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Framework for Teaching - TESS
Module 3c: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for

Teaching, specifically 3c: Engaging Students in Learning. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. This module presentation serves to bridge this knowledge gap in your school by developing an understanding of how evidence is observed, collected, and rated. Use this Facilitation Guide to lead an engaging and effective presentation for teachers.

Training Materials

· Module 3c: Presentation (PowerPoint) 
· Framework for Teaching Rubric/Critical Attributes 2011 
· Smart Card
· Teachscape Video Clips, projector, computer, speakers
· Enough printed copies of pp. 1-2 cut into 4 segments to have a set for each group to categorize the descriptors by using their 2011 Danielson Rubric/Critical Elements to identify Relevant and Not Relevant for each example. Check using PPT.
· For each group, printed copies of the four vignettes on pp.2-3 cut into segments to classify 1-4 for levels of performance. Check using PPT.
· For each group, printed copies of pp. 3-4 for the groups to sort into levels 1-4.
· A printed copy of the Exit Card p. 5 for each teacher to complete
· This module can range from 1 hour 15 minutes without videos to 1 hour 40 minutes with four videos to model Levels 1-4 of 3c. 

· It can be extended depending on the amount of discussion allowed in group work.
SLIDES 1-2: Introduction and Objectives 3c (2 min.)
Opening Talking Points:

· If one component of the framework for teaching can claim to be the most important, it is student engagement.

· All the rest of the framework is in the service of student engagement, from planning and preparation, to establishing a supportive environment, to reflecting on classroom events.

SLIDE 3-5: Why is Engaging Students in Learning the centerpiece of effective teaching? (5 min)
Opening Talking Points:

· Engaging students in learning is the reason schools function; it is through active engagement that students learn complex content.

· The quality of student engagement is the result of careful planning of learning experiences.

· Student engagement in learning is the centerpiece of the framework for teaching; all other components contribute to it.

· When students are engaged in learning, they are not merely "busy," nor are they only "on task." Rather, they are intellectually active in learning important and challenging content.

· The critical distinction between a classroom in which students are compliant and busy and one in which they are engaged is that in the latter, students are developing their understanding through what they do. That is, they are engaged in discussion, debate, answering "what if" questions, discovering patterns, and the like. 
· Students may be selecting their work from a range of (teacher arranged) choices, and making important contributions to the intellectual life of the class. Such activities don't typically consume an entire lesson, but they are essential components of engagement.

· A lesson in which students are engaged usually has a discernible structure: a beginning, a middle, and an end, with scaffolding provided by the teacher or by the activities themselves. Student tasks are organized to provide cognitive challenge, and students are encouraged to reflect on what they have done and what they have learned. That is, there is closure to the lesson, in which students derive important learning from their own actions. 
· A critical question for an observer in determining the degree of student engagement is "What are the students being asked to do?" If the answer to that question is filling in blanks on a worksheet, or performing a rote procedure, they are unlikely to be cognitively engaged.
· In observing a lesson, it is essential not only to watch the teacher, but also to pay close attention to the students and what they are doing.
· The best evidence for student engagement is what students are saying and doing as a consequence of what the teacher does, has done, or has planned.

SLIDE 6-8: The Elements (10 min)
Opening Talking Points:

· This component may be broken down into four distinct and important elements. Think about what they might look like in practice in the classroom.

1. Activities and assignments.

2. Grouping of students.

3. Instructional materials and resources.

4. Structure and pacing.
· Activities and assignments

· These are the centerpiece of student engagement, since they determine what it is that students are asked to do. 
· Activities and assignments that promote learning are those that require student thinking, that emphasize depth over breadth, and that may allow students to exercise some choice.

· Grouping of students

· How students are grouped for instruction is one of the many decisions

teachers make every day. 
· There are many options; students of similar background and skill may be clustered together, or the more advanced students may be spread around into the different groups. Alternatively, a teacher might permit students to select their own groups, or they could be formed randomly. Whatever the arrangement, skilled teachers decide it purposefully.
· Grouping of students is also an element for 2c: Managing Classroom Procedures. In that component, however, the focus is on the procedures students have been taught for working independently of teacher supervision; this component, on the other hand, centers on the use of student groups to maximize student engagement in learning.
· Instructional materials and resources

· The instructional materials a teacher selects to use in the classroom can have an enormous impact on student experience. 
· While some teachers are obliged to use a school or district's officially sanctioned materials, many teachers use these selectively or supplement them with others of their choosing that are better suited to engaging students in deep learning; for example, the use of primary source materials in social studies.
· Structure and pacing

· Neither adults nor students like to be either bored or rushed in completing a task. Keeping things moving, within a well-defined structure, is one of the marks of an experienced teacher. 

