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Framework for Teaching - TESS
Module 3b: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 3b: Using Questioning and Discussion Techniques. You will become intimately familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each of the components; however, the staff will have little to no understanding of how evidence is observed, collected, and leveled. This module presentation serves to bridge this knowledge gap in your school Use this Facilitation Guide to lead an engaging and effective presentation for teachers.

Training Materials

• Module 3b: Facilitation Guide
• Module 3b: Presentation (PowerPoint)

• A Printed Copy of the Exit Card slide for each Teacher to complete

• Smart Card
• Framework for Teaching Rubric 2011 from previous session

·  Duplicated activities at the end of this guide

• Back Up of Video Clips
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SLIDES 1-2: Introduction and Objectives

Opening Talking Points:

• A teacher’s skill in questioning and in leading discussions makes a powerful contribution to student learning and is valuable for many instructional purposes: exploring new concepts, eliciting evidence of student understanding, and promoting deeper student engagement.
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SLIDES 3-7: Why is this an important component of effective teaching?

Opening Talking Points:

· When teachers use questions skillfully, they engage their students in an exploration of content.
· Carefully framed questions enable students to reflect on their understanding and consider new possibilities.

SLIDES 8-10: The Elements

Opening Talking Points:

This component may be broken down into three distinct and important elements.
1. Quality of questions/prompts
2. Discussion Techniques
3. Student participation
SLIDE 11: Indicators

Opening Talking Points:

· Determining a level of performance must be grounded in evidence found during an observation.
· Poor questions may be those that are boring, comprehensible to only a few students, or narrow – the teacher has a single answer in mind even when other options are possible.
· Good questions tend to be divergent rather than convergent, framed in such a way that they invite students to formulate hypotheses, make connections, or challenge previously held views.
· High‐quality questions promote thinking by students, encouraging them to make connections among previously believed, unrelated concepts or events and to arrive at new understandings of complex material.
SLIDE 12: Relevant because…

Following the discussion on the elements of 3B, ask participants to sort the Relevant and Not Relevant strips found on p. 6. They should then discuss the Not Relevant items with their shoulder partner. Follow up by checking with Slide 11. Only two are Not Relevant. Also explain that they are not relevant to 3B—not good teaching.

The teacher only calls on students who have their hands up.

This observation is evidence of student participation—one of the elements of this component. If a few students dominate the conversation, then this is an indication of a lower level of performance.

In a lesson on plot structure in a Dickens novel, the teacher asks, “Where was Shakespeare born?”

This observation is a demonstration of the quality of questions/prompts—one of the elements of this component. The question posed to students is unrelated to the lesson outcomes, and does not deepen their thinking; however, it might be appropriate in a higher level of performance if the question is followed by one or more questions that do require higher-order thinking.
Students attend fully to what the teacher is saying. 

NOT RELEVANT:  This observation does not provide evidence for the quality of questions posed by the teacher nor the quality of discussion among students. Rather, this observation is evidence for how respectful students are in teacher-student interactions—an element of Creating an Environment of Respect and Rapport.

A student says to a classmate, “I don’t think I agree with you on this one because ….”

This observation is evidence of students engaging directly in discussion with each other (rather than a completely teacher-mediated discussion) in a manner that extends their learning—an indication of a higher level of performance.

The teacher asks, “Student M, can you comment on Student T’s idea?” and Student M responds directly to Student T.

This observation demonstrates that the teacher employs techniques that encourage students to engage in discussion with each other—an indicator for this component. An important piece of evidence to note would be whether or not Student M responds directly to Student T. If he does, then this would indicate that students have been taught how to engage in respectful discussion with one another—a higher level of performance.

The teacher asks a student to explain the task to other students.

NOT RELEVANT: This is evidence for directions and procedures—an element of Communicating with Students. In order for an observation like this to be relevant for Using Questioning/Prompts and Discussion Techniques, the teacher would have to ask students to discuss an issue related to the topic that deepens student understanding rather than clarifying task procedures.

SLIDES 13: Activity: Level of Performance

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.

• The rubrics provide a common set of criteria, a common language of professional practice.

Activity Directions:

1. Have teachers read The Framework for Teaching 2011 Rubric, pp. 33-35 relating to Domain 3b following the discussion of the Levels of Performance.

2. Instruct the teachers to order the Levels of Performance (p. 7) from Unsatisfactory to Distinguished giving 4‐5 minutes on each for teachers to utilize their Framework to determine the performance levels of each.

4. Display the slide 13 to reveal the answers. Discuss any disagreements.

1. Proficient (Level 3)

2. Distinguished (Level 4)

3. Unsatisfactory (Level 1)

4. Basic (Level 2)

SLIDE 14‐18:  Critical Attributes, Evidence, and Sample Videos

Opening Talking Points:

• The levels of performance described in the rubric correspond to developing expertise with respect  

    to Using Questioning and Discussion Techniques.

• We will first examine level of performance 3 in detail…Proceed with the remaining components.

Activity:  Following the discussion of the critical attributes from the PowerPoint, ask participants to complete the activity sheet on p. 8 as they identify the examples of the four Levels of Performance. Allow 10 minutes for them to complete and review their 2011 Rubric and Bloom’s information. Check the work using p. 9 and have them discuss those missed with a partner who did not miss, then rotate to another example missed. 

Now that they have the answers in the correct category, ask them to choose two examples in Basic and determine how they would help a novice teacher move up to Proficient behavior. The Bloom’s information and 2011 Rubric will be helpful as they form their responses. Allow five minutes for them to form their strategy. Explain to a partner that they have not worked with what they would do to help this person improve.

