning.

Must be committed to high academic standards for all students.

Demonstrated ability to communicate effectively orally and in writing.
Demonstrated ability to utilize a variety of process skills for planning,
implementation and problem solving in an effective efficient manner.
Demonstrated ability to lead and support school staff as they collect, analyze and
evaluate data as well as implement curriculum, curriculum design and effective
instructional methods.

Must be able to work and communicate successfully with the entire school
community and to develop parental and community involvement for a diverse
community.

Ability to develop and maintain a positive leaning environment in which positive,
appropriate behavior is encouraged and discipline problems are minimized.

Teacher

Position Summary
Miller-McCoy Academy seeks teachers in the following areas: Reading, Writing, Math,
Science, History, Business Electives, and Physical Education.

Job Expectations

Miller-McCoy’s environment welcomes teachers who are relentless in their aim to see
male student growth and who want to hone their skills as effective teachers in the
classroom.
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Responsibilities and expectations include:

Teach at least four classes each day

Teach an advisory period

Tutor at least two days after school

Teach at least one enrichment class each day

Document all syllabi, lesson plans, assignments, and other curricular materials
Work closely with the Principal, Behavior Specialist and Counselor to develop
and implement strategies for all students to reach success

Reinforce school-wide rules and expectations in the classroom and lesson plans
Communicate effectively and maintain strong relationships with students, families
and colleagues

Assist in the design and implementation of research-based curriculum

Maintain the school culture of high academic and behavioral expectations through
continuous reflection

Use the detailed data analysis of student performance to inform effective
instructional practices

Assist in student arrival and departure, transitions between class periods, and
lunch periods

Complete other tasks as assigned by the Principal

Qualifications

Firm belief in the ability of ¢/l students to achieve at high levels, and high
expectations for low-income children to become college ready and attend
selective universities.

Successful manager of an urban classroom who has used structure, incentives, and
high expectations to drive student success

Experienced classroom teacher with demonstrated quantifiable and objective
student performance gains

Ability to work with a variety of learning abilities, including those with special
needs and low skill level in a heterogeneously grouped classroom setting
Proven ability in educating urban male students.

Demonstrated ability to work well in a team, especially with parents and
community members

Self-reflective and analytical problem solver

Basic understanding of data analysis

Minimum three years of urban teaching preferred

Certification in the subject area to be taught preferred

Degree in education or content area preferred

Director of Finance and Operations (DFO)

Position Summary ,
The Business Manager will be primarily responsible for the administration of Miller-
McCoy’s business transactions. The Principal will directly supervise the DFO.

Job Expectations
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The Business Manager will ensure that all of the financial operations are aligned with the
school’s mission and corresponding regulations. The Business Manager will assist in the
development of financial systems and structures to meet the school’s expectations.

Responsibilities include:

Embody and advocate the mission, vision, and strategic direction of Miller-
McCoy

Oversee compliance with all federal and state financial reporting requirements
Create, monitor, and sustain high standards of financial management and
oversight with regards to budgets, cash flow statements, expenditures, revenues,
payroll, taxes etc.

Handie all school finances, including paying bills, overseeing purchase orders,
and payroll ,

Prepare for annual audit

Handle all personnel paperwork including all benefits offered by the school, W2s,
disability, family lcave, etc.

Ensure compliance with all employment and records management law

Report all pertinent data to administrative team and Board of Trustecs

Manage grants, disbursements, guidelines and reporting in conjunction with
administrators and faculty

Manage the bidding and contracting process for facility development, as
necessary.

Coordinate the purchase of goods and services for the school

Provide the bookkeeping services for the school

Prepare day-to-day accounting processes of the school, including general ledger,
accounts payable and receivable, cash receipts and disbursements, payroll
benefits, and taxes

Complete other projects as assigned by the Principal.

Qualifications

Commitment to Miller-McCoy’s mission and organizational success
Results-driven business leader with experience in, and commitment to,
operational and financial excellence and the use of data and assessments to drive
operational and financial decisions

Bachelor degree and five years of experience in operations, accounting, and/or
finance preferred

Experience in managing accounting systems in an educational setting preferred
Advanced technological proficiency in financial management software and
Microsoft Excel

Ambition and desire to grow as a leader

Entrepreneurial spirit

Personal and professional integrity

Operations Manager
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The Operations Manager is responsible for the daily operations of the front office, under
the general supervision of the DFO.

Job Expectations

The role of a strong Operations Manager is imperative in the overall success of Millet-
McCoy. This person will be in direct communication with all of the school’s stakeholders
and will maintain the infrastructure needed to support a school of systems, structures, and
successes.

Responsibilities and expectations include:

Believe in the school mission that all students should be prepared to access
college and professional careers .

Exhibit strong reception skills, including answering phones, door, and mail
cotrespondence

Collect and enter data into administrative databases

Serve as a general office manager by ordering, managing, and maintaining
inventory of

school supplies

Independently, or in accordance with general instructions, compose
correspondence

concerning a wide range of subjects requiring a thorough knowledge of policies,
regulations, and operational procedures

Collect and enter student attendance and make follow-up calls with families
Coordinate school mailings

Coordinate daily homework hotline and detentions

Help coordinate special events

Maintain school calendar

Contact parents and emergency assistance agencies in the case of serious illness
or injury

Create systems to file all important school documents

May take notes in meetings and conferences and prepare accurate summaries
Complete other responsibilities as the Principal or Business Manager may request

Qualifications

College degree preferred

Previous experience as an administrative assistant or office manager (Experience
may offset degree)

Proficiency in all Microsoft applications

Proper English usage, grammar, spelling and punctuation

Knowledge of modern office methods and equipment, including computer
terminals, hardware, software, printers, copiers, and telecommunications (fax,
phone, e-mail)

Well developed organizational skills

Effective oral and written communication skills
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Ability to compose correspondence independently

Ability to apply policies and procedures related to assigned duties and
responsibilities

Prior experience in urban school preferred

Positive attitude and strong work ethic

Counselor

Job Expectations
Successful candidates will be able to demonstrate experience in the performance of the
following services:

Believe in the school mission that all students should be prepared to access
college and professional careers.

Counsel’s students concerning emotional and psychological needs, including
crisis counseling and intervention strategies for more appropriate interaction with
other students,

Counsels students concerning academic programming, personal growth and
development.

Maintains records pertinent to students' scholastic and personal development.
Administers and interprets achievement tests.

Refers students with special needs who require additional services to appropriate
personnel within and outside the school.

Consults and coordinates with agencies as appropriate, including arranging
transportation of students and follow-up visits.

Serves as non-authoritarian liaison among the students, faculty/staff, administrators
and parents.

Participate as a team member with counselor and dean of students in the
identification of social/behavioral problems.

Develop and conduct professional development activities regarding techniques for
remediating behavioral, social or personal problems of students.

Designs programs for students that are consistent with the total educational

- philosophy and goals of Miller-McCoy.

Consults and coordinates with agencies as appropriate.
Complete other responsibilities as the Principal or Business Manager may request.

Qualifications

Appropriate Certification or evidence of eligibility to be appropriately certificated
by the Arkansas Department of Education.,

Behavior Specialist

This employee is responsible for generating and implementing programs to remediate
behavioral and social problems for students; (s) he is also available for consultation to
school personnel and parents of these students.

Job Expectations:
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Duties of this position include but are not limited to:

Believe in the school mission that all students should be prepared to access
college and professional careers

Track, maintain and report accurate database of student “Platinum, Gold and
Silver” status

Participate as a team member with counselor teachers in the identification of
social/behavioral problems.

Design, implement, and follow up on behavioral management

Plan and confer with the classroom teacher of these students as requested
concerning any behavioral, social, or personal problems affecting the students.
Develop and conduct professional development activities regarding techniques for
remediating behavioral, social or personal problems of students.

Assist the teacher of these students with the development of crisis prevention
plans.

Coordinate and conduct individual parent education and counseling sessions with
the parents.

Create and oversee programs for students to remediate behavioral and social
problems.

Participate in the development of the individual educational programs for
students.

Designs programs for students that are consistent with the total educational
philosophy and goals of Miller-McCoy.

Qualifications:

College degree preferred

Previous experience in an educational setting, (Experience may offset degree)
Proficiency in all Microsoft applications

Proper English usage, grammar, spelling and punctuation

Well developed organizational skills

Ability to compose correspondence independently

Ability to apply policies and procedures related to assigned duties and
responsibilities

Prior experience in urban school preferred

Posttive attitude and strong work ethic

Teacher Assistant

This position works under the supervision of the Principal and the classroom’s certified
teacher and assists in the educational process as directed.

Job Expectations:
Duties of this position include but are not limited to:

Assist with the maintenance of student records as instructed by the supervising
teacher.

Help students master instructional materials assigned by the teacher.

Assist in the loading and unloading of students from buses.
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¢ Assist with cafeteria duties,
Assist with the supervision of students during emergency drills, assemblies, and
field trips.
Assist in preparing materials and supplies for the learning environment.

e Perform other duties as assigned.

Qualifications:
o Two years of college (minimum of 48 semester hours), or Associate’s degree, or
passing ParaPro Assessment Test scores required.
¢ One (1) year experience working with children in an urban setting preferred.

13. School Business Office

Miler-McCoy Academy will adopt the same accounting, finance, and operations system
as the flagship school of the Miiler-Mc¢Coy Network. The school business office will be
required to operate in compliance with the Network’s finance manual which includes, but
is not limited to, the accounting cycle, procedures for management of cash, processing
cash disbursements, processing purchases and payments, processing revenue and cash
receipts, budgets and financial reporting, payroll and management of property and
equipment. The manual describes the policies and procedures for handling financial
transaction of Miller McCoy Academy. The policies are designed to safeguard the assets
of the school, facilitate compliance with applicable law, and produce timely and accurate
financial information.

Internal Controls

Organizational Conflict of Interest or Self-Dealing
Miller McCoy Academy will follow all applicable federal and state laws regarding

conflict of interest and disclosure. Additionally, it may not be operated for the benefit of
an affiliated or unaffiliated organization or an individual in his or her own private
capacity or individuals related to Miller McCoy Academy or members of its
management, unless the private benefit is considered merely incidental.

The DFO will maintain supporting records in sufficient detail to prepare Miller McCoy
Academy’s financial reports including;

Annually
. Financial statements for audit

. Annual budget

. Budget vs. actual financial statements by fund and by program
. Billing invoices to funding sources
. Updated cash flow projection
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Monthly reporting will be provided to the local campus finance committee as well as the
Executive Director of Finance and Operations for the Network.

Authorization to Enter into Financial Commitments
The School leader is authorized to enter into the financial commitments and sign all
contracts up to and including $25,000.

Only an authorized member of the Board, in conjunction with the School Leader is
authorized to enter into financial commitments and contracts in the amount over
$25,000.

Key Personnel
Director of Finance and Operations (DFO)

Position Summary
The DFO will be primarily responsible for the administration of Miller-McCoy’s

business transactions. The Principal will directly supervise the DFO.

Job Expectations

The Director of Finance and Operations (DFO) will ensure that all of the financial
operations are aligned with the school’s mission and corresponding regulations. The
Business Manager will assist in the development of financial systems and structures to
meet the school’s expectations.

Responsibilities include:

¢ Embody and advocate the mission, vision, and strategic direction of Miller-
McCoy
Oversee compliance with all federal and state financial reporting requirements
Create, monitor, and sustain high standards of financial management and
oversight with regards to budgets, cash flow statements, expenditures, revenues,
payroll, taxes etc.

¢ Handle all school finances, including paying bills, overseeing purchase orders,
and payroll
Prepare for annual audit

¢ Handle all personnel paperwork including all benefits offered by the school, W2s,
disability, family leave, etc.

e Ensure compliance with all employment and records management law

o Report all pertinent data to administrative team and Board of Trustees

e Manage grants, disbursements, guidelines and reporting in conjunction with
administrators and faculty

e Manage the bidding and contracting process for facility development, as
‘necessary.

¢ Coordinate the purchase of goods and services for the school

¢ Provide the bookkeeping services for the school
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» Prepare day-to-day accounting processes of the school, including general ledger,
accounts payable and receivable, cash receipts and disbursements, payroll
benefits, and taxes

¢ Complete other projects as assigned by the Principal.

Qualifications

¢ Commitment to Miller-McCoy’s mission and organizational success

o Results-driven business leader with experience in, and commitment to,
operational and financial excellence and the use of data and assessments to drive
operational and financial decisions

e Bachelor degree and five years of experience in operations, accounting, and/or
finance

¢ Experience in managing accounting systems in an educational setting preferred

e Advanced technological proficiency in financial management software
(Quickbooks preferred) and Microsoft Excel

¢ Ambition and desire to grow as a leader

e Entrepreneurial spirit

¢ Personal and professional integrity

The Executive Direcior of Finance and Operations for the Network through quarterly
professional development and monthly finance meeting conference calls will support the
DFO. In addition, a Certified Public Accountant will be made available by the Network
on a consultation basis during the planning and implementation phases to answer any
questions or provide advice on how to ensure Miller-McCoy Academy has the capacity to
operate positively and to ensure Miller-McCoy Academy meets all of its financial
reporting requirements.

Annual Budget Adoption Process

The DFO, in consultation with the School Leader will prepare an annual operating budget
of revenues and expenses for each school. This budget and projection are reviewed and
approved annually, first by the School Leader, then by the Finance Committee of the
Board and finally by the School’s Board of Trustees and modified as necessary with
approval.

Budgets are created per program annually and updated semi-annually based on actual
expenditures and programmatic changes through the year. This process consists of
preparing an annual budget, monthly cash flow projections and multi-year financial plan.

The budgeting process involves key stakeholders from the School Leader to operations
and finance staff. The Board approves the budget before the start of the new fiscal year
and then it is entered into the accounting software (Quickbooks). This budget is then used
to run monthly Budget-to-Actual Expense Reports that are shared with the School
Leader. At the end of the year, key financial statements are produced: Balance Sheet;
Income Statement; Statement of Cash Flows; and Statement of Functional Expenses.
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As part of the budget process, Miller McCoy Academy will review and approve the
organization’s employees’ annual compensation. Employees will not be involved with
the review and approval of his/her own compensation. The annual compensation will
be compared to similarly qualified persons in functionally comparable positions at
similarly situated organizations. The review and approval of compensation will be
documented.