· Since much of student learning results from their reflection on what they have done, a well-designed lesson includes time for reflection and closure.
SLIDE 9-10: Indicators (10 min)
Opening Talking Points:

· The process of determining a level of performance must be grounded in evidence found during an observation, review of artifacts, or PGP progress.

· All students are mentally involved in understanding important content; they are actively participating and are making genuine contributions to the effort.
· What is required for student engagement is intellectual involvement with the content or active construction of understanding.

(Discuss bullet points on slide)

· Activities aligned with the goals of the lesson
· Student enthusiasm, interest, thinking, problem-solving, etc.
· Learning tasks that require high-level student thinking and are aligned with lesson objectives
· Students are highly motivated to work on all tasks and are persistent even when the tasks are challenging
· Students actively "working," rather than watching while the teacher "works"
· Suitable pacing of the lesson: neither dragging nor rushed, with time for closure and student reflection

Distribute the activity on page 27 of the Facilitation Guide for group work. Hold slides 11-14 for answer check. 
SLIDE 11-14: Activity: Relevant because… (10 min)
Activity Directions:

1. Having reviewed the indicators for Engaging Students in Learning on the previous slide, select whether each piece of evidence is “relevant” or “not relevant” for the component. This is done in groups using p. 27 that have been copied, cut into sets, and used by the groups to determine relevance or not to 3C. Use PPT to check answers. (click to show evidence if not copied for groups)
2. Have the teachers read the evidence on the strips and assess by placing them in groups of relevant or not relevant.

3. Then click on the slide to get the explanation as to why this is relevant (note that all of these examples are relevant for this exercise)

(read explanation at the end of the activity)

4. Allow for brief discussion.

· A student asks whether they might remain in their small groups to complete another section of the activity, rather than work independently.

Relevant: This observation is evidence for grouping of students—one of the elements for the component.

· Students are asked to formulate a hypothesis about what might happen if the American voting system allowed for the direct election of presidents.

Relevant: This observation provides evidence of the type of activities and assignments—an element for the component. The evidence indicates the lesson’s use of robust materials and resources, both of which are critical to student learning.

· Most students don’t have time to complete the assignment, but the teacher moves on in the lesson anyway.

Relevant: This observation is a demonstration of the lesson’s structure and pacing—one of the elements for the component. The lesson’s pacing is highly relevant to a student’s ability to engage with the learning material. When it is uneven, students can have difficulty learning.

· The teacher circulates during small-group or independent work, offering suggestions to groups of students

NOT RELEVANT:This evidence might seem relevant to grouping of students, which is an element for the component; however, it is more indicative of feedback to students—an element for Using Assessment in Instruction.

· A few students do not engage with others in the classroom, even when put together in small groups.

NOT RELEVANT: This evidence is indicative of student interactions with other students, including both words and actions—an element for Creating an Environment of Respect and Rapport.
SLIDE 15-20: Activity: Level of Performance (8 min)
Opening Talking Points:

• The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.

• The rubrics provide a common set of criteria, a common language of professional practice.

Activity Directions:

1. Have teachers read The Framework for Teaching handout, pages 37-40 relating to Domain 3c.

2. Review the directions on slide 15 for this activity.

3. Give the groups the 4 vignettes; giving 3-4 minutes on each for teachers to utilize their Framework to determine the performance levels.

4. Display slide 16. Inquire by showing of hands what level teachers would have placed each description. Click on the presentation after each discussing each of the 4 scenarios to reveal the answers.

Directions to teachers:

You will read four classroom observation descriptions, pp. 28-29. They are numbered so they can be referenced and in no way reflect their performance level. After each of the four description, determine what performance level you would assign it and why and arrange them in sequential order.

1. Virtually all students are intellectually engaged in challenging content, through well-designed learning tasks and suitable scaffolding by the teacher. Learning tasks and activities are fully aligned with the instructional outcomes. In addition, there is evidence of some student initiation of inquiry and student contributions to the exploration of important content. The lesson has a clearly defined structure, and the pacing of the lesson provides students the time needed to intellectually engage with and reflect upon their learning, and to consolidate their understanding. Students may have some choice in how they complete tasks and may serve as resources for one another.

2. The learning tasks and activities, materials, resources, instructional groups, and technology are poorly aligned with the instructional outcomes, or require only rote responses. The lesson has no clearly defined structure, or the pace of the lesson is too slow or rushed. Few students are intellectually engaged.

3. The learning tasks and activities are partially aligned with the instructional outcomes but require only minimal thinking by students, allowing most students to be passive or merely compliant. The lesson has a recognizable structure; however, the pacing of the lesson may not provide students the time needed to be intellectually engaged.