SLIDE 19: Reflect
Opening Talking Points:

• Well run classrooms reflect the following evidence:

1. Discussions use the questions posed by students. The formulation of questions require that students engage in analytical thinking and motivates them more than questions presented by teachers

2. A teacher does not hold center stage but rather encourages students to comment on one another’s answers and request further elaboration.

3. All students are engaged.

• Teachers demonstrate their skill in questioning and discussion techniques almost exclusively in classroom observation.

• Teachscape/Ideas is a resource in which teachers see more videos at each level under Module 3b: Levels of Performance, should they desire on their own.

Duplicate this page for each participant. Cut the sentences into strips. Ask each participant to determine if the sentences are Relevant or Not Relevant to 3B. Explain why or why not to the partner.

The teacher only calls on students who have their hands up.
In a lesson on plot structure in a Dickens novel, the teacher asks, “Where was Shakespeare born?”
Students attend fully to what the teacher is saying. 
A student says to a classmate, “I don’t think I agree with you on this one because ….”
The teacher asks, “Student M, can you comment on Student T’s idea?” and Student M responds directly to Student T.
The teacher asks a student to explain the task to other students.

Duplicate the four scenarios for each participant. Cut them into segments. Ask participants to arrange them from left to right from Unsatisfactory to Distinguished. Compare answers with a partner.

A. While the teacher may use some low-level questions, he or she poses questions to students designed to promote student thinking and understanding. The teacher creates a genuine discussion among students, providing adequate time for students to respond and stepping aside when appropriate. The teacher successfully engages most students in the discussion, employing a range of strategies to ensure that most students are heard.

B. The teacher uses a variety or series of questions or prompts to challenge students cognitively, advance high-level thinking and discourse, and promote meta-cognition. Students formulate many questions, initiate topics, and make unsolicited contributions. Students themselves ensure that all voices are heard in the discussion.

C. The teacher’s questions are of low cognitive challenge, with single correct responses, and asked in rapid succession. Interaction between teacher and students is predominantly recitation style, with the teacher mediating all questions and answers. A few students dominate the discussion.

D. The teacher’s questions lead students along a single path of inquiry, with answers seemingly determined in advance. Or, the teacher attempts to frame some questions designed to promote student thinking and understanding, but only a few students are involved. The teacher attempts to engage all students in the discussion and to encourage them to respond to one another, with uneven results.
Look at the critical attributes for each level on pages 33-35 on the 2011 Danielson Rubric. Identify with a 1, 2, 3, or 4 the level of performance for each question.
___1.  All questions are of the “recitation” type, such as “What is 3 x 4?”

___2. A student asks, “How many ways are there to get this answer?”

___3. The teacher asks, “What might have happened if the colonists had not prevailed in the American War for Independence?”

___4. Many questions are of the type as “How many members of the House of Representatives are there?”

___5. The teacher asks, “Student A, explain to Student B why you agree or disagree with his answer.” Student A explains his response to the teacher instead of the student. 

___6.  The teacher asks a question and asks every student to write a brief response and share it with a partner. The teacher invites a few students to offer their ideas to the entire class.

___7.  A student asks, “What if…?”
___8.  The teacher only calls on students who have their hands up.
___9.  The teacher asks, “Who has an idea about this?” but the same three students offer comments.

___10. The teacher uses the plural form in asking questions, such as “What are some things you think   might contribute to …?”
___11.  A student asks other students, “Does anyone have another idea as to how we might figure this out?”
___12.  In a lesson on poetry, the teacher asks, “Where do ravens live?”
___13.  The teacher invites students to create questions prior to start of the unit

___14.  The teacher pauses three to five seconds after a student responds before either answering or calling on another student.

___15.  The teacher asks a question for which the answer is on the board. Students respond by reading it.

___16. A student responds to a question with wrong information, and the teacher doesn’t follow up. 

___17. The teacher asks students when they have formulated an answer to the question “Why do you think Huck Finn did ___?” to find the reason in the text and to explain their thinking to a neighbor.

Answers for 3B activity on Levels of Performance

_1_ (1). All questions are of the “recitation” type, such as “What is 3 x 4?”

_4_ (2). A student asks, “How many ways are there to get this answer?”

_3_ (3). The teacher asks, “What might have happened if the colonists had not prevailed in the American War for Independence?”

_2_ (4). Many questions are of the type as “How many members of the House of Representatives are there?”
_2_ (5). The teacher asks, “Student A, explain to Student B why you agree or disagree with his answer.” Student A explains his response to the teacher instead of the student. 

_3_ (6).  The teacher asks a question and asks every student to write a brief response and share it with a partner. The teacher then invites a few students to offer their ideas to the entire class.

_4_ (7).  A student asks, “What if…?”
_1_ (8).  The teacher only calls on students who have their hands up.
_2_ (9).  The teacher asks, “Who has an idea about this?” but the same three students offer comments.

_3_ (10). The teacher uses the plural form in asking questions, such as “What are some things you think might contribute to …?”
_4_ (11). A student asks other students, “Does anyone have another idea as to how we might figure this out?”
_2_ (12). In a lesson on poetry, the teacher asks, “Where do ravens live?”
_4_ (13).  The teacher invites students to create questions prior to start of the unit

_3_ (14).  The teacher pauses three to five seconds after a student responds before either answering or calling on another student.

_1_ (15).  The teacher asks a question for which the answer is on the board. Students respond by reading it.

_1_ (16). A student responds to a question with wrong information, and the teacher doesn’t follow up. 

_3_ (17). The teacher asks students when they have formulated an answer to the question “Why do you think Huck Finn did ___?” to find the reason in the text and to explain their thinking to a neighbor.
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