Committees

Finance Committee

The finance committee coordinates the board’s financial oversight responsibilities by
recommending policy to the board, interpreting it for the staff, and monitoring its
implementation. The finance committee also provides board oversight of the
organization’s financial audit. The committee monitors the organization’s financial
records; reviews and oversees the creating of accurate, timely, and meaningful financial
statements to be presented to the board; reviews the annual budget and recommends it to
the full board for approval; monitors budget implementation and financial procedures;
monitors budget assets; monitors compliance with federal, state, and other reporting
requirements; and helps the full board understand the organization’s finances. The
committee also recommends the auditor for full board approval and reviews the audit.
The board treasurer chairs this committee.

Audit Committee

The audit committee coordinates the board’s financial oversight responsibilities by
overseeing all responsibilities directly related to the school audit. This committee
works closely with the finance committee but is separate for check and balance
purposes. This committee will identify and nominate independent auditor, review
the responsibilities of the auditor, and ensure duties are fulfilled during engagement
period. Based on audit results, this committee will recommend plan of action to
Board of Directors.

14. Annual Audit of Operations

Annual Financial Audit

An independent audit firm that is knowledgeable of Charter School Regulations will audit
Miller McCoy Academy’s financial statements annually. The audit committee will
research and identify an independent auditor, identify job expectations during
engagement period and make recommendation to the Board.

Annual Programmatic Operations Audit

Miller-McCoy Academy will conduct an on-going audit of the academic program and
daily operations. The educational program is based on a data driven culture. Data is
collected on student performance via weekly and interim assessments aligned to state
standards. Interim assessment raw data is provided to the Network with a 48-hour
window of analysis. Data is analyzed and reported to local Board and Network every six
weeks to measure student achievement data.
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The Network school review team (ED of Finance/Operations, Chief Operating Officer,
Executive Assistant, and a principal of a Network school) will conduct two reviews of the
school program with emphasis in school leadership, school culture, and instruction . The
initial review will occur in October and the school leadership team will be provided a
growth plan. A second review will be conducted in March to determine program growth.
Rubric is provided in Attachment A.

15. Statement That School will participate in APSCN

The school will participate in the Arkansas Public School Computer Network for
reporting educational data, as required by the state statute or by State Board of Education
rule. Staffto be employed will be, or will become fully certified in all aspects of data
entry, record keeping, and reporting requirements of the system. Staff will have ongoing
training in order to stay fully competent in APSCN.

16. Facilities

Boys and Girls Club of St. Francis County own the property to be leased by Miller-
McCoy Academy for the 2011-2012 and 2012-2013 school years with likely extension
beyond year 2. There is no relationship with members of the local board of the public
school district where the school will be located. Nor is there a relationship with the
employees of the public school district, the eligible entity sponsoring the school nor
employees/directors/administrators of the proposed open-enrollment public charter
school.

The facility is located at 2505 Sycamore Drive in Forrest City, Arkansas and has been
occupied by the Boys and Girls Club of St. Francis County on for the past three years.
Prior to purchase of property by the Boys and Girls Club of St. Francis County from the
Forrest City School District, the facility served as Forrest Hills Elementary School. Given
the facility served as a fully functioning elementary school, it is ideal as a middie/high
school site.

The facility will comply with all requirements for accessibility in accordance with the

Americans with Disabilities Act (ADA) and Individuals with Disabilities Education Act
(IDEA) and all other state and federal laws.

17. Student Services

Guidance Program- Miller McCoy Academy for Mathematics and Business will
provide services that include counseling services, management of student progress, and a
college liaison. In situations where professional psychological or psychiatric care is
needed, the school will work cooperatively with the local mental health center, or other
existing community resources.
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Health Services- The school will use existing community resources to meet the health
service needs of students. Miller McCoy Academy for Mathematics and Business will
provide a school nurse three days a week. Designated staff members will be trained on
the administration of medication and basic first aid, and all staff will have CPR training.

Media Center- Purpose of our classroom media centers will be to teach students to
identify and access media content. The Literacy Center will contain over 1000 books,
which will consist of various reading levels based on the reading levels of students upon
entry to Miller McCoy Academy. Students will have access to a mobile computer lab.

Transportation- The school will encourage families to be environmentally responsible
by carpooling when possible. Although there is no requirement for charter schools to
provide transportation, Miller- McCoy Academy for Mathematics and Business will
provide transportation for any student that lives within the city limits of Forrest City, but
more than a mile from the school.

Special Education- At Miller McCoy, we intend to work hard to eliminate the stigma
and low expectations associated with special education classifications that typically
surround students. We believe students thrive in the least restrictive environment, where
they are expected to rise to the expectations of their classmates, with the support of
school staff, Our goal is provide a place called The Learning Center where we can
provide small group instruction for students with learning disabilities, students in need of
severe skill intervention, and low performing students who require support with study
and organizational skills. The Learning Center will also coordinate special education
services including new classifications and evaluations, individual pullout instruction, and
in-class modifications, The Special Education teacher is responsible for the daily running
of the Learning Center.

Assessing, Reviewing, Revising and Implement the IEP
Assessing .

When family’s register at Miller McCoy, school staff will administer a student needs
survey, where parents will indicate:

1) If their child has ever received special education services and if they have a copy
of an existing 1EP or
2) If they know of an area where students may need individual attention or help.

Miller McCoy’s special educator will also work to obtain records from previously
attended schools to ascertain whether students have an existing IEP or have ever received

special education services.

We will hold a formal training for all teachers and staff at the beginning of each school
year to review specific tips and guidelines for the determination of student eligibility for
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special educational services. Grade level meetings will be dedicated to identifying
students struggling in one or more subjects, with particular attention to reading and math.

A certified diagnostician, either via staff or a contracted licensed provider, will screen
students who are referred for evaluation or re-evaluation. The evaluation will include:

1. A review of the results of sensory screening and of the student's educational and
health history

2. A review of the student's academic and social performance, language and
communication skills, performance on applicable statewide and district-wide
assessment tests, and classroom performance on daily, weekly and interim
assessments.

3. A meeting with the student’s teachers and parents or legal guardians concerning
the student's specific academic or behavioral problem or exceptionality.

Following the initial screening activities, the Special Education teacher will establish and
coordinate a Student Support Team (SST), consisting of the student’s parents or legal
guardians, school staff, and outside experts/specialists as necessary.

The evaluation team will be led by the Special Education teacher and include examiners
certified by the Arkansas Department of Education who are qualified in two or more
disciplines. Evaluations must consist of a variety of assessments aimed to determine a
student’s strengths as well as his or her weaknesses and will include an observation of the
student in his or her regular classroom by a teacher other than the referring teacher. A
written evaluation report will be given to the legal guardian within three days of the
evaluation and will include the following:

A determination of whether the student has a disability

The basis for this determination

Notes on the student’s behavior from observations

The team’s conclusion about whether the gap between the child’s ability and
achievement is correctable without special education

¢ The team’s determination about the effects of the child’s environment, culture, or
economic disadvantage, if any.

s 9 & @

Review and Revise

The SST will collectively review and analyze all behavioral and academic data, including
intervention results, to continually determine the most beneficial option for the student.
The SST's options include, but are not limited to one of the following actions:

1. Conduct no further action at this time;

2. Conduct additional interventions;

3. Refer the student to an evaluation to determine Section 504 eligibility;
4. Refer the student to pupil appraisal personnel for support setvices;
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3. Refer the student to pupil appraisal personnel for an individual evaluation.

The school will provide a summary report to the child’s parents on the status of the
referral intervention at least once every quarter until a decision has been reached. If the
parent(s)disagrees with the SST’s decision, the parent(s) will be provided a copy of his or
her rights, which include a right to a due process hearing.

The SST may choose to refer the student to the Special Education teacher or other
qualified examiners for an individual evaluation that determines a student's eligibility for
special education services. This referral will include detailed documentation of all
sereening activities. An immediate referral may be made for an individual evaluation of
any student suspected of a severe or low-incidence impairment; or based on
documentation by personnel, of any student suspected of being likely to injure him/her
self or others. Screening activities will be completed as part of the evaluation for these
students,

Implement

All students with disabilities that qualify under IDEA will have an individualized
education program (IEP) consistent with state and federal law, managed and coordinated
by the special education teacher. Each student's IEP will be developed on the basis of the
evaluation and parent input and will include the following:

Overview of Instructional Needs

1. Description of the student’s strengths and support needs;

2. Documented concerns of the parents for enhancing the education of their child;

3. Results of the initial evaluation and/or most recent re-evaluation of the student, as
described in the preceding section;

4. Results of the student's performance on state standardized exams and internal
school assessments

5. Student's present levels of educational performance, including how the student's
disability affects the student's involvement and progress in the classroom;

Consideration of Special Factors (as appropriate):

1. Behaviors which impede a student’s learning or that of others and positive
behavioral intervention strategies and supports to that behavior;

2. The language needs of a student with limited English proficiency

3. Instruction in Braille and the use of Braille for a student who is blind or
visually impaired, if appropriate.

4. Language and communication needs of the student; and in the case of a student
who is deaf or hard-of-hearing, opportunities for direct communications and
instruction in the student's language and communication mode, academic level,
and full range of needs.
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3.

6.

Whether the student requires assistive technology devices and services based
on assessment/evaluation results

Health needs to be met during the school day, including such medical
conditions as asthma; diabetes; seizures; or other diseases/disorders that may
require lifting and positioning, diapering, assistance with meals, special diets,
or other health needs.

Accountability

1.

A statement of measurable individualized annual goals, including benchmarks or
short-term objectives that, once achieved, will ensure a student's educational
needs resulting from a disability are met.

A statement of how the student’s progress toward the annual goals will be
measured and how parents will be informed on a regular basis of a student’s
progress towards those goals.

Alternative Education- As schools of choice, charter schools will provide an
alternative learning environment that is appropriate for those students and parents
who value the school’s mission and purpose.

Gifted and Talented Program- Our instructional program is advanced and
rigorous, and we do not designate students specifically by ability level.

18. Food Services

Miller McCoy Academy for Mathematics and Business will participate in the Federal
Child Nutrition Program. The food service plan will serve all eligible students. Miller
McCoy Academy for Mathematics and Business will contract with a catering service, and
we will ensure that the service provider will be a Federal Child Nutrition Program
approved catering service. Students will of course be allowed to bring their lunch to
school, although no carbonated beverages may be brought to school. The school will
abide by all regulations prohibiting the sale of carbonated beverages and other prohibited
foods. For safety and efficiency during the lunch period, the school will not have
microwave ovens available for student use; neither will refrigeration be available for
lunches brought from home. Parents will be advised of these rules before school begins.

19. Parental Involvement

Miller-McCoy Academy for Mathematics and Business firmly believes in a strong and
collaborative partnership between the school leaders, teachers, students, and parents.
Parent involvement is not only welcome, but also absolutely necessary for the success of
the school. Miller-McCoy Academy for Mathematics and Business will implement a
diverse set of strategies to involve the parent community.
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Parent-Staff Conferences

Before each school year begins, Miller-McCoy Academy for Mathematics and Business
staff will visit every home of newly enrolled students to initiate longstanding
relationships and share information regarding the Miller-McCoy Academy for
Mathematics and Business culture and expectations. At the start of the year for each of
their child’s classes, parents will receive course descriptions and syllabi that outline
academic objectives as well as teachers’ school contact information. Miller-McCoy
Academy for Mathematics and Business will require families to pick up report cards in
person four times per year at the end of each quarter. On each of those four days, and
throughout the year as needed, parents and faculty have formal opportunities to
conference about the students’ academic and behavioral progress.

Open Door Policy

Miller-McCoy Academy for Mathematics and Business will have an open-door policy.
After checking in at the office, parents can visit the school to see their children’s classes
in action at any time. In addition, parents of students who are struggling will be explicitly
invited to sit in on their child’s classes and assist school staff with developing positive
and pro-active strategies that involve both the school and the home in improving student
performance.

Parent Involvement Commilttee

Parents are encouraged to participate in the Parent Involvement Committee that meets
with the school’s Executive Director and/or his/her designee each month. The Parent
Involvement Committee will: connect parents to volunteer opportunities at the school;
develop programs for parents to manage student transitions from middle school to high
school; sponsor events for the entire school community, such as holiday celebrations and
potluck dinners; develop initiatives to support positive student social development; and
work with the Director of Instruction to examine students’ academic and social progress
and consider possible initiatives to improve student outcomes.

Family Accountability Contract

When admitted to the school, parents and students are asked to sign a Family
Accountability Contract and commit to important mutual responsibilities. Parents pledge
to be involved in their children’s educational experience in a variety of ways.

20. Waiver Requests

The following waivers are requested by Miller-McCoy Academy in order to meet the
goals of the school:

A.C.A. §6-10-106. Untform dates for beginning and end of school year.
A.C.A. §6-11-129, Posting of information on district’s website.

A.C.A, §6-13-616a. Qualifications of Directors

A.CA. §6-15-902. Grading Scale

ADE Rules Governing Uniform Grading Scales
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The school will adopt a grading scale more rigorous than providing under this
rule.
ADE Rules Regulating Common Core System
ADE Rules Regulating Visual Arts and Music Instruction
Standards for Accreditation-IV. Curriculum
See curriculum as described in charter.
ADE Rules Regulating Section 16.0 of the Standards Rules
ADE Rules Regulating Section 10.05
Extra Curricular Activities
ADE Rules Regulating Section 10.06
Requirements for Participation in Extracurricular activities
ADE Rules Regarding Nutrition and Physical Activity Standards
Standards for Accreditation-XI. Support Services.
Services may be contracted through outside or community agencies.
A.C.A. §6-42-101 et seq. Gifted and Talented Education.
ADE Rules Regulating Section 16.02.2
Process for acquisition of instructional materials
A.C.A. §6-16-102. School Day Hours
We will have an extended school day to allow for more instructional time.
A.C.A. §6-15-1004. Qualified teachers in every public school classroom
A.C.A. §6-17-111. Duty-free lunch period.
A.C.A. §6-17-201. Personnel Policy Requirement.
A.C.A. §6-17-203. Personnel Policy Committees.
A.C.A. §6-17-301. Employment of Certified personnel.
A.C.A. §6-17-302. Public school principals-Qualifications and Responsibilities.
A.C.A. §6-17-309. Certification-Waiver.
A.C.A. §6-17-401. Et seq. Teacher’s license requirements.
A.C.A. §6-17-418. Teacher certification-Arkansas History requirement.
A.C.A. §6-17-807. Additional days
A.C.A. §6-17-902, Definition of a Teacher.
A.C.A. §6-17-919. Warrants void without valid certificate and contract.
A.C.A. §6-17-920. Examination of teachers’ contracts.
AC.A. §6-17-1501. et seq. Teacher Fair Dismissal Act of 1983.
A.C.A. §6-17-1702. Et. Seq. Public School Employee Fair Hearing Act.
The school reserves the right to dismiss employees timely if teachers are
hindering student achievement.
A.C.A. §6-17-1302.
ADE Rules Governing “Highly Qualified Teachers”
ADE Rules Governing Parental Notification of an Assignment of a Non-Certified
Teacher. '
A non certified teacher may be allowed to teach a class until a teacher identified
as fully qualified by school standards has been identified.
Standards for Accreditation. Personnel
NCLB regulatory guidance allows charter schools to hire highly qualified
teachers, administrators, and support staff regardless of license status.
A.C.A.§6-17-2403. Minimum teacher compensation schedule



ADE Rules-Certified Staff Salary Schedule
The school may opt to participate in Alternative Pay Programs as outlined in Act
847 0 2007. The school may provide a compensation that is competitive to local
schools.

