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Framework for Teaching - TESS
Module 1d: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 1d: Demonstrating Knowledge of Resources. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. Use this Facilitation Guide to lead an engaging and effective presentation for teachers as they learn to incorporate the component in their work to improve student learning.

Training Materials

· Module 1d: Facilitation Guide

· Module 1d: Presentation (PowerPoint)

· Framework for Teaching Rubric/Critical Attributes 2011
· Smart Card
· Projector, computer, speakers
· Enough printed copies of Relevant activity for each participant
· One copy per participant of Facilitation Guide page 5 – cut for ordering from Unsatisfactory to Distinguished

·  One copy per participant of Facilitation Guide pages 6 and 7  – cut for sorting into the four levels of performance

· One copy per participant of Facilitation Guide page 8 to be completed for Session Reflection

· Post-it notes

· Chart paper


SLIDES 1-2: Introduction and Objectives for 1d (5 min)
Review the objective for the session.
Opening Talking Points:

· Student learning is enhanced by a teacher's skillful use of resources.
· Accomplished teachers also ensure that the selection of materials and resources is appropriately challenging for every student.
SLIDES 3-5: Why is this an important component of effective teaching? (4 min)

Opening Talking Points:

· Expert teachers look beyond the school for resources to bring their subjects to life and to assist students who need help in both their academic and non-academic lives.

· We will examine the impact that the knowledge of resources has on lesson planning.

Slide 6: The Elements (5 min)

Opening Talking Points:

· What does it mean that teachers' resources “must align with learning outcomes"?
· What kinds of materials do you use to enhance your professional knowledge?
· How will you know if the resources you choose for your classroom are "appropriately challenging”?
SLIDE 7: Performance Grounded in Evidence (4 min)

Opening Talking Points:

· How might you provide evidence of your effectiveness in this component?
· What written materials could you provide? What could be observed in your classroom? 
SLIDE 8: Activity: Relevant because… (8 min)

Activity Directions:

1. Having reviewed the indicators for Demonstrating Knowledge of Resources on the previous slide, select whether each piece of evidence is “relevant” or “not relevant” for the component. 
2. After the teachers read the evidence, assess using a showing of hands for the evidence that is relevant or not.
3. Then click on the slide to get the explanation as to why this is relevant.
4. Allow for brief discussion.
SLIDE 9-14: Activity: Level of Performance (20 min)

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.
· The rubrics provide a common set of criteria, a common language of professional practice.
Activity Directions:

1. Have teachers read The Framework for Teaching 2011 Rubric handout, pp. 10-12 relating to Domain 1d.

2. Review the directions on Slide 9 for this activity.

3.
Display and read aloud the descriptions on slides 10-13, giving 3‐4 minutes for teachers to utilize their Framework to determine the performance levels of each. Teachers will use the copied and cut descriptions from Facilitation Guide page 5 to organize the strips by ordering them from level of performance 1 to 4. Discuss their answers at the table to ensure they are on the right track. Facilitator moves around the room monitoring discussion. Move quickly to show slide for answers and don’t allow too much table time here.
4. Display Slide 14 and discuss rationale for the answers. Use rubric as reference.
A. Level 2 Basic
B. Level 1 Unsatisfactory
C. Level 2 Distinguished
D. Level 3 Proficient
SLIDES 15-22: Critical Attributes for levels of performance (10min)

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Demonstrating Knowledge of Resources.
• We will first examine level of performance related to critical attributes beginning with Level 3, followed by Levels 2 & 1, then 4. Allow for brief discussion.

Activity and Discussion (10min)

· Print and cut the sorting strips for each participant from Facilitation Guide pages 6 and 7. Instruct them to sort into the 4 levels of performance. Compare work with a partner. 
· Show Slides 19-22 to correct answers. 
· Discuss any that cause the group major concern.
SLIDE 23-24: Unit and Lesson Plans (4 min)

In pairs, discuss the questions on the slide. Identify areas that need to be improved to provide better opportunities for your students to learn more effectively and to be more engaged in their learning.
SLIDE 25-26: Questions to consider while planning (4 min)

Individually identify areas that need to be improved to plan more effective lessons.

SLIDE 27: Pre-observation Questions(4 min)

These are some questions that will be asked during pre-observation to help the evaluator more effectively observe your lesson. Think about them as you plan your lessons to ensure that you are demonstrating proficient behavior to enrich your students’ learning.

SLIDE 28: Observation Possibilities (4 min)

Observations in Domains 2 and 3 demonstrate the degree to which the plan is being implemented. The items listed might be sources of evidence that your observer will be seeking. This is not a gotcha model but one that is designed to help you become even more effective in the classroom. Student learning is our goal.

SLIDE 29: Discussion & Session Reflection (10 min)
Activity Directions:

Teachers complete the Session Reflection and submit to the facilitator to collect impressions and feedback.

Print the following strips and cut for each group of teachers. Ask teachers to place the strips onto the quadrant in which they believe the performance should go based on their review of the rubric and critical elements from the 2011 Rubric for 1d on pages 10-11.

A. The teacher displays some awareness of resources beyond those provided by the school or district for classroom use and for extending one's professional skill but does not seek to expand this knowledge.

B. The teacher is unaware of resources to assist student learning beyond materials provided by the school or district, nor is the teacher aware of resources for expanding one's own professional skill.

C. The teacher's knowledge of resources for classroom use and for extending one's professional skill is extensive, including those available through the school or district, in the community, through professional organizations and universities, and on the Internet.

D. The teacher displays awareness of resources beyond those provided by the school or district, including those on the Internet, for classroom use and for extending one's professional skill, and seeks out such resources.

Print the following strips and cut a set for each teacher to arrange into four levels of performance.  Ask teachers to work individually then in pairs. Check with Slides 18-22.
A student says, "It's too bad we can't go to the nature center when we're doing our unit on the environment.”

The teacher is not happy with the out-of-date textbook; his students will critique it and write their own material for social studies. 
The teacher provides her fifth graders a range of nonfiction texts about the American Revolution so that regardless of their reading level, all students can participate in the discussion of important concepts.
For a unit on ocean life, the teacher really needs more books, but the school library has only three for him to borrow. He does not seek out others from the public library.

The teacher spends the summer at Dow Chemical learning more about current research so that she can expand her knowledge base for teaching chemistry. 
The teacher takes an online course on literature to expand her knowledge of great American writers.
For their unit on China, the students find all of their information in the district-supplied textbook.

In the literacy classroom, the teacher has provided only narrative works.
In the second-grade math class, the teacher misuses base 10 blocks in showing students how to represent numbers.

The teacher matches students in her Family and Consumer Science class with local businesses; the students spend time shadowing employees to understand how their classroom skills might be used on the job. 
The teacher thinks his students would benefit from hearing about health safety from a professional; he contacts the school nurse to visit his classroom.

The ELA lesson includes a wide range of narrative and informational reading materials.
The teacher distributes a list of summer reading materials that will help prepare his eighth graders' transition to high school.

The teacher knows she should learn more about literacy development, but the school offered only one professional development day last year.

The teacher is not sure how to teach fractions but doesn't know how he's expected to learn it by himself.
A student says, "It's too bad we can't go to the nature center when we're doing our unit on the environment."
Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 

�





This module is about 1 hour. 


It can be extended depending on the amount of discussion allowed during group work.
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