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Framework for Teaching - TESS
Module 1b: Facilitation Guide

Overview
The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 1b: Demonstrating Knowledge of Students. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. Use this Facilitation Guide to lead an engaging and effective presentation for teachers as they learn to incorporate the component in their work to improve student learning.

Training Materials

· Module 1b: Facilitation Guide

· Module 1b: Presentation (PowerPoint)

· Framework for Teaching Rubric/Critical Attributes 2011
· Smart Card
· Teachscape Video Clips, projector, computer, speakers
· One copy per participant of Facilitation Guide page 6 – cut for ordering from Unsatisfactory to Distinguished

· One copy per participant of Facilitation Guide page 7 & 8 – cut for sorting into the 4 Levels of Performance: Unsatisfactory, Basic, Proficient, and Distinguished

· A printed copy of Facilitation Guide page 9  for each teacher to complete as the Session Reflection
· Post-it notes

· Chart paper


SLIDES 1-2: Introduction and Objectives for 1b (5 min)
Review the objective for the session.
Opening Talking Points:

· Planning is a critical aspect of a teacher’s skill in promoting learning.

· It is important that teachers have knowledge of students’ backgrounds and interests.

· Teachers don't teach content in the abstract; they teach it to students.
· Students learn through active intellectual engagement with content. 
SLIDES 3-5: Why is “Demonstrating Knowledge of Students” an important component of effective teaching? (4 min)

Opening Talking Points:

· While there are patterns in cognitive, social, and emotional developmental stages typical of different age groups, students learn in their individual ways. 
· In addition, students’ lives beyond school impact learning.
· Students’ backgrounds and abilities impact their achievement.
 

SLIDES 6-7: Elements (5 min)
Opening Talking Points:

· Demonstrating Knowledge of Students has five elements which are each important.
· Think about a student that you have taught as we review each element. Was your knowledge adequate to assist the student reach his/her full potential?

SLIDE 8: Performance Grounded in Evidence (4 min)

Opening Talking Points:

• Determining a level of performance must be grounded in evidence found during an observation and from artifacts relevant to 1b.

· Teachers demonstrate skill in teaching by knowing how to get the most from their students.

SLIDE 9: Activity: Relevant because… (4 min)

Activity Directions:

1. Having reviewed the indicators for Demonstrating Knowledge of Students on the previous slide, select whether each piece of evidence is “relevant” or “not relevant” for the component. Show each bit of evidence and let participants raise hands for relevant or not. 
3. Click to get the explanation as to why the evidence is relevant. (Note that all of these examples are relevant, and all explanations are based on the elements for this component.)
4. Allow for brief discussion.

SLIDES 10-15: Activity: Level of Performance (20 min)

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.
· The rubrics provide a common set of criteria, a common language of professional practice.
Activity Directions:

1. Have teachers read The Framework for Teaching 2011 Rubric handout, p. 4-5 relating to Domain 1b.

2. Review the directions on Slide 10 for this activity. Pass out the strips copied and cut for each participant from the Facilitation Guide page 6 for ordering.
3.
Display and read aloud the directions for this activity on slide 10. Then show each slide of evidence (slide 11-14), giving 3‐4 minutes for teachers to utilize their Framework to determine the performance levels of each. Organize the strips by A to D. Discuss their answers at the table to ensure they are on the right track. Facilitator move around the room monitoring discussion. Move quickly to show slide for answers and don’t allow too much table time here.
4. Display Slide 15 and discuss rationale for the answers. Use rubric as reference.
A. Distinguished (Level 4)
B. Unsatisfactory (Level 1)
C. Basic (Level 2)
D. Proficient (Level 3)
SLIDES 16-23: Critical Attributes for Levels of Performance (10min)

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Demonstrating Knowledge of Students.

· We will first examine level of performance related to critical attributes beginning with Level 3, followed by Levels 2 & 1, then 4. Allow for brief discussion.
Activity and Discussion (10min)

· Distribute the copied and cut strips from Facilitation Guide page 7 & 8 to each participant. Ask them to work individually then in pairs to sort by levels based on their review of the rubric and critical elements from the 2011 Rubric for 1b on pp. 4-6.

· Show Slide 20 to correct Level 4 answers. Now that they have reviewed a Level 4, allow them to change any of their other quadrants, then show 3, 2, 1.

Summary Talking Points:
· Discuss any that cause the group major concern and share ideas that they have about acquiring and using information relative to knowledge of students.
SLIDE 24: Our performance goal is to LIVE in 3 and vacation in 4. (4 min)

Opening Talking Points:

· It is important that as we move through the modules teachers understand that the expectation for our staff is that we are all proficient practitioners (Level 3).

