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Framework for Teaching - TESS
Module 1f: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 1f: Designing Student Assessments. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. Use this Facilitation Guide to lead an engaging and effective presentation for teachers as they learn to incorporate the component in their work to improve student learning.

Training Materials

· Module 1f: Facilitation Guide

· Module 1f: Presentation (PowerPoint)

· Framework for Teaching Rubric/Critical Attributes 2011
· Smart Card
· Projector, computer, speakers
· One copy per participant of evidence statements on Facilitation Guide page 5 as a handout for marking Relevant/Not Relevant. 

· One copy per participant of Facilitation Guide page 6 so the descriptions can be labeled Unsatisfactory, Basic, Proficient, and Distinguished.
· One copy per two participants of Facilitation Guide pages 7 and 8 so the evidence statements can be placed in levels of performance.
· A printed copy of Facilitation Guide page 10  for each teacher to complete as the Session Reflection
· Post-it notes

· Chart paper


SLIDES 1-2: Introduction and Objectives for 1f (5 min)
Review the objective for the session.
Opening Talking Points:

· It is important to know the difference between assessment of learning and assessment for learning.
· We will learn to better differentiate assessment strategies to meet individual students' needs.
SLIDES 3-5: Why is Designing Student Assessments an important component of effective teaching? (4 min)

Opening Talking Points:

· Traditionally, assessments have followed instruction; that is, you would teach a unit of instruction and then give a test, see how well the kids do, and then move on to the next unit. 
· What we've learned more recently is to also design formative assessments that can be inserted into lessons while they are being taught, to ascertain whether groups of students or individual students are keeping up with what they are to learn.
SLIDE 6: The Elements (5 min)

Opening Talking Points:

· It is important to write measurable learning objectives to align assessments with outcomes. 
· There is an important difference between activities (what we do) and objectives (what we learn).
· We must ensure that expectations for learning are clearly defined for students.

· What types of formative assessments do you use in your classroom? How effective are these assessments at measuring your students' understanding?  
· How do you use the results of formative assessments to plan the next lesson? How systematic are you at this practice?

SLIDE 7-8: Performance Grounded in Evidence (4 min)

Opening Talking Points:

· Think about evidence of your effectiveness in this component. 
· Identify written materials you could provide. What could be observed in your classroom?
SLIDE 9-10: Activity: Relevant because… (8 min)

Activity Directions:

1. Having reviewed the indicators for Designing Student Assessments on the previous slide, have participants select whether each piece of evidence is “relevant” or “not relevant” for the component. This activity will require Facilitation Guide page 5 copies.
2. After the teachers read and mark the evidence, assess using a showing of hands for the evidence that is relevant or not.
3. Then click on the slide to get the explanation as to why this is relevant.
4. Allow for brief discussion.

SLIDES 11-16: Activity: Level of Performance (20 min)

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.
· The rubrics provide a common set of criteria, a common language of professional practice.
Activity Directions:

1. Instruct teachers to read The Framework for Teaching 2011 Rubric handout, pp. 16-18 relating to Domain 1f.

2. Review the directions on Slide 11 for this activity.

3.
Display and read aloud the descriptions on slides 12-15 giving 3‐4 minutes for teachers to utilize their Framework to determine the performance levels of each. Identify whether the strips are levels 1-4 on the handout. Discuss their answers at the table to ensure they are on the right track. Facilitator move around the room monitoring discussion. Move quickly to show slide for answers and don’t allow too much table time here.
4. Display Slide 16 and discuss rationale for the answers. Use rubric as reference.
A. Level 2 (Basic)

B. Level 3 (Proficient)

C. Level 4 (Distinguished)

D. Level 1 (Unsatisfactory) 
SLIDES 17-24: Critical Attributes for Levels of Performance (10min)

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Designing Student Assessments.
· We will first examine level of performance related to critical attributes beginning with Level 3, followed by Levels 2 & 1, then 4. Allow for brief discussion.

Activity and Discussion (10min)

· Distribute one set of strips copied and cut from Facilitation Guide pages 7 and 8 for every two people. Ask them to sort their strips into the four levels--1, 2, 3, and 4. When they finish, each one checks the other’s work.
· Show Slides 21-24 to correct answers. 
Summary Talking Points:
· Assessment must change in all content areas to meet the new curriculum.

· Formative assessment can save students and teachers much time by ensuring students are learning content as they move through the material rather than at the end of the unit.

· Discuss any that cause the group major concern.

SLIDE 25: Lesson and Unit Planning (5 min)
Opening Talking Points:

· Unit plans will guide the deeper work that is engaging.
· Domain 1 is important in its impact on Domain 3.

· Lesson plans must show more depth to get to higher order questions and formative assessment.

SLIDE 26: Student Work (5 min)
Opening Talking Points:

· Student work is an important artifact for 1f.

SLIDE 27: Pre-Conference (5 min)
Opening Talking Points:

· Evidence for Domain 1 will be gathered in the pre-conference.

· The pre-conference is a good time to ensure all areas have been thought about to ensure an effective lesson.

