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Framework for Teaching - TESS
Module 3d: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 3d: Using Assessment in Instruction. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component; however, staff will have little to no understanding of how evidence is observed, collected, and rated. This module presentation serves to bridge the knowledge gap in your school. Use this Facilitation Guide to lead an engaging and effective presentation for teachers.

Training Materials

· Module 3d: Facilitation Guide

· Module 3d: Presentation (PowerPoint)

· A printed copy of the Exit Card for each teacher to complete

· Smart Card

· Framework for Teaching Rubric 2011 from previous session

· Handout activities prepared ahead of the training
· Teachscape/IDEAS Video Clips
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SLIDE 1-2: Introduction and Objectives

Opening Talking Points:

· Assessments have, for many years, played a critical role in teaching.

· Teachers have discovered that assessments are a highly valuable tool in their instructional repertoire; through a skillful use of formative assessments, teachers promote learning.
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SLIDES 3-5: Why is “Using Assessment in Instruction” an important component of effective teaching?

Opening Talking Points:

· Educators have come to recognize that assessments can play an even larger role in teaching than was previously recognized.

· Rather than assessments signaling the end of instruction, it has become incorporated as an integral part of instruction.

· Clear criteria are a critical component of a teacher’s strategy for promoting student learning.
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SLIDES 6-10: The Elements

Opening Talking Points:

This component may be broken down into five distinct and important elements.
1. Assessment criteria.

2. Monitoring of student learning.

3. Feedback to students

4. Students’ self‐assessment and monitoring of progress.

5. Lesson adjustment.
SLIDE 11: Indicators
Opening Talking Points
· Determining a level of performance must be grounded in evidence found during an observation.

· As part of their lesson design, teacher will prepare specific techniques (questions, activities, and the like) to elicit from students evidence of their learning so corrective action can be taken when needed.

· Careful attention to student work and student responses in class, particularly if questions and prompts have been specifically designed to supply diagnostic information, provides valuable information to a teacher as to how to proceed.

· Discuss bullet points on slide.
SLIDES 12-14: Activity: Relevant because…

Activity Directions:

1. Having reviewed the indicators for Using Assessment in Instruction on the previous slides, select whether each piece of evidence from p. 6 is Relevant 
or Not Relevant for the component.

2.
Click to show evidence and discuss
3. 
To extend participant application level, ask them to describe how they could distinguish relevant evidence from those which are not relevant.
SLIDES 15-16: Activity: Level of Performance
Opening Talking Points:
· The Framework for Teaching is a tool that provides clear expectations and standards to both observer and teacher.
· The rubrics provide a common set of criteria, a common language of professional practice.

Activity Directions:

1.
Have teachers read The Framework for Teaching 2011 Rubric pp. 41-43 relating to Domain 3d.

2.
Review the summary on slide 15 for this activity.

3.
Display and read the descriptions on Activity p. 7, giving 4‐5 minutes on each for teachers to utilize their Framework to determine the performance levels of each.

4.
Display Slide 16 to reveal the answers.

A. Unsatisfactory (Level 1)

B. Proficient (Level 3)

C. Distinguished (Level 4)
D. Basic (Level 2)

SLIDES 17‐20: Critical Attributes, Evidence, and Sample Videos
Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Using Assessment in Instruction.

· We will first examine level of performance 3 in detail.

Allow for brief discussion. Complete the circle concept map by placing the number of each sentence into the appropriate arc of the circle (Activity p. 8 with answers on p. 9). Follow discussion with 2-4 videos to further understanding and discussion. A T-chart might be used while observing videos to record what the teacher is doing and what students are doing to reflect 3d (Activity p. 10). It might be the positive or negative aspects observed for 3d. These could be from either teachers or students.

SLIDE 21: Reflect
Opening Talking Points:

• 
Teachscape/IDEAS is a resource in which teachers can see more videos at each level under Module 3d.

• 
It is important that as we move through the modules that we understand that the expectation for our staff is that we are all effective practitioners (Level 3).

• 
Highly effective or distinguished practices truly reflect students taking much of the responsibility and initiative.