A.C.A. §6-18-508. Alternative learning environment.
The doors of the school will be open to all students and parents interested in the
curriculum and discipline provided by Miller-McCoy Academy.

A.C.A. §6-25-101. Et seq Public School Library Media and Technology Act.

21. Desegregation Assurances

There is no potential impact of the proposed Miller-McCoy Academy on the public
school district to comply with court orders and statutory obligations to create and
maintain a unitary system of desegregated public schools. The district and Miller-McCoy
Academy will work to be in compliance with all laws and regulations.

Miller-McCoy Academy will in no way operate to serve as a competitor to the Forrest
City School District. Miller-McCoy Academy will work in collaboration with the district
to increase district retention and enrollment, as well as increase student achievement for
the students of Forrest City.
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Evidence of Miller McCoy Network Vision

Milier-McCoy Academy continues to inspire not only staff and students but also the
community at large. Expanding the advocate base is a matter of continued acadentic
success and branding. Several high-profile periodicals have identified Miller-McCoy
Academy for the contributions it’s making to reform education for male students.

The community of New Orleans was inspired by Miller-McCoy Academy’s values and
its results. In its first year, Miller-McCoy Academy was 1 of 6 non-selective open
enrollment middle/high schools in the Greater New Orleans area exceeding state
standards. The media has been less than quiet about Miller’s success.

* Ina New York Times Magazine article, “A Teachable Moment” by Paul Tough,
Tiffany was asked her rationale behind doing the work in New Orleans. Her
response is evidence of Miller-McCoy Academy’s vision. “We will transform
education for the nation, for urban schools everywhere. We have an opportunity
here to create a model that works, so we can say to other schools, other districts
and other cities and states: This is what we should be doing. This is how we give
all students a quality education.”

» In Education Week, Leslie A. Maxwell wrote about Miller-McCoy Academy in an
article titled, “Opening a School Draws on All of Founders® Skills.” Greg
Richmond, the president and CEO of the Chicago-based National Association of
Charter School Authorizers stated, “These types of school leaders really have a
no-nonsense, bedrock belief that all children, regardless of income or background,
can learn and achieve at higher levels than the rest of us in society tend to believe.
Every kid coming into those schools quickly finds out that the leaders and the
teachers really expect things from them and hold them to it, day after day after
day”.

¢ Channel 1 News, an NBC affiliate, which is shown in over 600 countries, featured
Miller-McCoy Academy in August 2008 in their Katrina Anniversary broadcast.
In this interview Channel 1 spoke with students about their lives both pre and post
Katrina and the impact that Miller-McCoy Academy has on their lives.

* Ina Public Education Documentary, Waiting for Superman by Davis
Guggenheim, Miller-McCoy Academy is featured. The world premier of this
documentary was in January 2010 at the Sundance Film Festival as 1 of 16 films
out of 862 submissions to compete for the Sundance Film Festival’s top honor.
The documentary is scheduled to be in movie theatres September 24, 2010,
Waiting for Superman examines the crisis of public education in the United States
through multiple interlocking stories-from a handful of students and their families
whose futures hang in the balance, to the educators and reformers trying to find
real and lasting solutions within a dysfunctional system.
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* InDriven by Data: A Practical Guide to Improve Instruction, Paul Bambrick-
Santoyo provides a practical framework for effective data-driven instruction
followed by the professional development activities needed to build the
framework. Paul provides case studies of school leaders effectively using data
driven instruction to increase student achievement. Beginning on page 122, Paul
highlights the work of Keith Sanders and Tiffany Hardrick under the heading
“Data Driven Success Story”.
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Data-briven Success Story

Lanier and Riverview Middle Schools:
Building by Borrowing Together

The Resulis

Jennessee State Assessment— Percentage of Students at or Above Proficiency

First year as principal

F
1

| 2006-07

Figure 4.3 Tennessee State Assessment: Percentage of Lanier and
Riverview Students at or Above Proficiency.

20%

Math Language Arts Math Language Arts
Riverview Middte School Lanier Middle School

0 1st Year as Principal 2006-07

The Story

When Tiffany Hardrick began her principalship at Lanier Middle School in Tennessee {99
percent African American studenis with 90 percent free and reduced lunch), she walked
into a school that atready had the beginnings of a data-driven culture. The previous
principal had looked at data, but the analysis had been on a global scale. Hardrick

Driven by Data




immediately led the teachers to look at student-level and guestion-levet analysis. She
{aunched an opening professional development session using the data-driven workshop
materials provided in this book. The teachers analyzed student data from che preceding
year, looking at individual student performance and determining the key first steps for
that school year. They created smail groups within each classroom based on student
needs and their Tennessee Vatue Added Scores [TVAS). When each round of Renaissance
interim assessments took place, the teachers dove into the data and created detailed
re-teach plans according to the results. '

In this process, Hardrick reached out to fetiow principal Keith Sanders of Riverview
Middle Schoot, who was a graduate of the 'same principal training prograrn at New
Leaders for New Schools {NLNS). They both had attended the Data-Driven Instruction
Comprehensive Leadership Workshop (Chapter Twelve) and were eager to put those steps
into action. The two of them connected with Mark Murphy, the head of assessment for
NLNS. They shared data across their schools, identifying best practices and areas in need
of improvement. Hardrick brought her instructionat experience in math and science, and
Sanders provided leadership in English and language arts, as well as social studies. By
relying on each other's expertise, they were able to provide better feedback and support
to their teachers. They even brought their teachers together for data analysis work!

One of the most important steps for them was to have the teachers all predict the
perfermance of their own students on each question a few days prior to the actual interim
assessment. They then compared predicted performance with actual performance, which
allowed teachers to see the disconnect between their perception of student understanding
and the reality. When building re-teaching plans, they led teachers to design mini-lessons:
ten minutes at the start of every class that would hit one standard with some small check
for understanding. Each week, the teachers would assess whether they needed to revisit
the same standard or could move on to another one. Each conversation was personalized
by facusing on the specific students who were still struggling.

Not only did both schools go on to make gains in 2006-07, but Sanders and Hardrick
took those lessons with them as they responded to the call to faunch a school in New

Orleans in the aftermath of Hurricane Katrina. Mitler McCoy Academy will surely benefit
from their leadership. :

(

Key Drivers from Implementation Rubric )

* Build by bor‘rowing: There is no better example of this driver than two principals
col!aboratin_g across their schools to drive achievement and share best practices,
* Introductory professionat development: Hardrick and Sanders started each schoal

year with a thorough, engaging introduction to data-driven instruction and the
skills of data analysis.




* Use the Data-Driven Implementation Rubric: In the Appendix is a rubric
you can use to evaluate your overall progress in implementing data-driven
instruction. After the first cycle of interim assessments and then midyear,
evaluate your school using this rubric. Identify the areas of weakness in
your data-driven approach and develop a corresponding action plan for
the leadership team. This is a great exercise for schools to do even after
implementing data-driven instruction for many years: it keeps you fresh
and focused on areas of improvement.

Level 3— District-Level or Multicampus Leaders _

If districts have established effective interim assessments and analysis structares,
you have done the most important things to set up principals to lead the core
elements of action effectively. Your ongoing work here is to block and taclde: keep
everything else away from school leaders so they can focus on these elements.
Here are some of the most important ways to do that:

* Professional development for leaders: It is imperative to train every principal
and school leader in each of your schools. Depending on the size of your
district and organization, you can train alt principals and then have them
train their second-tier leaders {coaches, assistant principals, and so on), or
you can set up districtwide training for all school leaders. Plan for a
leadership retreat, or gather a few afternoons over the summer. Use the
professional development activities listed in Part Two, with a particular
focus on analysis and action. Ifa principal is not fully trained in data-driven
instruction, the initiative is likely to fail at that school.

* Make a districtwide calendar that prioritizes interim assesstients first,
everything else second: Just as the big rocks analogy suggests, make sure the
interim assessment cycle drives the rest of the district calendar and meets
the criteria established in each chapter. Keep all other events and requests
away from leaders during those critical times.

* Use the Datu-Driven Implementation Rubric: As mentioned for Level 2, in
the Appendix is 2 rubric you can use to evaluate each school’s overall
progress in implementing data-driven instruction. After the first cycle of
interim assessments and then midyear, have school leaders evaluate their

1 24 Driven by Data ) o R e e TR

school using this rubric and develop a corresponding action plan for the
leadership team. Collect the evaluations from all the schools and look for
common trends across your district as well as differences from school to
school. Are your assessments not seen as aligned by your principals
(despite all your best efforts to do so at the district level)? Are schools
struggling to lead analysis meetings? This evaluation can give you insight
into additional professional development school leaders need and help you
create a road map for districtwide improvement.

[T —
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Ehe New ﬂﬂt‘k Eimes August 17, 2008

Brady Fontenot

It’s a whole new school year for Tony Petite, age 12, who enrolled this month in Miller-McCoy Academy, one of the
new breed of New Orleans charter schools. Miller-McCoy, now housed in portable buildings, is also new for his
principals, Tiffany Hardrick (left) and Keith Sanders.
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Charter Schools Demand a Great Deal of Leaders

By Erik W. Robelen
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Opening a School Draws
On All of Founders’ Skills

‘To Do’ List Includes Marketing, Hiring,

Facilities

Many Charter Boards Seen as Unprepared

Experts call for more training in members

By Catharine Gewertz
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theiz pareats scndimic puvcess. Thy ifarnia Charter Schools Associstiot  launched ita Certified Charter  Leaders together, 5o ters aperating in their distriets”
abaze an intense senve of mizsion that Hard to Resist haa evulved from o luose netwerk  Scheols Program, the Gt time  rise in the wuke of o :.:a The uasvciation’s pawer and in-
Teseurvh shows is commun 1o dhurtsr i that o state’s charter scheod seclor Presno, A cherter school operntar — fluence has grown steadily. T now
ool teaders. A litlle moce than » year age, hal agreed on a sel ol quality stan-  there was oeoused of engaging in has an annust budgel of 512.5
The zchnol, which opened Aug, 11, Hardrick and Snander weren't even
sorved 108 boys in §th grade sod 140 comeidering leaving their jobe s hh N .,
b T 9t gond, Hdrick cverces i ven thgic v irs s he The Califoria association s its own powerful interest group
Waltan Family Faundutinn. While

Abovs: Kelth Sandery Lalks

LPSTL

cmath

el states where dharter schools
aperaste have some port of smbrells
charter group, the Califrnia agss-
cinting stands sul for the mnga and
saghistietion of guppart it nlliers.
tion arranges fi-
amncing Lo help new charters
vecure buildings aed poy for the
tirst several manths of oper:

that operates in the halls of the legislature and behind the scenes
just like any other special-interest organization.”

BRUCE FULLER

Proicssor of Educatlon and Fublic Felicy

Universily of Califoiia, Berkeley

to studfenl Darryf HIN about expenses, 11 ulters technicalansis:  drds and guid it woold recognime . teaching employs G0 stafl membens:,
the upsoming schood yoar se. tanee programs and troining for  scheals thal lived wp to Lhem. satellite i g it own governmenlal
his mother, Tyshn Hill, nd charter school loeders, The gzoup  Now, 70 percent of the charter  mampuses up and down the atate | or lobhyisig, 508 runs
Tifarry Hardrick look on. #st up 3 ryatem for chorters tuenl-  achool in Califurnia ane Otsa mere-  without infurming local education  wix regional offices.

lectively buy insurance policies,  bers and are putting themyelves  nficials, “Thy ireny is thal in th 1990s,

Right: A list of Lagks covers s

suth es workers' compensalion,

under the scrutiey of an vulside

The shutdown of GaleWay

when grassrools sharter activists

wiitetoard In the office more affordubly And it has built  roviewse Lo judge bow well they  Acedemy by Fresno schoal nlfi-  ware fising up ia California and
*pwco provided for Herdrick up 2 leguldeferse fund, though  cducate children, gavern thee  cisls prompbed u spate of legisk  Mingesota, they waM angue that
by New Scirdols lor New the asapristion keeps the dollar  selves, and manage their inanees.  tun to reln in all chrter scheols.  the publiz schools were captured
Ovinans, which financinty amownt u:,.u.n Fardtipation is a E..Eue: n;n_nﬁ ‘Though the baard governing the by special intereal groups,” says
I..l..trvieun ﬂ....“.--.u”s ot the "Califi ialicn wee Lhe by the charter notwerk at ¢he time sup-  ruce Fuller, n profersar of educn-

v

[

[ERE——

iral to toke o very mwu::..n_n tura

runn Nw_:%

"This year, 70 tn 80 new charters
will open ouvruss California, jining

ported the shutdawn of GuteWay
Acadarmy, it waged, with modest

tinn and public pubcy ut the Uni-
wersity of California, Borkeloy “But

nearly 700 others already operule  resources, a public refations snd  now, the Californio association i
ing. OF the 476 charter achon] lobbying campaign 16 ward oflfat.  ils uwn pawesful interesl greup
are pembers of the assovialian, 74 tempts to regulate charters more  that uperates in the halls of the
have slrady been “oottified,” and  brosdiy that it beleved would PAGE 10>
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CONTINUSL FROM PAGE 1o

of Matt Candier, why pitcbed them un
the idew of leaving Memphis tu start &
new eharter achaol here.

