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Framework for Teaching - TESS
Module 3a: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 3a: Communicating with Students. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component; however, staff will have little understanding of how evidence is observed, collected, and leveled. This module presentation serves to bridge the knowledge gap in your school Use this Facilitation Guide to lead an engaging and effective presentation for teachers.

Training Materials

· Module 3a: Facilitation Guide

· Module 3a: Presentation (PowerPoint)

· A printed copy of the Exit Card for each teacher
· Printed copies of activities, chart paper, tape, markers
· Smart Card (for each staff member) 
· Framework for Teaching Rubric 2011 from previous session

· Teachscape/Video Clips
Slide 1: Introduction

Opening Talking Points:

• For students to become engaged in learning, they must receive clear directions and explanations.

Slide 2: Objectives

Slide 3-4: Why Is Communicating with Students an Important Component

Talking Points:

· Because teachers communicate with students largely through language, that language must be audible and legible.

· When teachers offer an explanation, it should aid in learning. In addition, a teacher’s use of vivid and expressive language can enhance a learning experience.

Slides 5-8: The Elements

Talking Points:


This component may be broken down into four distinct and important elements.

1. Expectations for learning

2. Directions and procedures

3. Explanations of content

4. Use of oral and written language

Slides 9, 9-12: Indicators/Relevant because…

Talking Points:

· Determining a level of performance must be grounded in evidence found during an observation.

· Clear and accurate communication has several elements. The first is expectations for learning.

· A fundamental assumption of the Framework for Teaching is that teaching is purposeful; that purpose should be clear to students.

· A teacher should convey what students will be learning, why it is important, what the students will be doing to achieve the goals.

· Students should be able to explain to a visitor, if asked, what the topic for a lesson is and where it fits in the larger context of what they are learning.  Discuss bullet points on slide.

· Select whether the evidence from Activity p. 4 is relevant or not relevant for the component.
· Read the sections and sort into two sets. Discuss the rationale for why the evidence is not relevant.
Show the answers on Slides 10-12.
Do not show this slide until ready to check work

Slide 13: Level of Performance Check

Read four classroom observation descriptions from Activity p. 5. Put in order from Unsatisfactory to Distinguished. Discuss with your table partner. Check your work on Slide 13. 

A. Proficient (Level 3) 

B. Basic (Level 2) 

C. Distinguished (Level 4) 

D. Unsatisfactory (Level 1)

Slides 14-21: Critical Attributes, Evidence, Videos

Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Communicating with Students.

· Examine Proficient, Basic, Unsatisfactory, then Distinguished.

Complete activity of sorting evidence, pp. 6-9, into the four levels and taping to chart paper. Check your work with pp. 10-11 (one duplexed page per group). Once work is checked, write methods that you would suggest to the teachers in Unsatisfactory to Proficient to improve. Show at least two videos from Teachscape/Ideas for practice and recognition of the components in action. Participants can use a T-chart to take notes of what students are doing and what teachers are doing.

Examine the additional activity for the teachers to think about as they plan their lessons. Choose some of their topics to work as a group to grasp the concept. P. 12.

Slide 22: Discussion

· Teachers demonstrate the clarity and accuracy of their communication primarily through classroom performance.

· The evidence is not whether an explanation is clear to an observer; it must be clear to students.

· Watching students’ reactions provides the best indication of whether the goal has been achieved.

· Teachers may use Teachscape for additional practice.

Slide 23: Review Objectives

Activity Pages

Directions: Cut the examples into sections. Participants should read the sample classroom examples. Determine whether they are Relevant or Not Relevant to 3a: Communicating with Students. Place them in two sets. Compare your answers to your partner’s. Check your work on slides 9-12.
“By the end of today’s lesson, you’re all going to be able to factor different types of polynomials.” 
The teacher mispronounces the word phonemes. 

A student asks, “What are we supposed to be doing?”, and the teacher clarifies the task. 

Many questions are of the recitation type, such as “How many members of the House of Representatives are there?” 

The teacher uses technical terms without explaining their meanings. 
The teacher greets students by name as they enter the classroom or during the lesson. 
	Directions: Cut the examples into four sections. Participants should read the four classroom examples and place in order from Unsatisfactory to Distinguished. Check your work on slide 13.


A. The instructional purpose of the lesson is clearly communicated to students, including where it is situated within broader learning; directions and procedures are explained clearly. The teacher’s explanation of content is well scaffolded, clear, and accurate and connects with student knowledge and experience. During the explanation of content, the teacher invites student intellectual engagement. The teacher’s spoken and written language is clear and correct. Vocabulary is appropriate to students’ ages and interests.
B. The teacher’s attempt to explain the instructional purpose has only limited success, and/or directions and procedures must be clarified after initial student confusion. The teacher’s explanation of the content may contain minor errors; some portions are clear while other portions are difficult to follow. The teacher’s explanation consists of a monologue, with no invitation to the students for intellectual engagement. The teacher’s spoken language is correct; however, vocabulary is limited or not fully appropriate to students’ ages or backgrounds.

C. The teacher links the instructional purpose of the lesson to student interests; the directions and procedures are clear and anticipate possible student misunderstanding. The teacher’s explanation of content is thorough and clear, developing conceptual understanding through artful scaffolding and connecting with student interests. Students contribute to extending the content and explaining concepts to their classmates. The teacher’s spoken and written language is expressive, and the teacher finds opportunities to extend students’ vocabularies.

D. The instructional purpose of the lesson is unclear to students and the directions and procedures are confusing. The teacher’s explanation of the content contains major errors. The teacher’s spoken or written language contains errors of grammar or syntax. Vocabulary is inappropriate, vague, or used incorrectly, leaving students confused.

