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Framework for Teaching - TESS
Module 2b: Facilitation Guide

Overview 
The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 2b: Establishing a Culture for Learning. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component; however, others will have little to no understanding of how evidence is observed, collected, and rated. This module presentation serves to bridge the knowledge gap in your school. Use this Facilitation Guide to lead an engaging and effective presentation for teachers. 

Training Materials 
· Module 2b: Facilitation Guide 

· Module 2b: Presentation (PowerPoint)

· A printed copy of the 4 levels to sort
· A printed copy of the Levels quiz 
· A printed copy of the Exit Card for each teacher to complete 
· Smart Card  
· Framework for Teaching 2011 Rubric from previous session 
· Video clips from Teachscape 
SLIDE 1-2: Introduction and Objectives  

Opening Talking Points

· A “culture for learning” refers to the atmosphere in the classroom that reflects the importance of the work undertaken by both students and teacher. It describes the norms that govern the interactions among individuals about the activities and assignments, the look of the classroom, and the general “tone” of the class.

Slide 3-4: Why is this important…

Opening Talking Points:

· In classrooms with a strong culture for learning, everyone, including the teacher, is engaged in pursuits of value. 
· Rather than an atmosphere of “getting by” or “punching the time clock,” both students and teachers take pride in their work and give it their best effort. 

· Reinforces the notion that a primary purpose of school is for students to develop conceptual understanding of complex material, the teacher conveys that it is not sufficient for students to be able to go through the motions, to follow a procedure without understanding why.
Slide 5: The Elements

Opening Talking Points
· In classrooms with a strong culture for learning, everyone, including the teacher, is engaged in pursuits of value. 
· Rather than an atmosphere of “getting by” or “punching the time clock,” both students and teachers take pride in their work and give it their best effort. 

· Reinforces the notion that a primary purpose of school is for students to develop conceptual understanding of complex material, the teacher conveys that it is not sufficient for students to be able to go through the motions, to follow a procedure without understanding why.
Slide 6-7: Culture for Learning Indicators

Opening Talking Points: 

· Determining a level of performance must be grounded in evidence found during an observation. 

· Evidence of a culture for learning is found primarily in the classroom itself, where it is evident from the look of the room (which may display student work), the nature of the interactions, and the tone of the conversations. 

· The teacher’s instructional outcomes and activities, as described in their planning documents, also demonstrate high expectations of all students for learning. (Discuss bullet points on slide) 
Slides 8: Relevant because…

Activity Directions: 

1. Review the indicators for Establishing a Culture for Learning on the previous slide, select whether each piece of evidence is “relevant” or “not relevant” for the component. (click to show evidence) 
2. Have the teachers read the evidence, assess, discuss with a partner while picking out the elements from their Smart Cards, and check by a showing of hands if they think that the evidence is relevant or not. 
3. Click on the slide to get the explanation as to why this is relevant (note that all of these examples are relevant for this exercise) (read explanation and repeat) 
4. Allow for brief discussion. This activity is done orally.
Slides 9-14: Level of Performance

Opening Talking Points: 

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher. 

· The rubrics provide a common set of criteria, a common language of professional practice. 

Activity:

1. Show Slide 10 and ask table groups to decide the level of performance it depicts. Write their answer on a post-it.

2. Repeat for Slides 11-13.

3. Reveal answers on slide 14 and discuss.

4. Optional—descriptors are on p.5 if you had rather they do it without the PowerPoint.

Slides 15-20: Critical Attributes, Levels of Performance, Videos

Opening Talking Points: 

1  The levels of performance described in the rubric correspond to developing expertise with respect to Establishing a Culture for Learning. 
2  We will first examine level of performance in detail. 
3  Allow for brief discussion. 
Activity Directions: 

1 Instruct teachers to read The Framework for Teaching Critical Attributes on pp. 21-22 in the 2011 Rubric relating to Domain 2b. 

Review the handout directions for this activity. Teachers should use their Frameworks 2011 Rubric for this activity. They will work independently for 7 minutes, and then work with a partner to double check. Choose a couple of videos to discuss any videos that cause confusion.
2 Read aloud the answers to check work and discuss any that cause the whole group confusion. 
3 Show Teachscape videos (Level 2 Benchmark A and Level 4 Lower Rangefinder)

4 Ask groups to identify the level of performance in each video and defend with the rubric and critical attributes.
Optional Activity may be done using pp. 9-10 to get them to discuss if creating a class mission statement might work to help with the Culture for Learning in their school or classroom. 

Slide 21: Reflection and Closing

· When a culture for learning has been established, other aspects of teaching become easier and more rewarding. 

· Students enter the classroom ready to get to work; they assume responsibility for their learning; they have confidence in their abilities. 

· Students come to recognize important academic learning, and the intellectual challenges that accompany it, as fun.  And when they master complex material, they enjoy the satisfaction that comes only from demonstrated competence in important work. 

Duplicate this page for each participant. Cut it into four segments. Ask participants to order the strips from Unsatisfactory to Distinguished for 2B. Check by using Slide 13. Discuss. 

A.   The classroom culture is a cognitively busy place where learning is valued by all, with high expectations for learning the norm for most students. The teacher conveys that with hard work students can be successful; students understand their role as learners and consistently expend effort to learn. Classroom interactions support learning and hard work. 

