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Framework for Teaching – TESS

Module 2d: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 2d: Managing Student Behavior. As a leader, you will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component; however, colleagues will have little understanding of how evidence is observed, collected, and rated. This module presentation serves to bridge the knowledge gap in your school. Use this Facilitation Guide to lead an engaging and effective presentation for teachers.
Training Materials

· Module 2d: Facilitation Guide

· Module 2d: Presentation (PowerPoint)

· Activity sheets

· Chart paper and Tape

· A printed copy of the Exit Card for each teacher 

· Smart Card (for each staff member) 
· Framework for Teaching from previous session
· Teachscape/IDEAS Video Clips
SLIDES 1-2: Introduction and Objectives

Opening Talking Points:

· Learning cannot occur in an environment where student behavior is out of control.

· When students are deeply engaged with content, they are less likely to pick fights, defy a teacher, or run around a classroom.

SLIDE 3-4: Why “Managing Student Behavior” is an important component of effective teaching?

· Opening Talking Points:

· A key to efficient and respectful management of student behavior lies in agreed‐upon standards of conduct and clear consequences when overstepping the bounds.

· Experienced teachers successfully enlist students to set and maintain standards of conduct.

· Awareness of one’s behavior‐-and being able to change it‐-requires metacognitive skills that may be developing in some students. Teaching students to engage in such reflection is an important aspect of teachers’ responsibilities.
SLIDES 5-7: The Elements

Opening Talking Points:

· This component may be broken down into three distinct and important elements.

1. Expectations.

2. Monitoring of student behavior.

3. Response to student behavior.
SLIDE 8: Indicators

Opening Talking Points:

· Determining a level of performance must be grounded in evidence found during an observation.

· Standards of conduct must frequently be inferred, because in a smoothly running classroom an observer may not witness explicit attention to those standards.

· Student behavior indicates that a teacher has established standards at the beginning of the year and has maintained them consistently.

(Discuss bullet points on slide)
SLIDE 9: Activity: Relevant because…

Activity Directions:

1. Having reviewed the indicators for Managing Student Behavior on the previous slide, select whether each piece of evidence is Relevant or Not Relevant for the component.

(Click to show evidence)

2. Teachers read and assess the evidence as Relevant or Not Relevant.

3. Click the slide to get the explanation as to its relevance (note that all examples are relevant for this exercise)

4. Allow for brief discussion.
Classroom rules are posted, but neither teacher nor students refer to them. 

· Relevant--This evidence indicates that the teacher has attempted to set expectations for the classroom—an element for this component—but does little to actually enforce or uphold them 

The teacher asks to speak to a student privately about misbehavior. 

· Relevant--This is evidence of a teacher’s response to student behavior, an element for Managing Student Behavior. 

The teacher moves to every section of the classroom, keeping a close eye on student behavior. 

· Relevant--This observation shows that the teacher is monitoring student conduct and also taking action to prevent misbehavior; these are both indicators for Managing Student Behavior.
SLIDES 10‐14: Critical Attributes, Evidence, and Videos

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Managing Student Behavior.

· We will first examine each level of performance in detail.
Activity

Print p. 5 and cut into strips. Instruct participants to sort left—Unsatisfactory, to right—Distinguished. Prepare to explain why they ordered them as they did to a new partner. Check answers with slide 10.
A. Basic (Rubric Level 2)

B. Proficient (Rubric Level 3)

C. Distinguished (Rubric Level 4)

D. Unsatisfactory (Rubric Level 1)

(Discuss)
Activity
Print Activity pp. 6-8 on four colors (one set of colors per group) for sorting into the four Levels of Performance. Distribute chart paper divided into four quadrants for each group of two/three participants (depending on the size of the group). Arrange the room so that four groups of two or three are working together. Assign each group of four a level to tape to the poster in their color. Pass the posters to the next group to work on another level in their color in clockwise order. If a group disagrees with the prior group, they should change the element using their color. By four rotations each group should have done each level on four posters and checked the work of the other three groups. Rotate one more time so that the chart goes back to the original starting group to discuss any changes. Discuss and check with Slides 15-18. Allow for brief discussion. 
SLIDES 15-18: Check Levels of Performance
View two to four videos from Teachscape/IDEAS and discuss. 

SLIDE 19: Student Behavior Checklist

This is a method to discuss with staff to help begin the thinking about how they will organize their classrooms to be more focused on instruction rather than behavior.

SLIDE 20: Effective Instruction

Show this quote and discuss examples of it in their classrooms. Emphasize that our purpose is to improve student learning.

SLIDE 21: Reflect
Print a copy of the following page and cut into four segments. Participants should arrange them from left to right with Unsatisfactory on the left. 
1. Standards of conduct appear to have been established, but their implementation is inconsistent. The teacher tries, with uneven results, to monitor student behavior and respond to student misbehavior. There is inconsistent implementation of the standards of conduct.

2. Student behavior is generally appropriate. The teacher monitors student behavior against established standards of conduct. The teacher’s response to student misbehavior is consistent, appropriate, respectful to students, and effective.
3. Student behavior is entirely appropriate. Students take an active role in monitoring their own behavior and that of other students against standards of conduct. The teacher's monitoring of student behavior is subtle and preventive. The teacher’s response to student misbehavior is sensitive to individual student needs and respects student dignity.

4. There appear to be no established standards of conduct and little or no teacher monitoring of student behavior. Students challenge the standards of conduct. Response to student misbehavior is repressive, or disrespectful of student dignity.

Print the following pages on four colors for sorting into four Levels of Performance. Have chart paper for each group of two or three. Four groups should work together. Assign each group a level to tape to the poster in their color. Pass the posters to the next group to work on another level in clockwise order. If they do not agree with the prior group, they should change the element using their color. Discuss.
A student suggests a revision to one classroom rule. 

The teacher notices that some students are talking among themselves and, without a word, moves nearer to them; the talking stops. 

The teacher asks to speak to a student privately about misbehavior. 

A student reminds his classmates of the class rule about chewing gum. 

Students are talking among themselves, with no attempt by the teacher to silence them. 

An object flies through the air without the teacher appearing to notice. 
Students are running around the room, resulting in chaos. 

Students are using their phones and other electronics; the teacher doesn’t do anything. 

Classroom rules are posted, but neither teacher nor students refer to them. 

The teacher repeatedly asks students to take their seats; some ignore him/her. 

To one student: “Where’s your late pass? Go to the office.” To another: “You don’t have a late pass? Come in and take your seat; you’ve missed enough already.” 
Upon a nonverbal signal from the teacher, students correct their behavior. 

The teacher moves to every section of the classroom, keeping a close eye on student behavior. 

The teacher gives a student a hard look, and the student stops talking to her neighbor. 

Reflect on your classroom practices … What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is 

Concepts from this session that are most applicable to my teaching practice are 

A question I have related to today’s session is 
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