· Distinguished practices reflect students taking much of the responsibility and initiative.

· Proficient practitioners strive to be highly effective in their practices but due to external and necessary factors and duties of the profession, this cannot always be achieved. (Examples may be test giving, direct instruction mini‐lessons; flexibility in meeting student needs lead to a more teacher‐centric lesson.).
· Distinguished behavior allows students to have choices in their learning. This is a close tie with CCSS expectations.

SLIDE 25: Lesson Plans and Unit Plans (5 min)
Opening Talking Points
· Lesson and unit plans are critical in addressing the knowledge that teachers have about their students.

Activity

Divide into triads to discuss a more effective method of lesson planning to include these concepts about students.

SLIDE 26: Database or Records of Student Achievement (5 min)
Activity: While in the same groups of three, share ideas about record keeping to ensure information about students is being maintained and used for planning.

SLIDE 27: Teacher Interviews (6 min)
Activity: Share interest inventories, parent questionnaires, surveys, assessments that you administer at the beginning of the year to gather information about your students. How do you utilize the information in planning lessons more effectively?

SLIDE 28: Planning Conference (5 min)
Activity: Change groups to form pairs. Discuss possible answers about engaging students, grouping, working with special needs students, and teaching different groups of students.
SLIDE 29: Observation (5 min)
Activity: Discuss as a whole group understanding of the importance of this area that they might not have realized prior to this module. Record these ideas on a flip chart.

SLIDE 30: Discussion &Session Reflection (10 min)
Opening Talking Points:

· The key is to begin practicing elements in Proficient on a consistent basis. 
Activity Directions:

Teachers complete the Session Reflection Sheet (copied from Facilitation Guide page 9) as a reflection of the session and submit to the facilitator to collect impressions and feedback.
Print the following strips and cut for each teacher. Ask teachers to sort into the four levels of performance then compare their work with a partner. Check using Slide 15. Review the Levels of Performance handout from 1b to remind them of key words.
A. The teacher understands the active nature of student learning and acquires information about levels of development for individual students. The teacher also systematically acquires knowledge from several sources about individual students’ varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages.
B. The teacher displays minimal understanding of how students learn—and little knowledge of their varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages—and does not indicate that such knowledge is valuable.
C. The teacher displays generally accurate knowledge of how students learn and of their varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages, yet may apply this knowledge not to individual students but to the class as a whole.
D. .The teacher understands the active nature of student learning and attains information about levels of development for groups of students. The teacher also purposefully acquires knowledge from several sources about groups of students' varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages.

Cut these into strips to arrange into four levels of performance. Check with Slides 20-23.
· The teacher knows that some of her students have IEPs, but they're so long that she hasn't read them yet. 
· The teacher plans his lesson with three different follow-up activities, designed to meet the varied ability levels of his students.
· The teacher plans to teach his class Christmas carols, despite the fact that he has four religions represented among his students. 

· The teacher creates an assessment of students' levels of cognitive development.
· The teacher's lesson plan has the same assignment for the entire class in spite of the fact that one activity is beyond the reach of some students.
· The teacher plans to provide multiple project options; each student will select the project that best meets his or her individual approach to learning.
· The teacher encourages students to be aware of their individual reading levels and make independent reading choices that will be challenging but not too difficult.
· The teacher plans to give her ELL students the same writing assignment she gives the rest of the class. 

· The teacher knows that five of her students are in the Garden Club; she plans to have them discuss horticulture as part of the next biology lesson.
· The lesson plan includes a teacher presentation for an entire 30-minute period to a group of 7-year-olds. 

· The teacher realizes that not all of his students are Christian, and so he plans to read a Hanukkah story in December.
· The teacher attends the local Mexican heritage day, meeting several of his students' extended family members.
· The teacher examines previous years' cumulative folders to ascertain the proficiency levels of groups of students in the class.

· The teacher regularly creates adapted assessment materials for several students with learning disabilities. 
· In the unit on Mexico, the teacher has not incorporated perspectives from the three Mexican-American children in the class.

· The teacher plans to ask her Spanish-speaking students to discuss their ancestry as part of their social studies unit on South America. 

· The teacher administers a student interest survey at the beginning of the school year.
· The teacher plans activities using his knowledge of students' interests.

· Lesson plans make only peripheral reference to students' interests.

Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 

�





This module is about 1 hour. 


It can be extended depending on the amount of discussion allowed during group work.
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