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Framework for Teaching - TESS
Module 4e: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 4e: Growing and Developing Professionally. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. Use this Facilitation Guide to lead an engaging and effective presentation for teachers as they learn to incorporate the component in their work to improve student learning.

Training Materials

· Module 4e: Facilitation Guide

· Module 4e: Presentation (PowerPoint)

· Framework for Teaching Rubric/Critical Attributes 2011
· Smart Card
· Projector, computer, speakers
· For each participant, print and cut examples of Levels of Performance p. 5
· For each participant, print and cut a set of Critical Attribute examples p. 6-7
· A printed copy of the Exit Card for each participant to complete p. 8
· Post-it notes

· Chart paper


SLIDES 1-2: Introduction and Objectives for 4e (5 min)
Review the objectives for the session.
Opening Talking Points:

· From this description, how would you characterize the important elements of this component? 
· Do the demands of teaching sometimes make it hard for you to focus your attention on professional development opportunities outside of the school environment?
· What steps might you take to increase your efforts in this area? 
 

SLIDES 3-5: Why is “Growing and Developing Professionally” an important component of effective teaching? (4 min)

Opening Talking Points:

· Component 4e concerns growing and developing professionally. Anyone who has taught for more than three years knows that going to college and getting a teaching credential, is not the end of the story. That is, teachers are not formed as teachers when they enter the profession. Teachers are constantly learning and getting better and do that throughout their entire careers. The responsibility to learn and to grow professionally is a career-long commitment as is in any profession. Now, in teaching, it is really important, particularly because the content changes. And so continuing to learn about the subject, how it is best taught or how students best learn the subject, which is the pedagogy, evolves over time, and teachers have a responsibility to engage with new knowledge as it becomes available. 

SLIDE 6: The Elements (5 min)

Opening Talking Points:

· To what extent do you take advantage of opportunities at your school to enhance your content knowledge and pedagogical skills?
· Do you welcome opportunities for feedback from your colleagues?
· What benefits have you derived from teacher leadership and collegial support at your school? 
SLIDE 7: Performance Grounded in Evidence (4 min)

Opening Talking Points:

· How might you provide evidence of your effectiveness in this component? 
· What written materials could you provide?
SLIDE 8: Activity: Relevant because… (8 min)

Activity Directions:

1. Having reviewed the indicators for Growing and Developing Professionally on the previous slide, select whether each piece of evidence is “relevant” or “not relevant” for the component. Use the small hand-out to mark each piece of evidence with an R, for relevant or an NR, for not relevant.
2. After the teachers read and mark the evidence, assess using a showing of hands for the evidence that is relevant or not relevant.
3. Then click on the slide to get the explanation as to why this evidence is relevant or not relevant.  
4. Allow for brief discussion.

SLIDES 9-14: Activity: Level of Performance (20 min)

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards for both the observer and the teacher.
· The rubric provides a common set of criteria, a common language of professional practice.
Activity Directions:

1. Have teachers read The Framework for Teaching 2011 Rubric handout for 4e.

2. Review the directions on Slide 9 for this activity.

3.
Display and read aloud the descriptions on p. 5, giving 3‐4 minutes for teachers to utilize their Framework to determine the performance levels of each. Organize the strips by A through D. Discuss their answers at the table to ensure they are on the right track. Facilitator should move around the room monitoring discussion. Move quickly to show slide 14 for answers and don’t allow too much table time.
4. Display Slide 14 and discuss rationale for the answers. Use rubric as reference.
A. Level 4 (Distinguished)
B. Level 2 (Basic)
C. Level 1 (Unsatisfactory)
D. Level 3 (Proficient)
SLIDES 15-18: Critical Attributes for Levels of Performance: (10min)

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Growing and Developing Professionally.

