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Framework for Teaching - TESS
Module 1a: Facilitation Guide

Overview

The goal of the presentation is to help teachers understand the Framework for Teaching, specifically 1a: Demonstrating Knowledge of Content and Pedagogy. You will become familiar with Charlotte Danielson’s Framework for Teaching and the nuances of each component. Use this Facilitation Guide to lead an engaging and effective presentation for teachers as they learn to incorporate the component in their work to improve student learning.

Training Materials

· Module 1a: Facilitation Guide

· Module 1a: Presentation (PowerPoint)

· Framework for Teaching Rubric/Critical Attributes 2011
· Smart Card
· Teachscape Video Clips, projector, computer, speakers
· One copy per participant of Facilitation Guide page 6 – cut into statements for sorting into ‘Relevant’ and ‘Not Relevant’
· One copy per participant of Facilitation Guide page 7 – cut for ordering from Unsatisfactory to Distinguished

· One copy per participant of Facilitation Guide page 8 – cut for sorting into the 4 levels of performance
· One copy per participant of Facilitation Guide page 10 to be completed for Session Reflection
· Post-it notes

· Chart paper


SLIDES 1-2: Introduction and Objectives for 1a (5 min)
Review the objectives for the session.
Opening Talking Points:

· In order to guide student learning, teachers must have command of the subjects they teach. 
· Accomplished teachers understand the internal relationships within the disciplines they teach, knowing which concepts and skills are prerequisite to the understanding of others. 
· But knowledge of the content is not sufficient; in advancing student understanding, teachers must be familiar with particular pedagogical approaches best suited to each discipline.
SLIDES 3-4: Why is “Demonstrating Knowledge of Content and Pedagogy” an important component of effective teaching? (4 min)

Opening Talking Points:

· Teachers should also be aware of typical student misconceptions in the discipline, and work to dispel them.
SLIDES 5-8: Elements and Sharing Teaching Knowledge (7 min)
Activity One: Review each element on Slides 5, 6, and 7, by discussing each in relation to planning a lesson. Following the discussion, ask teachers to use post-it notes to reflect on the questions of Slide 8, and share ideas at their tables.
SLIDE 9-10: Performance Grounded in Evidence (4 min)

Opening Talking Points:

· Domain 1 addresses the “off-stage” behavior of planning.

· Teachers should always utilize their knowledge and training in effective instruction as they plan each day’s lessons which fit into the larger picture of the discipline.

SLIDE 11: Activity (4 min)

Activity Directions: Teachers pair with someone sitting at another table (need to have them move around during the training) to discuss effective practices related to Slide 11. If time allows, you could follow-up by listing some of their ideas on a flip chart.

SLIDE 12-14: Activity: Relevant because… (8 min)

Activity Directions:
1.  Having reviewed the indicators for Demonstrating Knowledge of Content and   Pedagogy on the previous slide, select whether each piece of evidence on Facilitation Guide page 6 is “relevant” or “not relevant” for the component. 
2. Teachers read and sort evidence, assess using a showing of hands for the evidence that is relevant or not.
3. Leader clicks on the slide to get the explanation of why this is relevant or not.
4. Allow for brief discussion.

SLIDE 15-20: Activity: Level of Performance (20 min)

Opening Talking Points:

· The Framework for Teaching is a tool that provides clear expectations and standards to both the observer and the teacher.
· The rubric provides a common set of criteria, a common language of professional practice.
Activity Directions:

1. Have teachers read The Framework for Teaching 2011 Rubric handout, p. 1-3 relating to Domain 1a.

2. Review the directions on Slide 15 for this activity.

3.
Read the descriptions on the strips of paper from Facilitation Guide page 7, giving 3‐4 minutes for teachers to utilize their Framework to determine the performance levels of each. Organize the strips by A to D. Discuss their answers at the table to ensure they are on the right track. Facilitator move around the room monitoring discussion. Move quickly to show slide for answers and don’t allow too much table time here.
4. Display Slide 20 and discuss rationale for the answers. Use rubric as reference.
A. Basic (Level 2)
B. Unsatisfactory (Level 1)
C. Distinguished (Level 4)
D. Proficient (Level 3)
SLIDES 21-28: Critical Attributes for Levels of Performance (10min)