SLIDE 28: Post-Conference (5 min)
Opening Talking Points:

· The post-conference ties the information gathered in the pre-conference, the lesson observed, and reflection to promote effective practices or to improve existing practices. 

· It is important to know that the post-conference focuses on the learning.

SLIDE 22: Discussion & Session Reflection (10 min)
Opening Talking Points:
· A lot of new information was discussed, and it will take time to digest it.
· The key is to begin practicing elements in Proficient on a consistent basis. 
Activity Directions:

Teachers complete the Session Reflection Sheet (Facilitation Guide page 10) and submit to the facilitator to collect impressions and feedback.

Directions for facilitator: Run copies of the following information for each participant. After reviewing the indicators for 1f: Designing Student Assessments, write R for Relevant or or NR for Not Relevant for 1f..
___ Mr. G states that the school gives a standardized test every May, and he will use those results to see if his students learned what he is teaching now.

___ Ms. T says that she will evaluate student learning by looking over homework. 

___ The teacher's plan indicates that she expects students to read three chapter books by the end of the unit.   

___ During the reflection conference, the sample work reveals that five students had a misconception about the meaning of several vocabulary words for the unit.  

___ The lesson plan indicates that students must do a research paper on a famous artist.
Directions: Identify the level of performance by numbering each 1-4 with 4 being Distinguished. 
___ Assessment procedures are partially congruent with instructional outcomes. Assessment criteria and standards have been developed, but they are not clear. The teacher's approach to using formative assessment is rudimentary, including only some of the instructional outcomes. 
___ All the instructional outcomes may be assessed by the proposed assessment plan; assessment methodologies may have been adapted for groups of students. Assessment criteria and standards are clear. The teacher has a well-developed strategy for using formative assessment and has designed particular approaches to be used.
___All the instructional outcomes may be assessed by the proposed assessment plan, with clear criteria for assessing student work. The plan contains evidence of student contribution to its development. Assessment methodologies have been adapted for individual students as the need has arisen. The approach to using formative assessment is well designed and includes student as well as teacher use of the assessment information.

___ Assessment procedures are not congruent with instructional outcomes and lack criteria by which student performance will be assessed. The teacher has no plan to incorporate formative assessment in the lesson or unit.
Cut into strips to arrange into four levels of performance. Check with Slides 14 -17.

The teacher knows that his students will have to write a persuasive essay on the state assessment; he plans to provide them with experiences developing persuasive writing as preparation.
The teacher marks papers on the foundation of the U.S. Constitution mostly on grammar and punctuation; for every mistake, the grade drops from an A to a B, a B to a C, etc.
The district goal for the unit on Europe is for students to understand geopolitical relationships; the teacher plans to have the students memorize all the country capitals and rivers. 
The teacher has developed a routine for her class; students know that if they are struggling with a math concept, they sit in a small group with her during workshop time.
The teacher has worked on a writing rubric for her research assessment; she has drawn on multiple sources to be sure the levels of expectation will be clearly defined.
A student asks, "If half the class passed the test, why are we all reviewing the material again?"
The teacher creates a short questionnaire to distribute to his students at the end of class; using their responses, he will organize the students into different groups during the next lesson's activities.
Employing the formative assessment of the previous morning's project, the teacher plans to have five students work on a more challenging one while she works with six other students to reinforce the previous morning's concept.
The teacher says, "The district gave me this entire curriculum to teach, so I just have to keep moving." 
The students will write a rubric for their final project on the benefits of solar energy; the teacher has shown them several sample rubrics, and they will refer to those as they create a rubric of their own.
To teach persuasive writing, the teacher plans to have his class research and write to the principal on an issue that is important to the students: the use of cell phones in class.
The plan indicates that the teacher will pause to "check for understanding" but does not specify a clear process for accomplishing that goal.
The teacher says, "What's the difference between formative assessment and the test I give at the end of the unit?"
After the lesson the teacher plans to ask students to rate their understanding on a scale of 1 to 5; the students know that their rating will indicate their activity for the next lesson.
Select 5 new assessment strategies listed below and describe how you could use them in your instruction. Be specific as to formative or summative and what content it could measure. Share with your table.
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Banner
Biography




Cartoon
Brochure





Web page
Crossword puzzle (Student-made)

Blog
Editorial





Graph
Game





Storyboard
Lab report




Data table
Magazine article



Computer graphic
Questionnaire




Map
Poem





Model
Proposal





DVD







Diagram

Audiotape




Sculpture

Debate





Photographs

Dramatization




Posters

Newscast




Construction

Teach to someone



Electronic newsletter

Play





PowerPoint

Interview





Bulletin board

1.______________________________________________________________________________________________________________________________________________________________________________________________________________2.______________________________________________________________________________________________________________________________________________________________________________________________________________3.______________________________________________________________________________________________________________________________________________________________________________________________________________4.______________________________________________________________________________________________________________________________________________________________________________________________________________5.______________________________________________________________________________________________________________________________________________________________________________________________________________
Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 

�





This module is about 1 hour. 


It can be extended depending on the amount of discussion allowed during group work.
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