“datis i in the culture of a school and
the impact on zhudent achicverment

ennier.
Tivo munths later, hey Gnishod

their detaiked prapassi for the
hoolright 4

“covensnt” with studam Daregt Hill

sludent schievemert in aar schoola io

Louisini bord uf education, The lws
bavr hondly slewes downs since, cven

prinuipals in Mantphis, Tona., where Hardrick and Sanders werr ar thay've endured Leying personsl Eual, or the campus of b ehool bardly
buth were truined by the New Leaders interysted. L was hard to resiat e clrtumsbinces. damaged by Kutrina,
far New Sehoold program, They'd had uppurtinity t create what they Hamdrick, 32, ia a divanced misther of There wis wan the matter of devel:
the same veleron principal a¢ s mentor envision as un ideal school for paor two wha hod been o comraenity college aping & curvivulum that was aligoed 1o
and wens Jutor chonen to lrad two and minorily studenty. Thoy b feh prolewsar in Arkansud aed a high the ACT eollegv-entrane exam and in-
struggling middle schoola ip that ity goud sbeut the shupe thelr acob in shoo! math teacher s Memphis before  corporuted what they encalder ta be the
But during 3 May 2007 trip tu New  Memphis wene in and ubout ther ikely becamning x principul Hiruugh the Niw — hesa rigoruns Louisigng stuke alandurds,
Biesny ta balp out with 2 priceipat- ERisors av principals, whivh made Lenders progron, For nearly a yesr. They nlio faced Tecruiting shudenta in »
recruitorent effuct, thoy caeght the cye  considering umove lo New Ordengs while shu nad Sandors plapaed Midks — highly compelitive marker,

YcCoy, she deuve B0D milles ronnd trip
Mt weskands fo visiL her Lwi yobng
childzen, who slayed it Memphis until

bourd. hire ninghly 20 teachury and

ond of March, thay bud lined up spac
in modular buikdings in New Orleang

A the lewden of & charter selected
for “incubstion” by New Schouls far
New Grleans, Hardrick and Sunderg

vigita to maccessfisl charier schaals,

¥
i

A big challenge, thoy knew, would be

at hix home. Both Snndors and Memphix. We tiad an iden we really sther stall mesibery, and decure 5 including Noble Streel Gollege Prep attvacsng stadenls. n o city awash in
Hardrdch motwith sach ol the 200 thoughr wwld wark Buding for the shool—oo rany fent  in Chign ang North Slar Andeny  chartar schools—roughly 50 pereemt

alssdena ttory thir school ‘e Miller-McCoy charter wos i 3 cit st voned by » shortage of in Newark, N.J, where they lovked far o public schonl students nttend vo of
opontd last month, approved lust December by the inhubitable schuul buildings. By thx: idess und pravtios to copy. ROR 15

ot the University uf Washingtan. “Many beacds  for instance, the entire founding boned must saps. "The buards should b the ane chossiag  *It's nal 3 privals ech & Vou o thit can be cemurces to the
ﬁrmﬂnmﬂ WON_‘Qm s\__.mm.n_m started an friends of the schoal, or of the founder,  be i d before # decision to th mansgement campanies, Charter schoals ing on the public's behalt™ schoolg, suya Wahlstetter of U<0's Center an
with a vury vested interest in the schoaPs day-  grant a chartor is wads, she says. are suppused to come From the commpnity, and he principal of Nevada's Silver State  Fducational Governance.

With Oversight, Money
P —
ter school haards. Bath sue izsues far from unla-

millar 16 tracitional district achoo] hoards,
Chairter sehonl bioards dn confrunt issues that

{n-day operations,” she snys “1t &an he haed for
them Lo get sume distance, tn wurk like & prafes-
sianal, pulicymuking Loy

Heather Shepherd, the first fiead of sehool at
Channing Hall,a 2-yeur-old charter school arcy-
iny graden K-8 in Droper, Uk, saps she helieves
bourd membsrs would benufit from the distinet

Tas mony charirr schaol baaris fack soMcent
indepondene from their schools’ managers, guv-
ermince experts sy, Carpenter knows of peveral
sshocls in which a brother or sister of the schoot
diectar secves-an the knard, Rhade prints but
that Minnesota—ihe first state to extablish char-
ter Rehool—requires that teachers form the mae

be autonorsus and Iacally run.”
Stewards of Public Schools
Caznell-Feist, the Magsachuset s based cone

wultant. says hiring a nonpmiit o fot-profit edie
ealian munagement company can be o smart

Chartar High, says his hoard wasa*sx months
inta their buard term, and they thought we
churged money 1o attend the schooll. They
didn't understund how 4 charter werks, Train.
ing leaver a Int Lo o desired ™

Awitzness of the problem appears ta he griw-
ing, though, Trainsru such as Curpenter and

New Orleans ia developing o recruitiog system
desigmed to ease the shortage afhoard members
that the city exparienced when it tried to gat
sharter schools in plact: after Hurnicane Katring
disrupted the school syatem in 2005, and La
«agure that hyard membece have stroag skills.
Larnell-Feisl warks with New Scheals fnr New

aro unique to them, hawever, Ane the potential Atages of Irwining: one during startup, ko support  jority on charter schaol boards, decision for a charter achoo! board, bocause the  Carnell- report o Tising demand for their  Orieuns, which has bated many charters, to
impact R fo prepar: them pepperly for  them an they socurs Icilitics, funding, snd stall "How ioes o leacher truly lake their tencher company can priwide curricubum o manage:  wervices. States and charlor sehool associations  hold apen fram

theiz jobe i rrowing, muthorities an nchinl gov- raesabers L open the schuck; a setond s the  hat o wiien they cumse intn the boardroam?” vial expecting and financial eBiciency the board e absr toking steps ta edudate baneds, aod t huat a

LA aay schoal apens, to help them step buck from theic  Rhode asks, “Haw do they deal with safary is- doeant haves on its swn. Rut she cautions that The Mahu Charter Sthoal Netwark, for in-  bers 2o build

d matt charter schools,
this issie i bound higgor,” soys Donald K.
MeAdnims, who studies and Lriing schowl hoaais
theavgh hia Hauglon-based Cenler fur the Re-
form of Schaol Systems.

“Urlike Iraditienal boards, they have fundraig-
ing responaibilities” notes MeAdams, a former
member of Hnustan's school board. “Its impartant
that they know the charter laws in their states”

While mast trnditionnl district bior members
are glected, most eharter bourd members are
chesen by the achoal's foundens, Diten, thiy ware
friends a¥ close associutes of founders, or were
Tending aclivists in the gargoniuzn eflort e gri
£he school's doars opea Thoe: dynumics, sxperts
£y, cun beth enrich and hamper » buard's work,

“By their vary nature, they are very close to
their constilurnts,” says Jna Rhedc, Lk direetr
of bocrd develapment fiur the Minpeseta Schoal
Roards Asseciation, which helps the state depart-
ment of edueation peovide training for sharter
wehool baareds, “Thry know the parents, the chil-
dren, the teachers, und their hopes sad dreams
very persanally. And thats good,

“Bul it puts thers under tremendous prissure
Lo rexpand 1o all thase poople nod their =pecilic
insues,” Rhode suys “They nved to stuy freussd
o visiun, mission, muals?

Many boards find it teugh (o find make the
Lransition fram early-stuge schoot HATLUp Ly
Jorg-tezm vision, suys Robin J. Like, the director
uf the Nationul Charter Schnul Kescarch Pruject

EE e A N o e e T e

original roles intn bigper-picturc avensight; and
anather in the schonl's second year, tn salidify
that new rle.

esome” in its dedication and
ion, Shepherd says, but "they
. b go"—including resirlance
tn giving her authurity aver teacher hiring and
brng—aftes the startup phase.

“Founderitis®

Carpenter of the Natiunal Charter Schoais In-
slilule often sees cases of “faundoritis

Out of allegiance te a fauader wha “mved
heaven and earlh™ tn open a schoul, und then
chose them to serves as ita it board, punelists
abdicate loo much sutherily, he says, snd the
foundrs “ends up in charge of everything. and
the buard does whit he tells it to do,

Mardi Cornell-Feist, 2 Hurvard, Mass.-based
consultant who has trained charter school
hoards nationatly Far 10 years, says thr power Lo
select buned members is a putentially impartant
tool in building a strong board well matched to
a school's noeds,

“You cnn identify skills und qualities you ame
Teoking for." she suys, “instend of just halding pn
clection and accing who rons.”

Authorizers—the slate sgentics or other bod-
i Iy empowered Ln grant chartera—can
play n major role in ensuring Atrang charter
boards, Carneli-Fuist says. In Massachysctts,

{

suesT How ean they go againgt the recommenda.
binns of their direclar when their director is theiz
immedinte supervisry”

‘The queation of buard indepeneney has been
particularly paialed when & large nonprahit
group or fer-profit enmpany Manages chacter
schonls. Carpenter cites ane inktsnce in which
an edueation manugsment organization that he
declines Ly name chosc the auditor for iLs schaols,
and the haard approved it wilthaut n questinn.

A 2007 report by the Ohin stale suditor found
that muny of the churter schuols run in that
state by Akron-bused While Hat Management
hind the same handful of haard rembers in mm-
men, White Hat spokesmen did ot return ealls
far thia stury But a ompany spokesman baa said
previowsly that While Hat doos not pick board
embers for ita schanls. The Ohio Fedezation

the state, induding Whity
lapping basrd memberships
or o "sypochaard” contralling all of 8 €ompany's
charters. (Ser Educatinn Week, Mavch 13, 2006.)

Cury J. Miran, 4 Western Michigan Univer-
sity eduestion prafessor who co-wrote a 2002
heok sbout haw private manngemenl affects
public schnals, says his reasusch, which Tcused
on schoota in Michigan, shows thal farge man-
agement companics oflen intiale the charter
choal iden, rocruit honed members, and take
the Jeud in writing the propesal,

"It getting the cart before the harae,” he

“where it works well, there is u strong b

stance, di I fram charter

Bires.a strong managenant oo pany. It doesn's
ok well where 0 managument campany cre-

schals there In dn “team Asscasments” of nel-
wark schools that requast it Using fous *arcas of

Then comen whal Cornell-Feist calls “spued-

m & The boards should be the one choosing the management companies. Charter
schools are supposed te come from the community, and be autonomous and locafty run.”

ates or iy hined hy 5 weaker hoard.”

Mistoncuptions ubout the very nnture of chas
ter schinla can uffect board members. A 2006
Fhi Delta Kappa/Callup poll lzund that most
respondeats brlisved charter achanls are pri-
vate schoals. Such misconceptions oun aggro-
vate & problem gbsarvers suy is too common to
charier bourds: faihng to undorstand their rale
as stewners nf public sehosls,

During u recent wisit with » charter schoo!
buard in Texus, Curpenter of te Nationol Char
ler Schools Institute islened 85 the panels talk
turned] Lo chansing a suceessor for the schnol’s
Tunting chief executive uftier,

“The fovnder said, ‘O, yuu guys don't need to
warry abous il—it's specified-in my will who will
take aver upon my dom: Carpentor racalls,
“Laearly fell uft my chaic. But that pereeption 1
prevalent, even wmong board members,

rxcellenoe” defined jaintly with Califoepia, Cnln-
sudo, Minnesota, wnd Oregnn, the teams evalu-
ate schowls and their boandy and produce o
datians for imp Th k then

ofters eraining ailared to 2 school's needs;

1n Wtah, chrter schonl keaders have formed a
Erutsp valled ChurtersTa that tring buard mem-
bers in theie proper toles and Tesponsibililics.

The (aderally fnded Natinnal Resouste Cen.
ter on Chartar Schonl Finance & Governange
‘has autlined thase und ether promiging baard
practices in o recent gavernanee report.

Autharitiva on Lhe subjoet say ¢hat nx more
allention in being paid te the need far strongee
vharter school buardy, promising strutefies ure
LmCrRing.

TCharter schools are breoming “savviee” shout
delibecutedy buil crds of professinals
with high-level 8y in real ustate

AN

GARY J. MIRON

Education Protessar, Western Michigan Unwersity

dating” Charter schnl representatives sit al
Eahles seound the periphery of 4 high school
g¥m, and polential beard cundidates rotate
t, Lalking with them to guuge o
gand mutual fit. She say= the process mpresents
prwerful Buard-building” saé fusls her
e bocrda cun be the “un.
| refarm in necdy urban
2 uneasy that sn pany
elfective prepuration.

“As charter schoola grow, und as we get aut-
waorks of charter schoals, boards are oversoaing
$20 millinn and $30 million of pullic mm
they haven't peceived training,” she yai
weighty thing" «

@ A link ip “Developing Trainuig Programs for
Charret School Gaverning Bnard Members™ is
provided a1 scweek pegfinks.

A

“1l sturced an g inn gver gk to the name b relogatest them o New Orlesng st wen each Funmnkiod $30,000 & month

dinner, and it wad just ubvious to me Miller-McCoy, inapired by Kelly Lunt month. for 13 emanths b cover thir suburies, m

that Uy ure extremely passk Miller o h icint abi Howard Sundera, 36, did the same. Hiswile  bunofits, Laxey, and incidentals. They 3

abaut the outeomes of where sudents” Universily prolessor whe wos the first and chifd elyo cemaincd in Memphia, alsn received a 55,000 lechnology 3

lives cun o if e conditions ar right African-American admilted Lo Johay and will move In New Grleans lnter ntipend that pays fur the lnptop 2

in schemls,” azyw Gundler, the chief Hapking Univeruity, and Elijuh McCoy, this muath after his second chiMd is <unpulers and BiackBermyw that 1|

wxicutive officer of New Schuols fr a prominent black invantor—wnd Mow burn. Hardrick amd Sandcra are never

Mew Orloans, » nonprofil thel supports  Scheals for New Orleans ugreed Lo without. New Sehools provided. They 2¢t up &n office at Now Schools Hadtirick tnlkca with & group af

charter schoels, "Whal struck me burk them. Incubation Maney $50.000 R belp puy for training and for New Orleans’ heodquartacs with teachers during oriantation on

about them wan thal they hod & run: “What we did ie pul our pussion profesginas) development for the twe ather sturtup chartur achool leader July 21, thine weoks befors the

wmbingbiun of being dala-dtiven and uh papor,” suyR Sandurs, 38. "We - With only nini: months until principuls and the nine schoul baand and hiree thaeir first employes—u stert of schod. She wat shie

were Rusat in how irapartant using urderstood thot there wos a need in Mitler-MeCay would opan in Augusl, membere. who were sekected with Mew  gtatf member who moved from bring & hal-dazen teschens and
= —— e e New Orleans for move gnod achuc] Hurdrick nnd Saodere bed Lo recruil Schiold' help, Hiedrick and Sundurs Memplis—tu help manmge marksLi from

Sanders reviaws the schools and we had buth had succesa in ing locu) residentss 2 serve vn it3 puverning  used some of that mnney L pay for budget, und earellment dutics, Wiamphis with har to New

P e e

sconceptions abo chart ¢t board me
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Management Networks Strive
To Grow Like-Minded Schools

By Erik W, Robelen

new appranch 1o the leadership ond
munagement aof public schonls has
0 buld over the post decade,

the emurgence ol nongrufit
lart and operate nelworks of

Aspire Public Schools, ane of the Luzgest of
thess charter management orgnizativng, ur
€03, hay acen its cfforts mushroom, The Ooke
lund, CaliL-based asyanization now LALTATE
21 schouls aerving sume 7000 students, mak-
ingit biggur than muny schoul districts. And it
plans o keop growing, And growing,

Caina have sprung up rapidly ncrass the
country, fmm ITigh Tech High in Sun Diego, 1o
he Nublis Nutwark of Churter Schuls in Chi-
e3ga. 1o Achievemenl First, which rung char-
teet in Connecticut and New York City

The argaizations areat easy tu categurize.
Tn somus ways, €05 arc quasi-sthool i
crealing alternative systems of eontral
Ared and suppurted public schuols, typically
targeting loveincime and minrity students in
urban areus. But they alse arcentreproncurial,
independent nonprafit groups that take some
of their cues frem the corporale seclog, and
often have peaple with M.K.A2 in their senior
ranks,

Eryan C. Hogael, & charter expert baacd in
Chapel Hill, NC, saye he sews geeal potential
m the Ci0 appmach when compared with thyt
of traditional school districls, Kut he suys that
polential may not be e2gily realized,

“Aewo. st leust in theory, can say, "Thia is the
Kind of schonl we're Lrying to moke, and we're
FOiAg fo build evervthing to do that, ™ he suys.

proceases
hat ihen are cwstrainty, and thore's sl re.
ully any way o avoid tht altogether”

1 tuw soun to knaw the staying puwer of
€105, and how big o presence they ulti

brupy that. hus warkod chuacly with and
pravided fnancial suppart for many cHos.
#lasting with thir core of quality vad clarity
sabout the brand, sbout what the rducation pr-
grum and design s, and brying to rephicate that,
and bring it ko soalo a1 mull

Hrynnd providing lead
maintuining the educsl
culture of schools, GMils
efations support that
slruggle with.