Opening Talking Points:

· The levels of performance described in the rubric correspond to developing expertise with respect to Demonstrating Knowledge of Content and Pedagogy.
· We will first examine level of performance related to critical attributes beginning with Level 3: Proficient, followed by Levels 2, then 1 and finally 4.  Allow for brief discussion.
Activity and Discussion (10min)

· Take a piece of chart paper for each group and divide into four quadrants labeled 1, 2, 3, and 4. Ask teachers to work in groups to and place strips on appropriate quadrants based on their review of the rubric and critical elements from the 2011 Rubric for 1a on p. 2 (the answers are in the examples so you might want to delay their reference to the rubric).

· Show Slides 25-28 for correct answers. Discuss key words like “some, all students, etc.”

Summary Talking Points:
· Although it is true that teachers are trained in content, the appropriate pedagogy can ensure that students are grasping the content.
· Remember, it is important to engage students in their learning. Appropriate pedagogy will move them to that engagement.
· This might be a good time to show the Slide 29 to assist teachers in mastering key words for each level.
SLIDE 30-31: Lesson Plan (4 min)

Opening Talking Points:

· Domain 1 focuses on the considerations for effective planning. 

· A good lesson begins with the content knowledge of the teacher, its tie to the curriculum, and the method in which teachers plan for students to interact with the content to ensure learning.
Activity: Discuss the components of effective lesson plans on Slide 30-31. Begin the discussion about how lesson plans need to change from the little agenda blocks that we have used in the past.

SLIDE 32-33: Unit Plan (4 min)

Opening Talking Points:

· As we transition to CCSS to prepare our students to be more college and career ready, unit planning will be critical to tie content together.

· Review the ideas on Slide 32-33 and discuss some strategies that we need to use in our district to promote more effective unit planning. Will it involve changes in our methods of professional development?

SLIDE 33: Observation of Lesson (4 min)

Opening Talking Points:

· As we begin to implement the formative and summative observations effectively, this slide contains some information about what the evaluator is expecting. 

· It is important that the lesson plan considers how these elements will be incorporated.

· Remember, the goal is to improve student learning; but teachers cannot be evaluated effectively if the observer does not see the evidence in writing, through hearing what students and teachers are saying, or in seeing what students and teachers are doing.
SLIDE 35: Planning Conference (4 min)

Opening Talking Points:

· The planning conference is important for Tracks 1, 2A, and 3. It can also be utilized in 2B to focus on the components from the PGP that the evaluator is observing.

· This conference is the time to review lesson/unit plans, to discuss student expectations, and to describe the other elements in Domain 1.

SLIDE 36: Our performance goal is to LIVE in 3 and vacation in 4. (4 min)

Opening Talking Points:

· It is important that as we move through the modules teachers understand that the expectation for our staff is that we are all proficient practitioners (Level 3).

· • Distinguished practices reflect students taking much of the responsibility and initiative.

· Proficient practitioners strive to be highly effective in their practices but due to external and necessary factors and duties of the profession, this cannot always be achieved. (ex. test giving, direct instruction mini‐lessons, flexibility in meeting student needs lead to a more teacher‐centric lesson).
· Distinguished behavior allows students to have choices in their learning. This is a close tie with CCSS expectations.

SLIDE 37: Discussion and Session Reflection (10 min)
Opening Talking Points:

· A lot of new information was discussed, and it will take time to digest it.

· The key is to begin practicing elements in Proficient on a consistent basis. 

Activity Directions:

Teachers discuss the questions on Slide 37, then complete the Session Reflection Sheet as and submit to the facilitator to collect impressions and feedback.
Directions for facilitator: Run a copy of this page for each participant. Cut into strips. After reviewing the indicators for 1a: Demonstrating Knowledge of Content and Pedagogy, group into Relevant or Not Relevant for 1a.

