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Framework for Teaching - TESS
Module 1c: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 1c: Setting Instructional Objectives. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. Use this Facilitation Guide to lead an engaging and effective presentation for teachers as they learn to incorporate the component in their work to improve student learning.

Training Materials

· Module 1c: Facilitation Guide

· Module 1c: Presentation (PowerPoint)

· Framework for Teaching Rubric/Critical Attributes 2011
· Smart Card
· Projector, computer, speakers
· One copy per participant of Facilitation Guide page 5 – cut for ordering from Unsatisfactory to Distinguished

· One copy per participant of Facilitation Guide pages 6 and 7  – cut for sorting into the four levels of performance

· One copy per participant of Facilitation Guide page 8 to be completed for Session Reflection

· Post-it notes

· Chart paper


SLIDES 1-2: Introduction and Objectives for 1c (5 min)
Review the objective for the session.
Opening Talking Points:

· This component is the basis for Domains 2 and 3.
· It is important to take the time to link outcomes to curriculum and assessment.
SLIDES 3-4: Why is this an important component of effective teaching? (4 min)

Opening Talking Points:

· This component focuses on what students learn not what they do. 
· Setting instructional outcomes serves as a guidepost for lesson planning.
· There is a relationship between assessment and instructional outcomes.
Slide 5: The Elements (5 min)

Opening Talking Points:

· Differentiation of instruction is important to ensure all students are learning.
· Communicating the objective clearly is as important as selecting the correct objective.
Slide 6: Let’s Think (5 min)

· Review the questions in groups to focus on the importance of setting objectives.
SLIDES 7: Performance Grounded in Evidence (4 min)

Opening Talking Points:

• Determining a level of performance must be grounded in evidence found during a review of the lesson plan.

· Teachers demonstrate skill in setting instructional outcomes through the tie to curriculum and individual students.
SLIDE 8: Activity: Relevant because… (5 min)

Activity Directions:

1. Having reviewed the indicators for Setting Instructional Objectives on the previous slide, select whether each piece of evidence is “relevant” or “not relevant” for the component. 
2. Then click on the slide to get the explanation as to why this is relevant (note that all of these examples are relevant and the explanations refer to the elements of this component).
4. Allow for brief discussion.

SLIDE 9-13: Activity: Level of Performance (20 min)

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.
· The rubrics provide a common set of criteria, a common language of professional practice.
Activity Directions:

1. Have teachers read The Framework for Teaching 2011 Rubric handout, pp. 7-9 relating to Domain 1c.

2. Review the directions on Slide 9 for this activity.

3.
Display and read aloud the descriptions on slides 10-13, giving 3‐4 minutes for teachers to utilize their Framework to determine the performance levels of each. Each participant will organize the strips copied and cut from Facilitation Guide page 5 in order from A to D. Discuss their answers at the table to ensure they are on the right track. Facilitator move around the room monitoring discussion. Move quickly to show slide for answers and don’t allow too much table time here.
4. Display Slide 14 and discuss rationale for the answers. Use rubric as reference.
A. Distinguished (Level 4)

B. Basic (Level 2)

C. Proficient (Level 3)
D. Unsatisfactory (Level 1)
SLIDES 15-22: Critical Attributes for Levels of Performance (10min)

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Setting Instructional Objectives.

• We will first examine level of performance related to critical attributes beginning with Level 3, followed by Levels 2 & 1, then 4. Allow for brief discussion.

Activity and Discussion (10min)

· Each participant is given a set of strips that have been copied and cut from Facilitation Guide pages 6 and 7 to classify from Level of Performance 1 to 4.
· Show Slides 19-22 to determine correct answers.

Summary Talking Points:
· Setting effective objectives has been shown by research to be a vital element of teaching.
· The critical attributes of this component demonstrate its value to the whole lesson process.
SLIDE 23-24: Lesson and Unit Plans (5 min)

· Pair teachers with others who teach similar content. Discuss the points on slide 23-24.

SLIDE 25: Planning Conference (5 min)

· It is important for the evaluator and teacher to understand the purpose of an observation. The planning conference is vital for all to know the purposes of the lesson, what and how students will be learning, and the appropriate assessments.

SLIDE 26: Discussion and Session Reflection (10 min)
For each participant, print the following strips and cut for each teacher. Ask teachers to place the strips onto the quadrant in which they believe the performance should go based on their review of the rubric and critical elements from the 2011 Rubric for 1c .

A. All outcomes represent high-level learning in the discipline. They are clear, are written in the form of student learning, and permit viable methods of assessment. Outcomes reflect several different types of learning and, where appropriate, represent both coordination and integration. Outcomes are differentiated, in whatever way is needed, for individual students. 
B. Outcomes represent moderately high expectations and rigor. Some reflect important learning in the discipline and consist of a combination of outcomes and activities. Outcomes reflect several types of learning, but the teacher has made no effort at coordination or integration. Outcomes, based on global assessments of student learning, are suitable for most students in class.
C. . Most outcomes represent rigorous and important learning in the discipline and are clear, are written in the form of student learning, and suggest viable methods of assessment. Outcomes reflect several different types of learning and opportunities for coordination, and they are differentiated, in whatever way is needed, for different groups of students. 
D. The outcomes represent low expectations for students and lack of rigor, and not all of these outcomes reflect important learning in the discipline. They are stated as student activities, rather than as outcomes for learning. Outcomes reflect only one type of learning and only one discipline or strand and are suitable for only some students.

Cut these strips to arrange into four levels of performance. Check with Slides 19-22.

Most of the English Language Arts outcomes are based on narrative.
The teacher encourages his students to set their own goals; he provides them a taxonomy of challenge verbs to help them strive to meet the teacher's higher expectations of them.
None of the science outcomes deals with the students' reading, understanding, or interpretation of the text.
One of the learning outcomes is for students to "appreciate the aesthetics of 18th-century English poetry."
Students will develop a concept map that links previous learning goals to those they are currently working on.
All the outcomes for a ninth-grade history class are based on demonstrating factual knowledge.
The learning outcomes include students defending their interpretation of the story with citations from the text.
Despite the presence of a number of ELL students in the class, the outcomes state that all writing must be grammatically correct.
Some students identify additional learning.
The teacher reviews the project expectations and modifies some goals to be in line with students' IEP objectives.
One of the outcomes for a social studies unit addresses students analyzing the speech of a political candidate for accuracy and logical consistency.
The outcomes for the history unit include some factual information, as well as a comparison of the perspectives of different groups in the run-up to the Revolutionary War.
Outcomes consist of understanding the relationship between addition and multiplication and memorizing facts.
The reading outcomes are written with the needs of the "middle" group in mind; however, the advanced students are bored, and some lower-level students are struggling.
A learning outcome for a fourth-grade class is to make a poster illustrating a poem.
The topic of the social studies unit involves the concept of revolutions, but the teacher expects his students to remember only the important dates of battles.
Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 

�





This module is about 1 hour. 


It can be extended depending on the amount of discussion allowed during group work.
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