The clasest eousins of Cuos are probubly for-
profit cducati izations,

cr budinens sund op-
ividual chariers oiten

muy ertablish in the eduestion landscape.
Sume: snalysts suy many have taken fanger
to gruw achoals than pruponents bud first ex-

d-
slruggle with Lhe
il dersands af growth,

“Ther was a time when everybady knew ev.
crybady clie.” sayy Dan Shalvcy, the chisf exee
ukive officcy of Aspire Public Schoals, founded
in 1998, “We'tr worried about thal. .. 1t very
impartant b ug Lhat peaple feel ennnected.”

A eritical question, eapeciully us cuos apen
morc uchools ank cxpand b3 organizations.
is whether they will he able to live up to the
pramise of dulivoring consistently strung s
demic parformance aver bme.

Concerns About Quakty

Cios have emerged, in part, to provide an at-
Lemnative ta the ereation of stand-afase charler
#chouls, amid cuncere ahpul the wide varia-
tians in quality scruss the charler seetor.

“The basic pattem is, it starts with s high-
performing schaol, or aficrnatively, a highper-
forming team of experienred schoul operatars™
Suys Juren A, Peyser, 0 purtner ut the New-
Schaols Venture Fund, a San Francise-based

or £x0s, fike Edisanl.oorning, Edison
Schoaly Inc. The Now York Gity-haned Edizun
aperates dozens of schools, moztly charlers,
scrats the cupatry, But il and many othor
for-profit campanies have siruggted to make
mbowy from running schoglr,

The idea, which analyuts suy lacks
Lhe pal agage that trails the farqrofit
FToups, has ropidly picked up steam, with fi-
nancial hacking frum doep-pucketed dunors
such s the based Bill & Melindu Gates
Funndaticn und the Los Anpoks-based Bl und
Edythe Broad Faundatien. [Hoth Gundationa
b provide grant support far Education Wetk
Pprojects ) )

But cnitics suy that ch10s are

Michael Klonsky, the dircetor of the Small
Schools Workshop in Chicago and o lengtime
Adviser to emall-achoul startups acradn Lhe
enuntry, including spme chartecs, suys (kos go
against 1he idca that grassroots communizigs
ahould play an integral role in erenling chnrtor
nchnols,

“Samebedy with a big idea whaut schuuls and
a million deltars from Mr. Gales er Mr. Broag
comes inta p cammunity and plaps it down,”
he sops,

“The chartee innvement wis Bunded a5 ne

antd 1

Calif. Association
Offers Charters
Strong Backing

legistature and behind the aceney
Just like any other special-interest
arganizalion

The associution’s growth hag
beun fualed by the: infusion of mil-
lionz of dallars fram the Walton
Foupdatinn, hased in Bea-
tonville, Ark., und the San Fran.
civen-busud Pinces Faundalinn,
which expanded the ssaciation’s
butdget to puy for reginna! alfices
and hiring muore stafl members,

Arother fattor wis the hiring of
Young, o former president of the
Lo Angeles Unified School Dis-
trict’s board, b he the asanciutinn's
keader and the chief spokeaperson
for Califarnia’y charler movement,
And the high-peofile invnlvoment
uf entrepreaenrs auch ag Reed
Hustings, the founder and chiefuzs
etutive of Netfix, the onlinc ove-
reatal pervice, who seeverd 09 presi-
dent of the Cadilornis state bourd ol
education, und Steve Puitner, wha

ix Caifarnia's insurance commis.
sionur, brought clout and credibility

R Gov. Araold Schwarzenegger
and vites its success in persund-

miany achoul board nuembers that
churter penple have munaged to in-
sinuate th %0 the head of

1 the association and its qo ing the Rcpubli win-
"There was this tore grmapin the  chade 8 apecial set-aside for charla
churter £ the begin.  rrhool Iy $500 million—

ning that believed that wrerything
needed to be about the quality of
=chrals, aed that we had 20 ninke
charter achnols and high perfor.
mance moan the same thing,”
zays Jim Blew. the dirertor of K12
erducution pregrams for the Wallan
Family Foundatinn. “Then when
You slart to give resounces und get
a Jender like Ceprice at the hehm,
that gota  lot ol tractinn.”

Legal-Defense Fund

Sincr 2603, Welian has given
ve thaw $6 millian for Lhe aseu-
0's general operations, says
Blew. The undation has alss con-
tributed ta its logal-defease fund
and jts insurunce peogram, known
a8 CharterSalc. Young seeves on
Lhe board of the Natienzl Alliance
for Public Chaster Schoels and is a
widely mught-uftec expert inuther
gtales thut are zspiring tv emnlute
same of the Califprnia nesociation’s
lives.
Fuller, the Berkeley profeasar,
puints t the aumciution's infiuenor

Culiforaiu's most recent statewide
schoal bond for education Cacilities.

“This governor, during hic twa
terms, hus come out with glowing
Press releaser about charters, und
be's given them more aperational
dallars and brasted theie fagilities
suppart,” Fuller sayy. “The assa-
ciation und Caprice Young are be-
hind all of thal”

In the Demncrntic-controlled lng-
el , the con has won
ien in the majarity
Ler says, But one of ite

logintative and legal muttery,
“They've been more effoctive ol
Playing defense in the logisiaturs
and in influenciag the uctis
the #tate board of education,” suys
Scott - Plalkin, the excentive dirpe-
tar of the Colifornia School Boards
i . And, Tlatkin suys, Lhe
haa been purticularly
elding inflnence at the
metimes in what hia
A negative wuy,
“There iv o strong vicw smong

the line, cven thaugh they aay afl
the time that they dun't get their
fuir ahare,” Plotkin says. “And,
miore and more, Lhere 3% & growing
their gmwing
Jegal fund thay s going to o dis-
Erict to dislrict ind threaten mujor
Ta

3 year, the coua rett|ed
Lhe 708,000-studenl
Lés Angela Unified district aver
whal it argucd hud boen the dis-
Lrict’s fuilure (o provide adrguate
spice for chartens,

Still, the assactation, in many
ways, cors ifsell as the scrappy ool
sidar thal ducsn’t have the same
power as the Californis Teachens
Association ur the schuel boards'
Aroup.

“TWie are atill pware of the faee
that we could be crushed in o
heartbeal,” Young suya. “Rut the
fact of the matter is Lhat there

koing La allow that oplion ta be
taken away,
"Thet: is puwer in thot." m

wrmoa rmiad E

COMTIIED FATM PALE 11

thr more than 40 tharters that have

conlusion amang New
Crleans porents who had aaly knawn
wlivbaye pchaols that were pasnchiul or
private sid cost maney.

“We had to add free tuition” to aur
markeling compuign vu that parente
wuulda't asutne that Miller-McCoy
would be out of resch,” Hardrick suys.

Staking Out Neutrat Ground

Breaking throwgh the dense
Inyers af charter school pmmotinns
waka't easy: Luut spring, detens of
ditferent thurtors had enrollment
campaigns under way, with radio aposs,
edvertiseiznta oo ¢ty buses, and
wignd luttering New Ocleans’ russy
Mediand, knuwn lncally 58 netral
ground. -

the Misdiyoippi River bridge fo md up
signs in Algiers, part of New Orleans
Weat Bank cmmusity: It was their
Eirnt outroach in thit part of the rity,
which auflired leay atorm damnge and
had bscame haine for many remming
residents, Scotiting for emply or nrarly
empty piecs of neutral ground that
uther thurbers hadn't targeted alroady,
they slaked some 50 signs within a
ball-bour. Thes if won hack gvar the
bridge to aturt the evening's round of
home visits with studedta and parents,

Thrir biggest anrketing coup.
Elurdrick anys, was the billboard they

Browo was princspal. She used data
0 shaw akeptical tenchery that in s

ies cluga of mixe:)

leased oy Intersiate 18 in d

Newr Drleatis, neir the Superdons.
The sign incluied their personsk
cellphane nunibees, and as soon ax

Hae ndvertinement wias up, "the chll
Ataried rolling in" Hardrick auyn. When
they could gain actess, the principaly
visibed 3chnls arnand the Gty to Lol
students ohout Miller-McCoy:

Collaborative, Not Timid

Terrence & Brown, & regional
superintendunt in Memphis who
mantored Hurdrick and Sandens,
raya the two lerders muccoeded sl
thelr respective middle schools,

Both gversaw significant incroxsce

i test snres in lwo to three yeary,
At Lanier Middie Schoal, Hurdrack
expanded the number of single
sender cunrees that hod started whet

Y
‘Tth.grade girla, 100 percent passsd the
state math exam.
“They are both coltabarative

Above: Harfrick and Sandons
observe m clars on Aug. 13,
the opuning dey of s¢hool.
Loft: Sindenia Koe op pulsite the
moduine builiing Tn East Now
Trivans, behind 2 s6hool damagad
by Hurricans Katrina, Below: Math
Acachor Angio Hune gives Bth geader
Alvita Jones n igh five.

writing inteTim srscsaments with te
achools nlher science: teachens.

“Whan r. Sandcrs first told oy e
was leaving. 1 wuy dinappainted, but
when he aaid be'd be starting  churter
school in New Grleans, ald him sight
sy [ wanbed t come oo, Hurable
says. "l um atill o new teacher, this will
br my Jourth yeaz, and [3tili Aeve a It
of aptimiam und ieelism aboul what
Lean do in the classroora for kide. But
Jwaated to be aure Id atill have a busk
that believey the same thingg und has
he some prasion.”

Richmood of the mational charter
sehool avthorizens' groap says
eulbivating trachers like Himble it 1
hallmark of the eyl schoal kaders.

“They inggire teachers, apd thiy o
tom aruind the canmm of teachurn
who huve been frustrated or have
been busned out,” he says *They also
are capable of lavelving the broader
caramunity and bringing the cutxide
world into theiz schoul”

But to the hard-<harging Hardrick
and Sanders, no part of preparing for
the aperung of Miller-McGog has broen
26 impartant, or time-intensive, us the
home vigits with students and famikics,
“The same: pight they visited fordun
Robinenn and b family, the twy
principals delivercd their college pledge
1o three more boys and thrir familica.

And in the weehs that oflowed,
nearly 200 other stodents and prsnis
heard it as well. The promise of
preparing their students for collegr iz

leadery, and naither of thes) is timid Lbe coteal tenet to whith Hantrick
abaut halding peopls aconuntable” aoyn — and Sandera adhre, although in o
Brown, nho has advised themon the sty where most public schoo! studcol
devel of their g and lagyed acadrin before Katrina,
ingtructioual models for Miller-Meday: and mary nivsed echool aller the
Hardrick and Sunders slsa have storm. delwvaring on thal pledgs wor'l
drawn on their Memphis network ko e sy
bring a balélozan Leachery and other “Th go and viail &l ol theue kids
atall members to Miller-MeCoy. One o in their bames and it tn their
them will be Millur-McCoy's athletic cnuchey wish their parents is the
director and dean of diseipline. st impartant wark we can da right
Sciener teacher Detea Humble, now,” Sanders suys after leaving
aother Memphis rocrull, says sl war  the Robinsons” hae, *] think it
willing b ugrnot #o she would continae heg b pawerful impact s &l of ua,
to wark Jor Sandecs, who hed boen her Tt establishes accountability for

principal ut Riverview Midle School.
She aeeived bere in July and became
imumarsed in plunning jessons wsg

cveryone, Hwo didn't belitve this was
posgible, we woulds'l be pledging what

‘We are Lo parents,” i
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Miller-McCoy Academy 2010

Miller-McCoy Network will provide support to schools through school observations with focus on school culture, schoot leadership and instruction.
Attached is the rubric for School Culture. Other rubrics are available upon request. Courtesy of New Schools for New Orleans

SAMPLE RUBRIC

ATTACHMENT C

School Cuiture
Advanced Well-Developed Emerging Needs Addressing
1. Parent & 1a Strategy 1a Strategy 1a Strategy 1a Strategy
Community The school has frequent, The school has frequent and well- | The school has a strategy to | There is no clear strategy to involve
Involvement meaningful, and well-attended attended ways for families to be involve parents, but the parents and/or parents do not feel

ways for families to be involved
in their child's learning and the
school community.

involved in their child’s learning
and the school community and all
parents feel welcome in the
school and their feedback is
solicited for school improvement.

school only has occasional
and moderately-attended
ways for families to be
involved in the school. Some
parents feel welcome in the
school.

welcome in the school.

1b Investment

Parents are invested in the
education of their children
through good communication,
regular academic progress
reporting, and partnering in
reinforcement of expectations
towards school priorities and

1b investment

Parents are involved in the
education of their children
through good communication and
regular academic progress
reporting and most parents would
recommend the school to other
parents.