The teacher's plan indicates that students need to know how to add and subtract fractions before doing this lesson.   
During class time, three students ask the teacher to tell them where to go next after completing the first station.
The middle school science teacher has a degree in biology.
Ms. P, the eighth-grade teacher, does not know whether students have learned the seventh-grade curriculum.
In science Ms. S’s class is studying the solar system. She made arrangements for them to visit the city’s planetarium to extend their understanding.
Directions for facilitator: Run a copy of this page per participant. Each participant will order these descriptions in this order:  Unsatisfactory, Basic, Proficient, and Distinguished.
A. The teacher is familiar with the important concepts in the discipline but displays a lack of awareness of how these concepts relate to one another. The teacher indicates some awareness of prerequisite learning, although such knowledge may be inaccurate or incomplete. The teacher’s plans and practice reflect a limited range of pedagogical approaches to the discipline or to the students.
B. In planning and practice, the teacher makes content errors or does not correct errors made by students. The teacher displays little understanding of prerequisite knowledge important to student learning of the content. The teacher displays little or no understanding of the range of pedagogical approaches suitable to student learning of the content
C. The teacher displays extensive knowledge of the important concepts in the discipline and how these relate both to one another and to other disciplines. The teacher demonstrates understanding of prerequisite relationships among topics and concepts and understands the link to necessary cognitive structures that ensure student understanding. The teacher's plans and practice reflect familiarity with a wide range of effective pedagogical approaches in the discipline and the ability to anticipate student misconceptions.
D. The teacher displays solid knowledge of the important concepts in the discipline and how these relate to one another. The teacher demonstrates accurate understanding of prerequisite relationships among topics. The teacher's plans and practice reflect familiarity with a wide range of effective pedagogical approaches in the subject.
Cut these into strips to arrange into four levels of performance. Check answers with Slides 25-28.

In a unit on 19th-century literature, the teacher incorporates information about the history of the same period.
The teacher says, "I don't understand why the math book has decimals in the same unit as fractions."
The teacher says, "The official language of Brazil is Spanish just like other South American countries."
The teacher's plan for area and perimeter invites students to determine the shape that will yield the largest area for a given perimeter.
The teacher has his students copy dictionary definitions each week to help them learn to spell difficult words.
The teacher plans lessons on area and perimeter independently of one another, without linking the concepts together.
Before beginning a unit on the solar system, the teacher surveys the students on their beliefs about why it is hotter in the summer than in the winter.  
The teacher has realized her students are not sure how to use a compass, and so she plans to have them practice that skill before introducing the activity on angle measurement.
The teacher plans to expand a unit on civics by having students simulate a court trial.
The teacher plans to forge ahead with a lesson on addition with regrouping, even though some students have not fully grasped place value.
The teacher always plans the same routine to study spelling: pretest on Monday, copy the words five times each on Tuesday and Wednesday, test on Friday.
Answers for Levels of Performance

Distinguished Level 4
· In a unit on 19th-century literature, the teacher incorporates information about the history of the same period.
· Before beginning a unit on the solar system, the teacher surveys the students on their beliefs about why it is hotter in the summer than in the winter.  
Proficient Level 3
· The teacher's plan for area and perimeter invites students to determine the shape that will yield the largest area for a given perimeter.
· The teacher has realized her students are not sure how to use a compass, and so she plans to have them practice that skill before introducing the activity on angle measurement.
· The teacher plans to expand a unit on civics by having students simulate a court trial.
Basic Level 2

· The teacher plans lessons on area and perimeter independently of one another, without linking the concepts together.
· The teacher plans to forge ahead with a lesson on addition with regrouping, even though some students have not fully grasped place value.
· The teacher always plans the same routine to study spelling: pretest on Monday, copy the words five times each on Tuesday and Wednesday, test on Friday.
Basic Level 1

· The teacher says, "The official language of Brazil is Spanish just like other South American countries."
· The teacher says, "I don't understand why the math book has decimals in the same unit as fractions."
· The teacher has his students copy dictionary definitions each week to help them learn to spell difficult words.
Reflect on your classroom practices…What would the performance level of your classroom on a typical day be as it relates to this component?

An insight I had as a result of today’s session is… 

Concepts from this session that are most applicable to my teaching practice are… 

A question I have related to today’s session is… 

�





This module is about 1 hour. 


It can be extended depending on the amount of discussion allowed during group work.
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