4. The learning tasks and activities are aligned with the instructional outcomes and are designed to challenge student thinking, resulting in active intellectual engagement by most students with important and challenging content, and with teacher scaffolding to support that engagement. The lesson has a clearly defined structure and the pacing of the lesson is appropriate, providing most students the time needed to be intellectually engaged.

SLIDE 20: Answers to activity. 
A. Distinguished (Level 4)

B. Unsatisfactory (Level 1)

C. Basic (Level 2)

D. Proficient (Level 3)

(Discuss Results)
SLIDE 21: Level 3 Critical Attributes, Evidence, and Sample Video (ELEMENTARY: Insert Benchmark A for Level 3 or Insert High Rangefinder for Level 3) (15 min for Evidence in 1-4 sort add additional time depending on the number of videos watched)
Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Engaging Students in Learning.

· We will first examine level of performance 3 in detail.
· Most students are intellectually engaged in the lesson.
· Learning tasks have multiple correct responses or approaches and/or demand higher-order thinking.
· Students have some choice in how they complete learning tasks.
· There is a mix of different types of groupings, suitable to the lesson objectives.
· Materials and resources support the learning goals and require intellectual engagement, as appropriate.
· The pacing of the lesson provides students the time needed to be intellectually engaged.
SLIDE 22: Level 2 Critical Attributes, Evidence, and Sample Video (Time: Low Rangefinder for Level 2 or Benchmark Video B for Level 2) 10 minutes
Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Engaging Students in Learning.
· We will first examine level of performance 2 in detail.

· Some students are intellectually engaged in the lesson.
· Learning tasks are a mix of those requiring thinking and recall.
· Student engagement with the content is largely passive, learning primarily facts or procedures.
· Students have no choice in how they complete tasks.
· The teacher uses different instructional groupings; these are partially successful in achieving the lesson objectives.
· The materials and resources are partially aligned to the lesson objectives; only some of them demand student thinking.
· The pacing of the lesson is uneven; it is suitable in parts, but rushed or dragging in others.
SLIDE 23: Level 1 Critical Attributes, Evidence, and Sample Video (Insert Benchmark A Level 1 or Insert Benchmark B Level 1)
Opening Talking Points:
· The levels of performance described in the rubric correspond to developing expertise with respect to Engaging Students in Learning.

· We will first examine level of performance 1 in detail.

· Few students are intellectually engaged in the lesson.
· Learning tasks require only recall or have a single correct response or method.
· The materials used ask students only to perform rote tasks.
· Only one type of instructional group is used (whole group, small groups) even when variety would better serve the instructional purpose.
· Instructional materials used are unsuitable to the lesson and/or the students.
· The lesson drags or is rushed.

SLIDE 24: Level 4 Critical Attributes, Evidence, and Sample Video (Insert Low Rangefinder or Benchmark Level 4)
Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Engaging Students in Learning.

· We will first examine level of performance 4 in detail.

In addition to the characteristics of a level of performance 3,

· Virtually all students are highly engaged in the lesson.

· Students take initiative to modify a learning task to make it more meaningful or relevant to their needs.

· Students suggest modifications to the grouping patterns used.

· Students have extensive choice in how they complete tasks.

· Students suggest modifications or additions to the materials being used.
· Students have an opportunity for reflection and closure on the lesson to consolidate their understanding.
· Facilitator:  Use activity on pp. 29-31 (10 min). 
· Show the answers on the PPT for teachers to check their work. (5 min)

Slide 25: Level 4: Evidence

· Students are asked to write an essay "in the style of Hemingway."

· A student asks whether they might remain in their small groups to complete another section of the activity, rather than work independently.

· Students identify or create their own learning materials.

· Students summarize their learning from the lesson.
Slide 26: Level 3: Evidence

· Students are asked to formulate a hypothesis about what might happen if the American voting system allowed for the direct election of presidents.
· Students are given a task to do independently, then to discuss with a table group, followed by a report-out from each table.
· There is a clear beginning, middle, and end to the lesson.
· The lesson is neither rushed nor does it drag.
· Five students (out of 27) are playing video games, texting, etc.
Slide 27: Level 2: Evidence

· In three of the five small groups, students are figuring out an answer to the assigned problem.

· Students are asked to fill in a worksheet following an established procedure.

· There is a recognizable beginning, middle, and end to the lesson.

· The teacher lectures for 20 minutes, and provides 15 minutes for the students to write an essay; most students are able to complete it during this time.
Slide 28: Level 1: Evidence

· Most students are playing video games during the lesson.

· Students are able to fill out the lesson worksheet by copying words from the board.

· The teacher lectures for 45 minutes.

· Most students don't have time to complete the assignment, but the teacher moves on in the lesson anyway.
SLIDE 29: Video Clips

Discussion (5 min)
Opening Talking Points:

· Teachers demonstrate their skill in engaging students in learning through their teaching of lessons.