B. The classroom culture is characterized by a lack of teacher or student commitment to learning and/or little or no investment of student energy in the task at hand. Hard work is not expected or valued. Medium to low expectations for student achievement are the norm, with high expectations for learning reserved for only one or two students. 

C.  The classroom culture is characterized by little commitment to learning by the teacher or students. The teacher appears to be only “going through the motions,” and students indicate that they are interested in completion of a task rather than quality. The teacher conveys that student success is the result of natural ability rather than hard work; high expectations for learning are reserved for those students thought to have a natural aptitude for the subject.
D.  The classroom culture is a cognitively vibrant place, characterized by a shared belief in the importance of learning. The teacher conveys high expectations for learning by all students and insists on hard work; students assume responsibility for high quality by initiating improvements, making revisions, adding detail, and/or helping peers. 

Answer Key: Critical Attributes for 2b: Creating a Culture for Learning
Check the answers to the Critical Attribute Activity with this sheet.

Directions: Indicate with a 1, 2, 3, or 4 as to the level of performance of each example.

__3__The teacher says, “This is important; you’ll need to speak grammatical English when you apply for a job.”

__1__The teacher tells students that they're doing a lesson because it's on the test, in the book, or is district-directed.

__2__The teacher says, “Let’s get through this.”

__3__Students get to work when an assignment is given or after entering the room.

__4__The teacher says, “It’s really fun to find the patterns for factoring polynomials.”

__2__The teacher says, “I think most of you will be able to do this.”

__1__Almost all of the activities are busy work.

__4__Students question one another on answers.

__2__Some students get to work after an assignment is given or after entering the room.

__2__The teacher does not encourage students who are struggling.

__3__The teacher hands a paper back to a student, saying, “I know you can do a better job on this.” The student accepts it without complaint.

__1__Students have not completed their homework, and the teacher does not respond.

__4__A student asks a classmate to explain a concept or procedure since he didn't quite follow the teacher’s explanation.

__1__The teacher says to a student, “Why don’t you try this easier problem?”

__3__The teacher says, “This idea is really important! It’s central to our understanding of history.”

__2__Students consult with one another to determine how to fill in a worksheet, without challenging classmates’ thinking.

__1__ Students turn in sloppy or incomplete work.

__3__The teacher says, “Let’s work on this together. It’s hard, but you all will be able to do it well.”
__1__Students don’t engage in work, and the teacher ignores it.

__4__A Student asks the teacher whether she can redo a piece of work since she now sees how it could be strengthened.

__4__Students work even when the teacher isn't working with them or directing their efforts.
Critical Attributes for 2b: Creating a Culture for Learning
Duplicate this sheet for each participant. Indicate the number of the examples which match the Levels of Performance for 2b. Check with the attached answer key.

Directions: Indicate with a 1, 2, 3, or 4 as to the level of performance of each example.

____The teacher says, “This is important; you’ll need to speak grammatical English when you apply for a job.”

____The teacher tells students that they're doing a lesson because it's on the test, in the book, or is district-directed.

____The teacher says, “Let’s get through this.”

____ Students get to work when an assignment is given or after entering the room.

____The teacher says, “It’s really fun to find the patterns for factoring polynomials.”

____The teacher says, “I think most of you will be able to do this.”

____Almost all of the activities are busy work.

____Students question one another on answers.

____ Some students get to work after an assignment is given or after entering the room.

____The teacher does not encourage students who are struggling.

____The teacher hands a paper back to a student, saying, “I know you can do a better job on this.” The student accepts it without complaint.

____ Students have not completed their homework, and the teacher does not respond.

____A student asks a classmate to explain a concept or procedure since he didn't quite follow the teacher’s explanation.

____The teacher says to a student, “Why don’t you try this easier problem?”

____The teacher says, “This idea is really important! It’s central to our understanding of history.”

____Students consult with one another to determine how to fill in a worksheet, without challenging classmates’ thinking.

____ Students turn in sloppy or incomplete work.

____The teacher says, “Let’s work on this together. It’s hard, but you all will be able to do it well.”

____Students don’t engage in work, and the teacher ignores it.

____A Student asks the teacher whether she can redo a piece of work since she now sees how it could be strengthened.

____Students work even when the teacher isn't working with them or directing their efforts.

Reflect on your classroom practices …. What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is 

Concepts from this session that are most applicable to my teaching practice are 

A question I have related to today’s session is 

Optional Activity

Ask student to answer the following prompts on sticky notes, writing down as many answers for each prompt as they can. Then gather the notes and put them on a large version of the chart, arranging the answers into groups of similar ideas. Work as a class to write a mission statement based on the common themes.

Creating a Class Mission Statement

	Why are we here?
	What do we have to do in order to successfully work together?
	How will we make it happen?

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Examples
Help each other understand the class.

Create a positive, comfortable learning environment.

Help each other work toward personal achievement of the goals.

Work toward having the necessary skills to perform well on the chapter tests.

Prepare for and get a B or better on the semester exam. 

Plan to graduate and help each other stay in school.

Danielson, Charlotte. Implementing the Framework for Teaching in Enhancing Professional Practice, ASCD, 2009. pp. 174-175.
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