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Framework for Teaching - TESS
Module 2a: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 2a: Creating an Environment of Respect and Rapport. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. Use this Facilitation Guide to lead an engaging and effective presentation for teachers as they learn to incorporate the component in their work to improve student learning.

Training Materials

· Module 2a: Facilitation Guide

· Module 2a: Presentation (PowerPoint)

· Framework for Teaching Rubric/Critical Attributes 2011
· Smart Card
· Teachscape Video Clips, projector, computer, speakers
· Enough printed copies of Relevant activity for each participant
· For each group, run enough pages of Critical Attribute examples, cut, and have ready for group to use with chart paper
· A printed copy of the Exit Card for each teacher to complete
· Post-it notes

· Chart paper

SLIDES 1-2: Objectives for 2a and Introduction (5 min)
Review the objective for the session.
Opening Talking Points:

· Classroom environment is a critical aspect of a teacher’s skill in promoting learning.

· Students cannot concentrate on the academic content if they don’t feel comfortable in the classroom.

· If the atmosphere is negative, if students fear ridicule, if the environment is chaotic, no one‐-neither students nor teacher‐-can focus on learning.

SLIDE 3: Why is this an important component of effective teaching? (4 min)

Opening Talking Points:

• Teaching depends, fundamentally, on the quality of relationships among individuals.

· When teachers strive to engage students in a discussion or an activity, their interactions with them speak volumes about the extent to which they value students as people.
SLIDE 4: Sharing Teaching Knowledge (7 min)
Activity One: Ask teachers to write three to four things they remember about an effective teacher on individual post-it notes—one idea per note. Facilitator--make a post-it with a 1, 2, 3, and 4 on each. After the teachers write their ideas on the Post-its, they should use their Smart Cards to determine if the behavior fits in Domains 1-4 and the component that it shows (a, b, c, d, e…). Write the number on the post-it and share with their table to see if anyone else has a similar idea. They will then get up and place their post-its by the domain that they have identified. They should see a larger cluster around Domain 2 because we remember how teachers made us feel. That is an important idea for 2A. 
SLIDE 5: Quindlin quote (3 min)
View and discuss that teaching is much more than just knowing content. “People will remember …”
Slide 6-8: The Elements (5 min)

Opening Talking Points:

• This component may be broken down into two distinct and important elements.

1. Teacher interactions with students, including both words and actions.

2. Student interactions with other students, including both words and actions.

SLIDE 9-10: Performance Grounded in Evidence (4 min)

Opening Talking Points:

· Determining a level of performance must be grounded in evidence found during an observation and from artifacts relevant to 2a.

· Teachers demonstrate skill in establishing an environment of respect and rapport through their words and actions in the classroom.
SLIDE 11: Activity: Relevant because… (8 min)

Activity Directions:

1. Having reviewed the indicators for Creating an Environment of Respect and Rapport on the previous slide, select whether each piece of evidence is “relevant” or “not relevant” for the component. Use the small hand-out to mark each with an R or an NR.
2. After the teachers read and mark the evidence, assess using a showing of hands for the evidence that is relevant or not.
3. Then click on the slide to get the explanation as to why this is relevant (note that all of these examples are relevant for this exercise).
4. Allow for brief discussion.

SLIDE 12-17: Activity: Level of Performance (20 min)

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.
· The rubrics provide a common set of criteria, a common language of professional practice.
Activity Directions:

1. Have teachers read The Framework for Teaching 2011 Rubric handout, p. 19 relating to Domain 2a.

2. Review the directions on Slide 12 for this activity.

3.
Number a Post-it from 1-4. Display and read aloud the descriptions on Slides 13-16, giving 3‐4 minutes on each for teachers to utilize their Framework to determine the performance levels of each. Individually write the level of the first slide by A and on to D. Discuss their answers at the table to ensure they are on the right track. Facilitator move around the room monitoring discussion. Move quickly to show slide for answers and don’t allow too much table time here.
4. Display Slide 17 and discuss rationale for the answers. Use rubric as reference.
SLIDES 18-21: Critical Attributes (10min)

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Creating an Environment of Respect and Rapport.

· We will first examine level of performance related to critical attributes beginning with level 3. Now Levels 2 & 1, then 4. Allow for brief discussion.
Activity and Discussion (10min)

· Take a piece of chart paper for each group and divide into four quadrants labeled 1, 2, 3, and 4. Ask teachers to work in groups to and place strips on appropriate quadrants based on their review of the rubric and critical elements from the 2011 Rubric for 2a on p. 20.