· The degree of student engagement is revealed through the analysis of student work in response to a well‐designed assignment.

· Teachscape is a resource in which teachers can login to see more videos at each level under Module 3c: Levels of Performance, should they desire to do so on their own.

Our performance goal is to LIVE in 3… and vacation in 4. (2 min)
Opening Talking Points:

· It is important that as we move through the modules for teachers to understand the expectation is that we are all effective practitioners (Level 3).

· Highly effective practices truly reflect students taking much of the responsibility and initiative.

· Effective practitioners strive to be highly effective in their practices but due to external and necessary factors and duties of the profession, this cannot always be achieved (ex. test giving, direct instruction mini‐lessons, flexibility in meeting student needs lead to a more teacher‐centric lesson).
Our performance goal is to LIVE in 3…and vacation in 4.

SLIDE 30: Session Reflection & Exit Card (5 min)
Opening Talking Points:
· A lot of new information was just disseminated and it will take time to digest it all.
Activity Directions:

Have teachers complete the EXIT CARD as a reflection of the session and submit to the facilitator to collect impressions and feedback.

· Reflect on your classroom practices… What would the performance level of your classroom on a typical day be as it relates to 3C.
· An insight I had as a result of today’s session is…
· Concepts from this session that are most applicable to my teaching practice are…
· A question I have related to today’s session is…
Directions for facilitator: Run copies of the following two pages for each group and cut into pieces. After reviewing the indicators for 3C Engaging Students in Learning, sort into Relevant or Not Relevant for 3C.

A student asks whether they might remain in their small groups to complete another section of the activity, rather than work independently. 

Students are asked to formulate a hypothesis about what might happen if the American voting system allowed for the direct election of presidents. 

Most students don’t have time to complete the assignment, but the teacher moves on in the lesson anyway. 

The teacher circulates during small-group or independent work, offering suggestions to groups of students. 

A few students do not engage with others in the classroom, even when put together in small groups. 

Directions for facilitator: Run copies of this page and cut into segments. In groups, arrange the segments in order from 1-4 performance level.

A. Virtually all students are intellectually engaged in challenging content, through well-designed learning tasks and suitable scaffolding by the teacher. Learning tasks and activities are fully aligned with the instructional outcomes. In addition, there is evidence of some student initiation of inquiry and student contributions to the exploration of important content. The lesson has a clearly defined structure, and the pacing of the lesson provides students the time needed to intellectually engage with and reflect upon their learning, and to consolidate their understanding. Students may have some choice in how they complete tasks and may serve as resources for one another. 

B. The learning tasks and activities, materials, resources, instructional groups, and technology are poorly aligned with the instructional outcomes, or require only rote responses. The lesson has no clearly defined structure, or the pace of the lesson is too slow or rushed. Few students are intellectually engaged.

C. The learning tasks and activities are partially aligned with the instructional outcomes but require only minimal thinking by students, allowing most students to be passive or merely compliant. The lesson has a recognizable structure; however, the pacing of the lesson may not provide students the time needed to be intellectually engaged.

D. The learning tasks and activities are aligned with the instructional outcomes and are designed to challenge student thinking, resulting in active intellectual engagement by most students with important and challenging content, and with teacher scaffolding to support that engagement. The lesson has a clearly defined structure and the pacing of the lesson is appropriate, providing most students the time needed to be intellectually engaged.
Directions for facilitators: Run copies based on the number of groups in training and cut into segments for participant groups to sort into 4, 3, 2, 1 evidence. They should use their 2011 Rubric/Critical Attributes.

· Students are asked to formulate a hypothesis about what might happen if the American voting system allowed for the direct election of presidents. 

· The teacher lectures for 45 minutes. 

· There is a recognizable beginning, middle, and end to the lesson. 

· Most students are playing video games during the lesson. 

· Students are given a task to do independently, then to discuss with a table group, followed by a report-out from each table. 

· There is a clear beginning, middle, and end to the lesson. 

· Students identify or create their own learning materials. 

· In three of the five small groups, students are figuring out an answer to the assigned problem. 

· The lesson is neither rushed nor does it drag. 

· Students are able to fill out the lesson worksheet by copying words from the board. 

· Students are asked to fill in a worksheet following an established procedure. 

· Students summarize their learning from the lesson.

· Five students (out of 27) are playing video games, texting, etc. 

· A student asks whether they might remain in their small groups to complete another section of the activity, rather than work independently. 

· Most students don't have time to complete the assignment, but the teacher moves on in the lesson anyway. 

· The teacher lectures for 20 minutes, and provides 15 minutes for the students to write an essay; most students are able to complete it during this time. 

· Students are able to fill out the lesson worksheet by copying words from the board. 

· Students are asked to write an essay "in the style of Hemingway." 

Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 
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