Directions: Print pages 6-8 and cut into strips and give a set to each group. Have each group place the descriptions in the correct Levels of Performance on the four quadrants drawn on chart paper. Following their sorting activity, check their work with an individual answer sheet. Ask the groups to create suggestions to help the person in Unsatisfactory to Proficient move up a level. 
· During a presentation of content, the teacher asks students, “Can anyone think of an example of that?” 

· A student asks, “What are we supposed to be doing?”, but the teacher ignores the question. 
· “By the end of today’s lesson, you’re all going to be able to factor different types of polynomials.” 

· A number of students do not seem to be following the explanation. 

· The teacher says, “When you’re trying to solve a math problem like this, you might think of a similar, but simpler problem you’ve done in the past and see whether the same approach would work.
· Students are inattentive during the teacher's explanation of content. 

Students’ use of academic vocabulary is imprecise.

· Most students ask what they are to do or look around for clues from others. 

· The teacher says, “Here’s a spot where some students have difficulty; be sure to read it carefully.” 
· The teacher says, “Watch me while I show you how to solve the equation.”  Students are asked only to listen.
· The teacher asks a student to explain the task to other students. 
· Students have a quizzical look on their faces; some may withdraw from the lesson. 

· When needed, a student offers clarification about the learning task to classmates. 
· The teacher explains passive solar energy by inviting students to think about the temperature in a closed car on a cold but sunny day, or by the temperature of water in a hose that has been sitting in the sun. 
· The teacher uses the word ain't.
· The teacher asks, “Who would like to explain this idea to us?” 
· The teacher mispronounces the word phonemes. 

· The teacher uses technical terms without explaining their meanings. 

· A student asks, “What are we supposed to be doing?”, and the teacher clarifies the task. 

· The teacher pauses during an explanation of the civil rights movement to remind students that the prefix “in-“ as in inequality means “not,” and the prefix “un-“ also means the same thing. 
· Students ask, “What do I write here?” in order to complete a task. 
· The teacher states that to add fractions, the fractions must have the same numerator.
· The teacher uses a board or projection device so students can refer to it without requiring the teacher’s attention. 

· The teacher explains passive solar energy by inviting students to think about the temperature in a closed car on a cold, but sunny, day or about the water in a hose that has been sitting in the sun.
· Students become disruptive, or talk among themselves in an effort to follow the lesson. 

· The teacher, in explaining the westward movement in U.S. history, invites students to consider that historical period from the point of view of the Native Peoples.
· The teacher uses a Venn diagram to illustrate the distinctions between a republic and a democracy.
· A student asks, “Is this another way we could think about analogies?”
· The teacher says, “And oh, by the way, today we’re going to factor polynomials.

· A student says to a classmate, “I think that side of the triangle is called the hypotenuse.”
Answer Sheet for Chart Activity
Distinguished

· The teacher says, “Here’s a spot where some students have difficulty; be sure to read it carefully.” 

· The teacher asks a student to explain the task to other students. 

· When needed, a student offers clarification about the learning task to classmates. 

· The teacher, in explaining the westward movement in U.S. history, invites students to consider that historical period from the point of view of the Native Peoples.

· A student asks, “Is this another way we could think about analogies?”

· A student says to a classmate, “I think that side of the triangle is called the hypotenuse.”
· The teacher asks, “Who would like to explain this idea to us?” 

· The teacher pauses during an explanation of the civil rights movement to remind students that the prefix “in-“ as in inequality means “not,” and the prefix “un-“ also means the same thing. 

Proficient

· “By the end of today’s lesson, you’re all going to be able to factor different types of polynomials.” 

· During a presentation of content, the teacher asks students, “Can anyone think of an example of that?” 
· The teacher uses a Venn diagram to illustrate the distinctions between a republic and a democracy.

· The teacher explains passive solar energy by inviting students to think about the temperature in a closed car on a cold, but sunny, day or about the water in a hose that has been sitting in the sun.

· The teacher says, “When you’re trying to solve a math problem like this, you might think of a similar, but simpler, problem you’ve done in the past and see whether the same approach would work.”

· The teacher uses a board or projection device so students can refer to it without requiring the teacher’s attention. 

Basic

· The teacher mispronounces the word phonemes. 

· The teacher says, “And oh, by the way, today we’re going to factor polynomials.”

· A student asks, “What are we supposed to be doing?”, and the teacher clarifies the task. 

· Students ask, “What do I write here?” in order to complete a task. 

· The teacher says, “Watch me while I show you how to solve the equation.”  Students are asked only to listen. 

· A number of students do not seem to be following the explanation. 
· Students’ use of academic vocabulary is imprecise.

· Students are inattentive during the teacher's explanation of content. 

Unsatisfactory

· A student asks, “What are we supposed to be doing?”, but the teacher ignores the question. 

· The teacher states that to add fractions, the fractions must have the same numerator. 

· Students have a quizzical look on their faces; some may withdraw from the lesson. 

· Students become disruptive, or talk among themselves in an effort to follow the lesson. 

· The teacher uses technical terms without explaining their meanings. 

· The teacher uses the word ain't. 

· Most students ask what they are to do or look around for clues from others. 

Sharing Expectations for Learning

One strategy for communicating learning expectations to students is companion statement stems “We are learning to…” or WALT, and “What I’m looking for…” or WILF. 

Complete the WALT and WILF chart below and share it with students. Once students are familiar with the format, consider having them help create the WILF after you’ve shared and discussed the WALT.

	We are learning to …(WALT)
	What I’m looking for… (WILF)

	Ex.--We are learning to write a paragraph describing an object of clothing.


	Ex.--What I’m looking for is a clear topic sentence and three supporting statements.
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