· Show Slide 22 to correct answers. Now that they have reviewed a Level 4, allow them to change any of their other quadrants. Show 3, 2, 1.

Summary Talking Points:
· Although it is true that students observe many models of how people treat one another (some of them negatively), promoting positive interactions among students is a critical aspect of teaching.

· Remember Anna Quindlen’s quote: “People will forget what you said. They will forget what you did. But they will never forget how you made them feel.”
· Discuss any that cause the group major concern.
Slides 22-25: Critical Attributes Evidence Check
SLIDE 26: Our performance goal is to LIVE in 3 and vacation in 4. (4 min)

Opening Talking Points:

· It is important that as we move through the modules teachers understand that the expectation for our staff is that we are all proficient practitioners (Level 3).

· Distinguished practices reflect students taking much of the responsibility and initiative.

· Proficient practitioners strive to be highly effective in their practices but due to external and necessary factors and duties of the profession, this cannot always be achieved. (ex. test giving, direct instruction mini‐lessons, flexibility in meeting student needs lead to a more teacher‐centric lesson).
· Distinguished behavior allows students to have choices in their learning. This is a close tie with CCSS expectations.
SLIDE 27: Session Reflection & Exit Card (10 min)
Opening Talking Points:

· A lot of new information was discussed, and it will take time to digest it.
· The key is to begin practicing elements in Proficient on a consistent basis. 
Activity Directions:

Teachers complete the Exit Card as a reflection of the session and submit to the facilitator to collect impressions and feedback.
Facilitator Directions: Run copies of the following information for each group and cut into three pieces to distribute one piece to each participant. After reviewing the indicators for 2a: Creating an Environment of Respect and Rapport, write R for Relevant or or NR for Not Relevant for 2a.
___Students roll their eyes at a classmate’s idea; the teacher does not respond.

___The teacher greets students by name as they enter the class or during the lesson. 

___The teacher says, “Don’t talk that way to your classmates,” but the student shrugs his shoulders.

___Students roll their eyes at a classmate’s idea; the teacher does not respond.

___The teacher greets students by name as they enter the class or during the lesson. 

___The teacher says, “Don’t talk that way to your classmates,” but the student shrugs his shoulders.

___Students roll their eyes at a classmate’s idea; the teacher does not respond.

___The teacher greets students by name as they enter the class or during the lesson. 

___The teacher says, “Don’t talk that way to your classmates,” but the student shrugs his shoulders.
For each group, divide a piece of chart paper into four quadrants labeled 1, 2, 3, 4. Print the following strips and cut for each group of teachers. Ask teachers to work in groups to place the strips onto the quadrant in which they believe the performance should go based on their review of the rubric and critical elements from the 2011 Rubric for 2a on page 20.

· The teacher inquires about a student’s soccer game last weekend.
· Students say “Shhh” to classmates while the teacher or another student is speaking.
· Students clap enthusiastically for one another’s presentations for a job well done.
· The teacher says, “That’s an interesting idea, Student J, but you’re forgetting….” 
· The teacher greets students by name as they enter the class or during the lesson.
· The teacher gets on the same level with students, such as kneeling beside a student working at a desk.
· Students attend fully to what the teacher is saying.
· Students wait for classmates to finish speaking before beginning to talk. Students applaud politely following a classmate’s presentation to the class. 
· Students help each other and accept help from each other.
· The teacher and students use courtesies such as please/thank you, excuse me.
· The teacher says, “Don’t talk that way to your classmates,” and the insults stop. 
· Students attend passively to the teacher, but tend to talk, pass notes, etc. when other students are talking.
· A few students do not engage with other students in the classroom even when put together in small groups. 
· Students applaud half-heartedly following a classmate’s presentation to the class.
· The teacher says, “Don’t talk that way to your classmates,” but student shrugs his/her shoulders.
· A student slumps in his/her chair following a comment by the teacher.
· Students roll their eyes at a classmate’s idea. The teacher does not respond.
· Many students talk when the teacher and other students are talking. The teacher does not ask them to stop.
· The teacher does not call students by their names.
· Some students refuse to work with other students. 
Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 

�





This module can range from 1 hour 15 minutes without videos to 1 hour 40 minutes with four videos that model Levels of Performance 1- 4 of 2a. 


It can be extended depending on the amount of discussion allowed during group work.





Print activities on one side and cut into segments.
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