1b Investment

Parents are somewhat
Involved in the education of
their children through
communication and academic
progress reporting and/or
only some parents would
recommend the school to

1b Investment

Regular communication and
progress reporiing is not evident
and/or parents would not
recommend the school to other
parents.

goals. other parents. _
fc Community 1¢ Community 1¢c Community 1¢ Community
The relationship between the The relationship between the The relationship between the | The relationship between the school

school and local businesses
and community partners
promotes high expectations

school and local businesses and
community partners mostly
promotes high expectations,
Resources are mostly used to
support student learning.

school and local businesses
and community partners
somewhat promotes high
expectations. Resources are
occasionally used to support
student leaming_

and local businesses and
community partners does not
promote high expeciations.
Resources are infrequently used to
support student leaming.

Evidence: Please consider data from teacher, parent, and school Ieader interviews and from the teacher survey.

School Culture
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Advanced Well-Developed Emerging Needs Addressing
2. Student 2a Investment 2a Investment 2a Investment 2a Investment
Culture The majority of students show Many students show initiative, Some students show There is no evidence that students

initiative, take responsibility,
and contribute {o the
community and all students are
invested in their own learning
and understand its importance
as preparation for college.

take responsibility, and contribute
to the community and many
students are invested in their own
learning and understand its
importance as preparation for
college.

initiative, take responsibility,
and contribute to the
community and some
students are invested in their
own learning and understand
its importance as prepargation
for college.

show initiative, take responsibility
and contribute to the community
and there is no evidence that
students are invested in their own
learning and understand its
importance as preparation for
college.

2b Relationships
Relationships between all
ieachers and students are
characterized by respect and
joy and promote student
achievement.

2b Relationships

Relationships between most
teachers and students are
characterized by respect and joy
and promote student
achievement.

2b Relationships
Relationships between some
teachers and students are
characterized by respect and
joy and promote student
achievement.

2b Relationships

There is little evidence that
relationships between teachers and
students are characterized by
respect and joy and promote
student achievement.

2c Independence

Students have increasing levels
of independence and
involvement in choice-based
activities as they progress in
years and are increasingly
involved in decision-making at
the school.

2c¢ Independence

Students have increasing levels
of independence and Involvement
in choice-based activities as they
progress in years.

2¢ Independence

Students’ levels of
independence do not vary
from year to year. There may
be increasing involvement in
choice-based activities as
they progress in years.

2¢ Independence

Students’ |levels of independence
do not vary from year to year.
Students are not involved in cholce-
based activities, and have no
decision making in the school.

2d Risk-Taking

The learning community pushes
all students to take risks in
order to further their learning
and emotional development.

2d Risk-Taking

Most students feel emotionally
and physically safe enough to
take risks te further their
development.

2d Risk-Taking

Some students feel
emotionally and physically
safe enough to take risks to
further their development.

2d Risk-Taking
Students do not feel emotionally
and/or physically safe at school.

Evidence: Please consider data from student and teacher interviews, observations, and t

he teacher survey.

School Cuiture
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Advanced Well-Developed Emerging Needs Addressing
3. School-Wide | 3a Alignhment Ja Alignment 3a Alignment Ja Alignment
Rituals and School rituals and routines School rituals and routines mostly | School rituals and routines do | There is litile evidence that school
Routines celebrate student achievement, | celebrate student achievement, not always celebrate student | rituals and routines celebrate

cultivate student investment,
and highlight the school's
mission and values,

cultivate student investment, and
highlight the school values.

achievement, cultivate
student investment, or
highilight the school values.

student achievement, cultivate
student investment, and highlight
the school values,

3b Execution

Rituals and routines promote a
sense of belonging to a unique
team, in which all students are
invested and students have a
part in planning or participating
in student meefings.

3b Execution

Rituals and routines promote the
sense of belonging to a team, in
which most students are invested.
Daily or weekly student meetings
are mastly well run, reinforce
values, set expectations, and
focus the school on achievement,

3b Execution

Rituals and routines may not
have a clear purpose or
promote the sense of
belonging to a team.

Daily or weekly student
meetings are inconsistenty
well run, reinforce values, set
expectations, and focus the
school on achievement.

3b Execution

Rituals and routines do not have a
clear purpose or promote the sense
of belonging to a team. Daily or
weekly student meetings are not
well run, reinforce values, set
expectations, and focus the school
oh achievement.

Evidence: Please consider data from student and teacher interviews, observations, and the systems audit.

School Culture
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Advanced

Well-Developed

Emerging

Needs Addressing

4. School-Wide
Discipline
System

4a High Expectations

Teachers demonstrate that they
have high expectations and
aspirations for students in every
area of the school. Students know
what is expected in the school and
are a part of holding high
expectations for each other.

4a High Expectations

Teachers demonstrate that they have
high expectations and aspirations for
students in most areas of the schoal
and students know what is expected
in the schoal.

4a High Expectations

Some teachers demonstrate that
they have high expectations and
aspirations for students and/or
there is a lack of clarity on what
is expected of students in the
school.

4a High Expectations

There is no evidence that teachers
demonstrate that they have high
expectations and aspirations for
students and/or there is little evidence
of expectations being set for students,

4b impiementation

A well-calibrated system of rewards
and consequences for behavior
and academics is clearly
communicated, used consistentiy,
and sets a standard for excellence,
The school leader's time is
minimaily taken up by discipline
and behavior issues because
teachers use the system to hold
students to high expectations and
there are few disruptions.

4b Implementation

A system of rewards and
consequences for behavior and
academics is clearly communicated,
and sets a standard for excellence,
The school leader's time is
moderately taken up by discipline and
behavior izsues.

4b Implementation

A system of rewards and
consequences for behavior and
academics is used, though it is
not clearly communicated, used
consistently, or promating a
standard for excelience. The
school leader's time s frequently
taken up by discipline and
behavior issues.

4b implementation

There is no evidence of a school-wide
system of rewards and consequences
for behavior and academics, The school
leader’s time is mostly taken up by
discipline and behavior issues,

4c Interventions

The school systematically problem-
solves individual students’ behavior
in order to achieve excellence for
every child. Appropriate and
effective behavioral interventions
are used for students for whom the
school-wide systems are not
working,

4c Interventions

The school systematically problem-
solves individual students’ behavior in
order to achieve compliance to school
rules. Appropriate behavioral
interventions are used for students for
whom the school-wide systems are
not working.

4c Interventions

The school infrequently or
haphazardly problem-sclves
individual students’ behavior,
Behavioral interventions are
used for students for whom the
school-wide systems are not
working, but there is little
evidence the interventions are
effective,

4c Interventions

The school does not problem-solve
individual students' behavior and/or
behavioral interventions are not used
for students for whom the schocl-wide
systems are not working.

4d Extreme Behavior

There are systems and structures
in place so that extreme behavior is
always deait with consistently,
calmly, and with appropriate
consequences and parent follow-
up.

4d Extreme Behavior

There are systems and structures in
place so that extreme behavior is
almost always deait with consistently,
calmly, and with appropriate
cohsequences and parent follow-up.

4d Extreme Behavior

Though there are systems or
structures in place, extreme
behavior is deait with
inconsistently. Appropriate
consequences and parent follow-
up may be problematic.

4d Extreme Behavior

There are no systems or structures in
place to deal with extreme behaviors,
The school lacks appropriate
conseguences.

Evidence: Piease consider data from student, teachers, school leader, and parent inferviews and fro

m observations.
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Advanced Well-Developed Emerging Needs Addressing
5. Physical Sa Alignment 5a Alignment 5a Alignment 5a Alignment
Environment The environment reflects the The school walls somewhat The environment reflects the | The environment does not reflect

school's mission and values.
The envircnment enhances
learning.

reflect the school's mission and
values. The environment is warm,
inviting, and conducive to
learning.

school's mission OR its
vaiues. The environment is
conducive to learning.

the school's mission or values. The
environment lacks warmth, and is
not conducive to student learning.

5b Student Work

Student work is pervasive,
purposeful, and representative
of excellence. There are rubrics
or guidelines posted to explain
levels of student work.

5b Student Work

Student work is evident and
representative of exceilence.
There are rubrics or guidelines to
explain levels of student work.

5b Student Work

Student work is evident and
may not always represent
excellence.

5b Student Work
Student work is not evident and
does not represent of excellence,

5c Health & Safety

All stakeholders participate in
ensuring that the school's
physical environment is well-
cared for, sanitary, and
promotes health and safety.

§c¢ Health & Safety

The physical environment is well-
cared for, sanitary, and promotes
health and safety.

Sc Health & Safety

The physical environment
promotes health and safety.
The building follows
established protocols for
student driils and school
emergencies.

6¢ Health & Safety
The physical environment is
unsanitary and/or unsafe,

Evidence: Please consider data from observation.

School Culture




ATTACHMENT D

_ BOARD OF DIRECTORS
Founding Bogrd Members

Terrence Brown EA.D. currently serves as one of four Regional Superintendents with
Memphis City Schools, He is assigned fo the Southeast Region. His region is comprised of 53
schools that serve nearly 30,000 students. Dr. Brown has worked for Memphis City Schools
since January 1990 beginning his tenure as a classroom teacher. Dr. Brown has a proven track
Tecord as an educational leader who specializes in reforming underperforming schools. He is
noted for his work as Principal of Lanier Middle School and Kingsbury High School. His work
at Kingsbury High School earned him special praise from the Tennessee Department of
Education. Prior 1o Dr. Brown taking the helm at Kingsbury, the school had failed to make
Adequate Yearly Progress (A YP) for six (6) years. Dr. Brown is commitied to developing other
educational leaders. He has served as mentor fo several professional educators who have gone on.
to lead successful projects at other schools. :

Lisa Daggs brings over sixteen years of experience in business and education, She was
responsible for New School Development for New Schools for New Orleans. She led the design
and implementation of the training program for the school leaders receiving New Schools for
New Orleans incubation grants. Prior to moving to New Orleans, Ms. Daggs was the Director of
Program Development for Stanford University's Educational Leadership Tnstitute (SELID), where
she led the redesign of their charter school leaders’ training program. Prior to joining Stanford,
Lisa served as the Chief of Staff at the KIPP Foundetion for almost five years. She was a
founding tearn member responsible for marketing, public affairs, findraising, school information
and all human resources functions. She was also responsible for providing support to the KIPP
school leaders in California. During her tenure with the foundation the sumber of KIPP schools
expanded from two to forty-six. Before joining KIPP, Lisa helped start the New Schools Venture
Fund, where she led the evaluation and investment strategy for school based ventures, including
charter schools. Prior to New Schools, Lisa was 2 Manager at Deloitte Consulting focused on

' reenginamingmdchmgekadershipWﬁnginiheMﬂxweinﬂnsﬁy.M&DaggsisaTeach

for America alum. She taught elementary school in Oskland, CA. Lisa holds an MBA, a Masters
in Education and a bachelor's degree from Stanford University.

Ron Walker, Executive Director and one of the founding members of the Coalition of
Schools Educating Boys of Color (COSEBOC). Mr, Walker is the former Associate Director of
ATLAS Communities, a comprehensive school reform organization with over 100 schools across
the country in urban, suburban, and rural school districts. Mr. Walker is the recipient of the
Black Educators Award for Professional Service in Education (1995) and the Liberafing Vision
Award presented by the National Council of Negro Women (1997). He was the recipient of a
$60,000 grant from the Mott Foundation to reconnect African American communities and their
schools in Boston, Philadelphia, Oakland and Baltimore. Mr. Walker was recently the recipient
of & Harvard University Gates Fellowship for senior level education change coaches, Mr.
Walker also provides consulting services to principals of both charter schools and traditional
public schools as founder and president of DWJ, Solutions LLC. He serves on numerous boards

AR



that address community based and education issues, In addition, Mr. Walker has served on
charter school review teams for several charter schools in Massachusetts,

Dion Wilson brings over fifieen years of legal experience. Mr, Wilson is an active
member of the Forrest City, Arkansag community and has been an advocate for public education
throughout his professional career. Mr. Wilson is a graduate of University of Arkansas School of

Law and has spent countless hours ensuring equity in the distribution of funds throughout
Arkansas public schools,

an



ATTACHMENT E

Miller-McCoy’s educational program includes an extended school day and year, as we
recognize that some of our students will come to us several grades below grade level and
will require additional learning time to catch up and excel in our college preparatory
program. Our extended school day and 10 additional instructional school days per year
will help catch our students up and get them on track for college. Moteover, our
commitment to the professional development of teachers leads us to set aside 8 additional
full days per year and 10 days before school begins. We will also offer 1.5 hours of
professional development activities once a week after school (during our faculty
meetings) for our teachers.

Progased School Calendar

July 18-29, 2011 Professional Development
~August 1-3 - Student Orientation =~
August 8 ~ First Day of Regular School

November 23-25 . Thanksgiving Break

December 19-January 2 Winter Break N
January 15, 2012 MLK Holiday (NO SCHOOL)

February 20 . President’s Holiday (NO SCHOOL)
March 19-23 Spring Break (NO SCHOOL) -~

March 26 Memorial Day (NO SCHOOL)
April6. Good Friday (NO SCHOOL)

June 15 Last Day of Regular School

June 18-July 3 Extended (Summer)School

Proposed Professional Development Calendar

October ¥2 Day PD, % Day for Students
November : Staff PD (No Students) .
December 72 Day PD, ¥ Day for Students
January _ Staff PD (No Students)

March _ Staff PD (No Students)

April Staff PD (No Students)

May Staff PD (No Students)

*PD Dates TBD upon charter approval. Note: Students will not have school once per 6
week grading period for teacher data analysis PD of interim assessment data.
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Mlller-McCoy Antlclpated Schedule_ ‘

sehool opening:

201 1-2012
F irst Day of School for Students August 1, 2011
Last Day of School for Studems June 15, 2012
:School Day Ena' Ttme : 4:30 p.m.
Hours in School Day | 9 hours
Number of Instructronal School Days Per Year g 190 days
Number of Before School hours u'evoted to academlcs _ .‘ _-: .5 hours per day
Number o_f Aﬂer School hours devoted to ucadeuucs . 1 hour per day
: Number of days devoted to staﬁr developmeut durmg sekool I 8 days*
year: . R o
Number of days devoted 0. staff developmeut prlor to _:. = 10 days

61



Sample Student Schedules

U S

5th 6th 7th 8th Sth
Community | Community | Community Community | Community
7:30-8:00 | Circle Circle Circle Circle Circle
Reading Reading Reading Reading Reading
8:00-8:45 | Biock Block Block Block Block
Economics/
Business Computer
8:50-9:55 | ELA Math6 Math Algebral Applications
10:00-11:05 | Math Skills | ELA6 | ELA7 ELAS English I
11:05-11:45 | Lunch Lunch Lunch Lunch Lunch
Social
11:50-12:55 | Science Studies Physical Ed | Spanish Algebra I
Social Intro to Social
1:00-2:05 | Physical Ed | Science Studies Business Studies
Social
2:10-3:25 | Studies Physical Ed { Science Science Science
Social Math
3:25-4:30 | Math5 MathSkills | Pre-Algebra | Studies Support
After School | After School | After School | After School | After School
4:30-5:30 | Support Support Support Support Support
*The tentative schedule above is a sample of one students schedule at each
grade level.