• We will first examine level of performance related to critical attributes beginning with level 3, now levels 2 and 1, then 4. Allow for brief discussion.
Activity and Discussion (10min)

· Ask teachers to work in groups to place strips (pages 5-6) in appropriate quadrants based on their review of the rubric and critical elements from the 2011 Rubric.  
SLIDES 19-22: Critical Attributes Evidence Check
· Show Slides 19 for correct answers. Now that they have reviewed a Level 4, allow them to change any of their other quadrants, then show 3, 2, 1, (slides 20-22)
SLIDES 23-25: Evidence of Growing and Developing Professionally: Artifacts and Interviews 
· Teachers who are committed to remaining current in their content knowledge and maintaining excellence in their instructional strategies actively pursue ongoing professional learning opportunities. These activities not only contribute to teachers' own practice, but teachers can then provide leadership and guidance to their colleagues in the school and district.
 
· When collecting evidence of your participation and leadership in professional development to share with your principal or another evaluator/observer, we recommend the following sources of evidence:
 

Artifacts 
These include logs of workshops or courses taken, certificates, professional growth plans, and action research plans. 
 

Conversations 
These include interviews your principal or another evaluator/observer schedules with you.
 

This section of the training provides information on these sources of evidence.
SLIDES 26-28: Discussion, Session Reflection & Exit Card (10 min)
· Teachers complete the Exit Card as a reflection of the session and submit to the facilitator to collect impressions and feedback.
Run page 5 and cut into four strips and distribute to each teacher. They should order them from Levels 1-4 to represent the different performance levels. Check with a partner. Check work with Slide 14.

A.  The teacher seeks out opportunities for professional development and makes a systematic effort to conduct action research. The teacher solicits feedback on practice from both supervisors and colleagues. The teacher initiates important activities to contribute to the profession.

B. The teacher participates to a limited extent in professional activities when they are convenient. The teacher engages in a limited way with colleagues and supervisors in professional conversation about practice, including some feedback on teaching performance. The teacher finds limited ways to assist other teachers and contribute to the profession.

C. The teacher engages in no professional development activities to enhance knowledge or skill. The teacher resists feedback on teaching performance from either supervisors or more experienced colleagues. The teacher makes no effort to share knowledge with others or to assume professional responsibilities.

D. The teacher seeks out opportunities for professional development to enhance content knowledge and pedagogical skill. The teacher actively engages with colleagues and supervisors in professional conversation about practice, including feedback about practice. The teacher participates actively in assisting other educators and looks for ways to contribute to the profession.

Print the following strips and cut for each teacher. Ask teachers to work in groups to place the strips onto the quadrant in which they believe the performance should go based on their review of the rubric and critical attributes from the 2011 Rubric for 4e.

The teacher's principal rarely spends time observing in her classroom. Therefore, she has initiated an action research project in order to improve her own instruction. 
The teacher is working on a particular instructional strategy and asks his colleagues to observe in his classroom in order to provide objective feedback on his progress. 
The teacher has founded a local organization devoted to literacy education; her leadership has inspired teachers in the community to work on several curriculum and instruction projects. 
The teacher eagerly attends the district's optional summer workshops, knowing they provide a wealth of instructional strategies he'll be able to use during the school year.
The teacher enjoys her principal's weekly walk-through visits because they always lead to a valuable informal discussion during lunch the next day.
The teacher joins a science education partnership and finds that it provides him access to resources for his classroom that truly benefits his students.  

The teacher politely attends district workshops and professional development days but doesn't make much use of the materials received.
The teacher listens to his principal's feedback after a lesson but isn't sure that the recommendations really apply in his situation.
The teacher joins the local chapter of the American Library Association because she might benefit from the free books—but otherwise doesn't feel it's worth much of her time.
The teacher never takes continuing education courses, even though the credits would increase his salary.
The teacher endures the principal's annual observations in her classroom, knowing that if she waits long enough, the principal will eventually leave and she will be able to simply discard the feedback form.
Despite teaching high school honors mathematics, the teacher declines to join NCTM because it costs too much and makes too many demands on members' time.
Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 

�





This module is about 1 hour. 


It can be extended depending on the amount of discussion allowed during group work.
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