• 
Effective practitioners strive to be highly effective in their practices but due to external and necessary factors and duties of the profession, this cannot always be achieved. (ex. test giving, direct instruction mini‐lessons, flexibility in meeting student needs lead to a more teacher‐centric lesson)

This activity goes with Relevant because…, slides 12-14. Ask participants to individually read each statement, decide whether each is relevant to 3d—Using Assessment in Instruction, and write a brief rationale why or why not. Compare their work with a partner. Check on the PowerPoint after all finish.

· Students evaluate a piece of their writing against the writing rubric and confer with the teacher about how it could be improved.
· After receiving a correct response from one student, the teacher continues without ascertaining whether all students understand the concept.
· The teacher tells students that they’re doing a lesson because it is on the test, is in the book, or is district-directed. 

· The teacher circulates during small-group or independent work, offering suggestions to groups of students. 

· A student asks, “How is this assignment going to be graded?” 
· A student asks, “How many ways are there to get this answer?”  

This activity reinforces Levels of Performance. Cut the passages into strips. Arrange them in order from Unsatisfactory to Distinguished. Compare with a partner. The answers are on Slide 16.
A. There is little or no assessment or monitoring of student learning. Feedback is absent or of poor quality. Students do not appear to be aware of the assessment criteria and do not engage in self-assessment. There is no attempt to adjust the lesson as a result of assessment.
B. Assessment is regularly used during instruction through teacher and/or student monitoring of progress of learning, resulting in accurate, specific feedback that advances learning. Students appear to be aware of the assessment criteria; some of them engage in self-assessment, questions/prompts/assessments are used to diagnose evidence of learning, and adjustment to instruction is made to address student misunderstandings.
C. Assessment is fully integrated into instruction through extensive use of formative assessment. Students appear to be aware of, and there is some evidence that they have contributed to, the assessment criteria. Students self-assess and monitor their progress. A variety of feedback, from both the teacher and peers, is accurate and specific and advances learning. Questions/prompts/assessments are used regularly to diagnose evidence of learning, and instruction is adjusted and differentiated to address individual student misunderstandings.
D. Assessment is sporadically used to support instruction through some teacher and/or student monitoring of progress of learning. Feedback to students is general, and students are only partially aware of the assessment criteria. Few assess their own work. Questions/prompts/ assessments are rarely used to diagnose evidence of learning. Adjustment of the lesson in response to the assessment is minimal or ineffective.
Print the following pages. Ask each participant to read the sentences and place the sentence number into the correct arc of the concept wheel. Check group work by using Slide 16.
1. The teacher circulates during small-group or independent work, offering suggestions to groups of students.
2. The teacher asks, “Does anyone have a question?”
3. The teacher reminds students of the characteristics of high quality work (assessment criteria), suggesting that the students themselves helped develop them.

4. The teacher asks students to look over their papers to correct errors.
5. Students offer feedback to classmates about their work.
6. A student asks, “Does this quiz count toward my grade?”
7. The teacher says, “Good job, everyone.”
8. After receiving a correct response from one student, the teacher continues without ascertaining whether all students understand the concept.
9. The teacher uses Popsicle sticks or exit tickets to elicit evidence of individual student understanding.
10. The teacher forges ahead with a presentation without checking for understanding.
11. The teacher uses a specifically formulated question to elicit evidence of student understanding.
12. A student asks, “How is this assignment going to be graded?”
13. Students evaluate a piece of their writing against the writing rubric and confer with the teacher about how it could be improved.

14. While students are working, the teacher circulates and provides specific feedback to individual students.
15. When a student completes a problem on the board, the teacher corrects the student’s work without explaining why.
16. After students present their research on globalization, the teacher tells them their letter grade; when students ask how he arrived at the grade, the teacher sresponds, “After all these years in education, I just know what grade to give.”
17. The students receive their tests back; each one is simply marked with a letter grade at the top.
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Reflect on your classroom practices … What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is 

Concepts from this session that are most applicable to my teaching practice are 

A question I have related to today’s session is 
Teacher is doing, saying or writing



Students are doing, saying or writing
�
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Answers to Levels of Performance
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