*The above schedule is for year I (2011-2012 school year) only. Year 2 may be provided
upon request but will be aligned with credit/course requirements for Arkansas
Comprehensive Curriculum.

7:30 a.m. — 8:00 a.m. (Breakfast/Community Circle)

To build a school community of brotherhood with an emphasis on “One Man...One
Family”, the young men and staff of Miller-McCoy Academy convene for breakfast and
morning meeting in the form of Community Circle. It is during this time we celebrate
accomplishments and address any community concerns. We finish the morning meeting
and begin the day with call and response: Love.. Miller Mccoy; One Man...One Family;
Smart is not something you are, Smart is something you get; and Change Your
Thinking...Change Your Life!

8:00 a.m. - 8:45 a.m. (Reading Block) :

To address the growing concerns of low reading levels of students upon entering Miller
McCoy Academy we have instituted a systematic approach to address the two primary
reasons students struggle with reading: comprehension and reading fluency.

We use diagnostic data and place students in one of three groups: a literacy circle for
students reading on or above grade level, a reading group for students reading close to
grade level but struggling with comprehension or a Phonics Boost or Blitz group which
focused on phonics.

L7y



8:50 a.m. -4:30 p.m. (Core Subjects)

Students are engaged in the standard curricutum areas of reading, writing, math, science,
business, and social studies. During this time all students will receive at least 90 minutes
daily of instruction in reading/writing/language arts and 90 minutes of math on the
schedule the math block is 2 hours. Students will be exposed to social studies four days a
week, science three days a week, and art or music three days a week. The social studies
class is four days as students will be taught literacy through the social studies curriculum.
This schedule is reflective of our long term plan for the school. We acknowledge that in
year 1 we will assess students as soon as they arrive and may need to allocate some or all
of the elective time to core subjects. Once we have brought our students up to grade level
we will integrate time into the schedule for electives while ensuring all siudents master
the science and social studies standards at each grade level. For more information on this
curriculum, refer to the Educational Program section (Question 6).

4:30 p.m. - 5:30 p.m. (After School Support)

Any student may stay after school to receive homework help and/or extra tutoring. We
highly encourage our students to take advantage of this help and we expect at least 35%
of students will voluntary choose this option because it is in line with our school culture.
Students who did not complete homework for that day will be required to stay after
school to finish the previous nights homework and ensure they complete the current day’s
assignments.
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ATTACHMENT F

OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL c} ) l } / X
FACILITIES UTILIZATION AGREEMENT AND LEASE AGREEMENT o W

<35 &Mﬁjﬁ

Lessor (Owner):

L essee (Tenant):

Any information regarding affiliation, famify ties,‘or other relationgbips between the
Lessor (Owner) and Lessee (Tenant) must be disclosed with the facilities lease
agreement.,

Describe the present use
of the facility and use for

priorthvee (years: 12 e (oiels Clubs
L [
/

Premises: 0 -):;)r 2 F33G
. address S}/wvxom ljgmvﬁ 5 %WQWC‘P]

&3? {5?{7) Io-}‘a

sqliare footage

Terms of Lease; /Q V_? Gy
Rental Amount; ¢¢0’b‘0 {)P\C mm“"k

Contingency: The terms of this agreement are contingent upon

(< ¥/, (sponsoring entity)
receiving a charfer to operate an open-enroliment public
charter schaol from the State Board of Education

by August of 2008.

Statutory Language Concerning No Indebtedness: No indebtedness of any kind
incurred or created by the open-enroliment public charter school shail constitute an
indebtedness of the state or its political subdivisions, and no indebtedness of the open-
enrollment public charter school shall invalve or be secured by the faith, credit, or taxing
power of the state or its political subdivisions.

- 55) o;:ﬁkg Cooke Club AP ST, Francnds
B,/7/< By%@&za

Date ,?—-27 20/2 pate_X = 272 [}/0
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ATTACHMENT G

Proposed Budget FY 2011-2012

Miller-McCoy Academy for Mathematics and Business
"Miller-McCoy Academy: Forrest City"

Income

Amount

State Public Charter School Aid

No of Students (200)x 6023.00 State Foundation Fun

No of Students (200)x 41.33 Professional Developme

No of Students (170)x$992{170:85%} NSLA Fundinc

Total State Charter .School Aid

Other Sources of Revenue

$1,204,600.00

$8,266.00

$168,640.00

381,506.00

Private Donations or Gifts
Federal Grants (List the amount)
Special Grants (List the amount)
Fundraising (College Trips)

Food Services Reimbursements

Title Funds  (Est. $350/student for 85% of populatir
Estimated $1000/student for 10% of popluation

Special Education

Total Other Sources of Revenue
TOTAL REVENUES

Expenditures

Administration
Salaries (No. of Positions 2 FTE)
Benefits
Purchased Services
Supplies and Materials
Equipment
Other
Professional Development
Travel

Operations Manager
Salaries (No. of Positions 1 FTE)
Benefits .
Purchased Services
Supplies and Materials
Eguipment
Cther
Professional Development

$220,000.00
$150,000.00

$50,000.00
$164,400.00
$59,500.00

$20,000.00

$663,900.00

$150,000.00
$37,500.00
$8,000.00
$4,000.00
$5,000.00

$3,600.00
$1,000.00
$40,000.00
$7,500.00

$2,500.00
$4,000.00

$750.00

Total

$2,045,406.00

$209,100.00

$54,750.00
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Regular Classroom Instruction
Salaries (No. of Positions 10 FTE)..avg salary 40,000
Benefits
Purchased Services
Supplies and Materials
Equipment
Other
Professional Development

Special Education:
Salaries (No. of Positions 1 FTE)
Benefits
Purchased Services
Supplies and Materials
Equipment
Other
Professional Development

Guidance Services (Counselor & Behavior Specialist)
Salaries (No. of Positions 2 FTE)
Benefits
Purchased Services
Supplies and Materials
Equipment
Other
Professional Deveiopment

Health Services
Salaries (No. of Positions)
Benefits
Purchased Services
Supplies and Materials
Equipment
Other
Professional Development

Media Services
Salaries (No. of Positions 2 FTE)
Benefits
Purchased Services
Supplies and Materials
Equipment
Other
Professional Development

$450,000.00
$112,500.00
$45,000.00
$6,825.00
$21,000.00

$5,250.00

$50,000.00
$12,500.00
$6,000.00
$975.00
$3,000.00

$750.00

$90,000.00
$22,500.00
$1,000.00
$1,000.00
$2,000.00

$500.00

$10,000.00
$1,000.00
$2,000.00
$500.00

$10,000.00
$7,500.00
$27,500.00

$500.00

$640,575.00

$73,225.00

$117,000.00

$13,500.00

$45,500.00
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Fiscal Services
Salaries (No. of Positions 1 FTE)
Benefits
Purchased Services
Supplies and Materials
Equipment
Other
Professional Development

Maintenance and Operation
Salaries (No. of Positions 2 FTE)
Benefits

Purchased Services

Supplies and Materials
Equipment

Other

Pupil Transportation
Salaries (No. of Positions)
Benefits

Purchased Services
Supplies and Materials
Equipment

Other

Food Services

Salaries (No. of Positions 2 FTE)
Benefits

Purchased Services

Supplies and Materials
Equipment

Other

Data Processing: IT Admin
Salaries (No. of Positions 1 FTE)
Benefits

Purchased Services

Supplies and Materials
Equipment

Other

Substitute Staff

Salaries: (No of Positions__)
Fringe Benefits

Purchased Services

$55,000.00
$13,750.00
$5,000.00
$2,000.00
$1,000.00

$500.00

$46,000.00
$11,500.00

$22,000.00
$4,500.00
$0.00

$0.00
$0.00
$50,000.00
$0.00
$0.00
$0.00

$114,314.37

$40,000.00
$10,000.00
$22,000.00
$1,000.00
$2,000.00

$840.00

$76,750.00

$84,000.00

$50,000.00

$114,314.37

$75,000.00

$840.00
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Purchased Services

Facilities and Utilities

$840.00

Lease/Purchase (contract for one year including upgrades)
Please list upgrades: 1/2 cost of Roof, paint, general maintenance

Utilities (contract for 1 yr) Note: 60% of total cost per month est. at 800/month

Insurance {(contract for 1 total year)
Property insurance
Content insurance

Debt Expenditures

Other Expenditures
Legal Services
Student Incentive (Behavior program)
Student Support Services
Uniforms/School Supplies
Field Trips
Network Service Fee

Total Expenditures

NET INCOME

$5,000.00
$7,000.00
$5,000.00
$3,000.00
$10,000.00
$125,000.00

$840.00

$78,000.00

$5,760.00

$41,000.00

$0.00

$155,000.00

$1,834,314.37

$211,091.63
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ATTACHMENT H

Certified Employee Salary Schedule
2011-2012

Years of Service Bachelors

oGO bhAWNRO

$40,515.20
$41,115.20
$41,715.20
$42,315.20
$42,915.20
$43,515.20
$44,115.20
$44,715.20
$45,315.20
$45,915.20
$46,515.20
$47,115.20
$47,715.20
$48,315.20
$48,915.20
$49,515.20
$50,115.20
$50,715.20
$51,315.20
$51,915.20
$52,515.20

Masters
$45,353.00
$45,953.00
$46,553.00
$47,153.00
$47,753.00
$48,353.00
$48,953.00
$49,553.00
$50,153.00
$50,753.00
$51,353.00
$51,953.00
$52,553.00
$53,153.00
$53,753.00
$55,096.83
$56,474.25
$57,886.10
$59,333.25
$60,816.59
$62,337.00

Specialist
$49,481.30
$50,081.30
$50,681.30
$51,281.30
$51,881.30
$52,481.30
$53,081.30
$53,681.30
$54,281.30
$54,881.30
$55,481.30
$56,081.30
$56,681.30
$57,281.30
$57,881.30
$58,481.30
$59,081.30
$59,681.30
$60,281.30
$60,881.30
$61,481.30

PhD
$52,037.70
$52,637.70
$53,237.70
$53,837.70
$54,437.70
$55,037.70
$55,637.70
$56,237.70
$56,837.70
$57,437.70
$58,037.70
$58,637.70
$59,237.70
$59,837.70
$60,437.70
$61,948.64
$63,497.36
$65,084.79
$66,711.91
$68,379.71
$70,089.20

Director of Finance and Operations

Annual Level
of Increase
$600.00

Minimum Salary

School Leader

$55,000.00

Minimum Salary

$70,000.00
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INTERNAL REVENUE SERVICE. ATTACHMENT I DEPARTMENT OF THE TREASURY
P. O. BOX 2508

CINCINNATI, OH 45201

Employer Identification Number:

| ~Date: JUL 21 Zﬂm . 27-1429760

DLN: :
3 17053074309000
: MILLER-MCCOY NETWORK ' Contact Person:
i C/0 TIFFANY HARDRICK ' DAVID V SCIAN ID# 31369
8436 PATRICIA ST ] : ) Contact Telephone Number:
CHALMETTE, LA 70043 (877) 829-5500
Accounting Period Ending:
June 30

Public Charity Status:
, 170(b) (1) (B) {vi)
T e e i e ROYM 990 Redquired:.

Yes
Effective Date of Exemption:
- December 30, 2009
Contribution Deductibility:

Yes
: Addendum Applies:

; : No

Dear Applicant:

We are pleased to inform you that upon review of your application for tax
exempt status we have determined that you are exempt from Federal income tax
under section 501(c¢) (3) of the Internal Revenue Code. Contributions to you are
deductible under section 170 of the Code. You are also qualified to receive
tax deductible bequests, devises, transfers or gifts under section 2055, 2106
or 2522 of the Code. Because this letter could help resolve any gquestions
regarding your exempt status, you should keep it in your bPermanent records.

Organizations exempt under section 501 (c) {3) of the Code are further classified
as either public charities or pPrivate foundations. We determined that you are
a public charity under the Code gection(s) listed in the heading of this
letter.

Please see enclosed Publication 4221-PC, Compliance Guide for 501(c) (3) Public
Charities, for some helpful information about your responsibilities as an
exempt organization.

Letter 947 {(DO/CG)



MILLER-MCCOY NETWORK

Enclosure: Publication 4221-pC

Sincerely,

Robert Choi
Director, Exempt Organizations
Rulings and Agreements

Letter 947 (DO/CG)



ATTACHMENT J

Miller McCoy Network Community Meeting

Sign-In
July 31, 2010
Name Phone Number Email
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Miller McCoy Network Community Meeting

Sign-In
July 31, 2010
Name Phone Number Email
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Miller McCoy Network Community Meeting
Sign-In

July 31, 2010
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ATTACHMENT K

OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL APPLICATION
STATEMENT OF ASSURANCES

The signature of the Président of the 501 (c) (3) Board of Dire'ctors of the public charter
school certifies that the following statements are addressed through policies adopted by

the public charter school and, if approved, the governing body, administration, angd staff
of the open-enroliment charter shali abide by them: o

1.

The information submitted in this application is true to the best of my knowledge and
belief and this application has been sent to the superintendent of all the districts from
which we intend to draw students. :

er 26 USCS '142(3) as allowed by Arkansas Code Annotated
§ 6-20-402. No indebtedness_ of an open-enroliment public charter school shall ever
become a debt of the state of Arkansas

The proposed open-enroliment public charter school shall not impose taxes or
charge students tuition or fees that would not be aliowabie charges in the public
school districts.

The proposed open-enroliment pubiic charter school shali not be religious in jts
operations or programmatic offerings. :
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O 8. The proposed open-enroliment public charter school shall ensure that any of its

those systems to the same extent a qualified employee of a schoo) district is
covered. _

9. The employees and volunteers of the open-enroliment public chaﬁer school are held
immune from liability to the same extent as other public school district employees
and volunteers under applicable state laws.

safety laws, rules and regulations of the federal, state, county, region, or community
that may apply to the facilities and school property.

~+11.Thé proposed open-enroliment public charter school shall comply with all heaith and

12.The proposed open-ehrollment.public charter school shall not use any funds it
receives from the state for any sectarian program or activity or as collaterai for debt.

13. The charter applicant should know that certain provisions of state law shali not be

(a} Monitoring co_rhpiiance with Arkansas Code Annotated § 6-23-101 et seq. as
determined by the Commissioner of the Departme_nt of Education;

(b} Conducting criminal background checks for employees;

(c) High school graduation requirements as established by the State Board of
Education; .

(d) Special education Programs as provided by this title;
(e) Public school accountability under this title; and

(f} Health and safety codes as established by the State Board of Education and
local governmental entities.

14.The facilities of the Proposed public charter schog! shall comply with all requirements
for accessibility for individuals with disabilities in accordance with the ADAand IDEA
and all other state and federal laws.

15.Should the open-enroliment public charter school voluntarily or involuntary close, the
applicant should know that any fees associated with the closing of the school

b

(]



S

including but not limited to removal of furniture, equipment, general expenses, efc,
are the sole responsibility of the sponsoring entity. No indebtedness of any kind

- incurred or created by the open-enroliment public charter school shall conistitute an
indebtedness of the state or its political subdivisions, and no indebtedness of the
open-enroliment public charter school shall involve or be secured by the faith, credit,
or taxing power of the state or its political subdivisions. Upon dissolution of the
Open Enroliment Public Charter School or upon nonrenewal or revocation of the
charter, all net assets of the Open Enrollment Public Charter School, including any
interest in real property, purchased with public funds shall be deemed the property of
the state, unless otherwise specified in the charter of the Open Enroliment Public
Charter School. If the Open Enroliment Public Charter School used state funds to
purchase or finance personal property, real property or fixtures for use by the Open
Enroliment Public Charter School, the State Board of Education may require that the
property be sold. The state has a perfected priority security interest in the net
proceeds from the sale or iiquidation of the property to the extent of the public funds
used in the purchase. '

_AMA/.J/ ' Date: ﬂb@, (g /ST 2070
igifature of Pre€igént of the 501 (c) (3) Board \ Jd ’
of the Proposed Charter

: l/da. l) (2 2

Print or type nagld
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ATTACHMENT L

LEASE AGREEMENT

This Agreement, made this 26th day of August, between the Boys and Girls Club of St. Francis
County, whose address is P O Box 149; Forrest City, AR 72336 (the Lessor) and Miller-McCoy
Academy, whose address is 7301 Dwyer Road; New Orleans, Louisiana 70126, (the Lessee)
Witnesseth:

1. Leased Premises. For and in consideration of the rents, covenants and agreements herein
to and agreed upon by the Lessee ag obligations to the Lessor, the Lessor lets, leases and

To have and to hold the premises unto the Lessee for and during the term herein stated, subject to the
Covenants, terms, conditions and liens herein contained.

2. Term. This lease shall commence on March 1, 2011, and shall extend for a term of two years,
ending at midnight on February 28, 2013.

3. Payments. Lessee agrees Lo pay tp Lessor as rental for the full term of this lease the sum of
$96,000, payabie in 24 equal monthly installments of $ 4,000 each for eight classrooms in the south
hallway paid at $500 per room. Rent will be paid in advance by the fifth day of March 2011, and on
the fifth day of each and every month thereafter during the term of this leage.
3.A. Lessee will pay sixty percent of monthly utilities (gas, water and electric) while Lessor
will forty percent of monthly utility bills. In the event that the forty percent of Lessors cost
exceeds the average monthly 2010 utility payment, then Lessee will make up the difference.
Lessee will also pay half the cost of grounds upkeep and half the cost of the security system
and will be allottéd it own alarm code/s,
3.B Lessee agrees to pay half the cost of roof repairs and flooring
improvements/replacements (lessee’s half to be approximately $30,000) during the first six
months of this agreement.
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5. Lessor’s Repairs. Lessor shall maintain the exterior walls, doors and roof of the structure[s} upon
the leased premises in a reasonable state of repair as may be required to keep and maintain the same
in a good and tenantable condition. Lessee is also responsible for its own janitorial requirements. If
Lessee is deprived of the use of more than 50 percent of the leased premises during the making of
any such repairs by the Lessor, the rent shall be abated or proportionately reduced according to the
extent to which Lessee is deprived of such use,

6. Lessee’s Repairs. Lessee shall keep the interior of the building, including interior walls and doors,
wiring, plumbing, and window and door glass, in good repair, and shall maintain the heating and air
conditioning equipment, all at Lessee’s ¢xpense. Lessee agrees to satisty promptly any lien or valid
claim asserted against the leased premises for work done or materials furnished. Lessee shall, at the
termination, surrender or forfeiture of this lease, return the premises with the interior, including all of
the above items, in as good and satisfactory condition as the same was at the beginning of the lease,
normal wear and tear excepted.

7. Taxes. Lessor shall pay any and all ad valorem taxes and special improvement district taxes levied
and assessed against the premises and the improvements located thereon during the term of this lease.
Such taxes and assessments shall be pro-rated for any fractional calendar year,

8. Use. Lessee agrees to use the leased premises for the purpose of operating a Charter School and
for no other purpose or purposes without the written consent of Lessor and the Arkansas State Board
of Education having been obtained in advance.

9. Payment of Rent and Notices, The rent payable hereunder shall be paid to Lessor at 2505
Sycamore Drive; Forrest City, Arkansas. Any notice provided for herein shall be given by certified
mail with postage prepaid, addressed, if to Lessor, at the address to which the rent is then paid, and if
to Lessee, 7301 Dwyer Road; New Orleans, Louisiana 70126, The person and the place to which
notices are to be mailed may be changed by either party by notice to the other party,

10. Assignment. Lessee shall not assign this lease or sublet the leased premises without prior written
consent of the Lessor and the Arkansas State Board of Education. Any such assignment or subletting
shall in no way relieve Lessee from liability for the obligation imposed by this lease. Lessee may
only be released from Hability by a specific written release executed by Lessor.

11. Lessee’s Defauit. If Lessee shall be in default as to the payment of rent for a period of thirty (30)
days, or as to any other covenant herein provided for more than thirty (30) days after receipt of notice
from Lessor specifying such default, or if any petition be filed in bankruptey, including petitions for
arrangements and reorganizations, by or against Lessee and such petition be not dismissed within
thirty (30) days afier its filing, or if a receiver or trustee be appointed for Lessee by reason of
Lessee’s insolvency or inability to pay its creditors, Lessor shall have the right, without limitation
upon any other rights which may be given Lessor by law or by any other provision of this lease
agreement, to re-enter the leased premises and relet the same as agent for Lessee upon the best terms
and conditions reasonably obtainable, and Lessee shall be liable to the Lessor for the difference, if
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any, between the rent so obtained and the minimum rent stipulated to be paid in this Iease. Legsee
Agrees that in such event it wi] vacate the leased premises without further notice, and if it becomes
niecessary to bring any legal action to Tecover possession, Lessee agrecs to pay a reasonable fee for
the attorney of Lessor in such action,

forth herein, the renta] from the date of fire, or other major casualty not the fauit of Lessee, to the

date of the completion of the Testoration of the premises shall be abated, such abatement being
figured on a Pro rata basis of the rentals, herein provided.

removal of Lessee’s business, fixtures, furniture and equipment, Lessee’s right to damages shall be g
right against the taking authority alone, and Lessee shail not be entitled to fecover any damages from
Lessor.,
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16. Insurance on Improvements, [Lessee] shal Mmaintain, at [Lessee’s] €xpense, fire, hazard and
extended coverage insurance, in the amount of the replacement value of any improvements erected
upon the leased premjses, A certificate of such insurance shall be delivered to [Lessor] prior to the

on the leased premises and on the business Operated by the Lessee o any subtenant occupying the
leased premises, The limits of such public liability insurance shall not be less than one million dollars
Per person, per accident and two millions dollars aggregate per per accident, and $500,000 for
property damage. The policy Tepresenting such insyrance shall name Lessor, [its successor, or his
heirs] and assigns, and Lessee ag insured. Such policy shall contain g clause that the insurer will not
cancel or change the insurance without giving Lessor, [its successors, or his heirs] or assigns, ten (1 1)
days’ written notice, and a certificate of such insurance shall be delivered to Lessor prior to the
inception of this lease.

19. Common Areas, Any parking area or other common areag which Lessor may provide shall be for

the joint use of Lessor, Lessee, other tenants of Lessor, and the customers, invitees and employees of
Lessor, Lessee, and other tenants of Lessor; Lessor hereby grants 1o Lessee the right, during the term

21. Trash. All trash and refuse deposited outside the building must be placed in sufficient receptacles
furnished by Lesgee,

interruption by Lessor or any other person or persons lawfully or equitably claiming by, through or
under Lessor, subject to the termg and conditions of thig lease.

23. Succession, This lease agreement shall inure to the benefit of and be binding upon the Pparties
hereto and their respective heirs, successors and assigns,

24, Waste, Lesgee agrees not to commit waste, nor permit waste to resuit or to he done to or upon the
Property and premises; not to conduct any businesg thereon or therein, nor store or permit to be
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d thereon or therein any explosives, combustible substances or materials of any nature, which
would increase the fire hazard or cause a premiam to be charged for insurance higher than that
charged for the present use of such property; and not to Operate, nor permit to be operated, nor to
exist thereon or therein, any public or private nuisance. '

26. State Immunity. Lessor and Lessee agree that no indebtedness of any kind incurred or created by
the open-enroliment charter school shall constitute an indebtedness of the State or its political
subdivisions, and no indebtedness of the open-enroliment charter school shall involve or be secured
by the faith, credit or taxing power of the State or it political subdivisions.

Furthermore, Lessor and Lessee agree that the Lessee shall not use the moneys received from the
State pursuant to Ark. Code Ann, §§ 6-23-101, 6-23-201, 6-23-301, 6-23-401 or 6-23-501 et seq., for
any sectarian programs or activity or as collateral for any debt, including any debt incurred by Lessee
to Lessor pursuant to the provisions of the Lease Agreement.

28. State Approval. Lessor and Lessee agree that to the extent this Lessee will use any State funds
from the Arkansas Public School Fund to pay the obligations of this lease agreement, the Lessee is
first required to submit a copy of a detailed lease agreement (along with attached budget and

required by the Arkansas State Board of Education and obtain the €Xpress approval of the Arkansas
State Board of Education; otherwise this Agreement shall be considered null and void. Furthermore,
neither the Lessor nor the Lessee shall change the terms or conditions of this Agreement without first

29. Health, Safety, Facility and Zoning Codes. The Lessor and Lessee agree that the above described
lease facility and the location of the facility comply with and meet a] health, safety, facility and
proper zoning codes of the State of Arkansas or any political subdivisions of the State. Specifically,
the Lessor agrees covenants and warrants that the above described lease facility meets all state and
local laws, regulations and ordinances with regard to fire, safety and heaith code conditions and
requirements and that the facility is properly located in an appropriate zoned area sufficiently
removed from any adult novelty, liquor or gaming locations of business or transaction so as to
comply with state or loca] laws, ordinances or regulations and thus be in compliance with Ark, Code
Ann, § 6-23-401.
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31. Interpretation. This lease agreement shall be interpreted according to and enforced under the laws
of the State of Arkansas,

32. Entire Agreement. This lease agreement contains the entire agreement of both parties hereto, and
no other oral or written agreement shall be binding on the parties hereto. This lease agreement
supersedes all prior agreements, contracts and understandings of any kind between the parties
relating to the subject matter thereof. This agreement may be executed in one or more counterparts,
each of which shall be deemed an original, but all of which together shall constitute one and the same
instrument.

33. Notice. All notices, requests, demands and other communications required by or permitted
hereunder shall be in writing and shall be deemed to have been duly given when received by the
party to whom directed; provided, however, that notice shall be conclusively deemed given at the
time of its deposit in the United States mail when sent by certified mail, postage prepaid, to the other
party at the following addresses (or at such other addresses as shall be given in writing by either
party to the other):
Boys and Girls Club of St. Francis County
P O Box 149
Forrest City, AR 72336

IN WIE’ESS WHEREOF, the parties hereto have hereunto set their hands and seals on this

Ry day of ﬂx,(./a;uwé

LS T Crllion, Execvtive Directar

Lessor Title

/écvz/ _ Exeihve Diree o

Lessee Title

ACKNOWLEDGMENT

State of Arkansas
County of St. Francis

On this Qpth day of August, 2010, appeared the undersigned to me well known or satisfactorily
proven to me to be the persons that executed the above Agreement for the purpose therein contained.

Sworn to me this T day of August, 2010,

My Commission expires: Notary

Earnestein S. Broadway §
County of St Francis 4

¢, Notary Public - Arkansas :
§ My Commission Exp. 05/09/20114
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ACKNOWLEDGMENT

THIS AGREEMENT made between The Boys and Girls Club of St. Francis County (the Lessor) and
Miller-Mc¢Coy Academy (the Lessee), WITNESSETH:

For and in consideration of the covenants and agreements hereinafter contained, Lessor does hereby
let, lease and demise unto Lessee, and Lessee does hereby lease from Lessor, the following described
premises in the City of Forrest City, County of St. Francis, State of Arkansas:

A parcel of land located in the Southeast Quarter (SE1/4) of the Northwest Quarter
(NW1/4) of Section Three (3), Township Four (4) North, Range Three (3) East, St.
Francis County, Arkansas, and further described as follows: Commencing at the
Southwest corner of the Northwest Quarter of Section Three, thence north 89
Degrees 04 minutes East 1312.2 feet along he centerline of Fletcher Road to a point
Which is twenty feet souoth of the southeast corner of Lot Twenty-four, Sherwood
‘Terrace Addition to the City of Forrest City, Arkansas; thence continue north 89
Degrees 04 minutes East Sixty feet to the point of beginning; thence from the point
Of beginning continue north 89 degrees 04 minutes Fast Seven Hundred Forty feet
Along the south line of said Northwest Quarter of Section Three, thence North 1
degree 47 minutes East Seven Hundred Twenty-five feet to a corner; thence North
87 degrees 22 minutes West Three Hundred Ten feet to a corner; thence South 40
Degrees 38 minutes West One Hundred feet to a corner; thence South 53 degrees 49
Minutes West Four Hundred feet to a comner; thence South 29 degrees West One
Hundred feet to a corner; thence South 0 degrees 07 minutes East Three Hundred
Fifty-five feet to the point of beginning, containing 10.6 acres, more or less.
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